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VII
TAKDIM

Degerli Okuyucularimiz;

Yayina basladig1 giinden bu yana, dil ve kiiltiir alanlarinin birbirini besleyen ¢ok katmanli yapisini disiplinlerarasi
bir yaklasimla ele almayi ilke edinmis Disiplinleraras: Dil ve Kiiltiir Calismalar1 Dergisi’nin Cilt 3, Say1 1 (Haziran
2025) sayist ile siz degerli aragtirmacilarin ve ilgililerin bilgisine sunmaktan biiyiik bir memnuniyet duymaktayiz.
Dayandigi temel ilkeler dogrultusunda, c¢ift kor hakemlik siireciyle bilimsel titizli§i 6nceleyen ve acik erigim
anlayisi ile bilgiye demokratik erisimi savunan bir yayin politikast izleyen dergimiz; bu sayisinda da farkli kiiltiirel,
cografi ve epistemolojik baglamlardan gelen calismalara ev sahipligi yapmayi siirdiirmektedir. Bagka bir deyisle
bu sayimiz yine farkl iilkelerden, bambagka dillerden ve degisik akademik geleneklerden gelen arastirmalar ile
disiplinler arasi etkilesime imkan tanimistir.

Bu sayimizda dil ve kiiltiir calismalarina odaklanan, teorik derinligi ve ampirik temeli gii¢lii olan on 6zgiin makale
yer almaktadir. Bu ¢alismalar, Afrika'dan Avrupa’ya, Asya’dan yerel topluluklara uzanan ¢ok genis bir cografi
yelpazede, ¢ok dilli ve ¢ok kiiltiirlii baglamlarda, dillerin kiiltiirlerin ve toplumsal aidiyetin nasil etkilendigine
dikkat ¢eken 6nemli katkilar sunmaktadir. Bu baglamda bu 6zgiin ¢aligmalar sadece akademik bir katki sunmakla
kalmayip, ayn1 zamanda o6zellikle kiiresel giindemde degiserek ve doniiserek siirekli yer alan dil kiiltiir ve
baglamlar1 etrafindaki arastirma ve katkilara da evrensel bir deger katmaktadir. Bunun yani sira dil ve kiiltiiriin
nasil olustugu, nasil bicimlendigi ve ne sekilde etkiledigi ve etkilendigi gibi bagliklar1 olan kiiresel tartigmalara da
toplumsal ve bilimsel fayda iiretmektedir.

Diger sayilarda oldugu gibi bu sayimizda da arastirilan konularin ¢esitliligi kadar aragtirmacilarin ele aldiklari
cografi spektrumun genisligi dikkat ¢ceken bir husus olmustur. Bu baglamda Tiirkiye, Mali ve Almanya gibi farkli
iilkelerden gelen arastirmalar sayesinde hem evrensele hem de yerele 6zgii zengin bir tartisma zemini agilarak dil
ve disiplinin kiiltiirlerarast yolculuguna yeni bakis agilar1 ve perspektifler sunulmustur.

Bu ¢ercevede Afrika kitasinin batisinda yer alan Mali’den gelen bes kiymetli arastirma ele aldiklar1 konular ve
yaklagimlari ile alan1 zenginlestirerek akademik ve bilimsel bilgi iiretimine katki vermektedir. Sayimizin ilk
makalesi olarak yer alan Dr. Mahamadou Karamoko Kahiraba Koita’nin “The Impact of Globalization on
Linguistic and Cultural Sovereignty in Mali” baslikli ¢aligmast ile kiiresellesmenin Mali’deki dilsel ve kiiltiirel
egemenlik iizerindeki etkileri sosyopolitik bir cercevede incelenmektedir. ikinci makale olan Dr. Ibrahim
Maiga’nin “Malian EFL Learners’ Attitudes Towards Listening Materials Featuring Nonnative English Speaker
Models” adl1 ¢aligmasi, Malili Ingilizce 6grenenlerin, anadili ingilizce olmayan konusmacilarin yer aldig1 dinleme
materyallerine yonelik tutumlarini degerlendirmektedir. Bunu takip eden Dr. Diby Keita’nin “The Role of
Dialogues in Indigenous Conflict Resolution: A Reading of Le Soleil des Indépendances by Ahmadou Kourouma”
adli makalesi, Ahmadou Kourouma’nin romani iizerinden, yerli toplumlarda diyalog temelli ¢atigma ¢oziim
yontemlerinin edebi temsillerini analiz etmektedir.Ayn1 cografyaya ait bir diger katki olan ve Dr. Koita tarafindan
ortaya konan “Language Attitudes and Identity: Perspectives on the Use of Bomu by Native Bomu Speakers in
Bamako” adli aragtirma, Bamako’daki yerli Bomu konusurlarinin dillerine dair tutumlarini ve bu tutumlarin kimlik
ingastyla iliskisini ele almaktadir. Son olarak Dr. Araba Moussa Samaké tarafindan kaleme alinan “Attitudes
Towards Traditional Personal Names Among the Bamanan Community in Buguni” adli makale, Buguni’deki
Bamanan toplulugunda geleneksel kisisel isimlere yonelik toplumsal algilar1 ve kiiltiirel degerleri ortaya
koymaktadir.

