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EDITOR NOTU

Disiplinlerarasi Dil ve Kiiltiir Calismalari dergisi 2023 yilinda uluslararasi e-dergi olarak yayin hayatina
baglamistir. Disiplinleraras1 bir yaklasim benimseyen dergimiz, genis bir okuyucu kitlesine hitap
ederken farkli disiplinlerden arastirmacilart bir araya getirerek bilgi paylasimini tesvik etmeyi
hedeflemektedir.

Dil ve kiiltiir, ¢ok boyutlu ve karmasik bir yapiya sahiptir. Disiplinlerarasi ¢alismalar, farkl dilleri ve
kiiltiirleri inceleyerek kiiresel cesitliligi anlamamiza yardimei olur. Disiplinlerarasi dil ve kiiltiir
caligmalari, dilin ve kiiltiiriin karmasikligin1 ve dnemini anlamak i¢in ¢ok degerli bir aragtir. Bu
caligmalar, insanlarin birbirleriyle etkilesimini ve kiiresel toplumlarin gelisimini anlamamiza yardimci
olurken, ayn1 zamanda farkli disiplinlerin birbirleriyle is birligi yapmasin tesvik eder. Disiplinlerarasi
dil ve kiltiir ¢alismalari, dilbilim, antropoloji, sosyoloji, tarih, edebiyat, iletigim, sanat ve diger
disiplinler arasinda is birligi yaparak dil ve kiiltiiriin anlasilmas1 ve analiz edilmesi i¢in bircok fayda
saglar.

Bu baglamda, dergimize gonderilen disiplinlerarasi dil ve kiiltiir caligmalarinin 6nemini vurgulayan, bu
alana katki saglayacak kiymetli caligmalar Oncelikle alan editorlerinin kontrolinden ge¢mekte,
degerlendirmeye uygun bulunanlar ise alaninda uzman hakemlere yonlendirilmektedir. Hakemlerimizin
ve yayin kurulumuzun titiz incelemelerinden ve olumlu hakemlik raporlarindan sonra galigmalar kabul
sirasina gore yayin agsamasina alinmaktadir.

2024 Aralik sayimizda da bu siiregleri tamamlayan “Influential Factors in the Selection of Bamanan
Traditional Personal Names in Buguni”, “The Role of Oral Tradition in Contemporary African
Literature: A Reading of Things Fall Apart and A Man of the People by Chinua Achebe”,
“Didacticization of Code Switching as a Tool for Bilingual Education in Mali”, “Place of African
Languages in Written Literature”, “Exploring Classroom Organisational Forms and Teacher Talk
Time in Malian English as a Foreign Language (EFL) Classes” ve “Necip Mahfuz'un Miramar
Romanumin  Cevirilerinin Karsilastirilmasi” baghkli birbirinden degerli 6 makaleyi ve “Tiirkiye
Tiirk¢esinde Iletisim Fiilleri” baslikli bir kitap degerlendirmesini ilginize sunuyoruz.

Bu c¢aligmalarin Dil ve Kiiltiir’e iliskin 6nemli noktalarin altini ¢izdigini ve inceledikleri konularda
okuyucularina yeni birer pencere agacak nitelikte oldugunu diistiniiyoruz. Bu sayinin ortaya ¢ikmasinda
emegi gecen yazarlarimiza, hakemlerimize, yaym kurulumuza ve alan editorlerimize tesekkiir ediyor,
dergimize gosterdiginiz ilgi ve kattiginiz deger icin siikkranlarimizi sunuyoruz.

Editorler
Dr. Ogr. Uyesi Ahmet AYCAN
Dr. Hatice DELIBAS
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EDITOR'S NOTE

We are pleased to introduce the Journal of Interdisciplinary Language and Culture Studies, an
international e-journal that embarked on its publication journey in 2023. Our journal adopts an
interdisciplinary approach, aiming to foster knowledge sharing by bringing together researchers from
diverse disciplines, while also catering to a broad readership.

Language and culture are characterized by a multidimensional and intricate structure. Through
interdisciplinary studies, we gain a deeper understanding of global diversity by examining various
languages and cultures. Interdisciplinary language and culture studies serve as invaluable tools for
comprehending the complexity and significance of language and culture. These studies facilitate our
understanding of interpersonal interactions and the development of global societies, while also fostering
collaboration among different disciplines. By fostering collaboration among linguistics, anthropology,
sociology, history, literature, communication, art, and other fields, interdisciplinary language and culture
studies offer numerous benefits for comprehending and analysing language and culture.

In light of this, the Journal of Interdisciplinary Language and Culture Studies welcomes valuable studies
that underscore the importance of interdisciplinary approaches in language and cultural studies.
Submissions are initially assessed by our field editors, who ensure their relevance to the field before
forwarding them to expert referees for evaluation. Following meticulous reviews by our referees and
editorial board, accompanied by positive refereeing reports, accepted studies proceed to the publication
stage in the order of acceptance.

In our December 2024 issue, we present to your attention 6 articles called “Influential Factors in The
Selection of Bamanan Traditional Personal Names in Buguni”, “The Role of Oral Tradition in
Contemporary African Literature: A Reading of Things Fall Apart and A Man of the People by Chinua
Achebe”, “Didacticization of Code Switching as a Tool for Bilingual Education in Mali”, “Place of
African Languages in Written Literature”, “Exploring Classroom Organisational Forms and Teacher

’

Talk Time in Malian English as a Foreign Language (EFL) Classes”, “Necip Mahfuz'un Miramar
Romammin Cevirilerinin Karsilastrilmas:” and a book review named “Tiirkiye Tiirkcesinde Iletisim
Fiilleri”.

As journal editors, we firmly believe that these studies effectively emphasize the crucial aspects
concerning Language and Culture, providing readers with fresh insights into the subjects under
examination. We extend our sincere appreciation to the authors, referees, editorial board, and field
editors for their valuable contributions to the successful publication of this issue. Your unwavering
dedication and expertise greatly enhance the quality and impact of our journal, and we express our
heartfelt gratitude for the interest you have shown and the immense value you bring to our scholarly
community.

Editors
Assist. Prof. Dr. Ahmet AYCAN
Dr. Hatice DELIBAS
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Influential Factors in The Selection of Bamanan Traditional Personal

Names in Buguni

Araba Mousa SAMAKE

Dr., Université des Lettres et des Sciences Humaines de Bamako (ULSHB)

samakearabamoussa@gmail.com: ORCID : 0009-0009-7474-3513

OZET

Bu ¢alisma, Bamanan halkinda geleneksel isimlendirme siirecini ve bu siireci etkileyen faktorleri
incelemektedir. Arastirmamin amaci, Bamanan toplulugundaki isim verme uygulamalarimin nasiu gelistigini
anlamaktir. Calisma nitel arastirma yéntemlerinden fenomenolojik yaklasimla yiiriitiilmiistiir. Veriler, Buguni
bolgesinde yasayan ve isim verme konusunda deneyimli 35 kisiyle yapilan gériismeler ve odak grup tartismalar
aracihigiyla toplanmis ve igerik analizi yontemiyle incelenmistir. Arastirma sonucunda, isimlendirme siirecini
etkileyen bes temel faktor tespit edilmistir: din, aile kékeni, kiiresellesme, cinsiyet ve tarihsel olaylar. Din, bu
siirecte onemli bir rol oynamakta; Islam ve Hristiyanlik etkisiyle dini isimlerin tercih edilmesi, bazen geleneksel
isimlerin geri plana itilmesine yol a¢maktadwr. Aile kokeni ise, saygin biiyiiklerin isimlerinin ¢ocuklara
verilmesi yoluyla aile baglarimin giiclenmesini ve kiiltiirel mirasin devam etmesini saglamaktadir.
Kiiresellesmenin etkisiyle, uluslararast tinliiler ve siyasi figiirlerin isimleri yayginlagmakta; bu durum kiiltiirel
anlamdan ¢ok hayranlhigin bir gostergesi olarak degerlendirilmektedir. Cinsiyet, isimlerin belirlenmesinde bir
diger onemli faktor olup, erkek ve kiz cocuklar igin farkl isimlerin tercih edilmesini saglamaktadir. Tarihsel
faktorler ise onemli olaylarin ya da kisilerin anilmasi amaciyla isimlendirme siirecinde etkili olmaktadir.
Bamanan halkinda isimlendirme, dogum kosullar, aileye duyulan saygi ve seving gibi unsurlar dikkate alan
ozenli bir siireci ifade etmektedir. Geleneksel uygulamalar ile modern etkilerin birlestigi bu siireg,
isimlendirmenin kiiltiirel kimlik ve aile iliskilerindeki onemini agik bir sekilde gostermektedir.

Anahtar Sézciikler: Bamanan, Geleneksel isimler, Isimlendirme uygulamalari, Onomastik, Buguni

ABSTRACT

This study explores the factors influencing traditional personal names among the Bamanan people. It aims to
find out naming processes in Bamanan community. The type of research employed in this present study is a
qualitative approach through a phenomenological approach. Data was collected using the structured interview
and focus group discussions with 35 experienced name-givers in Buguni and analyzed based on the content
analysis. The findings revealed five key factors influencing naming practices: religion, hereditary influences,
globalization, gender, and historical events. They uncovered that religion played a major role, with Islamic
and Christian influences leading to the adoption of names related to these faiths, sometimes at the expense of
traditional names. Additionally, hereditary factors highlighted the practice of naming children after respected
family members to foster familial bonds and cultural continuity. They also unveiled that globalization
introduced names of international celebrities and political figures, reflecting admiration rather than cultural
relevance. Furthermore, gender influenced naming conventions, with specific names assigned to boys or girls.
Finally, the findings also discovered that historical factors showed that names might honor significant
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historical figures or events, preserving cultural heritage. The Bamanan naming process involves careful
consideration of birth circumstances, honoring deceased or living relatives, and expressing familial joy. This
process reflects a blend of traditional practices and modern influences, enlightening the importance of naming
in cultural identity and familial relationships.

Keywords: Bamanan, Traditional Names, Naming Practices, Onomastics, Buguni

INTRODUCTION

The onomastic literature covers a variety of naming practices, including anthroponomy or
anthroponomastics and toponymy or toponomastics (Prabhakaran,1997). Anthroponomy or
anthroponomastics refers to the further study of personal names (first name, middle name, nickname,
surname, etc.) while toponymy deals with the names of places (village, town, country, etc..). Personal
names in Africa have very powerful cultural content so that they can reveal many hidden cultural things.
They are not just used for identification; rather they personify bearer. In Olawale, Abernathy (2005)
declares, “There is much meaning in a name. If you are given the right name, you start off with certain
indefinable but real advantages” When interviewing a diviner, Berglund (1975, p.287) in Neethtling
points out that the name is the person and the name, and the person are the same. According to him, the
diviner advocates that people can do harm to others through their names. Thus, the present work focuses
on the anthroponomy of the Bamanan people living in Buguni. Naming occurs when people confer an
identity to a newborn baby. Naming reveals information about named people: gender, birthplace,
religion, ethnicity, nationality and their rank of arrival to their family. This happens through language
depending on the ethnic group the person belongs to (Minkailou, 2017). Giving traditional personal
names to people among the Bamanan ethnic group was a common practice in the past. Even though this
traditional practice was used to describe and inform about the birth conditions. Carrying out studies on
African personal names in general and the Bamanan ones in particular is a hindrance because most of
those transmitted names are oral source- based. Naming in the Bamanan milieu serves to determine the
social, ethnic and cultural belonging or membership of their bearers since they shed light upon the named
people. This way of naming traditionally among Bamanan seems to be neglected by the modern
generation. This gap is likely due to the lack of knowledge related to the great value of these Bamanan
traditional personal names. The ignorance of the meaning of these names can be conductive to the death
of those names. In line with the specific objectives of the study, the following research questions have
been designed:

e What are factors influencing the choice of Bamanan traditional personal names?
e What are Naming processes among Bamanan people?

The study specifically aims to find out the factors influencing the choice of Bamanan traditional personal
names and their naming processes

METHOD

The current study makes use of qualitative research. It uses a qualitative phenomenological approach to
explore the lived experiences of Bamanan people in Buguni, Mali, concerning their traditional naming
practices. Phenomenology is chosen for its focus on understanding how individuals make sense of their
experiences and the meanings they attach to them (Creswell, 2013). This approach is particularly well-
suited to uncover the cultural, social, and historical factors that influence naming practices in Bamanan
society. The research focuses on 35 experienced name-givers in Buguni, selected using purposive
sampling. Participants are chosen for their extensive knowledge of Bamanan naming traditions and their
roles as cultural authorities or elders. The setting of the research is Buguni, located 170 km south of
Bamako. In this community, names hold significant cultural value beyond mere identification, often
reflecting a person’s family history, social standing, and spiritual beliefs. Data is collected through semi-
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structured interviews and focus group discussions. Interviews allow participants to share their
experiences and insights on the criteria for naming, the cultural meanings of names, and influences such
as family and religion. The data is analyzed using thematic analysis to identify the factors influencing
Bamanan traditional personal names. Phenomenology research is particularly suited for this study
because it offers a detailed exploration of participants’ lived experiences and the meanings they attach
to their naming practices (Moustakas, 1994). This approach allows the study to reveal the cultural,
social, and emotional significance of names in Bamanan culture, aligning with Creswell’s (2013) view
that phenomenological research is ideal for capturing the essence of lived experiences

RESULTS

The data presented in this study is organized thematically, based on the research questions: What are the
factors influencing the choice of Bamanan traditional personal names? and What are the naming
processes among Bamanan people?

Factors influencing the choice of Bamanan traditional personal names

Many factors influence the choice of personal names. The findings reveal a significant number of factors
which influence the choice of personal names among Bamanan people. These factors determined include
religion, hereditary factors, globalization, gender and historical events.

Religion

The findings showed that religion is one of the major factors which has a great impact on the choice of
Bamanan traditional personal names. Responses from participants related to both the structured
interview and the focus group discussion bear witness to the fact that the choice of a personal name is
significantly influenced by one’s religious affiliation. According to Makondo (2012, p.70), almost every
human being is religious in one way or another. Then, that religion includes the acknowledgement of a
greater force outside the self that shapes a person’s destiny. On the basis of their religion, Bamanan
people believe in gods (fetishes); most of the time, they name newly born babies accordingly.

Although Bamanan traditional personal names exist, they are still influenced by new religions, mainly,
Islam and Christianity. Indeed, these two monotheist religions influence personal naming practices
among this ethnic group. In other words, some traditional personal names disappear in favor of others
concerning the two monotheist religions. The participants from the structured interview and the focus
group discussion indicate that the introduction of those religions deeply affected the naming practices
among Bamanan people. One participant underlined the fact that many Bamanan people refused to name
their babies after their grandparents or according to circumstances related to their birth because they are
now Muslims or Christians. Thus, they follow the Christian or Muslim- oriented naming practices.
According to Evans and John (1999, p.66), religion shapes one’s culture. Indeed, the naming system
involves culture since it deals with the cultural construction of the naming practices. Research
established that the two popular religions, mainly Islam and Christianity, had a strong influence in
naming practices among Bamanan people. From the different interviews, it has emerged that most of
the Bamanan traditional personal names run the risk of dying because of the enormous use of the names
belonging to the aforementioned religions. The survey reveals that most of Christian and Muslim’s belief
name babies according to their religion to reflect their faith in their God.

Hereditary factors

The findings show that some Bamanan people prefer to name their babies after certain members of the
family. These family members might have passed away or are still living. The respondents strongly
underline that most of the time the members of the family who were or are admired will have their names
bestowed by the present family. Naming after deceased relatives helps maintain relationships among
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family members and ensures the continuity of traditional names (Mbiti, 1990, p. 102).The belief behind
naming practices is that the new name bearer will likely follow the path of the original name bearer in
terms of traits. Although Bamanan traditional personal names are used following the social context, the
naming practices after the members of a family have nothing to tackle with the social meaning. Hence,
the name ‘Juma’ which literally means Friday is used to name someone who was born on Friday (in
Arabic). When a person is named after this day, it means he was born exactly on Friday. For this reason,
certain names match with the explanation related to the typology of names. Some names like Dunanke,
Dunanba (foreigner) are conferred to children after people who do not belong to the family, and they
may be used to fool the evil spirit.

Responses from both focus group discussions and interviews reveal that naming children after living or
dead people tends to foster the relationship among members of the family and other non-relative people
and to keep sustainable the use of the Bamanan traditional personal names.

Globalization

The findings reveal that the outside world has a great impact on naming practices. A participant from
the focused group discussion advocates the fact that some Bamanan people name their children on the
basis of the celebrities from around the world. He adds that names of prominent footballers considerably
appear. He also underlines that Bamanan people live in the modern world, so the role celebrities play
on naming practice can’t be neglected. The name-givers choose those names of celebrities to show their
admiration without thinking about the personalities behind. Therefore, the name of some popular
political figures frequently used influences the naming practice among Bamanan people. In other words,
the name of a politician or personality is conferred to children, but it doesn’t mean that it has a real
meaning in the given context. It is used by name-givers to express the joy that they have towards the
politician or the personality. Thus, "names of politicians or personalities are conferred to children not
because they have a specific meaning but to express admiration” (Evans & John, 1999, p. 66).

Gender Factors

Kwattsha (2009, p.56) underlined the gender identity means to feel like a female or a male. This refers
to an individual’s own feelings of whether she or he is a woman or a man, or girl or a boy. The researcher
found that gender could be one of the factors which influence a lot naming practices among Bamanan
people. The responses indicate that gender could determine the name that the newborn babies should
have. In other words, there are names which are typically conferred to girls and other to boys in Bamanan
traditional society. Wasa, the name of twin, is only bestowed on a baby girl not on a boy. However,
some names may be used for both genders. For example, Bako (after mother) and Fako (after father),
circumstantial names, can be used for both genders to show that they are named after the death of their
father or mother.

Historical Factors

Data from interviews and the focus group discussion show that some children are named after certain
icons of history. Some are named after some prominent guerillas of the Malian history such as Sujata
(the king of Malian empire), Babenba (the king of Kenedugu) just to name a few. The reason behind
these naming practices among Bamanan lies in keeping sustainable those names and the like for those
historical events.

When Mali got its independence in 1960, many children were named after well-known personalities
who fought for independence although those names were not only just about Bamanan traditional
personal names, rather the overall of personal names. In fact, the naming practices for Bamanan people
were significantly influenced by the historical circumstances which occurred in their community. Thus,
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the responses from data collection strongly reveal that the historical circumstances have a considerable
impact on the choice of the naming practices among Bamanan people.

Naming processes among Bamanan people

Each culture in Africa deals with its own principles of naming practices and procedures. Some confer a
baby a name on the basis of the relatives who depart this life while others name after the living relatives.
In Bamanan traditional personal naming practices, it has been revealed that the name givers take into
account three elements when naming a baby. Those three elements are mainly the circumstances related
to the birth, naming after a late or a living relative and conferring name on baby to denote joy. According
to Mbiti (1991), in some cultures, the baby bears the name of the deceased relatives whom the named
baby is deemed to look like. One informant argued this same naming procedure in Bamanan society.

It is commonly believed that naming procedures among Bamanan people involve not only the
participation of the closest relatives, but also the assistance of the bearer’s parents. According to Mbiti
(1990), the birth of a baby concerns not only parents, but also many relatives, including the other
relatives and the deceased. As far as the findings are concerned, names among the Bamanan people are
not randomly chosen; instead, they are carefully selected on the basis of all the required procedures.
Those names are used by bearers in all their lifetime.

The statement of one of the informants from the focus group discussion caught the attention of the
researcher when he said that the first two babies born are for the father and their relatives whereas the
third one belongs to the mother and her relatives. In other words, the relatives on the father side of the
two newly chronological order born babies should select names at their convenience without involving
the mother and her relative sides. Although the relatives of the father bestow the third baby a name, the
mother and her relatives are allowed to choose the name and to inform the name-givers (father and his
relatives) in secret before the naming day

DISCUSSION

The first goal of this study was to shed light upon factors influencing the choice of Bamanan traditional
personal names. The findings showed that Bamanan personal names are not randomly conferred to
newborns; instead, they are selected based on different reasons such as circumstances and events that
parents experience before or during the birth. In other words, each event that occurred during pregnancy
has a great impact on the choice of newborn name. Those cultural and social factors included the place
of birth, time of birth and the seasons of the year. Factors influencing the choice of Bamanan traditional
personal names included religion, globalization, hereditary, gender and historical event. The findings
revealed that the dominance of the two monotheist religions, mainly Islam and Christianity have greatly
influenced the naming practices among Bamanan people. The impact of those religions is so great that
most Bamanan traditional names disappear. In other words, the two different religions have become
part of the Bamanan people’s life as well as their naming practices. Globalization also influenced the
naming practices among Bamanan people. Thus, the data focused on the fact that there are certain name
givers who conferred the name of celebrities to baby to show their love to them. Another influential
factor which was debated in the result was hereditary. This aspect requires the fact that name givers
name baby after a member of family or a relative to foster the lineage of family. The finding described
the gender as the influential matter of Bamanan traditional personal names since they helped to make
use of female or male name. However, there are some names which can be conferred to both genders.
The last influential factor of naming practices lied in the historical events. Bamanan people might name
their child after some icon of the past.
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The second aim was about naming processes among Bamanan people. The findings showed that the
naming practices were complex, so name givers considered various cultural considerations. In other
words, when conferring a name to baby, the name givers considered the basic naming principles which
were to name a baby after the member of family or the close relative.

The findings revealed that not all Bamanan people were allowed to name a baby; instead, the role was
assigned to the baby’s paternal father or maternal mother. The name givers should consider the proposal
of the extended family members of the baby to be named. The findings revealed that the time allotted
for naming a baby occurred between fourth to ninth days after its birth.

Moreover, the findings showed that ceremonies of naming practices are too optional. Each family has
its own way to congratulate the new mother who gives birth to the baby. Although it was not the question
of research, some parents sacrificed goats or cows and invited fellows to take part to the ceremony at
home. Some parents offer something to ancestors and ask them to protect and accept the newborn’s life.

CONCLUSION

The study on Bamanan traditional names shows how naming is deeply connected to the Bamanan
culture, religion, and social practices. Naming is not just a simple act; it's full of cultural meaning and
influenced by religion, family traditions, global changes, gender, and historical events.

The influence of Islam and Christianity, along with globalization, has changed traditional naming
practices, leading to more names with religious or modern meanings. Family traditions and gender are
still important, with names often chosen to honor family history or indicate the baby's gender.

In the Bamanan community, naming involves careful thought and follows cultural rules. Both paternal
and maternal relatives are involved, and there are specific times for naming ceremonies. This study
shows the richness of Bamanan naming traditions and the importance of preserving and understanding
these cultural practices.
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OZET

Bu ¢alisma, sozlii gelenegin ¢agdas Afrika edebiyatindaki roliinii, ozellikle Chinua Achebe’nin Things Fall
Apart (Pargalanma) ve A Man of the People (Halktan Biri) adli eserleri iizerinden ele almaktadir. Atasdzleri,
masallar ve toplumsal hikdye anlatimi gibi sozlii gelenekler, Afrika kiiltiirel kimliginin temel taslarim
olusturmakta ve kiiltiirel degerlerin korunup aktarilmasinda kritik bir islev gormektedir. Achebe nin romanlari,
bu unsurlart kullanarak geleneksel Afrika hikdye anlatumi ile modern edebi formlar arasmda bir képrii
kurmaktadir.Calismanin temel amaci, sozli geleneklerin Achebe’nin anlatilarini nasil zenginlestirdigini
incelemek, geleneksel ile modern degerler arasindaki gerilimleri irdelemek ve Afrika toplumunun somiirgecilik
ve somiirge sonrasi doniisiimlerine dair daha genis bir perspektif sunmaktir. Bu baglamda, postkolonyal bir
teorik gergeve ve nitel metin analizi yontemleri kullanilarak, Achebe’nin sozlii gelenekleri karakter ingasi,
tematik derinlik ve toplumsal elestiri baglaminda stratejik bir bicimde nasil kullandigi analiz edilmigtir. Things
Fall Apart, somiirge éncesi Igbo kiiltiiriiniin zenginligini ve kirilganligini ortaya koyarken, A Man of the
People, bagimsizlik sonrast donemdeki yozlasma ve ahlaki ¢okiisii elestirerek, sozlii geleneklerin ¢agdas
baglamlara nasil uyarlanabilecegini gdstermektedir. Bulgular, sozlii geleneklerin kiiltiirel mirasin yeniden
kazanmlmasindaki ve edebi yeniliklerin sekillendirilmesindeki onemini vurgulamaktadir. Calisma, Afrika
edebiyati ve egitimine yonelik olarak, sozlii geleneklerin edebiyat ve egitim siireglerine daha fazla entegre
edilmesinin, kiiltiirel kimligin korunmasi ve giiclendirilmesi agisindan onemli bir katki saglayacagin
onermektedir.

Anahtar Sozciikler: Afrika edebiyati, Kiiltiirel kimlik, Sozlii gelenek, Anlati teknikleri, Postkolonyalizm

ABSTRACT

This study investigates the role of oral tradition in contemporary African literature, with a specific focus on
Chinua Achebe’s Things Fall Apart and A Man of the People. Oral traditions, including proverbs, folktales,
and communal storytelling, are foundational to African cultural identity and serve as critical tools for
preserving and transmitting cultural values. Achebe’s novels incorporate these elements to bridge the gap
between traditional African storytelling and modern literary forms. The study seeks to understand how oral
traditions enrich Achebe’s narratives, offering insight into the tensions between traditional and modern values
while addressing the broader implications of colonial and postcolonial transformations in African society.
Using a postcolonial theoretical framework and qualitative textual analysis, the research examines Achebe’s
strategic use of oral traditions in character development, thematic exploration, and social critique. Things Fall
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Apart highlights the richness and vulnerability of pre-colonial Igbo culture, while A Man of the People critiques
the corruption and moral decay of post-independence society, demonstrating the adaptability of oral traditions
to contemporary contexts. The findings emphasize the importance of oral traditions in reclaiming cultural
heritage and shaping literary innovation. It is recommended that African writers and educators continue to
integrate oral traditions into literature and education to foster cultural preservation and identity.

Keywords: African literature, cultural identity, Oral tradition, Narrative technique, Postcolonialism

INTRODUCTION

The role of oral tradition in African literature has been widely recognized as a cornerstone of cultural
identity and literary creativity. Scholars such as Ruth Finnegan (Oral Literature in Africa) and Isidore
Okpewho (African Oral Literature: Backgrounds, Character, and Continuity) have emphasized how
oral narratives, proverbs, folktales, and communal storytelling not only preserve cultural heritage but
also influence contemporary African literature. Chinua Achebe’s works, particularly Things Fall Apart
and A Man of the People exemplify this integration, blending oral traditions with modern narrative
techniques to address themes of identity, cultural conflict, and social change. This study seeks to build
on existing scholarship by examining Achebe’s strategic use of oral traditions to navigate the colonial
and postcolonial landscapes depicted in his novels.

While oral traditions are central to African literature, their role in shaping modern narratives and
addressing postcolonial challenges remains underexplored. This study investigates how Achebe uses
oral traditions to critique colonialism, preserve cultural identity, and explore socio-political issues in a
rapidly changing African society.

The primary objective of this study is to analyze the function and significance of oral traditions in Things
Fall Apart and A Man of the People. Specifically, the research aims to answer the question: How does
Chinua Achebe employ oral traditions in his novels to reflect cultural identity and critique societal
changes?

This study adopts a postcolonial theoretical framework, drawing on concepts of cultural hybridity (Homi
Bhabha), orality and literacy (Walter Ong), and African literary theory. These perspectives illuminate
how Achebe blends indigenous oral traditions with modern literary forms to reclaim African narratives
and critique colonial and postcolonial realities.

This study is organized into five parts. The first part provides an introduction, and the second part
provides a theoretical and historical overview of oral tradition in African literature. The third part
focuses on Things Fall Apart, analyzing how oral traditions depict pre-colonial Igbo culture and its
confrontation with colonialism. Besides, the fourth examines A Man of the People, exploring the
adaptation of oral traditions to critique post-independence societal issues. The final part synthesizes
findings, discusses their implications for African literature, and offers recommendations for future
research.

METHOD

This study employs a qualitative research approach to analyze the role of oral tradition in Chinua
Achebe’s Things Fall Apart and A Man of the People. The methodology is designed to systematically
examine Achebe’s use of oral traditions in these novels, focusing on their cultural, thematic, and
narrative functions. The study adopts a qualitative textual analysis framework. This method is
appropriate for uncovering the layers of meaning embedded in Achebe’s integration of oral traditions
into his literary works. The analysis centers on identifying and interpreting key elements of oral
tradition, such as proverbs, folktales, idioms, and communal storytelling.
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The primary data sources are the texts of Things Fall Apart and A Man of the People. Key passages from
these novels are selected based on the presence of oral traditional elements. Supporting secondary
sources include critical essays, books, and scholarly articles on Achebe’s works and African oral
literature.

RESULT AND DISCUSSION

Times New Roman This section presents and discusses the findings of the study on the role of oral
tradition in Chinua Achebe’s Things Fall Apart and A Man of the People. The analysis reveals that oral
traditions, including proverbs, folktales, and communal storytelling, are central to Achebe’s narrative
strategy, serving as tools for cultural preservation, character development, and thematic exploration. In
Things Fall Apart, oral traditions emphasize the richness of Igbo culture while highlighting the
disruption caused by colonial incursion. Conversely, in A Man of the People, these traditions adapt to a
post-independence context, critiquing societal corruption and the erosion of communal values.

The discussion highlights Achebe’s ability to navigate the tension between traditional and modern
storytelling forms, demonstrating the adaptability of oral traditions in addressing both historical and
contemporary African realities. By blending oral and written narrative techniques, Achebe reclaims
African cultural identity while engaging with universal themes of power, morality, and societal change.
This section further examines how the use of oral traditions in these novels reflects broader socio-
political transformations in African society, reinforcing their enduring relevance in contemporary
African literature.

The influence of oral tradition on contemporary African literature

Oral tradition has long been a vital part of African culture, playing a central role in the transmission of
history, values, and communal wisdom across generations. As African societies transitioned from oral
to written forms, many contemporary African writers incorporated elements of oral tradition into their
literary works to preserve cultural identities, critique colonial legacies, and explore the complexities of
modernity. In literature, oral traditions manifest through storytelling techniques, proverbs, rituals, and
communal narratives. The influence of oral tradition is evident in the works of prominent African
authors such as Chinua Achebe, Ngtigi wa Thiong'o, Djibril Tamsir Niane and Wole Soyinka. This essay
will examine the influence of oral tradition on contemporary African literature, focusing on how it
shapes narrative techniques, character development, and social commentary.

Oral tradition has profoundly influenced the narrative structure and thematic concerns of contemporary
African literature. African writers often incorporate oral techniques such as repetition, parallelism, and
communal storytelling into their novels to create a link between the oral and written worlds. These
techniques are not just stylistic choices; they are rooted in African cultural practices, where stories were
passed down through generations orally.

First, in Achebe’s Things Fall Apart (1958), the influence of oral tradition is evident throughout the
novel. The use of proverbs, folktales, and oral storytelling methods reflects the Igbo culture, where
wisdom is conveyed through oral means. Achebe’s use of proverbs such as "The lizard that jJumped from
the high iroko tree to the ground said he would praise himself if no one else did" (p. 45). This passage
demonstrates the Igho people's reliance on oral narratives to express their beliefs, values, and social
norms. This oral influence is integral to the novel's exploration of cultural identity, colonialism, and the
clash between tradition and modernity.

Besides, in Petals of Blood (1977), Ngiigi wa Thiong'o uses oral storytelling to illustrate the struggles
of post-colonial Kenya and the challenges faced by its people. Ngiigi blends oral techniques with modern
narrative forms, allowing characters to recount personal and collective histories, drawing on their oral
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pasts to reflect on their present. This fusion of oral and written storytelling critiques the political and
economic exploitation in post-colonial Africa. That is why he states: "The stories we tell ourselves are
the ones we believe, but it is the stories that others talk about us that we end up living out.” (p. 56). This
reflection on the power of narrative illustrates the centrality of oral traditions in shaping identity. In
Petals of Blood, the characters’ oral histories not only reveal their struggles but also point to the
influence of external forces (colonialism, capitalism) that reshape their identities.

Secondly, Wole Soyinka’s Death and the King’s Horseman ( 1975) draws heavily from Yoruba oral
traditions, particularly regarding the role of ritual and communal performance in the cultural fabric of
Nigerian society. The play explores the tensions between colonial forces and indigenous African
practices, particularly the ritual suicide of the king’s horseman, Elesin. Soyinka uses oral traditions as a
narrative tool to examine themes of duty, sacrifice, and cultural dissonance in post-colonial Africa. That
is why he says: "l am the son of a father who knew no other way but to hold his head high and tell the
world what his heart had been told. There are things that will never die. The oral wisdom is one of
them."(p.29) This passage emphasizes the enduring power of oral tradition, not just as a form of
communication but as a means of spiritual and cultural continuity. In the context of the play, it highlights
the critical role oral narratives play in preserving cultural integrity in the face of colonial disruption.

Finally, Oral tradition continues to be a cornerstone of contemporary African literature. In the works of
Achebe, Ngiigi, and Soyinka, we see how oral traditions transcend their initial oral forms and become
integral to written literature. Using proverbs, storytelling, and ritualistic performance, these authors
preserve the wisdom and cultural values of their societies while addressing the modern challenges of
colonialism, independence, and identity. Oral tradition in contemporary African literature not only
serves as a cultural repository but also as a critique of social, political, and moral issues, offering African
writers a powerful tool for resistance and reflection. The enduring influence of oral tradition in African
literary works demonstrates its continuing relevance in the preservation and transformation of African
culture in the modern world.

The function and significance of oral traditions in Things Fall Apart and A Man of the People

Oral traditions are a hallmark of African literature, deeply embedded in its narrative forms. They
function as a repository of communal knowledge and are a means of passing down cultural heritage,
moral values, and historical narratives. In Things Fall Apart, Achebe employs proverbs, folktales, and
communal rituals to evoke the rich cultural life of the Ighbo people, illustrating how these oral traditions
structure their world. In contrast, A Man of the People uses oral tradition to satirize the post-
independence political environment, critiquing the erosion of communal values and the rise of
individualism. Through these works, Achebe reveals how oral traditions adapt to social and political
shifts, highlighting their resilience and fragility in the face of change.

First, in Things Fall Apart, Achebe uses oral traditions to provide insight into the Igho worldview.
Proverbs are central to the novel, encapsulating wisdom and guiding social interactions. For instance,
the saying, "Proverbs are the palm oil with which words are eaten,"(p.14). This passage underscores the
importance of eloquence and shared wisdom in Igbo culture. This is a famous proverb from Chinua
Achebe's novel Things Fall Apart. In the context of the novel and the culture it portrays, proverbs play
a significant role in communication. The metaphor of "palm oil" suggests that proverbs add flavor,
smoothness, or richness to speech, making it more effective and enjoyable. Palm oil is a key ingredient
in many African cuisines, so the comparison highlights how proverbs are essential in conveying
meaning, wisdom, and nuance in conversation.

Secondly, in Chinua Achebe’s A Man of the People, oral traditions play a significant role in illuminating
the cultural fabric of postcolonial Nigerian society and critiquing its political and moral decline. Unlike

Disiplinlerarasi Dil ve Kiiltiir Caligmalar: Dergisi, 2024, 2(2, 7-14.



The Role of Oral Tradition in Contemporary African Literature | 11

Things Fall Apart, where oral traditions are revered as the foundation of societal values, A Man of the
People presents them as tools often co-opted and manipulated in the service of corruption and personal
gain. This shift reflects the erosion of traditional values and the challenges faced by African societies in
balancing modernity with cultural heritage. Oral traditions in the novel appear primarily using proverbs,
anecdotes, and storytelling. These elements highlight communal wisdom while exposing how such
traditions are misused in a rapidly modernizing society. Chief Nanga, the central political figure,
exemplifies this duality. His mastery of traditional oratory makes him a charismatic leader, but he often
employs this skill for self-serving ends, using cultural symbols to mask his opportunism. In Chapter 3,
Chief Nanga delivers a speech where he says:
"Let me tell you what our people say: if you want to eat a toad, you look for a fat and juicy one. We
cannot allow these hungry, unpatriotic, self-seeking rascals to divide us." (p.55). This proverb,
traditionally symbolizing the idea of making the most of an unpleasant situation, is co-opted by Nanga
to justify his greed while deflecting attention from his corrupt practices. He uses the communal
resonance of oral traditions to mask his self-interest, aligning himself rhetorically with the people even
as his actions betray their trust.

Finally, Oral traditions in Things Fall Apart and A Man of the People play multifaceted roles, from
preserving cultural heritage to critiquing societal change. In Things Fall Apart, they anchor the Igho
people’s identity, highlighting the richness of their traditions and the trauma of colonial disruption. In A
Man of the People, oral traditions are both a means of satire and a lament for the moral erosion of
postcolonial society. Achebe’s nuanced treatment of oral traditions in these novels underscores their
enduring relevance, even as they adapt to the shifting tides of history. Through these works, he affirms
the vitality of African oral traditions while urging readers to recognize their fragility in the face of
change.

The impact of oral tradition on the themes and narratives of contemporary African literature in
Things Fall Apart and A Man of the People

Oral traditions are the lifeblood of African storytelling, encompassing proverbs, folktales, songs, and
communal practices. These elements serve multiple purposes: they preserve history, transmit moral
lessons, and bind communities through shared experiences. Achebe, as one of Africa’s literary pioneers,
intricately weaves oral traditions into the fabric of his novels, using them to create authentic
representations of African life.

In Things Fall Apart, oral traditions are central to the narrative, reflecting the values and worldview of
the Igbo people and illustrating the devastating impact of colonial disruption. In A Man of the People,
oral traditions are adapted to critique the corruption and moral decay of post-independence Nigeria.
Both novels reveal how oral traditions not only shape individual characters and their interactions but
also underscore broader societal themes.

In A Man of the People, oral traditions take on a satirical edge, reflecting the tension between communal
values and the corruption of post-independence leadership. Chief Nanga, a charismatic yet morally
bankrupt politician, manipulates oral traditions to maintain his power. His use of proverbs and rhetorical
devices resonates with the people, but it ultimately highlights the disjunction between traditional values
and the self-serving opportunism of modern politicians. Chief Nanga declares: A man who brings home
ant-infested faggots should not complain if lizards start to visit him,"(p.59) This passage exposes his
ability to use traditional wisdom selectively for personal gain (Chapter 3). This proverb, while culturally
resonant, is employed to deflect responsibility, demonstrating how oral traditions can be co-opted.

In Things Fall Apart, Achebe uses oral traditions such as proverbs, folktales, and rituals to convey the
richness of Igbo culture. Proverbs, describes as “the palm oil with which words are eaten,"(p.14). are a
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central feature, encapsulating communal wisdom and guiding interpersonal relations. For instance, he
says: “When the moon is shining, the cripple becomes hungry for a walk” (p.74). This passage reflects
the Igbo people's deep connection to nature and their symbolic worldview. This proverb suggests that
when opportunities or inspiration arise, even those who face significant challenges or limitations feel a
surge of motivation or desire to act. The moonlight symbolizes an enticing or uplifting moment, while
the "cripple" represents someone constrained or hindered by circumstances. It highlights the human
tendency to yearn for action or fulfillment when conditions seem favorable, despite previous barriers.
Ultimately, it speaks to the power of hope and opportunity to awaken latent desires

One can say that while Things Fall Apart portrays oral traditions as a foundation of cultural identity and
cohesion, A Man of the People highlights their vulnerability in a changing world. In both novels, oral
traditions serve as a narrative anchor, linking the personal to the communal and the past to the present.
However, their functions differ: in the former, they are a lament for a lost way of life, and in the latter,
a critique of societal transformation.

Finally, Oral traditions significantly shape the themes and narratives of Things Fall Apart and A Man
of the People, underscoring their enduring relevance in contemporary African literature. In Things Fall
Apart, they are a testament to the richness of pre-colonial African culture and a marker of its disruption
by colonialism. In A Man of the People, they become a vehicle for satire, reflecting the challenges of
modernity and the moral decline of postcolonial society. Achebe’s use of oral traditions in these novels
highlights their dual role as a source of cultural resilience and a barometer of societal change, affirming
their importance in understanding Africa’s literary and historical landscape.

The role of oral tradition in preserving African cultural identity within contemporary literature in
Things Fall Apart and A Man of the People

Oral tradition plays a critical role in preserving African cultural identity, particularly in the face of
colonial disruption and modernity. In Chinua Achebe’s Things Fall Apart, oral traditions such as
proverbs, folktales, and communal rituals are central to the depiction of Igbo society. These elements
serve as vessels for cultural knowledge, moral instruction, and historical continuity, reflecting the depth
and complexity of pre-colonial African life. For instance, the frequent use of proverbs, Chinua Achebe
says: "A man who pays respect to the great paves the way for his own greatness,"(p.23). This passage
underscores the importance of respect and reciprocity within Igbo culture. These proverbs serve as a
linguistic bridge that connects generations, ensuring that cultural values remain intact despite external
challenges. This statement emphasizes the importance of showing respect to those who have achieved
greatness or hold esteemed positions. By honoring others, an individual not only demonstrates humility
but also creates opportunities to learn from their experiences and wisdom. It suggests that respect is
reciprocal; by uplifting others, one builds relationships that can lead to personal growth and success.
Ultimately, it reflects the idea that recognition of others' accomplishments is a steppingstone to
achieving one’s own greatness.

Oral traditions are a cornerstone of African cultural identity, serving as vehicles for transmitting history,
values, and collective memory. In Things Fall Apart, Chinua Achebe intricately weaves proverbs,
folktales, and communal rituals into the narrative, presenting them as vital to the Igbo society’s cohesion
and worldview. Similarly, in A Man of the People, oral traditions emerge as tools of expression, though
often manipulated in the political context of post-independence Nigeria. Both novels use oral traditions
to explore the challenges of cultural preservation and adaptation in the face of historical disruptions such
as colonialism and modernization.

In Things Fall Apart, oral traditions are depicted as essential to the survival and flourishing of Igho
identity. Proverbs, described as “the palm oil with which words are eaten,” serve as concise expressions
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of wisdom, guiding personal behavior and community relationships. For example, the saying "A toad
does not run in the daytime for nothing,” (p.66). It conveys a deeper understanding of cause and effect,
emphasizing the importance of inquiry in decision-making. These proverbs are used throughout the
novel to reinforce communal values and to frame the narrative within a distinctly Igbo epistemology.
Achebe’s use of these oral elements underscores their role in defining cultural identity and sustaining
social order.

Folktales in Things Fall Apart also play a crucial role in preserving cultural heritage. Ekwefi’s story of
the tortoise and the birds (Chapter 11) illustrates how oral storytelling conveys moral lessons to younger
generations while fostering a sense of communal belonging. The tale warns against greed and deception,
reflecting the moral framework of Igbo society. This moment of storytelling between Ekwefi and her
daughter, Ezinma, captures the intergenerational transmission of cultural values, emphasizing the
significance of oral tradition as a means of continuity. However, the novel also demonstrates how the
disruption of these traditions by colonial forces contributes to the fragmentation of Igbo identity,
symbolized by Okonkwo’s personal and societal downfall.

In A Man of the People, oral traditions take on a different tone, reflecting the evolving dynamics of
cultural identity in postcolonial Nigeria. While Achebe continues to emphasize their significance, the
novel critiques how these traditions are manipulated in a modern political context. Chief Nanga’s use of
proverbs, such as "He who has diarrhea knows the direction of the door without being told,"(p.72). This
passage illustrates his ability to exploit cultural forms of expression to maintain his power. These
proverbs, while resonating with the masses, are stripped of their original moral intent and used for
rhetorical convenience. This distortion highlights the erosion of communal values in a society grappling
with corruption and moral decay.

Despite this critique, A Man of the People suggests that oral traditions remain a source of cultural
continuity even in times of change. Odili, the narrator, uses anecdotes and traditional sayings to reflect
on the contradictions of modernity and tradition, showing how oral traditions adapt to new contexts. For
instance, his observations on Chief Nanga’s opportunism are framed within the language of traditional
wisdom, allowing Achebe to contrast the potential of oral traditions as a tool for moral critique with
their misuse by the corrupt elite. This tension reflects the broader struggle to preserve cultural identity
in a rapidly transforming society.

Achebe’s portrayal of oral traditions in both novels demonstrates their centrality to African cultural
identity, even as they are challenged by colonialism and modernization. In Things Fall Apart, oral
traditions embody the vibrancy and complexity of Igbo culture, standing as a testament to its pre-colonial
integrity. In A Man of the People, they reflect the resilience of African identity while also critiquing the
forces that undermine their authenticity. Together, these works highlight the dual role of oral traditions
as both a repository of cultural heritage and a site of contestation in contemporary African literature.

CONCLUSION

In Things Fall Apart and A Man of the People, Chinua Achebe masterfully illustrates the enduring
significance of oral tradition in contemporary African literature. These oral elements proverbs, folktales,
and communal expressions not only preserve African cultural identity but also serve as tools for critique,
adaptation, and reflection. In Things Fall Apart, oral traditions embody the richness of pre-colonial Igbo
society, acting as a medium for transmitting values, history, and communal wisdom. Achebe uses these
traditions to mourn the cultural erosion brought about by colonialism, demonstrating how their loss
undermines identity and social cohesion.
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In contrast, A Man of the People depicts oral traditions in a postcolonial context, highlighting their
flexibility and resilience. However, the novel also critiques how these traditions can be manipulated in
a morally compromised society. Through the satirical lens of political rhetoric, Achebe explores the
tension between preserving cultural authenticity and adapting to modernity. This duality underscores
the challenges African societies face in navigating the complexities of cultural heritage in the modern
era.

Together, the two novels reveal the multifaceted role of oral tradition in contemporary African literature:
as a bridge between past and present, a repository of identity, and a platform for social commentary.
Achebe’s works affirm that oral traditions remain vital to the African literary canon, offering a lens to
understand and negotiate the changes that define the continent’s historical and cultural landscape. By
preserving and transforming these traditions, African literature continues to assert its identity while
addressing the universal struggles of adaptation, resilience, and renewal.
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OZET

Mali’de ulusal dilin (Bambara) okullarda 6gretilmesiyle ilgili ilk denemeler 1980 yilinda baslamus, ancak 2002
yilinda on ii¢ ulusal dilden on biri ilkokullarda “yakinsak pedagoji” (Convergent Pedagogy - CP) yontemiyle
uygulanmaya baslanmistir. Bu uygulamanin amaci, yalnizca Fransizcanin 6gretim dili olarak kullanilmasinin,
yiiksek okul terk oranlarma ve simif tekrarlarma yol ac¢tigi diisiiniildiigii icin, Mali egitim sistemini
iyilestirmektir. Yakinsak pedagoji, ¢cocuklarin evde kazandiklar: bilgileri, diinyayr algilayis bigimlerini ve
ozellikle anadilleri konusundaki bilgilerini merkeze alir. Ancak, iki dilli egitim miifredatindaki en biiyiik
zorluklardan biri, “dillerin etkili bir sekilde yonetilmesi” meselesidir. Teorik olarak, her bir dil igin simiflara
gore bir denge olusturulmugstur. Buna bagh olarak, égretmenler kod degistirme (bundan sonra CS) yéntemini
farkly sekillerde kullanmaktadir. Bu yontem bazen dgrenciler igin faydali olurken, bazen de dilsel zayifliklarin
olugmasma neden olmaktadir. Bu ¢alisma, kod degistirmenin sinif ortaminda bir 6grenme aract olarak nasi!
daha etkili kullanilabilecegine dair bir model onererek bu alandaki eksikligi gidermeyi amaglamaktadr.
Arastirmanin temel hedefi, kod degistirmenin iki dilli egitimde bir 6grenme aract olarak didaktiklestirilmesidir.
Arastirmada nitel bir yontem kullanimis ve ilkokul smiflarinda yapilan video kayitlar: analiz edilmigtir.
Sonuglar, kod degistirmenin iki dilli egitimde onemli bir unsur oldugunu ve suif ici kullaniminin didaktik
amaglarla simrlandirilmas: gerektigini ortaya koymaktadir.

Anahtar Sozciikler: Iki dilli egitim, Kod degistirme, Didaktiklestirme, Ulusal diller, Yakinsak pedagoji
ABSTRACT

Mali has started experimentation of teaching the national language (Bambara) at school in 1980, but it is in
2002 that eleven of the thirteen former national languages have been experienced in primary schools through
the convergent pedagogy (CP). The aim was to improve the Malian educational system because the use of
French as the only medium of instruction was considered a contributing factor to the significant number of
student dropouts and the high rate of repetition. The Convergent pedagogy highlights the knowledge acquired
by children at home, their vision of the world and especially the knowledge they have of their mother tongue.
One of the challenges of the Malian bilingual education curriculum is the question of ‘effective languages
management’. Theoretically, depending on the classrooms, an average has been established for each of the
involved languages. Following that, teachers make use of code switching (hereafter CS) differently, sometimes
it favors the learners, other times, it contributes to the development of some linguistic weaknesses. The present
research tries to fill that gap through a tentative model of didacticization of CS. The overall goal of this research
is the didacticization of code switching as a real tool for bilingual education. The methodology adopted is a
qualitative one. The study is based on recorded videos of primary school classrooms. The results show that CS
is an important element of bilingual education the usage of which needs to be constrained to didactic purposes
in the classroom context.

Keywords: Bilingual education, Code switching, Didacticization, National languages, Convergent pedagogy
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INTRODUCTION

Times New Roman The bilingual curriculum is based on the convergent pedagogy (CP). It is a pedagogy
that focuses on the learners, their experiences and their environment. The convergent pedagogy
highlights the knowledge acquired by children at home, their vision of the world and especially the
knowledge they have of their mother tongue. Focusing on the CP, the bilingual curriculum requires the
use of a specific medium during the classroom practices and teachers have been trained in this sense.
That medium depends on the learning content, and sometimes it is French, some other times it is the
national language.

Bilingual education has traditionally argued that languages should be kept separate in the learning and
teaching of languages. This is mentioned in an early text on ‘language distribution in bilingual
schooling” (Jacobson & Faltis, 1990): <‘By strictly separating the languages, the teacher avoids, it is
argued, cross-contamination, thus making it easier for the child to acquire a new linguistic system as
he/she internalizes a given lesson’ (p. 4). According to Cummins (2005), an explanation for this
separateness is the continuing prevalence of monolingual instructional approaches in our schools that
he called two solitudes (p. 588).

The ‘two solitudes’ to which Cummins refers here are similarly captured by others in the research
literature. Heller (1999) coins the term parallel monolingualism, in which “each variety must conform
to certain prescriptive norms” (p. 271). Swain (1983) used the phrase “bilingualism through
monolingualism” (p. 4); Creese and Blackledge (2008) used the term “separate bilingualism” to describe
such language learning classroom contexts where teachers insist on the use of the target language only.
Each term describes the boundaries put up around languages and represents a view of the
multilingual/bilingual student/teacher as “two monolinguals in one body” (Gravelle, 1996: 11).

Recent research have shown that bilingual learners do not only uses the required medium in their
learning activities, but they code switch (Guiré and Parisse, 2017; Nikiéma and Paré/Kaboré, 2009).
Being an important element in bilingual education, the use of CS creates controversies and discussion
in many research works (Sakaria and Priyana, 2018; Nurhamidah, Fauziati, & Supriyadi, 2018;
MacSwan and Faltis, 2020). Learners make use of CS as a learning tool. It is part of their learning
process. Therefore, a bilingual curriculum which does not take CS into account can difficultly be
effective.

Since there is no particular model which explains to teachers when the use of CS can favor or disfavor
learning activity, it is to researchers to work on how those observations can be transformed into concrete
practices. Today, it becomes necessary to think about how CS can be used as a pedagogical tool in
Malian bilingual classes. The present research tries to fill that gap through a tentative model of
didactization of CS. The didactization of CS simply means the practical management of the languages
involved in the bilingual classrooms. It is to know how to use CS to an effective learning and for didactic
purposes only. Moreover, the didactization of CS tends to sensitize the teachers about the functional role
of CS so that they may overcome their own weaknesses. CS is present in the speech of teachers as well
as pupils. It is left to the appreciation of teachers to make use of it in order to make the pupils understand
the course.

The overall objective of this research is to make code switching a real tool for bilingual education. The
specific objectives are:

> to present the type of CS used in the classrooms;

> to identify the didactic and non didactic functions fulfilled by the use of CS in the classrooms;
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» to come out with a tentative model of code-switching which will help teachers to make use of it for
didactic purposes only.

Historical review of the bilingual education in Mali

The educational reform of 1962 first mentioned the use of the national languages at school, but it was
in 1978 during the second national seminary on education that the use of national languages at school
have been concretized. In 1979, the teaching of Bamanankan was tested in the regions of Segou and
Koulikoro. A year after, three other languages: Fulfulde, Songhay and Tamasheq also began
experimentation at school. The first years of experimentation were successful (report of UNICEF 2021),
but the absence of appropriate methodology and monitoring led to the faillure.

Then, in 1987, the convergent pedagogy (CP) was developped in the city of Segou with the Bambara
language only. That was the beginning of the second generation of the bilingual education. In 1994,
seven other national languages began to be experimented at school (Dogoso, Bozo, Bomu, Soninke,
Syenara, Mamara and Xaasongaxanno). The total number of national languages becomes eleven and
was introduced as followed: 1994 (Bambara, Fulfulde, Songhay), 1995 (Tamasheq, Dogoso, Soninké¢),
1998 (Bomu, Syenara), 2000 (Bozo, Mamara), 2001 (Xaasongaxanno). Within the CP, the two
languages were organized as follows:

Table 1. Average of the two languages in bilingual classes with the CP

School Grade National Language % French %
st 100 % 0%

2nd 75% 25%

3rd and 4" 50% 50%

5th and 6™ 25% 75%

Despite positive results, the convergent pedagogy was not able to provide answers to successful
language transfer from the mother tongue (L1) to French (L2) (Nounta, 2015). Following that, the
Malian authorities elaborated the bilingual curriculum through the PRODEC (Programme Decennal de
Development de I’Education). The third generation of bilingual education in Mali started in 2005 with
a bilingual curriculum. The fundamental education had been divided into four levels in the curriculum:
level | (1st and 2nd grades); level Il (3rd and 4th grades); level 111 (5th and 6th grades) ; level IV (7th
,8th and 9th grades). The bilingual curriculum is not applied to the level 1V of the curriculum in Mali.
The two languages are structured as followed in the curriculum:

Table 2. Languages average in the bilingual curriculum

School Grade National Language % French %
1st 100% 0%

2nd 5% 25%

3 25% 75%

4th 25% 75%

5t 50% 50%

6t 50% 50%
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With such reorganization of the average, the bilingual curriculum intends to develop the pupils linguistic
competence. It focuses on the question of language transfer through metalinguistic activities as opposed
to the CP which emphasizes on the methodological convergence between L1 and L2.