Bir diger iilke; Tiirkiye baglamindan katki sunan Gdzde Tekin ve Giiler Ozyiirek’in “Temel Diizeyde Askeri
Baglamda Tiirkce Ogretimi: Yontem ve Igerik Agisindan Bir Degerlendirme” baslikl ¢alismasi, askeri personel
icin Tiirkge 6gretimi drneginde, yontemsel ve igeriksel agidan etkili dil 6gretim uygulamalan tartisilmaktadir. Bu
sayimizda dil 6gretim yontemlerine odaklanan bir diger ¢alisma ise, Hakan Semercioglu ve Prof. Dr. Murat Ozcan
tarafindan ortaya konan “SE Ogrenme Modelinin Yabanci Dil Becerilerinin Ogretiminde Kullanilmas1” baglikli
aragtirmadir. Arastirma, SE 6grenme modelinin yabanci dil 6gretiminde beceri gelistirmeye katkisini uygulamali
orneklerle degerlendirmektedir.Yine ayni cografyadan Erdem Kumsar’in “Tiirkge Sozliikk’te Alay ve Saka Yollu
Sifatlarin Kavram Siniflandirmasi” baglikli makalesi, Tiirkcedeki alay ve mizah iceren sifatlarin sozliiklerdeki
temsiline kavramsal smiflandirma yéntemiyle yaklasmaktadir. Son olarak, Dr. Ogr. Uyesi Murat Delibas
tarafindan kaleme alinan “Tiirkcenin Yabanci Dil Olarak Ogretiminde Kullanilan Yaklasim ve Yéntemler” baslikli
calisma, Tirkcenin yabanci dil olarak 6gretiminde kullanilan yontemleri tarihsel ve pedagojik baglamda
degerlendirmektedir.

Tirkiye ve Mali’den sonra bir diger iilkeden; Almanya'dan gelen bir arastirma, bu sayiya ceviri ¢alismalari
alaninda katki sunmaktadir. Bu kapsamda, Dr. Semra Taydag Osman’in “Degirmenimden Mektuplar Eserinden
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Cornille Usta’nin Sirr1 Hikayesinin Tiirk¢e Cevirilerinin Karsilastirilmasi” adli ¢alismasi, Alphonse Daudet’nin
hikayesinin farkli Tiirk¢e ¢evirilerini karsilastirarak geviride anlam ve tislup aktarimini incelemektedir.

Bu bilgilerin 1518inda bu saymin tematik yelpazesinin yerel diller, dilsel egemenlik, yabanci dil 6gretimi,
ceviribilim, toplumsal aidiyet gibi konularin etrafinda sekillendigi goriilmektedir. Boylelikle dergimiz bu sayz1 ile,
farkli disiplinlerdeki alanlara hem kuramsal hem de uygulamali bir sekilde sunulan agilimlarla deger katmakta ve
de yeni ¢alisma ve arastirmalara zemin hazirlamaktadir.

Bunlara ek olarak; Disiplinlerarasi Dil ve Kiiltiir Calismalar1 Dergisi’nin yayin dilinin Tiirkce, Ingilizce, Almanca
ve Fransizca olmasinin da ¢ok dilli akademik topluluga hitap etme yoniindeki kararlilig1 ve bilimsel baglamda
ilerleme saglamak, bilgi iliretimine katki vermek, alan1 zenginlestirmek ve farkli dillerdeki disiplinlerarasi
etkilesime imkan tanimak amaci da 6ne ¢ikarak dikkat ¢cekmektedir.