There are projects which accompany the bilingual curriculum in Mali: the program SIRA (Selected
Integrated Reading Activities) of USAID, started in 2016, which support the teaching in Bamanankan
in the southern part of Mali, and the initiative ELAN (Ecoles et Langues Nationales en Afrique) of OIF,
started in 2014, which accompanied the teaching in Bamanankan, Fulfulde, Songhay and Tamasheq all
over the country. The SIRA project is concerned with the level I of the Malian bilingual curriculum (1rst
and 2nd grade) and ELAN deals with the Level 1, I, and I11 of the bilingual curricula. Those initiatives
are not substitute to the curriculum, but they support the Mali authorities in the execution of the bilingual
curriculum.

THEORITICAL FRAMEWORK

The theoretical framework is based on theories of CS (Poplack, 1980), bilingual education (Cummins,
1976, 2005 & 2008; Baker, 2001, 2003) and Pedagogical interaction functions (Lier, 2008, Bigot, 2005).

Code switching

Code switching used to be the interest of a few researchers in the 1950s and 1960s. It was mainly
considered as an ability of a bilingual to move from one language to another according to situations
(Touré, 2022). Myers-Scotton (1993) defines it as: “the selection by bilinguals or multilinguals of forms
from an embedded language (or languages) in utterances of a matrix language during the same
conversation” (p. 04). Gumperz (1982) refers to the term as “the juxtaposition within the same speech
exchange of passages of speech belonging to two different grammatical systems or subsystems” (p. 59).
For Hudson (1996): “In code switching the point at which the languages change corresponds to a point
where the situation changes, either on its own or precisely because the language changes” (p. 53).

Research shows that CS is rarely institutionally endorsed or pedagogically supported (Zentella, 1981;
Shin, 2005; Martin, 2005). Rather, when it is used, it becomes a pragmatic response to the local
classroom context. As for Lin (2005), student and teacher CS practices are “local, pragmatic, coping
tactics and responses...” (p. 46). Martin (2005) speaks of CS as offering classroom participants
“creative, pragmatic and ‘safe’ practices ... between the official language of the lesson and a language
which the classroom participants have a greater access to” (p. 89).

For the present research work, it is the typology of Poplack (1980) which will be considered for the
classification of CS utterances: inter-sentential, intra-sentential and extra-sentential CS. Inter-sentential
code-switching concerns the switch at clause/sentence boundary. Intra-sentential code switching refers
to switches occurring inside the same clause. Extra-sentential code switching involves the use of
interjections or a tag in a language different from the language of the rest of the clause.

Bilingual education theory

Bilingual education is the teaching in two or more languages. Cummins (2008) defined bilingual
education as “the use of two (or more) languages of instruction at some point in a student's school career”
(p. 12). According to Baker (2001), there are many types of bilingual education: Submersion which is
divided in two parts, structured immersion and withdrawal or pulling out programs, transitional bilingual
program, segregationist bilingual program, separatist bilingual program and mainstream or English as a
second language bilingual program. To Baker (2001) these types of bilingual educational programs are
‘weak types’ while the strong types are Immersion bilingual program, Maintenance/ heritage language
program, two way/dual way bilingual program and Mainstream bilingual educational programs.
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In fact, the Malian bilingual curriculum is a transitional one with the instruction beginning with the
native language and a gradual shift to French as the only medium of instruction. The objective behind
that curriculum is the effective acquisition of the L2. Consequently, it deals with the threshold theory.
This theory was propounded by Jim Cummins in 1976. It is based on the levels of language competence
needed to avoid negative cognitive effects and/or to attain cognitive advantages. It is believed here that
learners need to develop in the first language before learning a second to improve cognitive
development. In addition, Cummins (2005) argues for a need to articulate bilingual instructional
strategies that teach explicitly for two-way cross-language transfer.

Pedagogical interaction functions

Pedagogical interaction refers to the interaction between teacher and students during their teaching and
learning activities. It occurs in different forms, such as direct instruction, questioning, explanation, oral
response, participation and guidance.

In the specific case of bilingual classrooms, Lier's (2008) ecological approach describes the need to
consider the development of new languages alongside the development of existing languages. He
stressed the importance of the interrelationship between teacher and learners in making this connection
salient. According to Lier, the teacher engages the learner in pedagogic actions intended to develop “a
wide panoramic view of self” (2008: 54). From this teacher—learner engagement, new identity positions
associated with language learning processes can emerge, with the teacher showing the learner the
possibilities of these.

Among the pedagogical interaction functions we have pragmatic, dialog and didactic functions. The
current research emphasizes the didactic function. Competencies are acquired through teacher’s
explanations and, in the case of bilingual education, the comparison and metalinguistic activities which
reinforce the learning and the transfer of competences in both languages.

METHOD

The methodology adopted is a qualitative one. The study is based on recorded videos of primary school
classroom in Gao and Fana for the project ‘Transfert des apprentissages (Mali, Niger, Burkina Faso)’.
The present research article is independent of the project in question.

Data for the study

The study had concerned two languages of Mali: Bambara and Songhoy, and the level Il and level I1]
of the bilingual curriculum. At level I, the research was conducted in the grade four of primary school
and at the level 111, it is the grade five which was concerned. Both linguistic and nonlinguistic courses
have been included. The linguistic courses are grammar and reading. The nonlinguistic courses are
calculation and biology. The table below represents the recorded videos concerned by the present
research.

Table 3. Language, grade and courses included in the data

Languages Courses Grade Duration

Songhay Reading Four 28min 33sec
Grammar Four 33min 18sec
Calculation Five 30min 43sec

Bambara Biology Four 34min 24sec
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Reading Five 08min 17sec

Data transcription and analysis tool

CLAN (Computerized Language Analysis) is the software used for the transcription and analysis of the
recorded data. It is a cross-platform program designed by Brian MacWhinney and Leonid Spektor. Clan
has two parts: the editor part and the analysis part. The editor part allows the transcription of the files
and its coding. In the analysis part, it is possible to extract results using commands. The recorded videos
of the present research have been transcribed directly on the software CLAN. That allows to
simultaneously have the transcription and the video in one single place, as mentioned by MacWhinney
and Wagner (2010), ‘... unlike Word, it allows the researcher to link individual segments of the
transcript directly to the audio or video media. This form of linkage to the media is crucial in terms of
allowing users to playback transcriptions to verify their accuracy’ (p. 155).

Before transcribing, the different elements have been coded. The codes for the languages are son
(Songhoy) and bam (Bambara). The different courses have been coded as followed: gram (grammar),
cal (calculation), bio (biology), lec (reading). The codes for grades are A4 (grade four) and A5 (grade
five). To identify the main teaching language for each course, L1 has been used as the code for the
mother tongue and L2 for French. The participants in the videos have also been coded: the code MTR
is used for the teacher and ELV for the pupils

Based on those codes, each of the recorded videos has been named as followed: language-grade-course-
teaching language for the course. The different videos named are: son-A4-gram-L2 ; son-A5-cal-L2 ;
son-Ad-lec-L1 ; bam-A4-bio-L1 ; bam-Ab-lec-L2. After transcribing the videos on CLAN, the instances
of CS have been coded on the software following Poplack’s typology of CS. The codes are the
followings:

Inter ----------- inter-sentential CS
Intra ----------- intra-sentential CS
Tag ------------ extra-sentential CS

Those different codes allow the automatization of extraction of the different utterances for analysis.
Analysis and result

Using CLAN, information about the typologies of CS had been extracted and a qualitative and
quantitative analysis had been done. Below is an example of CLAN Output sheet.
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*** File "son-A5-cal-L2.cha": line 565.

*MTR: ma si@s:son trente deux wo dan@s:son la craie wo no a se@s:son %snd:"son-A5-cal-
L2"_1126999_1131124

%gls: no don't write it give him the piece of chalk

%cs: (1)intra|feedb|MTR

*** File "son-A5-cal-L2.cha": line 587.

*MTR: la craie wo din zaa@s:son %snd:"son-A5-cal-L2"_1206660_1221565
%gls: take the piece of chalk

%cs: (1)intralinstMTR

*** File "son-A5-cal-L2.cha": line 592.

*MTR: virgule dan gamey ra@s:son %snd:"son-A5-cal-L2"_1227218_1231796
%gls: put the comma between them

%cs: (1)intralinstMTR

*** File "son-A5-cal-L2.cha": line 649.

*MTR: war si n'da@s:son questions yan@s:son %snd:"son-A5-cal-L2"_1415675_1433009
%gls: you don't have questions ?

%cs: (1)intralreform|MTR

Strings matched 93 times

Figure 1. example of CLAN Output sheet

In the above figure, the command: combo +t* +t%gls: +t%cs: son-A5-cal-L2*.cha +sintra*MTR has
been used to extract all intra-sentential CS produced by the teacher during the course of calculation. The
first line of each utterance provides information about the file name and line number. In this case, the
file name is ‘son-A5-cal-L2.cha’. The second line gives the utterance produced. In this example, the line
starts with *MTR which is the code for the teacher. All the utterances in this output are produced by the
teacher as requested through the command used. The following line is an English translation of the
utterance and start with %gls. The next line starting with %cs gives information about the type of CS,
the function and the participant who produced it. The last line of the CLAN Output sheet shows the
number of occurrences for the typology of CS identifies in the command. In the above example the
teacher makes use of 93 intra-sentential CS.

Quantitative analysis of the CS utterances

The quantitative analysis of the CS utterances deals with the number of CS produced by each of the
participants (teacher and pupil) during the different courses that composed our research data. The
analysis took into consideration the different typologies of CS used. The tables below present the
guantitative results for the teachers for each of the recorded courses.

Table 4. Average of CS produced by the teachers

Courses Inter-sentential Intra-sentential Extra-sentential Total

Cs Cs CS
son-A4-gram-L2 100 (21.14%) 63 (13.31%) 3 (0.63%) 166 (35.09%)
son-A5-cal-L2 22 (11.82%) 93 (50%) 8 (4.30%) 123 (66.12%)
son-Ad-lec-L1 9 (2.91%) 24 (7.76%) 14 (4.53%) 47 (15.21%)
bam-A4-bio-L1 13 (4.71%) 55 (19.92%) 11 (3.98%) 79 (28.62%)
bam-A5-lec-L2 19 (25.33%) 13 (17.33%) 5 (6.66%) 37 (49.33 %)

For the grammar course (son-A4-gram-L2), we had a total of 524 produced utterances (473 produced
by the teacher). The inter-sentential CS is the most produced type in this course with an average of
21.14%. When it comes to the course of calculation son-A5-cal-L2), out of 271 utterances produced,
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186 were done by the teacher. As opposed to the son-A4-gram-L2 course, here is the intra-sentential CS
which appears to be the most used one with an average of 50%. The total number of utterances produced
during son-A4-lec-L1 course is 478 (309 of which was done by the teacher). Although the text was in
French, the teacher had been explaining it in Songhoy, and then make use of a higher number of intra-
sentential CS. The biology course (bam-A4-bio-L1) was composed of 402 utterances, 276 of which were
produced by the teacher with more intra-sentential CS (19.92%). For the last video, which is relatively
short, there was a total number of 96 utterances (75 of which were done by the teacher). Here too, the
inter-sentential CS is the most produced type of CS with 25.33% done by the teacher. The following
table represents the quantitative results of the CS produced by pupils.

Table 5. Average of CS produced by the pupils

Courses Inter-sentential CS  Intra-sentential CS ~ Extra-sentential CS  Total
son-A4-gram-L2 4 (7.84%) 2 (3.92%) 0 (0%) 6 (11.76%)
son-A5-cal-L2 3 (3.52%) 5 (5.88%) 0 (0%) 8 (9.41%)
son-Ad-lec-L1 14 (8.28%) 0 (0%) 0 (0%) 14 (8.28%)
bam-A4-bio-L1 32 (25.39%) 4 (3.17%) 0 (0%) 36 (28.57%)
bam-A5-lec-L2 1 (4.76%) 0 (0%) 1 (4.76%) 2 (9.52%)

During the grammar course (son-A4-gram-L2), the pupils produced 51 CS utterances out of a total of
524. The inter-sentential CS is the most produced type in this course with an average of 7.84%. When
it comes to the course of calculation (son-A5-cal-L2), out of 271 utterances produced, 85 were done by
the pupils. As opposed to the son-A4-gram-L2 course, the intra-sentential CS appears to be the most
used one with an average of 5.88%. The total number of utterances produced during son-A4-lec-L1
course is 478 (169 of which was done by the pupils). The pupils used more inter-sentential CS than any
other typology. The biology course (bam-A4-bio-L1) was composed of 402 utterances, 126 of which
were produced by the pupils. The pupils produced more inter-sentential CS (25.39%). For the last video,
there was a total number of 96 utterances (21 of which were done by the pupils). Here too, the inter-
sentential CS is the most produced type of CS with 4.76% done by the pupils.

The quantitative analysis shows on the one hand that CS occupies an important part of teachers’
interaction in 4th and 5th grades with the total averages ranging from 28.62% to 66.12%. This may be
related to the explanatory function which may lead to the use of pupils’ L1 and the need to make the
content accessible to them. They also produced more intra-sentential types of CS than any other
typology. The pupils on the other hand produced less CS utterances with the total averages ranging from
8.28% to 28.57%. Their speeches were only related to question answering and giving feedback.

Qualitative analysis of the CS utterances

The qualitative analysis reveals the use of CS for didactic purposes. The teachers switch to make
requests, give orders or instructions for a particular task. In addition, they also used it for clarification,
explanation or emphasis on a particular aspect. Moreover, CS was also employed when dealing with
examples, feedback or approval of a pupils’ comment. The pupils’ use of CS also carried didactic
functions when they ask for clarification or give feedback.

Some of the CS utterances seemed not to play didactic functions. They are more dealing with familiarity
or solidarity with the interlocutor’s language. Those items have been coded based on the word category
or function. The different functions identified, and their codes are the following.

Table 6. Identified CS functions
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Didactic functions identified in the corpus Codes
Request Reqt
Explanation Exp
Emphasis Emph
Instruction Inst
Filler Fill
Example Exa
Feedback Feedb
Approve Approv
Order Ord
Non-didactic functions identified in the corpus Codes
Meta-term Mterm
Conjunction Conj
Familiarity Fam
Solidarity Soli

To take an example, below is an output of the reading course in Bambara. It is an extraction of the inter-
sentential CS produced by the teacher during that course.

[ ] CLAN Output
> combo +t* +t%gls: +t%cs: *bam-AS5-lec-L2*.cha +sinter*MTR
inter*mtr

combo +t* +t%gls: +t%cs: *bam-A5-lec-L2*.cha +sinter*MTR
Mon Feb 26 13:09:31 2024
combo (26-Oct-2023) is conducting analyses on:
ALL speaker main tiers
and those speakers' ONLY dependent tiers matching: % GLS:; %CS:;

From file <bam-A5-lec-L2.cha>

*** File "bam-A5-lec-L2.cha": line 19.

*MTR: a ka kan ka tige yoro jumen@s:bam %snd:"bam-A5-lec-L2"_89950_105541
Y%gls: where should we cut it

Y% Cs: (1)inter|reqtMTR

*** File "bam-AS5-lec-L2.cha": line 42.

*MTR: a foro ki ku tige kan hakela@s:bam %snd:"bam-AS5-lec-L2"_135603_145557
Y%gls: you were asked to divide them into syllables

Y%cCs: (1)interlexp|MTR

*** File "bam-AS5-lec-L2.cha": line 48.

*MTR: Diakite i te sabali wa@s:bam %snd:"bam-A5-lec-L2"_146954_150549
Y%gls: Diakite , stop

Y%cs: (1)interlord| MTR

Figure 2. Inter-sentential CS during bam-A5-lec-L.2

The reading course was in French, but the teacher switches to Bambara to make request (line 19), to
give an explanation (line 42) and to give an order (line 48). During that same course, the teacher also
made use of intra-sentential CS for other didactic purposes. The figure below is an illustration of such
usage.
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*** File "bam-AS5-lec-L2.cha": line 99.

*MTR: sini@s:bam cahio bee be@s:bam corriger
%gls: tomorrow we will correct the copybooks
%cs: (1)intralreform|MTR

*** File "bam-AS5-lec-L2.cha": line 102.

*MTR: a ye@s:bam cahier bee datugu an k'a@s:bam correction ke walanbala@s:bam %snd:"bam-
A5-lec-L2"_248800_255383

%gls: close the copybook we are going to correct on the board

%cs: (1)intralinst MTR

*** File "bam-AS5-lec-L2.cha": line 144,

*MTR: a laje kosobe i ko@s:bam RE de ye a kan hake folo ye@s:bam %snd:"bam-A5-lec-
L2"_316126_320006

%gls: look at it very well you said that RE is the first syllable

%cs: (1)intrajreform|MTR

*** File "bam-AS5-lec-L2.cha": line 193.

*MTR: ohon@s:bam bien a syllabe folo e ko kalantan@s:bam %snd:"bam-A5-lec-
L2"_445282_451585

%gls: good read the first syllable

%cs: (1)intrareqtMTR

Figure 3. Intra-sentential CS during bam-A5-lec-L2

In line 99, the teacher made a reformulation of the given instruction in Bambara while inserting the
French words ‘cahier’ and ‘corriger’. Again, the same line is given in line 102 with those French word
inserted into Bambara utterances. Through that repetition, more than giving an instruction, the teacher
is also emphasizing it. In the last utterance (line 193), the teacher inserted the French word ‘syllabe’
while making a request. That is also a way of dealing with activities related to pupils’ metalinguistic
awareness of the meta-terms in French. The meta-terms are specific terms used to define or identify an
element of language. The use of those meta-terms in L2 while speaking in L1 fulfills a didactic function
when it applies to metalinguistic activities.

CS may also deal with the insertion of meta-terms with no didactic functions. For example, during the
grammar course in Songhoy about declarative, affirmative and negative sentences, the teacher makes
use of intra-sentential CS to show the difference between the three types of sentences.

*** File "son-Ad4-gram-L2.cha": line 194.

*MTR: n'ga tii@s:son la phrase déclarative ihinkanto@s:son %snd:"son-A4-gram-
L2"_397402_399728

%gls: is the declarative sentence the second one

%cs: (1)intrajmterm|MTR

*** File "son-A4-gram-L2.cha": line 197.
*MTR: n'ga tii@s:son la phrase négative %snd:"son-A4-gram-L2"_399728_401153
%gls: is the negative sentence

| %CS: (1)intrajmterm|MTR

! *** File "son-Ad4-gram-L2.cha": line 200.

, *"MTR: macin se i ga nee@s:son phrase negative %snd:"son-A4-gram-L2"_401153_403065
! %gls: what is called negative sentence ?

| %ocCs! (1intrajmterm|MTR

| *** File "son-Ad-gram-L2.cha": line 203.

. *MTR: macin se i ga nee@s:son phrase déclarative donc %snd:"son-A4-gram-L2"_403065_405022
. %gls: so what is called declarative sentence

[%cs:  (1)intrajmterm|MTR

260ct23[E][CHAT] 265

| E—

Figure 4. An output of son-A4-gram-L2

During this grammar course, there was a significant number of insertion of French meta-terms (phrase,
affirmative, negative, declarative) into Songhoy utterances. The teacher did not even name those
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sentences in Songhoy. He kept using the French words even when he was explaining in L1. Similarly,
during calculation in Songhoy, the word ‘nombre’ (number) has been used everywhere instead of the
Songhoy based word. Maybe the French terms are the most accessible ones to the teacher, but it may
also signal the lack of appropriate terminology in L1, unawareness of the terminology in L1 or
unfamiliarity with the L1 terminology.

Such use of meta-terms in intra-sentential CS may lead to the development of some linguistic gap in the
L1. It is essential to remind that the transitional model of bilingual education in Mali is based on the
idea that the L1 mastering may help in the efficient mastering of the L2. The L2 is then acquired through
comparison and reformulations between the two languages. Therefore, a mastery of the L1 meta-terms
is essential for not only the fluidity of explanation, but also for the understanding of L2 meta-terms.

In addition to the meta-terms, the study also reveals the use of some inserted items due to familiarity.
For example, the French expression for request ‘est ce que’ and conjunctions are largely used while
speaking in L1.

*** File "bam-A4-bio-L1.cha": line 104.

*MTR: mais@s:fra an be saga faga cogodi %snd:"bam-A4-bio-L1"_336826_338606
%gls: how do we slaughter the sheep

%cs: (1intralconj|MTR

*** File "bam-A4-bio-L1.cha": line 128.

*MTR: donc@s:fra nan tilarala , aw bee kelen kelen na ka kan ka muru fanw togo fo %snd:"bam-A4-
bio-L1"_352598 359126

%gls: atthe end of the course each of you should be able to name the different part of a knife
%cCs: (1Dintralconj|MTR

*** File "bam-A4-bio-L1.cha": line 133.

*MTR: estce que@s:fra aw il y a famu ya ? %snd:"bam-A4-bio-L1"_361307_362561
%gls: have you understood ?

%cCs: (DintrajreqtiMTR

*** File "bam-A4-bio-L1.cha": line 144.

*MTR: he aw be kuluw de kono mais@s:fra aw ba nesin ne de ma %snd:"bam-A4-bio-
L1"_379728_392283

%gls: you are in your group but you all should look at me

%cCs: (1)intralconj|MTR

Figure 5. Example of non didactic CS in bam-A4-bio-L1

The French conjunctions ‘mais’ in line 104 and ‘donc’ in line 128 and line 144 have their equivalence
in the L1 but because people are familiar with their usage, they tend to replace the L1 based words.
There is no didactic functions behind such intra-sentential CS with French conjunctions. Their insertion
is more a question of familiarity than anything else. In addition to the French conjunctions, the French
expression for request ‘est ce que’ in line 133 is another instance of CS with non didactic purposes.
Other words have also been identified as inserted because of familiarity and constitute that category. CS
is a normal result of languages in contact. As a fact, the functions it plays in casual settings seem to
occur within the classroom context.

The extra-sentential CS composed of fillers and interjections also marked the speech of teachers. Those
fillers are sometimes French adverbs voila, conjunctions like donc, or French adjectives bien, bon.
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*** File "bam-A4-bio-L1.cha": line 153.

*MTR: voila@s:frs n'a ka daw ye aw be ardoisiw ta %snd:"bam-A4-bio-L1"_405333_412568
%gls: if you want you can use your slates

%cs: (1)taglfillerMTR

*** File "bam-A4-bio-L1.cha™: line 210.

*MTR: donc@s:fra kulu bee nana ka jaabi seben %snd:"bam-A4-bio-L1"_923018_926430
%gls: so all of the groups have put their answers on the board

%cs: (1)tag|fillerMTR

*** File "bam-A4-bio-L1.cha": line 309.

*MTR: bien@s:fra an ka kulu wolonwulanan mogow lamen %snd:"bam-A4-bio-
L1"_1090741_1094034

%gls: good let listen to group seven

%cs: (1)taglfillerMTR

*** File "bam-A4-bio-L1.cha": line 314.

*MTR: ana jiri bon@s:fra sisan nan ya jatimine kulu minu ya jaabi %snd:"bam-A4-bio-
L1"_1095762_1100691

%gls: and the wood now if we look at the different answers

P6OCt23[E][CHAT] 69

Figure 6. An output of bam-A4-bio-L1

The extra-sentential CS mostly occurs when the course is in the L1 with the French words used as fillers.
When the course is in L2, the extra-sentential CS items are mostly composed of interjections.

DISCUSSION

From this analysis, CS seems to be an important part of bilingual classes language contact phenomenon
in Mali. As mentioned by Hornberger (2005) “bi/multilinguals' learning is maximized when they are
allowed and enabled to draw from across all their existing language skills (in two+ languages), rather
than being constrained and inhibited from doing so by monolingual instructional assumptions and
practices” (p. 607). In the same vein, Anderson (2008) has called for flexible approaches to pedagogy
to respond to bilingual learning contexts.

CS can then be used as a tool for bilingual education and open ways to more confidence in learning.
Arthur and Martin (2006) described the pedagogic potentials behind CS as a way to increase inclusion,
participation, and understandings and accomplishment of the learning processes. They talked about the
“pedagogic validity of codeswitching” (p. 197) and considered ways in which the research might
contribute to a “teachable” pedagogic resource.

The pedagogical role of CS leads to the coining of a new term: translanguaging (Williams, 1994).
Translanguaging, the switch between the learning languages, has become almost synonymous with CS
in bilingual teacher education circles (Gort, 2012; Palmer & Martinez, 2013; Poza, 2017, Sayer, 2013;
Li, 2017). According to Garcia (2009), translanguaging and CS are different in the sense that CS is an
external linguistic concept, where bilinguals alternate from one code to another whereas,
translanguaging is based on the premise that bilinguals have one unitary language system that enables
them to draw on and use features of their named languages (Garcia, Ibarra Johnson & Seltzer, 2017,
Orellana & Garcia, 2014). Whatever the terminology used is, CS deserves research in order to improve
learning and classroom practices in general.

Tentative model of CS

The objective of this framework is to help teachers develop a didactic set of reasons and purposes for
pedagogical CS. It intends to avoid the random use of CS in the classroom context and more specifically,
it uses for non-didactic purposes.
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To do so, some questions need to be answered:
» Is CS used in the classroom context?
»  Does it fulfill any didactic function?
» Does it facilitate learning?
>

Do teacher-training schools take into account the realities of classroom languages use in such
context?

After analysis, the answer to all of the above questions is “yes”, except for the last one. In fact, the
teacher training schools do not take into account the bilingual education classroom context and
specifically the use of CS in such environment. CS appears to be an instructional strategy used by
teachers to facilitate the learning process. That is why this tentative model of CS is formulated through
recommendations on how to use CS for didactic purposes.

The recommended situations for making use of CS in the classroom are the following:

< To help pupils understand new and specialized vocabulary and expression, through reformulation,
explanation, paraphrasing.

< To facilitate the learning of new content, through examples, emphasis, cultural or thematic
comparison.

< To deal with meta-linguistic awareness of pupils through request, emphasis, explanation.
< To improve pupils’ participation and involvement through request, instruction, feedback.
< To promote pupils’ language production and prevent them from blocking situations.
What need to be avoided:

<~ To be careful with the use of intra-sentential CS with meta-terms with non-didactic purposes. Such
a type of CS may lead to linguistic gaps in one of the languages used and then does not promote
strong bilingualism. Mastering of the meta-terms in both languages are essential for the fluidity of
the explanation and even reformulation the other language.

< To avoid the systematic use of CS for a question of familiarity or solidarity in order to offer more
space for the practice and acquisition of the L2.

<~ To minimize the use of extra-sentential CS
CONCLUSION

Different types of CS are used in the classroom such as inter-sentential CS, intra-sentential CS and extra-
sentential CS. It conveys different functions as well like explanation, request, emphasis, feedback,
reformulation .CS is an important element of bilingual education, the usage of which needs to be
constrained to didactic purposes in the classroom context. It is to be used in a way to facilitate learning
and make the content more accessible to pupils. Some usages of CS which are not related to didactic
functions need to be avoided.
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OZET

Bu ¢alisma, Afrika dillerinin yazili edebiyat igindeki roliinii ve bu dillerin kiiltiirel mirast koruma, kimlik
olusturma ve yaratici ifade iizerindeki katkilarini incelemektedir. Bircok Afvika eseri, Ingilizce, Fransizca ve
Portekizce gibi somiirge dillerinde yazilmakta, ancak yerel dillerin yeterince temsil edilmemesi énemli bir
sorun tegkil etmektedir. Calisma, dilsel diglanmanin Afrika edebiyatinin 6zgiinliigii ve erisilebilirligi iizerindeki
etkilerini ele almaktadir. Amag, Afrika dillerinin edebiyat icinde kullaniimasinin kiiltiirel baglami gii¢lendirme,
dilsel c¢esitliligi destekleme ve eserlerin daha genis kitlelere ulagmasini saglama potansiyelini
degerlendirmektir. Teorik cercevede, dil, gii¢c ve kimlik iligkisini ele alan postkolonyal edebiyat teorisi ve
sosyodilbilimden yararlamilmaktadir. Calisma, nitel bir yontemle Afrika dillerinde ve somiirge dillerinde
yazilmig eserleri analiz etmektedir. Bulgular, Afrika dillerinde yazmamn kiiltiirel ozgiinliik sagladigini ve yerel
okuyucularla giiglii bir bag kurdugunu gosterirken, yazarlarin suirli yaymn firsatlar, dar bir okur kitlesi ve
ekonomik zorluklarla karsilagtiklar: tespit edilmistir. Buna ragmen, Afrika dillerinin edebiyat alaninda yeniden
canlandirilmasina yonelik artan bir hareket bulunmaktadir. Calisma, Afrika dillerinde yaymcilig desteklemek
amacwyla politika ve finansman mekanizmalari olusturulmasini énermektedir. Ayrica, ¢ok dilli egitimin tegvik
edilmesi ve hiikiimetler, yayincilar ve edebi kuruluslar arasmda isbirliklerinin artirilmasi, Afrika dillerinin
edebiyat icindeki kullanimini pekistirebilir ve bu dillerin kiiresel edebiyat alamindaki siirekliligini saglayabilir.

Anahtar Sozciikler: Afrika Dilleri, Kiiltiirel Temsiliyet, Dilsel Cesitlilik, Mirasin Korunmasi, Yazili Edebiyat.

ABSTRACT

This study examines the role and representation of African languages in written literature, highlighting their
contribution to cultural preservation, identity formation, and creative expression. While many African literary
works are produced in colonial languages such as English, French, and Portuguese, the underrepresentation of
indigenous languages remains a significant challenge. The study explores the problem of linguistic
marginalization and its impact on the authenticity and accessibility of African literature. The primary objective
is to assess how the use of African languages in literature can enhance cultural relevance, promote linguistic
diversity, and democratize access to literary works. The theoretical framework draws on postcolonial literary
theory and sociolinguistics, emphasizing the intersection of language, power, and identity. Methodologically,
the study employs a qualitative approach, analyzing a selection of literary texts written in both African and
colonial languages. Key findings reveal that while writing in African languages fosters cultural authenticity
and resonates deeply with local audiences, authors face challenges such as limited publishing opportunities,
smaller readership, and economic constraints. Despite these barriers, there is a growing movement advocating
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for the revitalization of African languages in literature. The study recommends the establishment of policies
and funding mechanisms to support publishing in African languages. Encouraging multilingual education
and partnerships between governments, publishers, and literary organizations can further bolster the use of
African languages in literature, ensuring their continued relevance and vitality in the global literary landscape.

Keywords: African Languages, Cultural Representation, Linguistic Diversity, Heritage Preservation, Written
Literature.

INTRODUCTION

The history of African literature is intricately connected to the continent’s linguistic diversity. From
ancient oral traditions transmitted across generations to modern written forms, African languages have
served as vital channels for expressing and preserving stories, histories, and cultural values. However,
the colonial legacy significantly marginalized indigenous languages, elevating European languages in
the realm of written literature. Despite these challenges, there has been a renewed interest in reclaiming
African languages for literary expression, largely driven by movements advocating cultural
revitalization and decolonization (Ngiigi wa Thiong’o, 1986; Appiah, 1992).

This study explores the dynamic landscape of African literature, analyzing the historical, social, and
political factors that have shaped the use and representation of indigenous languages in written texts. It
addresses the complexities of language choice, translation, and the pursuit of linguistic authenticity in
African literary works. Furthermore, it examines the evolving role of African languages in the global
literary arena, considering how writers negotiate between maintaining local linguistic identities and
meeting the expectations of international audiences. By interrogating power dynamics inherent in
language selection and accessibility, this research highlights the enduring significance of African
languages in written literature.

The evolution and inclusion of African languages in literature have played a pivotal role in reshaping
cultural identity and literary expression. Historically, African literary traditions were firmly rooted in
oral storytelling, which encapsulated the histories, philosophies, and identities of various communities.
However, colonialism introduced foreign languages that often-displaced indigenous tongues in formal
written contexts, posing challenges to preserving cultural heritage and authentic African narratives
(Achebe, 1975). In response, counter-hegemonic movements have sought to reintegrate African
languages into literature, emphasizing their capacity for cultural preservation and innovation.

This research specifically examines how African languages influence literary production by analyzing
case studies such as the works of Chinua Achebe, Ngiigi wa Thiong’o, and contemporary authors from
Nigeria, Kenya, and South Africa. These case studies reveal the nuanced interplay between language
and literature, addressing broader socio-political questions of identity, resistance, and inclusivity. By
doing so, the study illuminates the central role of African languages in enriching literary expression,
preserving cultural identity, and fostering social cohesion.

To achieve these goals, this research investigates several key areas. First, it traces the historical trajectory
of African languages in written literature, from their oral origins to contemporary literary forms. It also
examines the socio-political dynamics shaping language representation and accessibility in African
texts. Second, it highlights contributions by African-language writers to global literary discourse,
demonstrating their role in addressing questions of identity and resistance. Additionally, the study
assesses the impact of globalization, digital technologies, and diasporic experiences on the vitality and
visibility of African languages in literature. Finally, it proposes strategies for promoting linguistic
diversity and inclusivity in African literary spaces.
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The primary research question guiding this investigation is: How has the use of African languages in
written literature evolved from pre-colonial times to the present, and what impact has this evolution had
on preserving and revitalizing indigenous cultures and identities? This study aims to celebrate the
resilience of African languages and their vital contribution to the literary and cultural heritage of the
continent.

METHOD

The methodology for this study adopts a qualitative approach combined with a systematic
review of the literature to explore the role of African languages in written literature. Selection
criteria for texts and reports prioritize linguistic diversity, geographic representation, and a mix
of genres. This ensures a comprehensive analysis of works written in various African languages
alongside those in colonial languages for comparative insight. Content analysis is employed to
identify recurring themes, linguistic patterns, and cultural expressions, with findings
contextualized within broader socio-political and historical frameworks. Examples of texts
include works by prominent authors such as Ngtigi wa Thiong’o in Kikuyu and Chinua Achebe
in Igbo, as well as lesser-known authors representing under-documented languages. This
approach ensures a nuanced understanding of the challenges and opportunities in revitalizing
African languages within written literature, offering actionable insights for fostering linguistic
and cultural inclusivity.

RESULT AND DISCUSSION

The integration of African languages in written literature has garnered significant scholarly attention.
This focus highlights both the successes and challenges faced in this endeavor. This section presents key
findings and a discussion on the role and impact of African languages in contemporary written literature.

Exploration of African languages in literature

African languages in literature play a vital role as both preservers of cultural identity and innovators of
literary form. Their dual nature allows for the blending of oral traditions such as proverbs, folklore, and
songs with written narratives, creating works that are both rooted in heritage and forward-looking. This
integration not only revitalizes storytelling but also challenges dominant literary paradigms shaped by
colonial influences.

Authors like Ngligi wa Thiong’o exemplify the transformative power of writing in African languages.
In works like Decolonising the Mind (1986), Ngiigi emphasizes the importance of reclaiming linguistic
identity to resist cultural erasure. Similarly, contemporary writers such as Mazisi Kunene and Sindiwe
Magona continue to infuse African languages into their works, fostering a deeper connection with local
audiences while offering global readers a window into the richness of African cultures.

The impact of African language literature extends beyond its cultural significance, reaching global
audiences with fresh perspectives and unique storytelling methods. Authors who write in indigenous
tongues reframe narratives to ensure authentic representation of African stories. This approach allows
their works to resonate deeply with local audiences while reaching international readers.

However, the growth of African language literature faces challenges, including limited publishing
opportunities, inadequate funding, and the dominance of colonial languages in educational systems. For
instance, Wole Soyinka has highlighted the systemic neglect of indigenous languages in literature,
urging for greater institutional support to ensure their survival and relevance. Addressing these
challenges requires sustained efforts, such as translation initiatives, grants for local authors, and greater
investment in grassroots publishing. By supporting African languages in literature, the global literary
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community can help preserve linguistic diversity while enriching storytelling for audiences worldwide.
Recent works like Chimamanda Ngozi Adichie’s essays “The Danger of a Single Story” (2009), and
Ngfigi's fiction remind us of the enduring relevance and transformative potential of literature grounded
in African languages.

The exploration of African languages in literature also reflects the continent's historical context. Before
written literature emerged, African societies relied heavily on oral traditions, which were vital for
cultural transmission. Storytelling, epic poetry, folktales, proverbs, and songs served as essential tools
for preserving history, imparting moral lessons, and fostering community cohesion. Scholars like Isidore
Okpewho discuss this oral tradition in works like African Oral Literature: Backgrounds, Character, and
Continuity (1992). He emphasizes its role in shaping African identities and communities.

Incorporating these oral traditions into written literature allows contemporary African writers to draw
from a wellspring of cultural heritage. This blending of oral and written forms can be seen in the works
of Bessie Head and Ayi Kwei Armah, who use narrative styles that echo oral storytelling techniques.
Their works exemplify how the integration of indigenous languages and oral traditions fosters a rich
literary tapestry that speaks to both local and global audiences.

Furthermore, the impact of African languages in literature is evident in various literary movements
across the continent, such as the African Renaissance and Afrofuturism, where writers actively engage
with themes of identity, resistance, and cultural revival. Wole Soyinka, a prominent figure in African
literature, illustrates this through his use of Yoruba in his plays and poetry, infusing his works with a
sense of cultural richness and depth.

The integration of African languages into literature plays a pivotal role in preserving cultural heritage
and providing authenticity to storytelling. By drawing from oral traditions and indigenous languages,
African writers create a vibrant body of work that reflects the continent’s diverse cultures and
perspectives. This exploration highlights the power and beauty of African languages in shaping literary
expression and fostering a deeper understanding of the human experience. As African literature
continues to evolve, the significance of indigenous languages remains a central theme in the quest for
cultural identity and representation in the global literary landscape.

The role of African languages in literature reflects a rich tapestry of cultural heritage and identity.
Historically, some African civilizations, such as ancient Egypt, Ethiopia, and the Mali Empire,
developed early writing systems, including the Ge’ez script and Ajami, which adapted Arabic for local
languages. These systems were used for religious and administrative purposes, establishing a foundation
for written expression in Africa. However, the colonial period imposed European languages as the
official mediums of education, marginalizing indigenous languages and disrupting the transmission of
oral and written traditions. Despite these challenges, many African writers resisted colonial dominance
by incorporating native languages into their works, exemplified by the rise of Swahili literature in East
Africa and the production of Yoruba and Hausa texts in Nigeria.

The incorporation of indigenous languages into literature can be traced back to Africa’s rich oral
traditions, where storytelling, proverbs, and songs played pivotal roles in cultural transmission. The oral
narratives preserved histories conveyed moral lessons and fostered community cohesion. With the
advent of written literature, African authors began to integrate these oral elements, using their native
languages to reflect the essence of their cultures. Notably, Kenyan writer Ngiigi wa Thiong’o has been
a vocal advocate for writing in indigenous languages. In his influential essay Decolonising the Mind:
The Politics of Language in African Literature (1986), he argues that language is not merely a
communication tool but also a carrier of culture. Ngiigi asserts, “Language, any language, has a dual
character: it is both a means of communication and a carrier of culture” (p. 56). This duality emphasizes
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how language facilitates social interaction while also embodying the traditions, values, and histories of
its speakers.

Moreover, Ngiigi highlights the significance of writing in African languages as a powerful statement of
cultural identity and resistance against colonialism. He states, “We who write in African languages are
not just producing literature; we are affirming our cultural identity and resisting cultural imperialism”
(p. 67). This perspective underscores that African language literature is not solely a literary endeavor; it
is also a reaffirmation of cultural heritage amidst ongoing struggles against cultural domination.

Chinua Achebe’s Things Fall Apart exemplifies the effective integration of African languages into
literature. Achebe weaves Igbo proverbs, idioms, and folktales into the narrative, enriching the reader’s
understanding of Igbo culture. For instance, the proverb ‘“Proverbs are the palm oil with which words
are eaten” (p. 98) encapsulates the significance of proverbs in Igbo communication, adding depth and
context to the dialogue. Achebe’s integration of the original Igbo proverb “Ilu bu mmanu eji eri okwu”
highlights his commitment to bridging cultural and linguistic gaps, enhancing the narrative while
preserving native traditions.

Despite the opportunities that writing in African languages presents, challenges remain. The limited
reach of African language literature is a significant concern, exacerbated by the lack of standardized
orthographies and underdeveloped publishing infrastructure. Additionally, the dominance of colonial
languages in education and media restricts visibility and readership for African language literature.
Nonetheless, a growing movement advocates for the promotion of linguistic diversity, with
organizations and scholars supporting initiatives to publish and translate works in indigenous languages.
This resurgence is vital for ensuring that African stories are told authentically, preserving the continent’s
literary heritage.

In short, the exploration of African languages in literature illustrates the continent’s cultural richness
and resilience. African writers have demonstrated that language transcends mere communication; it
serves as a vessel for cultural expression and identity. As the literary landscape becomes more inclusive
and diverse, voices in African languages will continue to enrich global literature, offering new
perspectives and insights into the human experience. Through their works, these authors affirm the value
of their cultural heritage and contribute to a more comprehensive understanding of Africa's literary
landscape.

Cultural preservation and identity

The role of African languages in written literature is crucial for cultural preservation and identity.
Prominent African writers, such as Chinua Achebe, emphasize the significance of using indigenous
languages to express the richness of African cultures, histories, and worldviews. This discussion
explores the impact of African languages in literature and highlights their importance for cultural
preservation and identity, along with notable passages that illustrate these themes.

African languages are essential for safeguarding the continent’s diverse cultural heritages. Literature
written in indigenous languages plays a key role in preserving traditional stories, proverbs, customs, and
oral histories that might otherwise fade away. This preservation allows future generations to access the
cultural wisdom and knowledge of their ancestors. As Ngiigi wa Thiong’o notes in Decolonising the
Mind: The Politics of Language in African Literature (1986),

The choice of language and the use to which language is put is central to a people’s definition of
themselves in relation to their natural and social environment, indeed in relation to the entire universe.
Hence language has always been at the heart of the two contending social forces in Africa of the
twentieth century (p.23).
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This statement highlights the profound importance of language in shaping individuals’ identities and
their interactions with the world. The choice and use of language extend beyond practical
communication; they are deeply connected to cultural, social, and political contexts. Furthermore,
incorporating African languages in literature reinforces cultural identity and pride among speakers while
challenging the dominance of colonial languages and promoting linguistic diversity. This practice
empowers communities by affirming their languages as valuable for literary and scholarly discourse. As
Chinua Achebe notes in his essay “The African Writer and the English Language,”

Is it right that a man should abandon his mother tongue for someone else’s? It looks like a dreadful
betrayal and produces a guilty feeling. But for me, there is no other choice. | have been given the
language and I intend to use it. (1958, p.12)

This quote reflects the complex emotions and conflicts encountered by individuals who write in a
language that is not their mother tongue, especially in a post-colonial context. It reveals feelings of
betrayal and guilt alongside a pragmatic acceptance and determination to utilize the language in which
they have been educated. Africa’s linguistic landscape is incredibly rich, with thousands of languages
contributing to its diversity. By promoting literature in various African languages, we can enhance this
diversity and counter the homogenizing effects of globalization and colonial legacies. Literature in
indigenous languages serves as a powerful tool for political and social empowerment, addressing local
issues, raising awareness, and mobilizing communities in their native tongues, thus making the messages
more relatable and impactful.

Molefi Kete Asante emphasizes this connection in his work, The Afrocentric Idea (1987), stating, “Our
languages are our history. They tell us where we have been and where we are going. To discard them is
to discard a piece of ourselves” (p. 55). This quote underscores the intrinsic link between language,
history, and identity, highlighting the profound loss that occurs when languages are abandoned, as they
carry the essence of a people’s past, present, and future. The inclusion of African languages in written
literature is essential for cultural preservation and authentic representation. It strengthens identity,
fosters linguistic diversity, and empowers communities. As African writers continue to create works in
their native languages, they contribute to a richer, more diverse literary landscape that honors and
sustains the continent’s cultural heritage.

Literary diversity and representation

Writing in African languages plays a crucial role in diversifying the global literary landscape. By
embracing indigenous languages, African authors not only preserve and promote their rich cultural
heritage but also offer new perspectives that challenge the literary conventions shaped by colonial
languages. Writing in African languages provides a means of reasserting African identity and
expression, counteracting the historical marginalization of these languages in both the literary and
academic worlds.

The impact of African language literature extends beyond local borders. Works written in indigenous
languages, often translated into global languages, introduce readers to a variety of narrative styles,
storytelling techniques, and cultural frameworks that have been overlooked by the dominant literary
traditions. For instance, authors like Ngiigi wa Thiong’o, who transitioned from English to Kikuyu,
emphasize the importance of linguistic self-determination as a means of cultural decolonization.
Caitaani Mutharabaini (1980) also known as Devil on the Cross this novel, written in Kikuyu, was
Ngiigi’s first major work in an African language after he abandoned writing in English. In Devil on the
Cross, Ngiigi critiques the socio-political corruption and the effects of colonialism and neocolonialism
in Kenya. Writing in Kikuyu allowed him to engage with local Kenyan communities more directly and
intimately, ensuring that his messages reached a wider audience, particularly those who spoke Kikuyu
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but might not be proficient in English. Through this novel, Ngligi demonstrates how African languages
can be powerful tools for social change and empowerment, reinforcing his belief that language is central
to cultural survival. His works, along with those of authors like Sindiwe Magona and Mazisi Kuneneg,
offer global readers unique insights into African histories, philosophies, and societal structures,
enriching the broader literary canon.

However, the production and distribution of African language literature face significant challenges.
Writers often struggle to find publishers who are willing to print works in indigenous languages due to
market pressures and the dominance of European languages. This issue is compounded by the limited
availability of translation services and the lack of institutional support for these languages within
education systems. Despite these challenges, the increasing recognition of African languages in literary
circles is helping to bridge this gap. Authors, scholars, and organizations are advocating for more robust
support for African language literature through initiatives like translation projects and grants that aim to
elevate these voices on the global stage.

The inclusion of African languages in written literature significantly enhances literary diversity and
representation. This practice acknowledges and celebrates the continent’s linguistic richness, providing
a platform for a multitude of voices and perspectives that might otherwise be marginalized. Here is a
deeper look at the importance of literary diversity and representation through African languages, along
with passages that underscore these themes. First, African languages bring unique literary forms, such
as proverbs, oral narratives, folktales, and traditional poetry, into written literature. These forms enrich
global literary traditions and offer new ways of storytelling that are deeply rooted in African cultures.
Then, Writing in African languages allows for the expression of diverse worldviews and cultural
philosophies. It provides readers with insights into different ways of understanding the world,
contributing to a more inclusive global literary canon. That is why Ngiigi wa Thiong’o in “Decolonising
the Mind: The Politics of Language in African Literature, (1986)”:

Language, any language, has a dual character: it is both a means of communication and a carrier of
culture. Through language, human beings make sense of the world and express and communicate their
thoughts. Language as culture is the collective memory bank of a people’s experience in history. (p. 24)

This quote illustrates the dual nature of language as both a means of communication and a repository of
culture. It highlights how language shapes our understanding of the world, facilitates expression and
interaction, and serves as a collective memory of people’s historical experiences. In essence, language
not only allows for communication but also acts as a carrier of culture, playing a crucial role in
preserving the collective memory of communities. Recognizing and preserving this dual character of
language is vital for maintaining cultural diversity, identity, and continuity.

Furthermore, African writers who utilize their native languages often experiment with innovative
literary techniques and styles. This experimentation enriches the diversity of literary expression and
challenges the conventions established by literature in colonial languages. Writing in African languages
provides authentic representations of African life, capturing the true essence of cultural practices, social
norms, and daily experiences. It avoids the distortions that can arise when African narratives are
conveyed in foreign languages. Chinua Achebe emphasizes this in Things Fall Apart (1958), stating,
“Among the Ibo, the art of conversation is regarded very highly, and proverbs are the palm oil with
which words are eaten” (p. 55). This quote highlights the cultural significance of conversation and
proverbs among the Igho people, underscoring the importance of eloquence, wisdom, and
communication in Igbo society. Proverbs enrich dialogue and convey cultural values, making them an
essential part of the social fabric. Understanding this dynamic provides deeper insights into Igbo society
and its emphasis on eloquence and cultural continuity.
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Challenges and opportunities

The role of African languages in written literature is both pivotal and complex. While these languages
offer rich, diverse traditions that shape the cultural landscape of the continent, their presence in formal
written literature faces significant challenges. Historically, the dominance of colonial languages such as
English, French, and Portuguese has overshadowed African languages in literary spaces. This
marginalization poses a dilemma for authors who seek to express their cultures and identities through
indigenous tongues. However, opportunities are emerging through initiatives that seek to revive and
promote African languages in literature, highlighting the potential for growth in this field despite its
challenges.

We have many challenges. Firstly, the publishing industry remains one of the most significant barriers
to African language literature. Many publishing houses are reluctant to print works in African languages
due to perceived financial constraints and limited readership. Even though some African nations have a
considerable population speaking indigenous languages, these markets remain underserved, and
publishers may prioritize works in colonial languages for commercial viability.

Secondly, there are limited formal educational structures that support the study and publication of
African languages. Many African countries do not have sufficient academic resources dedicated to
teaching these languages at a high level, and the lack of trained translators further compounds the issue.
This results in a situation where African authors are forced to choose between writing in a colonial
language or facing the difficulties of publishing in their native languages. Besides, the prestige
associated with colonial languages often leads to the devaluation of African languages. Many African
writers may feel that their works in indigenous languages may not be as widely respected or understood,
which could influence their international recognition. This social stigma, which devalues local
languages, can discourage both writers and readers from embracing literature in African languages.

Despite these challenges, several promising opportunities are emerging to address the publishing and
linguistic diversity issues in African literature. First of all, digital platforms offer an affordable and
accessible alternative for African writers to publish their works in indigenous languages. Websites, e-
books, and social media have allowed African authors to bypass traditional publishing constraints and
reach a global audience. The rise of these platforms also means that African language literature can find
its way into global markets, enhancing its reach and visibility. Moreover, many governments are
beginning to recognize the importance of preserving African languages through literature. For instance,
South Africa’s Department of Arts and Culture has provided grants to support the publication of African
language literature. Additionally, universities are increasingly establishing programs that foster African
language research and encourage students to write in indigenous languages. That is why Ngiigi wa
Thiong’o Decolonising the Mind (1986) says, “Language is not just a means of communication; it is a
carrier of culture, history, and identity. When a people lose their language, they lose their sense of
identity” (p.67). This quote underscores the vital connection between language and cultural identity,
highlighting the importance of African languages in literature as a tool for cultural preservation.

Secondly, Global initiatives such as the African Literature Translation Initiative have been instrumental
in translating African language literature into widely spoken global languages. These projects not only
promote African authors but also introduce new perspectives and diverse voices to international readers.
This increases the global recognition of African languages and creates pathways for African language
literature to be appreciated worldwide. That is why Sindiwe Magona in When the Village Sleeps, (2021)
states, “We cannot afford to let our stories be told by others; we must tell our own stories, in our own
way, using our own languages” (p.34). Magona emphasizes the necessity of using African languages in
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literature to ensure that African stories are authentically represented and remain in control of their
narrative.

Various grassroots movements are emerging to promote the use of African languages in literary and
cultural contexts. For example, initiatives that support reading clubs and literary festivals dedicated to
African language literature are helping to build a local audience. These community-driven efforts can
create a sustainable literary ecosystem where African language authors can thrive. That is why Chinua
Achebe (1958) opines, “The African writer should aim to use English in a way that brings out his
message subtly but strongly, weaving into it the richness of his culture and language. But for true
freedom, the native languages must also flourish” (p.55). These quotes reflect the deep commitment of
African writers to preserve and promote their languages, despite the obstacles they face, while also
pointing to the significant opportunities that exist to further empower African language literature
globally.

In conclusion, although African language literature faces considerable challenges, the rise of supportive
initiatives and new technologies offers significant opportunities. Investing in these opportunities enables
African writers and publishers to build a more equitable and vibrant literary landscape. This effort helps
preserve and promote the rich diversity of African languages.

Impact on literacy and education

Utilizing African languages in education can significantly enhance literacy rates by allowing children
to learn more effectively in their mother tongues, thereby establishing a stronger foundation in reading
and writing. As noted in the UNESCO Report on Mother Tongue Education (1953), “Children who are
first taught to read and write in their mother tongue are more likely to become literate and stay in school
longer” (p. 44). This underscores the vital role of mother tongue education in promoting literacy and
educational attainment, as it supports children’s cultural identity and fosters a more inclusive and
effective learning environment. Additionally, learning in a familiar language enhances cognitive
development and critical thinking skills, enabling students to grasp complex concepts more easily and
gain a deeper understanding of the material. Ngiigi wa Thiong’o emphasizes this point in “Decolonising
the Mind: The Politics of Language in African Literature (1986),” stating, “Language, any language,
has a dual character: it is both a means of communication and a carrier of culture. Through language,
human beings make sense of the world and express and communicate their thoughts™ (p. 43).

Moreover, Integrating African languages into the curriculum makes education more culturally relevant.
It helps students connect with their heritage and see the value in their own cultures and traditions. Chinua
Achebe in “Morning Yet on Creation Day” (1975): “The writer’s duty is to explore in depth the true
state of his society and to expose all that he finds good and all that he finds shameful (p14).” This quote
encapsulates the ethical and moral responsibility that writers often feel towards their society. The quote
underscores the writer’s role as a critical observer and chronicler of society. Writers support ethical
issues and constructive change by delving into and revealing both the good and bad parts of their
community. This helps readers gain a better knowledge of societal reality.

Finally, promoting education in African languages ensures inclusivity, particularly for rural and
marginalized communities where local languages are predominantly spoken. This can reduce
educational disparities and foster equality. Wole Soyinka’s “Ake: The Years of Childhood” (1981)
argues: “Our schools taught us in English, our exams were in English, and our success was measured
by our proficiency in a language that was not our own (p.23).” This statement highlights the pervasive
influence of English as a medium of instruction and assessment in many educational systems around the
world, particularly in contexts where it is not the native language. The quote underscores the complex
dynamics surrounding language in education. While English proficiency can offer opportunities for
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global communication and mobility, it also raises important questions about equity, cultural identity,
and the inclusive education of diverse linguistic communities. Balancing these considerations requires
thoughtful policies and practices that prioritize both academic achievement and cultural preservation.

The inclusion of African languages in written literature has a profound impact on literacy and education,
as well as on cultural representation. It improves literacy rates, enhances cognitive development, makes
education more inclusive and culturally relevant, and empowers marginalized voices. Despite challenges
such as resource limitations and standardization issues, the benefits of embracing African languages in
literature and education are immense. We can improve international literature, protect cultural heritage,
and advance educational equity by giving priority to these languages.

CONCLUSION

The inclusion of African languages in written literature is pivotal for the preservation and celebration of
Africa’s rich cultural heritage. It serves not only as a medium for storytelling but also as a vehicle for
expressing the diverse worldviews and philosophies inherent in African societies. Embracing African
languages in literature has far-reaching implications for cultural preservation, identity, literacy,
education, and representation. African languages in literature play a crucial role in preserving cultural
practices, traditions, and histories. They help maintain the linguistic heritage of the continent and foster
a sense of pride and identity among African communities. Through writing in their mother tongues,
writers can convey the true spirit of their cultures and guarantee that customs and knowledge are carried
on for upcoming generations.

The place of African languages in written literature is integral to the cultural, educational, and literary
advancement of the continent. We can make sure that Africa’s distinctive voices are preserved and
celebrated by giving these languages priority and advancement. This approach will also contribute to
their global recognition and appreciation. This commitment to linguistic diversity and cultural
representation enriches not only African societies but also the broader tapestry of world literature.
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OZET

Bu calisma, Malili Ingilizceyi Yabanci Dil Olarak Ogrenen (EFL) sumiflarinda sinif organizasyon bicimlerini
ve dgretmen konusma stirelerini inceleyerek, bunlarin dil edinimi ve yeterlik gelisimi tizerindeki etkilerini ele
almaktadir. Gézlemsel bir aragtirma deseni kullamilarak, 10 6gretmenin gergeklestirdigi 30 ders analiz
edilmigtir. Arastirma, ogretmenlerin tercih ettikleri suif organizasyon yapilarini ve égretim stirecindeki
konugsma siirelerinin 6grenci katilimina oranini belirlemeyi amaglamaktadr. Bulgular, gézlemlenen derslerin
%70'inde "ikili ve grup ¢alismasi” etkinliklerinin yogun olarak tercih edildigini ortaya koymustur. Bu durum,
ozellikle kalabalik simiflarda ogrenci katilimini artirmaya yonelik bir ¢oziim olarak degerlendirilmektedir.
Ancak, sonuglar ogretmenlerin sinif i¢i konugsmalarda belirgin bir sekilde baskin oldugunu ve bu durumun
ogrencilerin aktif dil kullanimi ve iletisim becerilerini gelistirme firsatlarmm simwrladigini gostermektedir.
Calisma, dil 6greniminin etkin bir sekilde gerceklesebilmesi igin ogrenci merkezli yaklagimlarin benimsenmesi
ve suif i¢i etkilesimlerde denge saglanmasi gerektigini vurgulamaktadir. Bu bulgular, EFL baglamlarinda
dgrenme ¢iktilarimin iyilestirilmesine ydnelik dengeli simif etkilesimlerini destekleyen literatiire katk
sunmaktadir.

AAnahtar Siig,ciikler: Malili EFL Simiflari, Sinif Dinamikleri, Gozlem Calismas, Ikili ve Grup Calismasi Etkinlikleri,
Ogretmen-Ogrenci Etkilesimi

ABSTRACT

This study explores classroom organizational forms and teacher talk time in Malian English as a Foreign
Language (EFL) setting, emphasizing their influence on language acquisition and proficiency development.
Using an observational research design, 30 lessons delivered by 10 teachers were analysed to identify preferred
classroom structures and the balance between teacher talk and student participation. The findings reveal that
70% of the observed lessons predominantly utilized pair and group work activities, particularly in response to
the challenges posed by large class sizes. However, the results also indicate that teacher talk time significantly
outweighs student talk time, with teachers maintaining a dominant role in classroom discourse. This teacher-
centered approach, while facilitating structured instruction, limits opportunities for students to engage in active
language use and practice essential communication skills. The study underscores the need for more student-
centered strategies to foster greater learner participation and interaction, which are crucial for effective
language learning. These findings contribute to the growing body of research advocating for balanced
classroom interactions to enhance learning outcomes in EFL contexts.

Keywords: Malian EFL Classes, Classroom Dynamics, Observational Study, Pair-group Work Activities, Teacher-
student Interaction
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INTRODUCTION

English as a Foreign Language (EFL) education in Mali is a dynamic field that warrants continuous
investigation to optimize instructional practices and enhance student learning outcomes. Central to the
effectiveness of EFL instruction are the classroom organizational forms and teacher talk time, which
shape the learning environment and influence students' language acquisition and proficiency
development.

Classroom organizational forms denote the diverse methods used to arrange and administer a classroom
in order to support learning. This encompasses the layout of furniture, seating arrangements, grouping
methods (such as whole class, small groups, or individual tasks), and established routines for managing
transitions, materials, and activities.

Whole-class teaching refers ‘students sitting in rows listening to a teacher who stands in front of them
(Harmer 2001, p.114)’. This type of teaching is thought to have advantages and disadvantages.
According to Harmer (2001), whole-class teaching promotes a sense of belonging among students,
which is important for teachers to cultivate. When everyone participates in the same activity, it fosters
a collective experience. This method is ideal for situations where the teacher needs to take control, such
as giving explanations and instructions, as it avoids the need to repeat these for smaller groups. It allows
teachers to assess the overall mood and progress of the class rather than focusing on individuals. Many
educational settings prefer this approach because it provides a secure environment where both students
and teachers feel comfortable working together under the teacher’s guidance.

In short, whole-class teaching, despite its drawbacks, offers several advantages such as consistency in
instruction and the ability to cover a broad curriculum efficiently. It ensures that all students receive the
same information simultaneously, promoting a unified learning experience. However, while it is
beneficial for delivering structured content and maintaining classroom management, it can limit
individual expression and participation. Balancing whole-class teaching with opportunities for smaller
group activities or individualized instruction can help mitigate its disadvantages and enhance overall
student engagement and learning.

Pair-work is an activity used for language teaching. In this style of teaching, ‘students can practise
language together, study text, research language or take part in information-gap activities. They can
write dialogues, predict the content of reading texts, or compare notes on what they have listened to or
seen (Harmer 2001, p.116)’. In other words, this highlights the variety of interactive activities in
language learning. Students practice together, study texts, and research language, fostering
collaboration. Engaging in tasks like writing dialogues, predicting content, and comparing notes
enhances comprehension and makes learning more dynamic and immersive. Additionally, according to
(Irkinovich, 2021), pair work is a collaborative organizational method where participants work in pairs
to complete tasks together. It is advised for a range of exercises, including language practice, structured
speech activities, and genuinely communicative tasks.

Unlike pair-work activity, group-work is an activity in which more students are involved in the activity.
This type of activity ‘allows [students] to do range of tasks for which pair work is not sufficient or
appropriate (Harmer 2001, p.117)’. To put it differently, this type of activity allows students to engage
in tasks that go beyond the scope of pair work. It provides opportunities for more complex, collaborative
learning experiences that pair work alone cannot achieve, fostering a deeper and more comprehensive
understanding of the material. Similarly, Group work is a collaborative organizational method where
three to eight students work together simultaneously to solve a task. It is characterized by each student's
commitment to the collective effort, the ability to cooperate towards a common goal, mutual support
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and accountability, self-critique, and evaluation of individual success or failure in the context of the
group's work, as well as an interest in the group's outcomes (Irkinovich, 2021). In group work activities,
students sit together, face each other, and discuss a problem openly. This setup encourages free
communication, allowing students to use the language freely in the classroom without feeling self-
conscious (Abdullah, 2016).

Group-work is praised to foster learner independence by enabling students to independently make group
decisions, rather than relying on teacher instructions. It cultivates deeper cooperation and negotiation
skills than pair-work, while providing a more private setting than activities conducted in front of the
entire class (Harmer 2001).

According to (Sowell, 2018), there are numerous benefits to incorporating pair and group work in the
language classroom, but one of the most important is that they offer chances for interaction in the second
language (L2), which is crucial for language acquisition. We should incorporate pair and group work
activities for several reasons: interaction is vital for language acquisition, students benefit from hands-
on learning, and these activities are less intimidating, fostering a range of skills and competencies.

Teacher talk time (TTT) refers to the amount of time during a lesson or instructional session that the
teacher spends speaking or presenting information to the students. It is contrasted with "student talk
time" (STT), which is the time that students spend actively participating in discussions, asking questions,
and engaging in activities. Haliti (2019, p.14) states ‘STT represents the amount of time that students
use in classroom to produce the language that they learned’. In other words, STT reflects the classroom
time students spend actively using the language they have learned. In short, prioritizing STT encourages
active participation and application of language skills, which are essential for language proficiency. It
complements other teaching strategies and contributes significantly to the overall learning experience in
the classroom. Additionally, Pour et al. (2023) discuss the allocation of speaking opportunities between
teachers and students in the classroom. TTT represents the time teachers spend talking during lessons,
whereas STT indicates the duration students actively engage in speaking activities.

Several voices emphasize the role of teacher talk as an input for learning. Aisyah (2016, p. 63) stated
that ‘teacher talk focuses on the talking time that teachers have in a lesson. Moreover, it serves as input
for students, especially in EFL classrooms. Teacher talk affects the results of the teaching and learning
process.” Additionally, Cardenas (2013, p. 18) adds that teacher talk is "the means of providing students
with input in the second language, especially when the possibilities for learners to communicate in the
L2 outside the classroom are limited — as in countries where English is not spoken as a second language.”

However, according to Harmer (2007), excessive Teacher Talking Time (TTT) is counterproductive
because it reduces the opportunity for students to practice speaking, which is essential for their learning.
When teachers dominate the conversation, students miss out on other important activities like reading
and writing. Therefore, effective teaching involves maximizing Student Talking Time (STT) and
minimizing TTT.

In other words, the best lessons are those where STT is maximised in order to give students more chances
to practice speaking. Additionally, an effective teaching approach should prioritise Student Talking
Time over Teacher Talking Time. Therefore, minimising TTT and maximising STT are key strategies
for enhancing student learning and participation in the classroom. In their study, Pour et al. (2023) assert
that teachers should take on 'a balanced approach to classroom interaction.' They highlight that a high
TTT may indicate that students are not getting enough chances to practice speaking English, which is
essential for language acquisition.



44 | SOUGOULE

In short, teachers must be aware of their talking time. Excessive talking, even if comprehensive, can
prevent students from practicing speaking or engaging with other inputs like reading or listening to
recordings. Additionally, students might become bored if they constantly listen to the teacher (Harmer,
2001). However, this style of learning has some disadvantages. It favors the group over the individual,
making everyone do the same activities at the same time and pace, which limits individual students'
chances to express themselves. Many students are reluctant to participate in front of the whole class due
to the fear of public failure. This approach may also discourage students from taking responsibility for
their own learning, as it often emphasizes knowledge transmission from teacher to student rather than
fostering independent discovery or research. Additionally, whole-class grouping is not ideal for
communicative language teaching or task-based sequences, as communication is more difficult in large
groups compared to smaller ones. In smaller groups, sharing materials, speaking informally, and
maintaining eye contact is easier, which aids in successful task resolution (Harmer, 2001).

Despite their critical importance, there remains a paucity of research examining these aspects of
pedagogy within the context of Malian EFL classrooms.

This study seeks to address this research gap by exploring the classroom organizational forms and
teacher talk time in Malian EFL classes. Understanding the dynamics of classroom organization and
teacher-student interaction is essential for informing pedagogical strategies that promote effective
language learning experiences for students.

Through observations conducted across multiple EFL classrooms in Mali, this research aims to shed
light on the prevailing instructional practices and their implications for student engagement and
language learning outcomes. By investigating the extent to which teachers employ different
organizational forms and the distribution of talk time between teachers and students, this study seeks to
contribute valuable insights to the field of EFL pedagogy in the Malian context.

Overall, this study endeavours to provide a comprehensive understanding of the classroom dynamics in
Malian EFL classes, laying the groundwork for future research and informing instructional practices
aimed at fostering optimal language learning experiences for students.

The research question guiding this investigation is:

e What is the prevalent classroom organizational forms and patterns of teacher talk time in Malian
English as a Foreign Language (EFL) class?

It is hypothesized that a significant proportion of Malian EFL classes predominantly utilize pair-group
work activities, and teachers predominantly dominate classroom discourse, resulting in limited student
participation in verbal interaction during instructional sessions.

METHOD

This study utilizes an observational research design to examine the classroom organizational forms and
teacher talk time in Malian English as a Foreign Language (EFL) classroom. The research was
conducted across 30 lessons taught by 10 different teachers. The primary aim was to identify the
organizational strategies employed in the classrooms and to assess the balance between teacher talk time
(TTT) and student talk time (STT). Data was collected through direct observations, focusing on the
types of group work (whole-class, pair-work, group-work) and the allocation of speaking opportunities
between teachers and students. The observations aimed to determine how these organizational structures
influenced student engagement and language learning outcomes. The research provides a
comprehensive overview of how classroom dynamics, specifically the distribution of talk time and group
activities, impact the effectiveness of language learning in the Malian context.

FINDINGS
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This section analyses the findings from data collected through the structured observation designed to
observe Malian EFL teachers’ teaching practices. In all, 30 lectures of ten (10) teachers were observed.
The researcher had an observation checklist to be filled. Teachers were observed while teaching to see
if the behaviours listed in the observation checklist occur in the teaching process. The main objective of
the observer was to find out which classroom organizational forms were prevailed and the degree of
teachers’ talk time.

Classroom organisational forms in Malian EFL classes

Item 1. Classroom organisational forms

a) Pair work activity
b) Group work activity
C) Whole-class teaching

Classroom Organisational forms

None

Pair f/Group Work

()
)
0

ssroom Organisational forms 21

Figure 1: Classroom organisational forms

There are several classroom organisational forms that can be effective in developing speaking skills. It
is important to note that creating a supportive and positive learning environment is crucial in helping
students develop their speaking skills. Encouragement and constructive feedback can go a long way in
building confidence and improving performance. Among the classroom organisational forms, the
researcher has chosen three types: pair, group work activities and whole-language teaching, and
observed teachers while teaching to stick the ones that occur during the teaching process.

As it can be seen on figure 1, seventy (70%) of the observed lectures frequently use “pair-group”
activities in class. Teachers use these activities to deal with large classes. Most secondary school classes
are overcrowded. Use of these activities is more popular than the other types. Pair and group work
activities can be effective with large classes, as they provide an opportunity for students to collaborate,
communicate, and work together towards a common goal.

On the other hand, thirty (30%) of the lectures mainly focused on other activities such as grammar
exercises done individually or reading texts and answering questions individually. The results indicate
that most lectures observed mainly focused on the use of pair and group work activities, which could
imply that these teachers hold somehow a view of language as a means of communication.

Teachers’ talks time in Malian EFL classes

Item 2: Teachers’ talking time
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a) High
b) Moderate
C) Low

Teachers' talking time
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Pie-chart 1. Teachers’ talks time

The amount of talking time that a teacher should have in a second or foreign language classroom can
vary depending on several factors, including the goals of the class, the level of the students, and the
teaching method being used. Communicative teaching method is given greater opportunities to use the
target language. The teacher’s role is to facilitate, monitor, and provide support, rather than to dominate
the conversation.

The above question seeks to determine the teacher’s talking time while teaching. The researcher
observed teachers while teaching to determine how much is their talking time in the classroom on a basis
of the scale from “high to low”. Hence, “high” represents the highest talking time, which means that
teacher dominate the classroom interaction. “Moderate” means that both teacher and learners take part
in the classroom interaction. “Low” indicates that students dominate the conversation, which means that
teacher has less talking time. Therefore, “high” means teacher has more talking time; “moderate” means
that teacher has an average talking time; and “low” means that learners have more talking time than
teacher has.

In this respect, the pie-chart 1 indicates that, in the observed lectures, teachers dominate the
conversation, which means that teacher is the only person to talk. Students sit and listen what he or she
is saying. The good thing in this may be that students can practice their listening ability through listening
to the teacher if the teacher has the correct pronunciation, but it could be better if they practice both
skills at the same time. Thus, teachers should give more speaking time to students to develop their
speaking ability. At the beginning, students may be shy, but teachers should insist and encourage them
to use the language. The only way to speak a language is to practice. This can only be possible if learners
are engaged in real communication activities.

In the end, the most important thing is to create a supportive and engaging language learning
environment that promotes student interaction and the use of the target language. The teacher’s talking
time should be flexible and adjusted according to the needs of the students and the objectives of the
lesson.

RESULT AND DISCUSSION
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Regarding classroom organizational forms, the findings indicate a predominant use of pair-group
activities, which account for 70% of observed lectures. This suggests that Malian EFL teachers
commonly employ collaborative learning strategies to engage students and facilitate language
acquisition. Pair and group work activities offer opportunities for students to interact, communicate, and
collaborate, particularly beneficial in large class settings where individual attention may be limited
(Johnson, Johnson, & Smith, 1998; Long & Porter, 1985). However, it is noteworthy that 30% of the
observed lectures focused primarily on individual activities such as grammar exercises or reading tasks.
This disparity underscores the need for further exploration into the rationale behind teachers' choice of
instructional strategies and their alignment with language learning objectives.

The analysis of teachers' talk time reveals a notable trend wherein teachers predominantly dominate
classroom discourse, with students primarily listening passively. This finding underscores the
importance of reevaluating the balance of teacher-student interaction in EFL classrooms. While teachers
play a pivotal role in facilitating language instruction, excessive teacher talk time may hinder students'
active participation and speaking practice, which are essential for language fluency development
(Walsh, 2002; Chaudron, 1988). It is imperative for teachers to adopt a more student-centered approach,
where learners are encouraged to actively engage in communicative activities to enhance their speaking
skills. Providing opportunities for authentic communication and fostering a supportive learning
environment are crucial steps towards promoting active student participation and language proficiency
development.

In sum, the results underscore the importance of creating a supportive and engaging language learning
environment that promotes student interaction and the use of the target language. Teachers should strive
to strike a balance between teacher-led instruction and student-centered activities, ensuring that students
have ample opportunities to practice speaking and engage in meaningful communication (Nunan, 1991;
Richards & Rodgers, 2001). By fostering an environment that prioritizes active student participation and
communication, Malian EFL classrooms can better cater to the diverse learning needs of students and
facilitate their language learning journey effectively.

CONCLUSION

The present study was designed to examine the classroom organizational forms, and the teacher talk
time in Malian EFL classrooms. The principal research question addressed was: What are the typical
configurations of classroom organization and patterns of teacher talk in EFL classrooms in Mali?

The results showed that English as a Foreign Language (EFL) teachers in Mali frequently prefer pair
and group work activities to other methods. This preference is probably due to the congestion
experienced by Malian EFL classes, making the teachers in such classes believe that these are the most
appropriate activities to involve all students in the lesson actively. Further, as it was pointed out, pair
and group work are also known to contribute to improving learners’ speaking abilities. However, the
findings also indicated that the classroom interactions tend to be mostly teacher-centred, hence providing
little room for the learners to be to practice the language.

Therefore, the findings emphasize the significance of an engaging and supportive language learning
environment in Malian EFL classrooms. While pair-group work activities dominate, reflecting a positive
trend toward collaborative learning, the substantial teacher talk time suggests a need for a more balanced
approach. Encouraging active student participation is crucial for language proficiency development.
Teachers should aim to integrate more student-centred activities, allowing learners to practice speaking
and engage in meaningful communication. By doing so, Malian EFL classrooms can better address the
diverse learning needs of students, promoting a more effective and interactive language learning
experience.
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OZET

Tiirkge Insanoglu edebiyata biiyiik 6nem vermis ve edebiyat: insan yararna kullanwermistir. Edebiyata 6nem
veren toplumlardan biri de Misirlilardir. Misirli Necip Mahfuz tilkesini edebiyat alaninda tanitanlarin baginda
gelip Nobel edebiyat odiilii almistir. Mirdmdr, yazarin onde gelen sembolik romanlarmdandir. Yazar bu
romamnda 1960’1 yillarin Misir'ini anlatmaktadir. Mirdmar, Iskenderiye’de bir pansiyonun adidir. Mirdmar
Pansiyonu bir tilke metaforu olabilecek sekilde birbirinden farkli alti karakteri anlatmaktadir. Mahfuz bu
karakterler tizerinden Misir insaninin psikolojisini bize aktarmaktadir. Yazar diinyada ve iilkemizde bilinmekte
olup Nobel edebiyat 6diilii aldiktan sonra daha bilinir hale gelmistir. Yazarin eserleri Tiirkceye de cevrilmistir.
Bu calismada yazarin Mirdmdr romani ve aradil kullanilarak Tiirkceye yapilan cevirilerinin karsilagtiriimalar:
ceviri es degerligi ve es degersizligi acisindan incelenmektedir. Yazarm kitabindan on bes ceviri pasaji
karsilastirmali olarak verilmektedir. Yazarin romanlarimin bazilart Arapcadan Tiirkceye dogrudan cevrilirken,
bazi eserleri de ara dil olan Ingilizceden Tiirkceye cevrilmektedir. Bu ceviriler ara dilden hedef dil olan Tiirkceye
cevrildiginden anlamda biiyiik kayiplar olusmakta ve bu da metinden estetik bir zevk alinmasini 6nlemektedir.
Yapilan cevirilerden estetik zevk alinmast icin cevirilerin kaynak dilden hedef dile diizgiin bir sekilde cevrilmesi
gerekmektedir. Bu ceviriler yapilirken bicimsel ceviri yerine anlamsal cevirinin yapilmasi 6nem arz etmektedir.
Miramdr romamm Tiirkceye ara dilden geviren Yiiksel Peker ve Suat Ertiiziin anlam kayiplarimin olusmasina
sebebiyet vermistir. Tiirkiye'de ve diinyada daha giizel cevirilerin yapilmas: kaynak dilden hedef dile cevirilerle
miimkiin olup bunun da ehil eller yoluyla yapilmas: biiyiik 6nem tagimaktadir. Bu da Arapga bilenlerin ceviri
alanlarma yénelmeleriyle miimkiin olmas: beklenmektedir.

Anahtar Sozciikler: Necip Mahfuz, Roman, Esdegerlik, Ceviri, Ara Dil

Comparison of Negiub Mahfouz’s Miramar Novel Translations

ABSTRACT

Humanity has given great importance to literature and has used literature for the benefit of humankind. One
of the societies that attach importance to literature is Egypt. Egyptian Necip Mahfouz was one of those who
promoted his country in the field of literature and received the Nobel Prize in literature. One of the author's
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leading symbolic novels is Miramar. In this novel, the author describes Egypt in the 1960s. Miramar is the
name of a hostel in Alexandria, EQypt. The Miramar hostel describes six various characters in a way that could
be a metaphor for a country. Mahfouz conveys the psychology of the Egyptian people through these characters.
The author is known in the world and in our country, and he has become more well-known after receiving the
Nobel Prize in Literature. The author's works have also been translated into Turkish. In this study, the author's
novel Mirdmdr and the comparisons of its translations into Turkish by using the interlanguage are analysed
in terms of translation equivalence and non-equivalence. Fifteen translation passages from the author's book
will be given comparatively. While some of the author's novels are translated directly from Arabic into Turkish,
some of his works are translated into Turkish from the intermediate language English. Since these translations
are translated from the intermediate language to the target language, Turkish, there is a significant loss of
meaning, And this prevents, the aesthetic enjoyment of the text. In order to get aesthetic pleasure from the
translations, Translations must be translated properly from the source language to the target language. When
making these translations, it is important to make semantic translation instead of formal translation. Yiiksel
Peker and Suat Ertiiziin, who translated the novel Mirdmir into Turkish from the intermediate language,
caused loss of meaning. It is possible to make better translations in Turkey and in the world through
translations from the source language to the target language, and it is of great importance that this is done by
competent hands. This will be possible with the orientation of those who know Arabic to the fields of translation.

Keywords: Negiub Mahfouz, Novel, Equivalence, Translation, Interlanguage

GIiRiS

Ceviri diinya medeniyetleri agisindan onemlidir. Diinya medeniyetine katkida bulunan unsurlarin
basinda g¢eviri gelir. Bunun yani sira toplumlar arasinda iletisimin kurulmasi ve bilgi akiginin
saglanmasinda ¢evirinin rolii biyiiktiir. (Yiicel, 2020, ss. 14-20). Kaynak dildeki bir ifadeyi hedef dilde
esdegeriyle ifade edebilme ¢ok zor olmasina ragmen sadece c¢eviri yoluyla miimkiindiir. (Sevik-Simsek,
202, s. 91). Ceviri diller arasinda diisiinsel ve estetik yonden esdegerlik saglamaktir. (Popovig, 1970, s.
78).

Esdegerlik ceviride ana dildeki metin ile hedef dildeki metin arasinda ayni anlami ifade edebilme
¢abasinin bir sonucudur denilebilir. (Ozcan, 2017, s. 619).

Gecmisten giiniimiize Araplar da c¢eviri faaliyetlerine 6nem vermistir. Klasik donemin O6nemli
alimlerinden el-Cahiz’in Kitabu’l Hayevan adli eserindeki ¢eviri ile ilgili goriisleri de bu anlamda
onemlidir. Cahiz siir ¢evirisinin zor oldugunu ve ¢evrilemeyecegini 6ne siirmiistlir. E1-Cahiz Araplarin
hikmeti transfer edilse bile, vezin denilen o mucize kaybolur diyerek siirde ¢evrilemezligi One
cikarmaktadir (Sugin, 2021, ss. 63-64). EI-Céhiz bunu kendi donemi i¢in sdyler ama giintimiizde klasik
siir anlayis1 degisip hece Olciisii agirlik kazandigindan EI-Cahiz’in savundugu bu goriisiin etkisinin
onemli ol¢iide zayifladig1 soylenebilir. El-Cahiz’la aynmi goriisleri Ovidiu Matiu da savunarak siirin
cevrildigi zaman 6zelliklerini kaybedecegini ifade eder (Matiu, 2008, s. 127).

Siir diizyaz1 gibi degildir gevirisi 6zen ister. Diizyazi ¢evirisi siir ¢evirisine gore daha kolaydir. Diizyazi
bicimden daha ¢ok anlama yani dinamik esdegerlige odaklanir. Bu konuda klasik dlimlerden Huneyn
Bin Ishak’ta dinamik es degerliligi 6ncelemesi anlaminda énemlidir (Sugin, 2021, s. 60).

Iyi bir ¢evirmen hem anadil ve kiiltiiriine hem de hedef dil ve kiiltiiriine hakim olmalidir. (Civelek &
Baran, 2020, s. 223). Bunun yamn sira ¢eviri yapan kisiler kaynak ve hedef dil arasinda esdegerligi
saglayabilmenin ancak c¢eviri strateji yontem ve tekniklerini uygulamakla miimkiin olabilecegini
bilmelidirler. (Baran, 2022, s. 1144). Ceviri medeniyet yaratan unsurlarin basinda gelmektedir. Bu
anlamda bir iilke icin ¢evrilen kitap sayisi onem arz etmektedir. Ceviri ile ilgili sayisal verilere
baktigimizda The Index Translation (IT, s. 2009) veri tabanina gore 1970 yilindan giiniimiize kadar 15
Arap iilkesi 8749 kitap cevirisi yaparken, Israil 10018, Iran 10792, Tiirkiye 11871, Japonya 124554,
Ispanya 209633, Almanya 239754, kitap cevirisi yaymlamistir. (Sugin, 2012, s. 151). Ceviri bilimde
hem anadil hem de hedef dil ¢eviri siirecinin en énemli ki unsurlaridir. (Sugin, 2013, ss. 1-271).
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Gilintimiizde alanina hakim bir ¢cevirmen ¢eviri yapacagi dillere ve kiiltiiriine hakim olmas1 gerektigi
kadar, ¢eviri bilim ¢er¢evesinde ceviri stratejilerine de hakim olmasi, gerektigi durumlarda bu stratejileri
kullanabilecek yeterlige sahip olmasi gerekir. Bunun yani sira geviri elestirmeni c¢eviri metnini dilin
yapisi ve geviriye ait tiim 6zellikler bakimdan inceleyebilmelidir. (Aksoy, 2001, s. 2).

Diinya medeniyetine yon veren bir anlamda ¢evirilerdir denilebilir. Cevirmenler insanliginin gelecegini
sekillendirme konusunda 6nemli bir role sahiptir. Cevirmen, ¢eviri yapacagi her iki dilin de yapisini,
kiiltiiriinii ¢ok iyi bilmesi gerekir. Ancak iyi bir ¢evirmenin en énemli rehberi geviri strateji yontem ve
teknikleridir. (Aksoy, 2002, s. 7). Ceviride altin es degerlik de 6nem arz etmektedir (Kocabiyik, 2021,
ss. 1-162).

Snell ve Hornby ¢eviri yaparken iki stratejiden bahsetmektedir. Bunlarin ilkine yerellestirme ikincisine
ise yabancilastirma stratejisi demektedirler (2006, s.10). Ceviride 6nemli olan unsurlardan birisi hatta
en O6nemlisi ¢evirmendir. Bir metin kaynak dilden hedef dile ¢evrilirken artik ¢evirmen isin i¢indedir
(Goktiirk, 2016, ss. 104-105). Ceviride ama¢ kaynak dildeki anlamin hedef dilde ayni hissi
uyandirmasidir. Boylece esdegerlikte saglanmis olur. (Aktas, 1996, s. 94).

Nida ve Taber i¢in ¢eviride es degerlik kavrami dnemlidir ve 6nemine isaret eder (1982, s. 24). Newmark
ana dilden hedef dile g¢eviri yaparken okurun alacagi estetiksel hazzin da atlanmamasi gerektigini
savunur (1988, s. 83).

Necip Mahfuz’un Mirdmar adli roman1 Arapca olarak kaleme alinmistir. Daha sonra Ingilizceye
cevrilmistir. Tiirkgeye cevirisi de Arapca orijinal metninden degil ara dil ingilizceden yapilmistir. Bu
caligmada ara dil kullanilarak yapilan ¢evirilerdeki anlam kayiplari, anlam daralmalari, es degerlik
sorunlar1 ele alinmis ve degerlendirilmistir.

Necip Mahfuz’un Hayati

11 Aralik 1911"de Kahire'nin Cemaliye semtinde dogan Necip Mahfuz ilk ve orta 6grenimini
Abbasiye’de tamamlamustir. 1934 yilinda Kahire Universitesi Felsefe Boliimii'nii bitirmis yine
ayn1 bolumde “Islam Felsefesinin Estetigi” adl1 ytiksek lisans tezine baslamis calismalarim
bitiremeden edebiyat tizerinde yogunlastirmistir. Devletin farkli kurumlarinda cesitli
kademelerde gorev yapmuistir. Gazetenin birinde kose yazari olarak calismis, roman ve
hikayeler yazmstir. Dostoyevsky, Shakespeare, Maupassant, Ibsen, Tolstoy, Chekov, Albert
Camus, Francois Mauriac, Sartre, Flaubert gibi edebiyatgilardan etkilense de daha ¢ok Arap
yazarlardan Abbas Mahmiid el-Akkad ile Taha Hiiseyin'in tesiri altinda kalmustir. i1k olarak
‘Abessti’l-Akdér, Radabis ve Kifahu Tibe gibi eski misir tarihini konu edinen eserleri telif
etmistir. Sonra toplumsal olaylar1 anlatan Zukaku’l Midak, Beyne’l-Kasreyn, Kaaru’s- sevk ve
es-Sukkeriyye adli romanlar1 modern Misir edebiyatina kazandirmustir. 1952-1959 arasi
devrimin de etkisiyle edebiyata bir siire ara verdikten sonra 1959 yilinda Evladu Haretina, el-
Lis ve’l-kilab, es-Summan ve'l-harif, et-Tarik, es-Sehhéiz, Sersere fevka'n-Nil ve Mirdmar adl1
sembolik romanlarini kaleme almistir. Mahftz'un yazmis oldugu romanlar Misir halkinin
yasadig1 toplumsal olaylar1 tim gercekligi ile gozler oniine sermistir. Nobel 6diilti almasinda
bu gercekligin etkisi buytiktiir. Eserlerinde yerel Arapca yerine “fusha” denilen standart
Arapgay1 kullanmustir. Eserlerinin pek ¢cogu dogrudan Tiirkgeye gevrilmis olup baz: eserleri
de ara dil Ingilizceden Tiirkgeye cevrilmistir. Necip Mahfuz 30 Agustos 2006 tarihinde vefat
etmistir (Y1ldiz,2009, ss. 348- 350). Asagidaki tabloda Necip Mahfuz'un ara dil Ingilizceden
Tiirkgeye yapilan geviriler goriilmektedir (Ozcan, Dagbasi, & Demir, 2023, s. 305).

Romanin Arapc¢ada ve Tiirkcede Adi Ingilizceden Cevirmeni/Yaymevi




52 | DEMIRBAS

Miramar (1967) Suat Ertiiziin / Kirmizi Kedi
Miramar (1989), (2010) Yiiksel Peker / Adam

et-Tarik (1964) Is1l Alatl / Hit

Arayis (2012)

Bidaye ve Nihaye (1949) Isil Alatli / Hit

Baglangi¢ ve Son (2011)

el-Meraya (1972) Is1l Alatli / Hit

Aynalar (2010)

Hadratu’l-Muhterem (1976) Is1l Alatli / Hit

Muhterem Efendim (2012)

Es-Semman ve’l-Harif (1962) Is1l Alath / Hit

Gliz Yilginhg: (2013)

Beyne’l-Kasrayn (1956) Is1l Alath / Hit

Saray Gezisi / Kahire Uglemesi 1. Kitap (2008)

Kasru’s-Sevk (1957) Is1l Alath / Hit

Sevk Saray1 / Kahire Uglemesi II. Kitap (2008)

es-Sukkeriyye (1957) Isil Alatli / Hit

Seker Sokag1 / Kahire Uglemesi II1. Kitap (2008)

es-Serab (1948) Is1l Alath / Hit

Serap (2010)

Asru’l-Hubb (1980) Dilek Sendil / Kirmizi Kedi
Ask Zamani (2010)

el-Kernek (1974) Leyla Tongug Basmaci / Kirmizi Kedi
Karnak Kafe (2008)

Evladu Haratina (1967) Leyla Tongug Basmaci / Kirmizi Kedi
Cebelavi Sokagi'nin Cocuklari (2008)

Kustimur (1988) Utku Umut Bulsun / Kirmizi Kedi
Kustimur Kahvehanesi (2012)

Melhametu’l-Harafis (1977) Volkan Atmaca / Kirmizi Kedi
Ezilenler (2013)

El-Hubb tahte’l-Matar (1973) Ayca Cinaroglu / Kirmizi Kedi
Yagmurda Ask (2018)

The Time and the Place: And Other Stories (1992) Ayca Cinaroglu / Kirmizi Kedi
Zaman ve Mekan (2019) (Hikaye seckisi)

es-Sehhaz (1965) Erdal Alova / Bordo Siyah/Hit
Dilenci (2009)

Efrahu’l-Kubbe (1981) Aslh Cingil / Kirmizi Kedi
Diigiin Evi (2010)

Yukaridakilere ek olarak hem Arapgadan hem de ara dil ingilizceden cevirisi yapilan eserler de
bulunmaktadir. Bunlar da sunlardir:

Romanin Arapc¢ada ve Tiirkcede Adi ingilizceden Arapc¢adan
Cevirmeni/Yaymevi  Cevirmeni/Yaynevi
el-Baki mine’z-Zemen Sa‘a (1982) Utku Umut Bulsun/  Kadir Polater / insan
Zamanin Hiikmii (2011) / Nil'in Ug Cocugu Kirmizi Kedi
(1992)
Yevme Kutile’z-Za‘im (1985) [lknur Ozdemir/ Liitfullah Goktas / Agag
Bagkanin Oldiiriildiigii Giin (1992/2010) Kirmizi Kedi
el-Liss ve’l-Kilab (1961) Avi Pardo / Kirmizi Rahmi Er / Vadi
Hirsiz ve Kopekler (1996/2009) Kedi
el-Kahiretu’l-Cedide (1945) Olcay Boynudelik Halim Oznurhan / Menevis
Kahire Modern (2016) / Savrulan Kahire (2005) Arli / Kirmizi Kedi
Zukaku’l-Midakk (1947) Leyla Tongug Hasan Akay / Insan
Midak Sokagi (1977), (2011) / Sokaktakiler Basmaci /
(1989) Kirmizi Kedi
Giiler Dikmen / Cem
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Bu gevirilerin yani sira sadece kaynak dil Arapgadan Tiirkgeye gevirisi bulunan eserler bulunmaktadir,
bu eserlerin Ingilizce ara dil ile yapilmis gevirileri heniiz bulunmamaktadir. Bu romanlar da sunlardir:

Romanin Arapcada ve Tiirkcede Adi Arapc¢adan Cevirmeni/Yayinevi
es-Summéan ve’l-Harif (1962) Ali Ekber Aliyev / Kakniis
Bildircin ve Sonbahar (2000)

Leyali EIf Leyle (1982) Said Aykut / Oglak

Binbirinci Geceden Sonra (2002)

Hanu’l-Halili (1946) Bedrettin Aytag / Hit / Papiriis
Han el Halili / Han el Halili'de (1999)

Rihle Tbn Fattime (1983) Dog. Dr. Nevzat H. Yanik / Hit
Ibn Fattume'nin Seyahati (2013)

Sersera fevka’n-Nil (1966) Rahmi Er / Hece

Nil Ustiinde Gevezelik (2012)

Necip Mahfuz’un bazi romanlarinin da Tiirk¢eye ¢evirisi hi¢ bulunmamaktadir. Bu eserler de sunlardir
ve ¢evrilmeyi beklemektedirler:

1. Abesu’l-Akdar (1939)

2. Radiibis (1943)

3. Tibe Kifahu (1944)

4. Kalbu’l-Leyl (1975)

5. el-Aisu fi’l-Hakika (1985)

6. Hadisu’s-Sabahi ve’l-Mesa (1987)

Genel anlamda bakildiginda Necip Mahfuz’un 34 romaninin 28 tanesini Tiirk okuyucu
okuyabilmektedir. Bu da Tiirkiye’de ona karsi ne kadar tevecciih oldugunu gosteren bir delil sayilabilir.
1988 yilinda Nobel Edebiyat Odiilii’ne layik goriilmesi onun hem diinyada hem de Tiirkiye’de daha
yakindan takip edilmesine ve okunmasina vesile olmustur. Hayat1 ve eserleri ile ilgili bir¢ok arastirma
ve tez yapilmustir (Yildiz, 2009, ss. 17-18).

Miramar Romani

Miramar Necib Mahfuzun 1967 yilinda yayinladigi, sembolik romanlarindan biridir. Roman, Misir’in
Iskenderiye sehrindeki Mirdmar isimli kiigiik bir pansiyonda yasanan olaylar1 anlatmaktadir. Mirdmar,
Yunan asill1 yasl bir kadin tarafindan isletilen, miisterisi ve ¢alisan1 fazla olmayan, kapasitesi olduk¢a
smirly, kiigiik bir oteldir. Romanda, pansiyonda kalan miisteriler yasadigi ayn1 olaylari her biri ayr1 ayr
anlatmaktadir.

Roman incelendiginde 6ne ¢ikan bazi karakterlerle karsilasiimaktadir. Bunlardan ilki kdyden kagan
geng ve gilizelligi ile dikkatleri {izerine ¢eken Zehra’dir. Zehra, Serhan el-Bahiri adli gence asik olur.
Serhan ise Zehra’nin okuma yazma dersi aldigi kadin 6gretmene ilgi duyar ve onunla s6zlenmeye karar
veriler. Zehra bunu dgrenir ve iizgiin bir sekilde koyiine geri doner. Bu anlatilan hikaye ilk énce Amir
Vecdi’nin goziinden anlatilir. Amir Vecdi Vefd Partisi taraftar1 eski bir gazeteci olarak bilinmektedir
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(Yildiz, 1998, s. 277). Amir Vecdi yaslaninca kadim dostu olan Mariana’nin kiiciik miitevazi oteline
gelmistir. Dini biitiin bir insand1 Amir Vecdi. Zehra’ya kars1 farkli bir merhameti vardi. Onu ¢ok severdi
ve onun i¢in daima dua ederdi.

Tantanin 6nde gelen ailelerinden birinin oglu, beyaz tenli, normal boylarda olan Hiisnii Allam romanda
ikinci siradaki anlatici karakterdir. Hiisnii Alldm olaylar1 kendi zaviyesinden anlatir. Romanda,
toplumdaki olumsuzluklarin baskahramanidir. Romanda Ti¢iincli karakter Mansur Bahi isminde bir
gengctir. Diiriye isminde bir kiz1 sevmektedir. Ancak Zehra ve Serhan’da oldugu gibi kiz baskasiyla
evlenmistir. Mansur Bah1’yi polis sefi olan abisi, Arkadas cevresi bir 6rgiite mensup oldugu gerekcesiyle
Iskenderiye’ye tayin olmaya mecbur birakmustir. Polis sefi abisi Mansur Bahi’yi cezalandirarak
Iskenderiye Radyosu’na tayinini ¢ikartir. Mansur Bahi gurbet ellerde dostlarindan uzak kalmis, sevdigi
kiz tarafindan da reddedilmis bir halde Mirdmar pansiyonunda hayata kiismiis bir sekilde yasamaya
devam eder. Romanda Serhan el-Bahiri doérdiincii anlaticidir. Romanin en énemli karakterlerindendir.
Iplik fabrikasinda muhasebe miidiir yardimcisidir. Ayn1 zamanda da bazi sivil toplum kuruluslart
yonetim kurullarinda gorev almaktadir. Iyi bir isi olmasina ragmen o bir an &nce, kisa yoldan zengin
olma planlar1 yapmaktadir. Her ay birka¢ kamyon iplik ¢alarak piyasaya siirmeyi diistiniirler. Ancak bu
diisiincelerini ¢esitli sebeplerden dolay1 hayata gegiremezler. Serhan el-Bahiri bunun iizerine intihar
eder. Romanda son olarak olaylar besinci sirada tekrar Amir Vecdi’nin géziinden degerlendirilir. Roman
Rahman Suresinin ayetleriyle son bulur.

Stratejiler ve ceviri

Giiniimiizde ¢eviri bilimin kuram ve stratejiler onciiliigiinde yapilmas iki dil arasinda esdeger ceviri
yapilabilmesini kolaylastirmistir. Yapilan cevirilerin ¢eviri kuram ve stratejiler kullanilarak yapilmasi
gerekir. (Sugin, 2013, s. 30). Ceviride, hem kaynak dil hem de hedef dilin iyi bilinmesi 6nemlidir. Bu
konuda Cahiz ¢evirmenin yapacagi ¢eviri i¢in kaynak dil ve hedef dile hakim olmanin hedef dil okuyucu
tizerinde olumlu etki birakacagini dile getirmektedir. (el-Cahiz, 2003, s. 137).

Ozellikle geviri yaparken es degerliligi saglamak adina Newmark su stratejileri dne siirer:

1. Aktarma: Odiingleme olarak da adlandirilir. Kaynak dildeki bir ifadenin veya bir kelimenin erek dilde
ki yaziminin korunmasi ve o dildeki okunusuyla ifade edilmesidir.

2. Yerlilestirme: Ana dildeki bir ifadeyi hedef dildeki karsiligiyla ifade edebilme siirecidir.

3. Kiiltiirel es degerlik: Ana dilde, o dilin kiiltiiriine ait bir kelimenin hedef dilin kiiltiiriiniin ayn1 anlam1
karsilamasi durumudur. Bu strateji ¢eviride kiiltiir unsurlarimi ¢evirmede oldukga etkindir.

4. Islevsel es degerlik: Ana dildeki kiiltiir 5gelerinin hedef dilde ana dilin kiiltiiriine bagli kalmaksizin
esdegerligin saglanmasidir.

5. Betimleyici es degerlik: Kaynak dildeki kiiltiire ait 6gelerin erek dilde birden fazla kelime ile ifade
edilmesidir.

6. Cok bilesenli tahlil: Kaynak dildeki bir kelimenin anlaminin incelenip benzer ve farkli yonleri
degerlendirilip, en fazla kullanilan anlaminin esdegeri olan kelimeyle ceviri yapilmasidir. Kaynak
dildeki sdzciik anlamin hedef dilde karsilig1 yoksa ayni anlami veren ekleme yapilir.

7. Es anlamlilik: Ana dilde kullanilan bir kelimenin hedef dilde ya esanlam ya da yakin anlamiyla
esdegerligin saglanmasidir.

8. Oykiinme/ alintilama: Kaynak dile ait yapilarin, ifadelerin ve isimlerin aym sekilde hedef dile
aktarilmasidir.
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9. Yer degistirme: Kaynak dildeki ifadelerin gramer yapist bakimindan hedef dilde esdegerligi
saglanamadig1 zaman hedef dilin dilbilgisi yapisinda degisiklik yapilarak esdegerligin saglanmasidir.

10. Diizenleme: Kaynak dilin metnindeki anlamin hedef dile aktarildi§inda anlamsiz olmasi, anlamin
tam olarak verilememesi durumunda ¢evirinin tekrar diizenlenip aktarilmasidir.

11. Makul standart ¢eviri yapma: Ana dilde kullamilan o dile 6zgii baz1 sozciiklerin hedef dilde
esdegerlerinin olamamasi halinde hedef dil okuyuculari tarafindan bilinen, aynm1 denklige sahip
karsiligiyla geviri yapilmasidir.

12. Odiinleme/telafi: Ana dildeki kullanilan bir kelimenin anlami hedef dilde kullanilan ifadeler i¢inde
anlamini yitirmesi, metnin diger kisimlarinda telafi etme durumudur.

13. Redaksiyon ve genisletme: Kaynak dilde anlam1 ¢ok agik olmayan sozciiklerle ifade edilmis bir
metnin hedef dile aktarilirken anlami daha agik ve giiclii ifadelerle ¢cevrilmesi durumudur.

14. Agimlama: Ana dildeki bir ifadeye anlam ilave edilme islemidir. Bu, anlamca zayif metinlerin
cevirisinde yaygin olarak kullanilir.

15. Cift siire¢ kullanimi: Ceviri yapan kisinin bir sézctigii ¢cevirirken birkag stratejiyi kullanarak anlami
vermesidir.

16. Notlar, eklemeler, agiklamalar: Kaymak dildeki kelimeyi acgiklamaya yonelik eklemeler ve
aciklamalar ilave ederek yapilan ¢eviridir. Bu eklenme ve agiklamalar metindeki climlelerde olabilecegi
gibi metnin sonunda dipnot olarak ta verilebilir.

17.Cikarma: Ana dil metnindeki bir kelimenin hedef dildeki metinde kullanilmamasi islemidir.
(Newmark, 2010: 81-93).

Cevirilerin karsilastirilmasi

Bu boliimde, yazarin asil metni ile Tiirkgeye yapilan dort geviri degerlendirilmektedir. Ingilizce ve
Tirkge ceviriler kitaplarinin yayimlanis zamanina gore siralanmigtir. Suat Ertiizlin’tin iki gevirisi ayni
olup sadece yayinevleri degisik oldugundan ilk ¢eviri olan Turkuaz Kitap cevirisi dikkate alinmistir.

1- Necip Mahfiiz, Miramar, Suruk Yayinlari, 2. Baski, Kahire 2007, s.1-223.

2- Necip Mahflz, Miramér, Cev. Fatma Moussa Mahmoud (Fatima Miisd Mahmid), The American
University in Cairo Press, 1. Baski, Kahire 1978, s.1-1744-

3- Necip Mahfiiz, Miramar, Cev. Yiiksel Peker, Adam Yaycilik, 1. Baski, istanbul 1989, s.1-162.
4-Necip Mahfiiz, Miramar, Cev. Suat Ertiliziin, Turkuaz Kitap, 1. Baski, Istanbul 2010, s.1-181
5- Necip Mahfiiz, Mirdmar, Cev. Suat Ertiiziin, Kirmiz1 Kedi, 1. Baski, Istanbul 2013, 5.1-175

Asagida bu vermis oldugumuz siralama baz alinarak 15 (on bes) climle ihtiva ettigi ¢eviri stratejileri
kapsaminda incelenmistir.

BULGULAR ve CEViRI KARSILASTIRMA ORNEKLERI

Tablo 1. Ceviri Ornegi

21l giaall

Suruk Shasind
B2y mle

Kaynak Ah ) saie
Metin ol Gl e
G2y ple
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Erek Dil/Ara Igindekiler

dil 1. Amer Wagdi
Kahire 2 Hosny Allam
@merikan y
Universitesi 3 Mansour Bahy
Ingilizee 4. Sarhan al-Beheiry
5 Amer Wagdi (p. Giris 5).

Erek Metin Igindekiler kismi yok ama ayni isimlerle bes béliim halinde verilmis. 7-15. sayfada John
Yiiksel Peker Fowles’in Necip Mahfiiz }}akklnda yazdig1 yazi Talat Yazici ¢evirisiyle verilmis. Ayrica 161
ve 162. sayfada notlar verilmis.

1.  Omer Vecdi (s.17)

2 Hiisnii Alem (s.58)

3 Mansur Bahi (5.85)

4.  Sarhan el-Beheri (s.119)
5. Omer Vecdi (5.152)

Erek Metin Icindekiler

Suat Ertiiziin  Emir Vecdi
Hiisnii Allam
Mansur Bahi
Serhan el-Beheri
Amir Vecdi (s.5).

I¢indekiler
Ornek Metin ~ “Amir Vecdi
Hiisni Allam
Mansir Bahi
Serhan el-Behiri

Amir Vecdi (s.5).

€6 999

Amer Wagdi yazarken Vecdi kismindaki “e’yi kalin yazildig1 gibi Amer kismindaki “e”’yi de “a” olarak
yazilabilirdi. Yine Serhan el-Behiri’ ismini Ingilizce Sarhan al-Beheiry yazarken Serhan ingilizce de
Sarhan olmus, el-Behiri’ ise Bahairy olarak yazilabilirdi. Bu noktada kaynak dil olan Arap¢adan The
American University in Cairo Press araciliftyla ¢evrilen ara dil olan Ingilizce gevirinin kaynak dil odakli
yapilmadig1 goriilmektedir. Bu anlamda ingilizce geviri yapan miitercim burada bigimsel es degerligi
ihmal etmis ama isimler anlam kaybina ugramadigindan dinamik es degerligi ihmal etmemistir. Ara dil
Ingilizceden Tiirkceye geviren Suat Ertiiziin "Amir’i “Emir” olarak, Yiiksel Peker’in ise "Amir’i “Omer”
diye cevirerek, Eugene Nida’nin dinamik es degerlige uygun bir sekilde c¢evirdigi anlagilmaktadir.
Kahire Amerikan Universitesi’nin yaptig1 birebir ¢eviri bicimsel es degerlik baglaminda uygulanmaya
caligildigr anlasilmaktadir. Ancak Suat Ertiiziin ve Yiiksel Peker kaynak metinden hedef metne
cevirirken ara dil Ingilizceden ¢evirmis, ana dil olan Arapgadaki ifadelerin bazilarinda anlam kayiplari
oldugu gorilmektedir. Ancak kaynak metin Arapgadan erek metnin Tiirk¢eye yapilan 6rnek metin
cevirisinde hem big¢imsel hem de dinamik es degerliligin 6ncelendigini ve istenen anlamda bir ¢eviri
ortaya konuldugunu gériiyoruz. Kahire Amerikan Universitesi’nden Fatma Moussa Mahmoud (Fatima
Miisd Mahmad)’un yaptig1 ara dil Ingilizce ¢eviride "Amir “Amer” yazilmstir. Bu yazim dogru gibi
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goriinse de Amer’in “Amar” olarak yazilabilirdi. Ciinkii Ingilizcedeki “e” ler diger dile aktarilirken “a”
diye aktarilmaktadir. Miitercim, Serhan’1 “Sarhan” olarak yazabilirdi. Amer Wagdi “’Amir Vecdi”
olarak yazilmasi uygun olabilirdi. Ancak ingilizcede "Amir Vecdi “Amer Wagdi” olarak yazilir.

Tablo 2. Ornek Ceviri

Suruk &}Aﬂ\ K] J}g_.ﬂb b QQ)SJS\ s B
Kaynak 7
Metin

Aradil Core of nostalgia steeped in honey and tears (p. 1).

ingilizce

Erek Metin Tatli dil ve gézyasiyla sulanip bilylimiis 6zlemin ruhu (s.17).
Yiiksel Peker

Erek Metin Bal ve gbzyasina bulanmis 6zlem duygusunun 6zii (s.7).

Suat Ertiiziin

Ornek Metin ~ Taniklar ve gdzyaslartyla 1slanan géniil hatiralari/nostaljiler (s.7)

Kaynak dil Arapcadan ara dil Ingilizceye ceviren Fatma Moussa Mahmoud bu ciimleyi “Core of
nostalgia steeped in honey and tears” seklinde ¢evirmistir. Fatma Musa’nin dogru ¢evirdigi iki kelime
burada anilara denk gelen nostalgia ve tears’dir. Yani anilar ve gozyaslaridir. Fatma Musa, honey ve
core kelimesi kaynak metinde yer almamasina ragmen ekleme stratejisini kullanarak hedef dil odakli
geviri yaptigr anlasilmaktadir. Bu da erek dil okuyucusunun geviriden daha fazla keyif almasini
saglayabilir.

“Bal ve gozyasina bulanmis 6zlem duygusunun 6zii” seklinde ¢eviren Suat Ertiiziin ara dil olan
ingilizcede nostalgia kelimesini Tiirkgede ayni anlamda kullanimiyla verebilirdi. Ancak burada
cevirmen kendi anlam diinyasindaki anlamiyla sozciiklere doktiigli goriilmektedir. Nostalgia kelimesi
Tiirkcede ingilizce ile hemen hemen aynidir. Nostalji olarak Tiirk¢eye Yunancadan ge¢mis olan nostalji
kelimesi nos to kelimesinden tiiretilmistir. Nos to memleketine geri donme istegi anlamina gelirken
nostalji hem gegmise hem de vatana duyulan derin 6zlem demektir. Bu kelime -k eki aldiginda climle
icerisinde sifat olarak kullanilir. Ornekler: 1- Nostaljik bir film 2- Nostaljik miizikler.

Nostalji kelimesiyle es ve yakin anlamli olan s6zciikler su sekilde siralanabilir:
“Ozlem, hasret, Tahassur etmek, Yanip Yakilmak, Goziinde Tiitmek”

Tiirk Dil Kurumuna gére Nostalji kelimesi iki anlama gelir. Ik anlam simdiki zamandan ziyade

gecmiste olma istedi, gecmis yasam 6zleme. Ikinci anlam ise onlarca yil dncesine ait olan (hiirriyet,
2022, s.1).

Kaynak kiiltiirdeki bir 6genin erek dile ayn1 6gelerle aktarimini ddiingleme yoluyla yapilirken, yapilan
bu ¢eviride bunun gergeklesmedigi goriilmektedir. Oysaki “nostalgia™ kelimesi, Newmark’in kiiltiirel
odiingleme stratejisi yoluyla Suat Ertiiziin ve Yiiksel Peker tarafindan Arapgadan almabilirdi.

Suat Ertiiziin ve Yiksel Peker, Newmark’in betimleyici es degerlik stratejisini uyguladigi ve sozciigi
sozcligiine c¢eviri yolunu tercih etmedigi goriilmektedir. Ancak climlelerin bu sekilde aktarilmasi
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durumunda climlenin kaynak dil okurunda uyandirdigi etkiyi, erek okurunun biraz da olsa
hissetmemesine yol acacaktir.

Kaynak dildeki anlam, ara dile aktarilirken degismesi muhtemeldir. Bu yolla hedef metindeki bakis agis1
degistirilir veya yeniden diizenlenir. Buna ¢eviri stratejisinde Degistirme/ Dontistiiriim diyoruz ki bu
strateji burada uygulandigi goriilmektedir.

Ozellikle Yiiksel Peker’in gevirilerinde zaman zaman anlam kayiplar olabilmektedir. Yiiksel Peker bu
climleyi “Tath dil ve gézyasiyla sulanip biiylimiis 6zlemin ruhu” seklinde ¢evirmistir. Peker sadece
“g0zyas1” kelimesini bigimsel ve dinamik es degerlik anlaminda ¢evirdigi anlagilmakta olup, ciimlenin
kalan kisminda ¢ikarma, eksiltme stratejisini uyguladigi goriilmektedir.

Kaynak dilden ¢iri yapan Fatma Moussa Mahmoud ve ara dilden ¢eviri yapan iki Tiirk cevirmen ciimleyi
yorumlama yoluyla ara dilden erek dile aktardig1 anlasilmaktadir. Yapilan bu eklemeler, metnin islevini
degistirmis, erek okurun anlamasini kolaylagtiracak bir etki gostermedigi goriilmektedir. Cevirinin erek
odakli bir anlayisla yapilmadigi anlasilmaktadir.

Ornek metinde ciimle “Taniklar ve gdzyaslartyla 1slanan goniil hatiralar1” seklindedir. Kaynak ciimleye
bakildiginda 6rnek metnin ¢evirisinin hem bi¢imsel ve dinamik es degerliligi yakaladigi goriilebilir.

Tablo 3. Ornek Ceviri

Suruk ULk
Kaynak 7
Metin

Ara dil Mariana (p. 1).

ingilizce

Erek Metin Mariana (s.17).
Yiiksel Peker

Erek Metin Mariana (s.7).

Suat Ertiiziin

Ornek Metin ~ Mariyana (s.7.)

Kaynak metinde “Mariyana” gegerken Ingilizce cevirinin Mariana olarak cevrildigini gériiyoruz.
Ingilizcede bu kelime daha rahat sdylenir diye kabul edilebilir ama &zel isimler biitiin dillerde aym
yazilir. Kaynak dil Arapgadan erek dil olan Tiirkceye Mariyana olarak ¢evrilmesi gerekirken Tiirkceye
ceviri yapan iki miitercim de ara dilden ceviri yaptig1 igin ara dil Ingilizce geviriyi esas almislardir.
Burada Eugene Nida’nin bicimsel es degerligi yerine dinamik es degerligi tercih ettigi goriilmektedir.

Tablo 4. Ornek Ceviri

Suruk A,aSa) b )il el an i Gl
Kaynak 7
Metin
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Aradil Alexandria, | am here (p. 1).

ingilizce

Erek Metin Iskenderiye, buradayim (s.17).
Yiiksel Peker

Erek Metin Iskenderiye ben geldim (s.7).

Suat Ertiiziin

Ornek Metin  iskenderiye sonunda sana kavusabildim (s.7).

Alexandra kelimesinin kokeni “el-iskenderiyye”dir. Avrupa dillerinde “e”ler “a” olarak yazildig1 icin
Arapga olan harfi tarif “el” takis1 “al” diye gevrilmis iskenderiyye ise “Exandria” olmus ve Arapca harfi
tarif ve diger kelimenin birlesmesiyle Alexandra kelimesi olusmustur. Tiirkgeye ceviri yapan Suat
Ertiiziin ve Yiiksel Peker ara dil Ingilizceden gevirmelerinden dolay1 kelimeyi bigimsel es degerlik
saglanamayip dinamik es degerligi sagladig1 anlasilmaktadir.

4,0 )yl el aa i U s bu kaynak ciimle Ingilizceye “I finally come back to you, Alexandria” sekilde
de terciime edilebilirdi. Fatma Moussa Mahmoud ciimlede eksiltme ve ¢ikartma stratejisini uyguladig
goriilmektedir. Bunun da kaynak dildeki climlenin hedef dile aktarimi1 konusunda anlam kaybina yol
acabilecegi agikardir.

Suat Ertiiziin de ara dil Ingilizceden yapti§1 ceviride ciimleyi yorumlayip eksiltme yaptigi
anlasilmaktadir. Bu noktada Yiiksel Peker ara dil Ingilizceye sadik kalarak Fatma Moussa Mahmoud
gibi ¢eviri yapmustir. Sonug olarak yapilan ¢eviriler de es degerlilik saglanamamugtir.

Tablo 5. Ornek Ceviri

SURUK a2y ans
Kaynak
Metin

Ara dil Yes, monsieur (p. 2).
ingilizce

Erek Metin Evet, bayim? (s.17).
Yiiksel Peker

Erek Metin Evet, M0Osyo0 (s.7).
Suat Ertiiziin

Ornek Metin ~ Evet, ey Efendim (s.7).

Burada Necip Mahfiiz “efendim” anlaminda Osmanli Tiirk¢esinden Misir’a gecen bir kelimeyi
“fendim” olarak kullanmay1 yeglemistir. Fatma Moussa Mahmoud Ingilizceye “Sir” olarak cevrilecek
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bir ifadeyi “Monsieur” olarak c¢evirmistir. Bu Fransizlar’in Misir’1 kiiltiirel anlamda ne denli
etkilediginin gostergelerinden biridir. Burada Bati iilkelerinden Fransizcaya kiiltiirel anlamda bir
Oykiinme s6z konusudur.

Fransizca bir kelime olan “bey” anlamindaki “Monsieur” sozciiglinii Fatma Moussa Mahmoud
“Monsieur” olarak cevirmistir. Bu durum Fatma Moussa Mahmoud’un Fransizlara dykiinmesinin bir
ornegidir. Fatma burada eksiltme yaparak ekleme stratejisini uygulamistir. Yiiksel Peker’de ara dildeki
ceviriye sadik kalarak ayni sekilde yani “Monsieur” olarak ¢eviri yapmugtir. Yiiksel Peker’in “bayim”
diye cevirmesi ilgingtir. Halbuki bu kelime aynen alinabilirdi. Bu, kiiltiirel 6diingcleme olarak
adlandirilir. Suat Ertiiziin ve Yiksel Peker’in gevirilerinde kaynak dil Arapgadaki ifadelerin ara dil
Ingilizceden ceviri yapilmalarindan dolay1 anlam kayiplarinin olmasi anlasilabilir bir durumdur. Ancak
ara dil kullamilmadan Arapgadan Tirkgeye ¢eviri yapilsaydi, yasanan anlam kayiplarinin en aza inme
ihtimali oldukga yiiksek goriinmektedir.

Tablo 6.0rnek Ceviri

SURUK Ay ale

Kaynak
Metin

Ara dil Amer Bey! Monsieur Amer! (p. 2).

ingilizce

Erek Metin Omer Bey (s.18).
Yiiksel Peker

Erek Metin Emir Bey (s.8).

Suat Ertiiziin

Ornek Metin ~ Amir Bey (s.8.)

Kaynak kitapta Amir Bey “Amir Bek” olarak yazilidir. Bek kelimesi Osmanlicadan Arapgaya gegmis
0zelde de Misir Arapcasinda da kullanilir olmustur. Burada Osmanlica bir kelime olan “Bek” kelimesi
kaynak dilden alinarak hedef dile neredeyse aynen aktarilmistir. Yani bu ciimlede ddiingleme/telafi
stratejisine bagvurulmustur. Fatma Moussa Mahmoud “Bek” kelimesini Ingilizceye “Bey” diye
gevirmeyi tercih etmistir. Ayrica Fatma Moussa Mahmoud burada ikilemeye de bagvurmustur. Fatma
Moussa burada ikileme yaparken 6nce Osmanlica bir kelimeyi ddiingleme almis sonra bu kelimenin
Fransizca karsilig1 olan “Monsieur” kelimesini de ddiinglemistir. Yani Fatma Moussa “bey” kelimesi
karsiliginda iki dilden 6diingleme/telafi stratejisine bagvurmustur. Bu da Fatma Moussa’nin burada iKi
dile birden 6ykiindiigii goriilmektedir. Suat Ertiiziin Amir Beyi “Emir Bey” diye ¢evirmis, Yiiksel Peker
ise Amir ismini “Omer’e doniistirmistir. Burada kaynak dilden erek dile gevirinin onemi
anlagilmaktadir. Bu ciimlede Tiirk iki cevirmenin Suat Ertiiziin ve Yiiksel Peker’in dinamik es degerliligi
sagladig gortilmektedir.

Tablo 7. Ornek Ceviri

SURUK ale i
Kaynak 8
Metin
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Aradil Monsier Amer (p. 3).

ingilizce

Erek Metin Omer Bey (s.18).
Yiiksel Peker

Erek Metin Mosy6 Emir (s.7).

Suat Ertiiziin

Ornek Metin ~ Ustad Amir (5.7.)

¢l o8 35 kelimelerinin Arap halki nazarinda farkli bir yeri vardir. Kaynak dilden ara dile ve Tiirkgeye
ceviren miitercimler bu kelimeler arasindaki niiansa dikkat etmeyerek hepsini ya Bey ya da Monsier
veya Mosyo olarak cevirdikleri goriilmektedir. Aslinda kaynak dilden erek dile “listad” diye cevrilebilir
ve kelime kiiltiirel ddiingleme / telafi stratejisi dogrultusunda alinabilir. Fatma Moussa Mahmoud * 3]
el Maxid > kelimeleri igin “Monsier” demeyi tercih etmektedir. Halbuki aralarinda az da olsa anlam
farki vardir. Yiiksel Peker “Amir” ismini “Omer” olarak ¢evirmekle yerlilestirme stratejisi uygulamustir.
Yiiksel Peker, Fatma Moussa Mahmoud icin hedef dil olan; Peker igin ara dil olan Ingilizceden
“Monsier” i “Bey” olarak cevirmistir. Burada Yiiksel Peker ekleme stratejisini kullanmigtir. Suat
Ertiiziin ise Fatma Moussa Mahmoud gibi “Mdnsier” olarak ¢evirmistir. Ertiiziin kendisi i¢in ara dil olan
Ingilizceye sadik kalmustir. Aslinda gevirmenler 6rnek metindeki gibi “Ustad Amir” olarak
cevirebilirlerdi. Farslar Ustad olarak kullanirken Tiirk Dil Kurumu kelimeyi “iistat” olarak almaktadir.
Halk Arapgasinda “z” ler “d” olarak yazilmakta olup Suriye, Filistin, Liibnan ve Urdiin’iin dogu kesimi
de bu kelimeyi “iistad” olarak kullanmaktadir. "istat” kelimesinin kokeninin Fars¢a oldugunu
sOyleyenler de vardir. Kelime genelde iki anlamda kullanilmaktadir.

“1. Bilim ya da sanat alaninda iistiin bilgisi ve yetenegi olan kimse.
2. tkz. Senlibenli konusmada erkekler arasinda seslenme olarak kullanilir: Ustadim nasilsimiz?"

Tiirkcede sozciikler b,c,d,g tlnsiizleri ile bitmez. Bu {insiizler p,¢,t,k haline gelir. Ustad kullanimi
Tiirkceye uygun degildir. “Ustat” Tiirkce ses uyumu agisindan uygundur. Ancak sozciik yabanci kdkenli
zaten Ustad seklinde sdylemek ¢ok da yanls degil de diyebiliriz. Ustad kelimesinin kokeni hakkinda
etimolojik olarak sdyle soyleyebiliriz:

“Farsga ustad veya awstad veya usta U sl/atu sl "bilgi ve zanaat sahibi, 6gretmen, sanatkar" sdzciigiinden
almtidir. Farsga sozciik Orta Farsga (Pehlevice veya Partca) ayni anlama gelen avastad sozciigiinden
evrilmistir. Bu sozciik Avesta (Zend) dilinde ava-stata- "basinda duran, oncii, veli" sézcligliinden
alintidir. Avestaca sozciik Hint avrupa Anadilinde yazili 6rnegi bulunmayan *sta-ta- "duran" kokiinden
tiretilmistir. Bu kok Hintavrupa Anadilinde yazili 6rnegi bulunmayan *sta- "durmak" kokiinden
tiiretilmistir (etimolojiturkce)”.

Tablo 8. Ornek Ceviri
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SURUK o al s (g saiill J2s
Kaynak 8
Metin

Aradil The place hasn’t changed a bit (p. 3).

Ingilizce

Erek Metin Burasi pek fazla degismemis (s.18).
Yiiksel Peker

Erek Metin Burasi hi¢ degismemis (s.8).

Suat Ertiiziin

Ornek Metin | Pansiyonun girisi hi¢ degismemis (s.8.)

iy ol ga oy saeidl JA% Arapga olan bu ciimlenin birebir Ingilizee karsilign “The entrance to the pension
is unchanged”dir. Fatma Moussa Mahmoud bu ciimleyi “The place hasn’t changed a bit” seklide
gevirmeyi tercih etmistir.

Fatma Moussa Mahmoud “Pansiyon” kelimesini belirli yer “The place” yaparak kelimeyi degistirmis
yani climlede ¢ikartma ve eksiltme stratejisini uygulamistir. Kaldi ki “pansiyon” kelimesi Fransizcadan
Arapgaya girmis bir kelimedir. Bu kelimeyi yazar kiiltiirel 6diingleme stratejisi kapsaminda almigtir.
Fatma Moussa Mahmoud “Pansiyon” kelimesi yerine ‘“hostel, pension, lodgings, guesthouse,
boardinghouse” kelimelerini kullanabilirdi. Fatma Moussa Mahmoud’un kaynak dilden hedef dile
yaptig1 ceviride “The place” ve “a bit” kelimelerinin karsilig1 yoktur.

Suat Ertiiziin ise “Pansiyonun girisi hi¢ degismemis” climlesini “Burasi hi¢ degismemis seklinde
cevirdigi goriilmektedir. “Burasi” kelimesi kaynak climlede yoktur. Yiiksel Peker ise “buras1” ve “pek
fazla” kismi1 diginda ceviriyi dogru yapmig ama istenen anlami yakalayamamustir. Yiiksel Peker burada
ekleme stratejisini uygulayip kaynak dilde olmayan kelimeleri g¢evirisine ekledigi goriilmektedir.
Dolayisiyla her iki ¢eviride de bigimsel es degerligin saglanamadigi agik¢a gorilmektedir.

Tablo 9. Ornek Ceviri

SURUK S dm o o e & )
Kaynak 9
Metin

Ara dil Thank heaven you’re in good health (p. 3).

ingilizce

Erek Metin Tanrr’ya siikiir, sagligin yerinde (s.18).
Yiiksel Peker

Erek Metin Cok stikiir sagligin yerinde (s.8).

Suat Ertiiziin
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Ornek Metin ~ Sagligin yerinde Allah’a siikiirler olsun (s.8.)

Fatma Moussa Mahmoud burada “Allah” kelimesini ¢ikarma stratejisi kapsaminda ¢ikararak bigimsel
es degerligi saglayamamustir. “Heaven” Ingilizcede “cennet, gokyiizii, gok, sema, mutluluk”
anlamlarina gelmektedir. Fatma Moussa Mahmoud “Allah” kelimesini ciimleden ¢ikararak ekleme
stratejisi kapsaminda “Heaven” kelimesini eklemistir. Yiiksel Peker kaynak metinde olan “Allah”
kelimesini “Tanr1” diye ¢evirmistir. Suat Ertiiziin ise ara dil yani ikinci dilden yaptig1 ¢eviride hem
“Allah” hem de “Tanr1” kelimesini ¢ikararak ¢ikarma stratejisini uygulamistir. Halbuki bu climle kaynak
dil Arapcadan dogrudan Tiirkceye cevrilseydi alternatif ceviri olarak verilen 6rnek metinde de ifade
edildigi gibi “Sagligin yerinde Allah’a siikiirler olsun” seklinde gevrilebilirdi. Ciinkii Allah kelimesi
Arapea ve Tiirkcede ayni1 anlama geldigi i¢in erek dil okuyucusu hitap etmesi bakimindan daha uygun
olabilirdi.

Tablo 10. Ornek Ceviri

Kaynak 9
Metin

Aradil And so are you, Monsieur Amer —touch wood (p. 3).

Ingilizce

Erek Metin Senin de 8yle,- Nazar degmesin, Omer Bey! (s.18).
Yiiksel Peker

Erek Metin Senin de 6yle M6sy6 Emir. Tahtaya vur (s.8).

Suat Ertiiziin

Ornek Metin  Senin de sagligin yerinde tii tii Nazar degmesin/tahtaya vur Mosy6 Amir (s. 9).

Senin de 6yle nazar degmesin tahtaya vur Mosyd Amir

Yazarin bizzat kendisinin Fransizlara 6ykiinerek yani kiiltiirel 6diingcleme yaparak “Mdosyd” kelimesini
Fransizcadan aldi1 anlasilmaktadir. Hedef dil ingilizce de ise Fatma Moussa Mahmoud’un “Monsieur”
kelimesini kullandig1 goriilmektedir. Fatma Moussa Mahmoud’un yaptigi ceviride bicimsel es
degerligin saglandigi goriilmektedir. Kaynak ciimlede kullanilan “Tahtaya vur” yani “touch wood”’u
Ingilizce olarak cevrildiginde tek basina belki bir anlam ifade etmeyebilir. Ama ciimlenin baglami
biitiinsel olarak diisiiniildiigiinde “touch wood” kendince bir anlam ifade etmektedir. Suat Ertiizlin’de
ara dil yani ikinci dilden “tahtaya vur” diye geviri yapmustir. Halbuki tahtaya vurmak gelenegi Orta
Asya Tiirk gelenegi olan Samanizm inancindan gelmektedir. Suat Ertiiziin’ {in bu 6begi yerlilestirme
stratejisi kapsamina almadigini gérmekteyiz. Halbuki bu 6bek “tii tii Nazar degmesin” ya da “kulagima
kiipe” seklinde ¢evirilip dinamik es degerlilik saglanabilirdi. Suat Ertiizlin’iin “Tahtaya vur” seklindeki
cevirisini Yiiksel Peker “Nazar degmesin” seklinde ¢evirmistir. Bu climlede Yiiksel Peker’in yaptigi
ceviride bigimsel ve dinamik es degerliligi saglanmis goriinse de Amir isminin Omer diye ¢evirilmesi
yerlilestirme stratejisini uyguladigi goriilmektedir. Ayrica Suat Ertiiziin ve Yiiksel Peker’in “Bey” ve
“Efendi” yerine burada “Mosy6” yii kullandigr goriilmektedir. Halbuki dnceki sayfalarda “efendim” ve
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“listad” yerine de “Mosy6” kelimesinin kullandigi goriilmektedir. Burada ara dilden yapilan iki ¢eviride
de ekleme ve ¢ikarma stratejisinin uygulandigi anlasilmaktadir.

Tablo 11. Ornek Ceviri

SURUK
Kaynak $ A8 il e die
Metin - Lo (ppde Jlsn das e JAT L) [ Jde bani
! oeadl Al ALk yial
psagdl 5 desd)
ol sVl 8l e 5 <l e &y paSuyl oy 3 il e cal
ALl ol el 5| sl il Jeadl sla 5 081 5 Wl
il asaa L el .,
LSy el il 8550 UL, L
SETIFLIEN S
DS

e el
-Saali 5 Al o e
9

Aradil Since... Since... did you say to stay?
ingilizce Yes. My dear. I can’t have seen you for some twenty years.
It’s true. You never turned up once during all that time.
I was busy.
| bet you came to Alexandria often enough.
Sometimes. But I was too busy. You know what a journalist’s life is like.
I also know what men are like.
My dear Mariana, you are Alexandria to me.
You married, of course.
No. Not yet.

And when will you marry, monsieur? She asks teasingly (p.3).

Erek Metin En son... En son... burada kalmaya m1 dedin?
Yiiksel Peker Evet, dostum. Neredeyse yirmi yildir gérmedim seni.
Dogru bu kadar zamanda bir kez bile ugramadin.
Isim vardi.
Iskenderiye’ye yeterince sik geldigine bahse girerim.
Ara sira geldim. Ama ¢ok isim vardi. Bir gazetecinin hayatinin neye benzedigini bilirsin.
Erkeklerin neye benzedigini de.
Sevgili Mariana’m, sen Iskenderiye demeksin benim igin.
Herhalde evlendin.

Hayir heniiz degil.
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Takilarak soruyor, Peki ne zaman evleneceksiniz, mosyo6? (s.18).

Erek Metin Ne kadar... Ne kadar... Kalmaya’mi1 dedin?
Suat Ertiiziin Evet canim. Yirmi yildir seni gérmiiyorum.
Dogru onca zamandir bir kez bile kalkip gelmedin.
Cok igim vardi.
Iskenderiye’ye sik sik geldigine bahse girerim.
Bazen. Ama isim ¢ok oluyordu. Bir gazetecinin hayatinin nasil oldugunu sen de bilirsin.
Erkeklerin nasil olduklarini bilirim.
Sevgili Mariana, benim icin Iskenderiye sensin.
Evlenmigsindir tabii.
Hayir. Heniiz degil.

Peki, ne zaman evlenmeyi diigiiniiyorsun Mdsy6? diye soruyor satasarak (s.9).

) Siz en son en son ne zaman burada kalmistiniz?

Ornek Metin Evet hayatim, seni yaklagik olarak en son yirmi yil 6nce gormiistiim.
Ve bu siiregte ortalarda goziikmedin!
Is gii¢ ve de sorunlar.
O yillarda Iskenderiye'yi defalarca ziyaret ettiginize dair bahse girerim..
Bazen, ama is yogunlugum vardi. Ve gazetecilik meslegini bilirsiniz.
Erkeklerin yogunlugunu da bilirim.
Mariana canim, sen tatlisin...
- Elbette evlenmisindir.
-Allah yazdiysa bozsun!
Kahkaha atarak:

- Peki, oyle bir niyetin var m1 varsa ne zaman evlenmeyi diisiniiyorsun Mosy6? diye soruyor
(s. 18).

¢ 4.0 B vie 3. Arapga kaynak ciimledeki bu ifade ingilizceye Eugene Nida’nin bigimsel es
degerlilik kapsaminda aynen cevirildigi goriilmektedir. Yapilan Ingilizce ceviri ve Tiirkce geviriler
bigimsel es degerlik kapsamina alinabilir. Burada i derken o giiniin tarihini diisiinmekte yani sey sey
diyerek o giinii hatirlamaya ¢alisarak zaman kazanmak istemektedir. Yiiksel Peker ve Suat Ertiiziin’lin
aradil Ingilizceden yaptiklar1 ceviride bigimsel esdegerlik saglanamadigi goriilmektedir. “Since...
Since... did you say to stay?” Bu climle ne zaman ne zaman kalmistiniz sOyler misiniz? Seklinde
alternatif olarak g¢evrilebilirdi. Yiiksel Peker “En son... En son... burada kalmaya mi dedin?” seklinde
¢evirmis, Suat Ertiliziin ise “Ne kadar... Ne kadar... Kalmaya’mi dedin? “ seklinde ¢evirmistir. Aslinda
otel sahibi yirmi y1l oteline ugramayan eski miisterisinin en son ne zaman otelinde kaldigini hatirlamaya
calismaktadir. Hem kaynak dil Arapcadaki hem de aradil ingilizce ciimle ile Tiirkgeye gevirisi
karsilagtirildiginda anlam kayb1 oldugu goriilecektir.

) Iy ALk cuiidl 17 by ciimle alternatif olarak “bu siiregte ortalikta goziikkmedin seklinde gevirebilir.
Bu ciimlenin karsilig1 ingilizcede “It’s true. You never turned up once during all that time.” seklinde
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cevrilmistir. “Evet dogru” kismi, Ingilizceye geviren Fatma Moussa Mahmoud tarafindan eklendigi
anlagilmaktadir. “Once” kelimesi de ayni1 sekilde ¢evirmen tarafindan eklenmistir. Zira Arapga climlede
bir kez kelimesinin karsilig1 yoktur. Yiiksel Peker ve Suat Ertiiziin’iin ¢evirilerinin kaynak dil Arapga
climleye daha yakin anlagilmaktadir. Bu durumda Tiirkgeye yapilan her iki ¢evirinin de dinamik
esdegerligi sagladigi goriilmektedir.

psagl) 5 Janl

Ciimlesini Ingiliz cevirmen “mesguldiim” diye ¢evirirken; Yiiksel Peker “isim vardi”. Suat Ertiiziin ise
“cok isim vard1” seklinde terciime etmistir. Halbuki burada kastedilen islerin yogunlugu, is gii¢ ya da
diinya mesakkati diye gevrilebilirdi. Burada Tiirkgeye yapilan her iki geviri ara dil Ingilizce den
yapildigi i¢in bicimsel es degerlik acisindan uyum saglamaistir.

sl asaa Ll Ca el

Bu ciimle yani erkeklerin ¢abalarini/ugraslarini bilirim bigimsel ciimlesi Tiirk¢e sOylenirse erkeklerin
ne halt yedigini bilirim olarak da gevrilerek yerlilestirme geviri stratejisi uygulanabilirdi. Ingiliz
miitercim basta olmak iizere Tiirk miitercimlerde buna dahil bi¢cimsel olarak dogru anlami veremedikleri
gibi anlamsal es degerliligi de saglayamamislardir. Hatta burada anlam odakli diisiiniiliip “erkeklerin ne
halt yedigini” seklinde yerlilestirme de yapilabilirdi. Evlenmisindir tabi ciimlesi yerlilestirilerek oteki
dil olan Tiirk¢eye Allah yazdiysa bozsun seklinde bir ¢eviri tercih edilebilirdi.

Genel anlamda baktigimizda Mahfuz’un da yazarken ciimlelerinde yanlisliklar bulundugunu ingilizceye
geviri yapan miitercimin de Tiirkge miitercimlerinde Eugene Nida’nin bigimsel es degerliligi
onceledigini gormekteyiz.

Tablo 12. Ornek Ceviri

SURUK Ul b gl Jaal) il i) bl Y 255 Y.
Kaynak 12U Clial 8 Wy (e 4S o ead
Metin

i (o (AL Ganall Coaad 8 sy e led J OSi Wl 5 ol Dae | A Sy el el e
a5 denldy s eyl o O dies

Sk ol S X

G sl & gemy il

Gl Of Lile (<Y
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Ara dil No wife, no family. And I’ve retired. I repply somewhat irritably. I’'m finished. She
Lo encourages me to go on with a wave of her hand.

Ingilizce

I felt the call of my birthplace. Alexandria. And since I’ve no relation I’ve turned to the only
friend the World has left me.

It’s nice to find a friend in such loneliness.

Do you remember the good old days?

It’s all gone, She says wistfully.

But we have to go on living, | murmur (p.3).

Disiplinleraras: Dil ve Kiiltiir Calismalart Dergisi, 2024, 2(2), 49-72.



Necip Mahfuz'un Miramar Romani | 67

Erek Metin
Yiiksel Peker

Ne Karim ne ailem var. Emekli oldum. Sinirleniyorum. Tiikendim ben. El isaretiyle bana
cesaret vererek konusmaya devam etmemi istiyor. Dogdugum yerin beni ¢agirdigini hissettim.
Iskenderiye. Higbir akrabam olmadigindan, diinyanin bana biraktigi tek dosta dondiim
yeniden.

Boyle bir yalnizlikta dost bulabilmek ne giizel.
Eski giizel giinleri hatirliyor musun?
Hepsi bitti diyor gozleri dalarak.

Ama yasamaya devam etmek zorundayiz, diye mirildaniyorum (s. 19).

Erek Metin

Suat Ertiiziin

Karim yok, ailem yok. Ve emekli oldum. Biraz aksice cevap veriyorum. Isim bitti. Elini
sallayarak devam etmemi sdyliyor. Dogdugum yerin beni c¢agirdigini hissettim.
Iskenderiye’nin. Akrabam da olmadigindan yiiziimii diinyanin bana birakti1 tek dosta
cevirdim.

Bu yalnizlikta bir dost bulmak giizel.
Eski giizel gilinleri hatirliyor musun?
Dalginlikla, hepsi geride kaldi, diyor.

Ama hayat devam ediyor diye mirildaniyorum (s. 9).

Ornek Metin

Karim yok, ailem yok. Ve emekli oldum. Hayatimin sonuna geldim
Mariana el hareketiyle beni cesaretlendiriyor ve sdyle diyorum:

Dogdugum yer Iskenderiye’nin beni gagirdigini hissettim. Akrabam da olmadigindan yiiziimii
diinyanin bana biraktigi tek dosta ¢evirdim.

Bu yalnizlikta bir dost bulmak giizel.
Eski giizel giinleri hatirliyor musun?
Dalginlikla, hepsi geride kaldi, diyor.

Ancak yasamamiza devam etmek zorundayiz diye sdyleniyorum/mirtldaniyorum (s.9).

Cevirilerde ilging olanin miitercimler tarafindan ekleme stratejisini ise kosmalaridir. Bu pasajda

miitercimlerden Ingilizceye ¢eviren miitercim metinde olmayan “I reply somewhat irritably” ciimlesini

eklemistir. Ingilizceden ¢eviri yapan iki Tiirk miitercim de dogal olarak Ingilizceden geviri yaptiklart
icin bu yanlis1 tekrar etmislerdir. Yiiksel Peker bu climleyi sinirleniyorum seklinde gevirirken; Suat

Ertiiziin ise “Biraz aksice cevap veriyorum” diye c¢evirmeyi tercih etmistir. Dolayisiyla ¢cevirmenler

ekleme stratejisini ise kosmuslardir. Aslinda metinde olmayan bir seyi metne sokmak metne ve yazarina
ihanettir. Heredot’un ¢evirmen haindir dedigi kisim burasi olsa gerek diye diisiiniilebilir.

i of U oSV

Bu ciimleyi Suat Ertiiziin disinda herkes dogru ¢evirmisken Ertiiziin Umberto Eco’nun asir1 yorum diye

sOyledigi seyi yapmis ¢cok serbest bir ¢eviri yapmustir.
Tablo 13. Ornek Ceviri
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Kaynak
Metin

2 Siag of 133 550 pg el o ALl il 3 Legn 5 Jg5
sl g il ) Shaal ¥ s ol lagy 5l 5 am sead)
UETAPOSPYSRF TR I BRSSP ARJEC | P DUREN
ol oY) e

13




68 | DEMIRBAS

Ara dil She beams with pleasure. Mariana, let’s hope I may be the first of us two to go; no more shifting
quarters. There you are, a living proof that the past was no illusion, even from the days of my great

Ingilizee master down to the present moment (p. 7).

Erek Metin Keyifle giiliimsiiyor. Mariana, umarim bu diinyay: daha 6nce terkeden ben olurum; siirekli yer
.. degistirmekten biktim. Biiyiik Liderimin devrilisinden bu yana, ge¢misin bir kuruntu olmadigma

Yiiksel Peker .

kanit olarak, iste karsimdasim sen (s. 21).

Erek Metin Yiizii keyifle 151l 1511 parltyor. Mariana, umarim ikimiz iginden ilk giden ben olurum; artik yer
degistirmek yok. Iste buradasin, ta biiyiik {istadimla olan giinlerden su ana kadar gegmisimin bir

Suat Ertiiziin yanilsama olacagmnin canli kaniti (S. 12).

Mutluluk yiiziinden okunuyordu. Mariana, umarim bu diinyay1 ilk terk eden ben olurum. Bir
giinliigiine bile olsa artik yer degistirmek istemiyorum. Mehdi’den zamanin imamindan bugiine
sen gecmisin bir yanilsama olacagmm kanitt olarak canli bir tarih/tanik olarak karsimda
duruyorsun.

Ornek Metin

Yiizii her seyi kapsayan bir mutlulukla parladi, Mariana, sana uzanmak benim icin cok 6nemli.
Benden sonra bir 6miir, bir giin de olsa sigmak aramayayim diye.

yeni . Mariana, sen tarihin bir yanilsama olmadigina canli bir taniksin.

Imam doneminden bugiine

“Zevkle parliyor. Mariana, umarim ikimizden ilk giden ben olurum; artik degisen geyrek yok.
Iste buradasm, biiyiik ustamin giinlerinden bugiine kadar gegmisin bir yanilsama olmadigmin
canl1 bir kanitisin.” ingilizcenin Tiirkgesi

23 ) pLaY) s

Kismini Fatma Moussa “my great master” diye gevirmistir. Ingilizce bu kismin Tiirkgesi biiyiik
usta olarak gevrilebilir. Yiiksek Peker bu kismi Biiytik liderimin devrilisinden diye ¢evirmis; Suat
Erttiztin ise biiytik tistadimla olan diye cevirmeyi tercih etmistir. Mahfuz'un Hz. Hiiseyin cami ve
bu cami icerisinde bulunan Hz. Hiiseyin'in makamesini dmrii boyunca annesi ile ziyaret ettgini
ve Hz. Hiiseyin'i arac1 kilarak Allah’tan sefaat diledigini biliyoruz. Bu anlamda burada eyl %=
o3 ) bu kisim Hz. Hiiseyin'in sehadetinden giintimiize kadar biitiin islam mezheplerinde ve tek
tanrili dinlerde beklenen Mehdi’'dir. Burada Fatma Moussa dahil olmak {izere Ttirk miitercimler
yanlis ¢evirmislerdir. Bu da ceviride dini bilginin yani uzmanligm 6nemini ortaya koymasi
anlaminda o6nem arz etmektedir. Bu kisimda miitercimler hem bicimsel hem devingen
esdegerliligi saglayamamuslardir.

Tablo 14. Ornek Ceviri

Suruk |
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Ara dil You were not sure you’d find Mariana. Now you’ll stay here with me forever. I look at my
e hand and think of the mummies in the Egyptian Museum (p.4).

Ingilizce

Erek Metin Mariana’y1 bulacagimdan emin degildim. Simdi burada sonsuza dek benimle kalacaksin.
Yiiksel Peker Ellerime bakiyorum ve birden Misir Miizesi’'ndeki mumyalar1 diistintiyorum (s.19).

Erek Metin Mariana’y1 bulacagindan o kadar emin degildin demek, Artik sonsuza kadar burada benimle

Suat Ertiiziin kalabilirsin. Eline baktyorum ve aklima Misir Miizesi’ndeki mumyalar geliyor (s.10).

Mariananin varligindan emin degilsen sonsuza kadar burada kalabilirsin dedi coskuyla.

Ornek Metin Elime baktigimda Misir Miizesi’ndeki bir mumyanin eli aklima geldi.

Llle 2535 e aSlie (5 o

Bu climlede Mariana’y1 bulamadigini sdyliiyor pansiyoncu yani Mariana’nin varligindan kesin emin
degilsen sonsuza kadar bu pansiyonda kalabilirsin diyor. Ama Fatma Moussa Ingilizceye ceviride
Mariana’y1 bulacagindan emin degilsen diye ¢evirmis. Yiiksel Peker sen zamirini ben seklinde cevirerek
“Mariana’y1 bulacagimdan emin degildim.” diye ¢cevirmeyi tercih ederken; Suat Ertiiziin ise “Mariana’y1
bulacagindan o kadar emin degildin demek” bu seklide gevirmeyi tercih etmistir. Burada Ertiiziin
Ingilizceden dogru aktarirken Yiiksel Peker’in Ingilizce terciimeyi yanlis ¢evirmesi baska Ingilizce
cevirilerden ceviri yaptigini akla getirmektedir.

Burada tekil ses mumya kelimesinin “< sk sl geklinde ¢evrilmesi de diger hatalardan birisidir.
Ingilizce gevirisinde tekil olan mumya kelimesinin “the mummies” seklinde hem ¢ogul hem belirli
cevrilmesi sikintidir. Ciinkii Arapca metinde mumya tekil ve belirsiz olup el takisi almamistir. Tekil
olan mumya Ingilizce ve Tiirkge cevirilerinde ¢ogul olarak cevrilmis Eugene Nida’nin stratejisi
acisindan bakildiginda hem bigimsel hem dinamiksel/devingen es degerliligin saglanamadig
anlasiimaktadir.

Tablo 15. Ornek Ceviri

Suruk
Jag ) ac il 5 EEY) e Leialad 3 sie el e Alkall il jaall e o o8 8 Sas JB Y
Kaynak Gl 5 ail) adall <l
Metin
B b OFY) e b ey Y A a1 5, U
plo il pan o Lty 1S i o I LY 2y ke
Oslelall (aliy g akail) )3 Sy aaal),
11
Ara dil My room is pleasant enough, quite as good as any of the seaward rooms | used to occupy in
ingilizce the past. | have all the furniture I need. Comfortable, old-fashioned chairs. But there is no

place fort he books; I’d better leave them in the box and take out only a few at a time. The
light here is not very good, a sort of constant twilight. My window opens onto a big air shaft,
and the service stairs are so close that | can hear alley cats chasing up and down and cooks
and chambermaids carriying on their affairs (p.4).
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Erek Metin Odam oldukga sevimli; eskiden tuttugum deniz manzarali odalar kadar giizel. Gergekten her
Yiiksel Peker tiirlii esya var. Konforlu, eski tip sandalyeler. Ama kitaplar i¢in yer yok; onlar1 bavulda birakip
gerektikce birkagimi disari ¢ikarsam daha iyi. Burada 1sik pek yeterli degil, bir cesit
degismeyen alacakaranlik. Pencerem biiyiik bir hava bacasina agiliyor, servis basamaklari da
o kadar yakin ki, yiyecek pesinde asagiya yukariya kosusan sokak kedilerini, pisirilen
yemekleri ve oda hizmetgilerinin ayak seslerini duyabiliyorum (s.19).

Erek Metin Aslinda odam yeterince giizel; gegmiste yerlestigim deniz goren odalar iyi. Ihtiyacim olan tiim
mobilyaya sahibim. Rahat, eski moda koltuklar. Fakat kitaplara yer yok; iyisi mi onlar1 kolide
birakip gerektikge bir ikisini ¢ikarayim. Buradaki 1sik pek yeterli degil, siirekli bir tiir
alacakaranlik i¢indeyim. Pencerem biiyiik bir havalandirma bosluguna agiliyor ve servis
merdiveni o kadar yakin ki, yukari asagi kosturan kedilerle islerine bakan asci ve
hizmetcilerini duyabiliyorum (s.10).

Suat Ertiiziin

Odamin deniz manzarali odalardan geri kalir yani yok hani. Oda ihtiyaci olan tiim konfora
sahip mobilyalar ve otantik sandalyelerde cabasi. inceleyebilecegim nadir kitaplar harig diger
kitaplar sandikta kalabilir ve trabzanin iist kismina yerlestirilebilir. Buradaki 11k pekiyi degil,
bir tiir siirekli alacakaranlik. Pencerem biiyiik bir hava bacasina agiliyor ve servis merdivenleri
o kadar yakin ki sokak kedilerinin asag1 yukari kovalamalarimi ve islerini yiiriiten ascilarla oda
hizmetgilerini duyabiliyorum

Ornek Metin

Fatma Moussa’nin Ingilizce terciimesinin Tiirkgesi su sekildedir:

“Odam yeterince hos, gecmiste kaldigim deniz manzarali odalar kadar iyi. Ihtiyactm olan tiim
mobilyalara sahibim. Rahat, eski moda sandalyeler. Ama kitaplara yer yok: Onlar1 kutuda birakip her
seferinde birka¢ tane ¢ikarsam iyi olur. Buradaki 1sik pekiyi degil, bir tiir siirekli alacakaranlik.
Pencerem biiyiik bir hava bacasina agiliyor ve servis merdivenleri o kadar yakin ki sokak kedilerinin
asag1 yukar1 kovalamalarini ve islerini yiiriiten ascilarla oda hizmetgilerini duyabiliyorum”

ol e Al &Gl jaall e o 2 A (S s JE Y Arapea bu kaynak ciimlenin Ingilizce ve Tirkge ¢evirilerinin
yanlis yapilarak hem bigimsel hem dinamiksel es degerliligi saglayamadigi anlasilmaktadir. Fatma
Moussa’nin (Fatma Musa) bu ciimleyi “Odam yeterince hos, gecmiste kaldigim deniz manzarali odalar
kadar iyi” seklinde ¢evirdigi goriilmektedir. Yiiksel Peker bu climleyi “Odam oldukca sevimli; eskiden
tuttugum deniz manzarali odalar kadar giizel” seklinde ¢evirirken; Suat Ertiiziin ise “Aslinda odam
yeterince giizel; gecmiste yerlestigim deniz goren odalar iyi.” seklinde ¢evirmeyi tercih etmistir. Burada
istenen dinamik es degerlik saglanamamuistir. Yiiksel Peker Arapga ve Ingilizcede olmayan “gercekten”
kelimesini Tiirkge ¢evirisine ilave etmistir. Genel anlamda bakildiginda bu ciimlelerin kismi de olsa es
degerliligi sagladigini goriillmektedir.

SONUC

Ceviri, insanlarin diger insan topluluklarm ve kiiltiirlerini taniyip, o dillerde yazilmis edebi eserleri
okuyup anlamalarim saglayan muhtesem bir kavramdir. Her toplumun kendine ait kiiltiirii vardir. Dilleri
de bu kiiltiire gore sekillenmistir. Kiiltiirler aras1 farkliliklar oldugunda ceviride anlam kayiplarimin
olmasi yadsinamaz bir gergeklik olarak kargimiza ¢ikar. Cevirmenin tam da bu anlamda rolii biiyiik
onem tasimaktadir. Cevirmen kaynak dildeki anlami hedef dile aktarirken esdegerligi saglayabilmesi
biiyiik 6nem tasir. Esdegerligi saglayamadig: 6l¢iide anlam kayiplar1 yasanacaktir. Cevirmenin iyi bir
ceviri yapabilmesi i¢in kaynak dil kiiltiirtine hakim oldugu gibi, ayn1 zamanda hedef dil ve kiiltiiriine de
hakim olmas gerekir. Necib Mahftiz 1988 senesinde Nobel Edebiyat Odiiliine layik gériildiigiin tiim
diinyada ve 6zellikle Tiirkiye’de ilgi gdrmiis ve eserlerinin bazilari terclime edilmistir. Ancak eserlerinin
bircogu, Ingilizceden Tiirkgeye aradil kullamlarak terciime edilmistir. Bunun nedeni ise Arapgadan
Tiirkgeye ceviri yapan ¢evirmen sayisinin olduk¢a az olmasidir.

Disiplinleraras: Dil ve Kiiltiir Calismalart Dergisi, 2024, 2(2), 49-72.
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Necib Mahfiz Miramar adli romanini1 Arapga olarak yazmis ve 1967 yilinda yayinlamistir. Mirdmar
roman1 Arapcadan Ingilizceye 1993 yilinda ¢evrilmis bir siire sonra da Ingilizce ara dilden de Tiirkceye
cevrilmistir.

Genel anlamda Arapga Ingilizceye Tiirkge metinlere karsilastirilip degerlendirildiginde anlam
kayiplarinin oldugu dolayisiyla da esdegerlik saglanamadigi goriilmiistiir. Yapilacak ¢eviriler, ara dil
kullanilmadan dogrudan kaynak dilden yapildiginda anlam kayiplarinin minimum diizeye indigi ve
esdegerligin saglandigi goriilecektir. Anlam kayiplarini en aza inmesi ¢evirmenin yeterli olmasiyla
dogrudan ilgilidir. Cevirmen geviri konusunda yetenekli olmalidir.

Mirdmar romammnin Tiirkce cevirilerinde yasanan anlam kayiplar1 aradil Ingilizceden geviri
yapilmasidir. Eger Arapcadan Tiirk¢eye dogrudan geviri yapilsaydi Arap ve Tirk kiiltiiriiniin de
birbirine yakin olmasi da dikkate alindiginda kaynak dildeki anlami1 kagirmadan, esdegerligi yakalamis,
okuyucu tarafindan daha zevkli bir ceviri olmasi muhtemel olacakti. Universitelerimizde Arapca
boliimlerinde ¢ok degerli akademisyen hocalarimiz ve gevirmenlerimiz bulunmaktadir. Ulkemizdeki bu
potansiyel degerlendirilmeli ve Arapgadan Tiirk¢ceye dogrudan geviriler yapilmalidir.
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Toplumlarin diinya goriisleri ve maddi-manevi kiiltiirleri, dil kullanimlar
iizerinde derin etkilere sahiptir. Bir dil, icerdigi kavramlar, ifade bigimleri,
dilbilgisi yapilar ve hatta ses yapisiyla bir toplumun yasam big¢imini, diisiince
diinyasini, dinsel inanglarmi, gelenek ve goreneklerini, kiiltiirel degerlerini

yansitir. Tiirkiye Turkcesinde
iletisim Fiilleri

Degisen ve gelisen diinya diizeni, iletisim bigimlerinin ve kanallarmin
degismesine yol agsa da bu, dilin en yetkin ve kullanigh iletisim arac1 oldugu
gercegini degistirmez. Insanlarin iletisim kurma gereksinimi, yeni olay, durum
ve kavramlarla karsilagsmasi ve bunlara karsilik bulma cabasi dillerin sz

Dr. Mediha Mangir

varlig1 tiretiminde etkili olmustur. S6z varlig1 dgelerinden fiiller, evrensel dil
ulamlart ¢ergevesinde isimlerle birlikte anilan ikinci 6nemli kategoridir.

Yaygin olan gorlise gore isim kokleri, dilin kendi baslarina var olan bagimsiz durumdaki 6geleridir.
Fiillerin gerceklesmesi ise nesnelere/varliklara baghidir. Michel Foucault, fiilin her sdylemin
vazgegilmez kosulu oldugundan ve onun olmadigt yerde dilin bulundugunu sdylemenin
olanaksizligindan s6z eder. Foucault’ya gore dil esigi, fiilin ortaya ¢iktig1 yerde, sdylemin kiyisinda,
tam olarak isaretlerin dil haline geldikleri noktada yer alir.!

Insanin, gesitli olay akiglarindan ya da durumlarindan olusan yasantilari, birer siireg (process) olarak
degerlendirilir ve bu siirecler dilde fiiller ve fiil gruplar ile karsilanir. Son donem ¢aligsmalarinda fiillerin
farkli olgiitlere gore (bicim bilgisel, s6z dizimsel, anlamsal) siniflandirildiklar1 gdézlemlenir. Bu
siniflandirmalarin  bir¢ogunda sozel siiregleri karsilayan iletisim fiillerinin ana baslik olarak

Foucault, M. (2015). Kelimeler ve Seyler. cev. M. A. Kiligbay. Ankara: Imge Kitap Yay.
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degerlendirildigi goriiliir. Iletisim fiilleri, bir dilin sdz varhig1 igerisinde iletisim esnasinda duygu,
diisiince ve bilgilerin aktarilmasinda kullanilan fiillerdir.

Tiirkiye Tiirkgesinde Iletisim Fiilleri adli bu ¢alisma, Tiirkiye Tiirkcesinde insanin hareketlerini,
kilislarini, oluslarini, durumlarini karsilayan, climlenin ana 6gesi ve kurucusu olan fiillerin sézel stirece
yonelik kavram alanina giren tiirlerini ele almaktadir. Mediha Mangir tarafindan kaleme alinan bu
calisma, Ekim 2023’te Palet Yayinlar1 araciligiyla okurlarla bulugsmustur.

Mangir bu eserini, Tiirkiye Cumhuriyeti’nin 100. yil1 dolayisiyla
“Tiirkiye Cumhuriyeti’'nin 100. yilina

Bizi bu giinlere [Len ecdada

Bu giinleri gelecege [Lecek evlatlara

seklinde iletisim kelimesinin kokiinii de 6nceleyen bir ithafla baglatir. Calisma, Giris, Kelime Tiirleri ve
Fiil, Tiirkce Iletisim Fiilleri ve Sonu¢ béliimlerinden olusmaktadir. Giris (s. 15-43) béliimiiniin ilk
kisminda dil ve kdkenine dair bilgilerin yani sira dilin 6zellikleri, fiillerin dilin kokeni tartigmalarindaki
konumu ve dilin iletisim arac1 olma 6zelligi tizerinde durulmustur. Girisin diger bolimiinde ise iletisim
amaglari, iletisim ogeleri ve bu ogelerin dilin islevleriyle iliskisine yer verilmis, bolim sonunda da
iletisim tiirleri ve etkilesimleri ele alinmistir.

Kelime Tiirleri ve Fiil baglikli ikinci boliimde (s. 44-76), kelime tiirleri i¢inde fiilin yeri belirlenmis, fiil
smiflar1 iizerine yapilan caligmalar sunularak iletisim fiillerinin, fiil siniflandirmalarindaki yeri
tartistlmigtir. Boliimiin sonunda Tiirkgede iletisim fiilleri {izerine yapilan c¢alismalarin yer aldigi
degerlendirme kismi bulunmaktadir.

Tiirk¢e Iletisim Fiilleri baghkli iigiincii béliimde (s. 77-103), Tiirkge iletisim fiilleri bicim bilgisi, anlam
bilimi, s6z dizimi ve edim bilimi bakimindan dort baglikta degerlendirilmistir. Bigim bilgisi bakimindan
ele alinan Tiirkge iletisim fiilleri, tarihi Tiirkce metinlerden alinarak kok fiiller, govde (tiiremis) fiiller
ve birlesik fiiller agisindan incelenmistir. Arastirmaci, bu boliimde iletisim fiillerini anlam bilimsel
bakimdan tek anlamlhilik ve ¢ok anlamlilik basliklarinda ele almais, iletisim fiillerinin ¢ok anlamliliga
bagl olarak anlamsal rol yapilarindaki degisimlerini tanik ciimlelerle gostermistir. Ayrica bu béliimde
iletisim fiilleri, s6z dizimsel agidan degerlendirilirken iletisim fiillerinin bircok dilde oldugu gibi
Tiirkcede de soz aktarimlarinda rol aldiklart belirtilmistir. Fiillerin s6z dizimsel kalip degisimlerinin,
s0z aktarmalarindaki iletisim fiillerinin rollerini degistirdigi iizerinde durulmus, dogrudan so6z
aktarimlarinda gogunlukla de- fiilinin kullanildig1 tanik ctimlelerle gosterilmistir. Edim bilimsel agidan
da ele alman iletisim fiilleri, alicidaki etkilerine gore kesinleme, yoneltme, yiikleme, disavurma, duygu
ifade edenler ve degerlendirme ifade edenler seklinde siniflandirilarak séz edimleri ve iletisim fiilleri
iliskisi lizerinde durulmustur.

Dilsel {irlinlerin betimlenmesi, ¢oziimlenmesi ve yorumlanmasinda ciimlenin odagi olarak nitelenen
fiillerin belirleyici oldugunu ifade eden yazar, kitabin son bdliimii olan sonug ve 6neriler boliimiinde (s.
105-155) baz1 tespitleri siralamistir. Ayrica yazar bu boliime sozel siireci karsilayan iletisim fiilleri
sozliigli eklemistir. Sozliikte, sozel siireci karsilayan ve konusma siirecinde yer alan fiillerin
belirlenmesinde, fiilin ger¢eklesme siirecine katilanlar arasinda konusucu katilanin iletisim fiilleri i¢in
yeter sart oldugu belirtilmistir. Birlesik fiillerin belirlenmesinde de isim+yardimer fiil kalibinin esas
alimdigi, deyim o6zelligi gosteren yapilarin ve kurucular arasinda metaforik iliski bulunan fiillerin
sozliige eklenmedigi belirtilmistir. Sonug¢ bdliimiinden sonra gelen Kaynakga (s. 157-163) kisminda,
caligmada yararlanilan kaynaklar alfabetik olarak siralanmustir.

Tiirkiye Tiirkcesinde Iletilim Fiilleri kitaba, iletisim fiillerini bigim bilimsel yonden ele alarak sozel
iletisim fiillerinin yapilarin1 sunmasi, anlam bilimsel agidan tek anlamlilik ve ¢ok anlamlilik gibi
kavramlar etrafinda iletisim fiillerinin anlam ekseninin belirlenebilmesi ve fiillerin ¢cok anlamliliga bagl
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olarak rol yapilarindaki degisimlerin olabilecegini gostermesi bakimindan 6zgiin degerdedir. Ayrica
calisma, iletisim fiillerini s6z dizimsel acgidan degerlendirerek tanik climlelerden hareketle fiillerin
anlam degisimine bagl olarak s6z dizimsel kaliplarimin da degisebilecegini ortaya koymasi ve edim
bilimsel acidan da s6z edimlerinin iletisim fiilleriyle iligkili yapilar oldugunu belirtmesi bakimindan
alana katk1 saglayacaktir.

Biiyiik bir titizlikle hazirlanan bu ¢alisma i¢in dncelikle Mediha Mangir’a daha sonra da bu kitabi
okurlarla bulusturan Palet Yayinlarina tesekkiir ederiz.
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