Son olarak; dergimizin bu sayisinda yer alan akademik arastirmalarini bize ulagtiran yazarlarimiza, bu makaleleri
bilimsel dlgiitleri temel alarak degerlendiren hakemlerimize ve yayin siirecine emek veren tiim teknik ekibimize
tesekkiir ederiz. Disiplinlerarasi Dil ve Kiiltiir Calismalar1 Dergisi olarak, nitelikli akademik yaymlara destek
olmaya ve farkli bakis agilar1 ve perspektifleri bir araya getirmeye devam edecegiz.

Dog¢. Dr. Zeynep ARKAN
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FOREWORD

Dear Readers,

We are pleased to share with you Volume 3, Issue 1 (June 2025) of The Journal of Interdisciplinary Language and
Cultural Studies, which continues its mission of exploring the multifaceted and mutually enriching relationship
between language and culture through an interdisciplinary lens. Since its launch, the journal has followed a
publishing policy grounded in core academic principles: a double-blind peer review process, a commitment to
scientific rigor, and an open-access approach that supports equitable access to knowledge.

This issue brings together diverse studies from various cultural, linguistic, and epistemological contexts. Once
again, research from different countries, languages, and academic traditions is featured, providing an engaging
platform for interdisciplinary exchange.

It includes ten original articles, each offering strong theoretical and empirical contributions to the field of language
and cultural studies. The articles span a broad geographical scope—from Africa to Europe and Asia—and shed
light on the ways in which languages, cultures, and identities interact within multilingual and multicultural
contexts. In doing so, the issue not only contributes to academic discourse but also offers broader relevance to
global discussions around language, culture, and context, which continue to evolve in response to shifting societal
dynamics. One of the defining features of this issue, as with previous ones, is the variety of research themes and
the wide geographical range of the contributors. Studies from Turkey, Mali, and Germany create a rich ground for
both local and global engagement, offering fresh perspectives on the intercultural movement of language and
knowledge.

Of particular note are five contributions from Mali, which explore language and culture from distinct and insightful
angles. The first article, “The Impact of Globalization on Linguistic and Cultural Sovereignty in Mali” by Dr.
Mahamadou Karamoko Kahiraba Koita, examines how globalization influences language and cultural sovereignty
in Mali from a sociopolitical standpoint. The second article, by Dr. Ibrahim Maiga, focuses on Malian learners’
attitudes toward English listening materials featuring non-native speakers. Dr. Diby Keita’s contribution analyzes
the representation of indigenous dialogue-based conflict resolution in Ahmadou Kourouma’s novel Le Soleil des
Indépendances. Another article by Dr. Koita explores language attitudes and identity construction among native
Bomu speakers in Bamako. Lastly, Dr. Araba Moussa Samaké’s work investigates the cultural significance and
social perceptions of traditional personal names in the Bamanan community of Buguni.

From Turkey, three studies address language teaching and linguistic analysis. The article by Gézde Tekin and
Giiler Ozyiirek assesses methods and content in the context of teaching Turkish to military personnel. Hakan
Semercioglu and Prof. Dr. Murat Ozcan examine the role of the 5E learning model in enhancing language skills.
Erdem Kumsar presents a conceptual classification of adjectives in Turkish that carry satirical or humorous
meaning, while Dr. Murat Delibas provides a historical and pedagogical evaluation of the approaches used in
teaching Turkish as a foreign language. The issue also includes a contribution from Germany in the field of
translation studies. Dr. Semra Taydas Osman analyzes different Turkish translations of Alphonse Daudet’s story
“Cornille’s Secret” from Lettres de mon moulin, focusing on how meaning and style are conveyed across versions.

Overall, the issue addresses themes such as minority languages, linguistic sovereignty, language teaching,
translation, and social identity. These contributions add value to both theoretical inquiry and practical application
in the humanities and social sciences, and open new avenues for research. It is also worth highlighting that the
journal accepts submissions in Turkish, English, German, and French. This multilingual policy reflects its
dedication to fostering a global academic dialogue and promoting interdisciplinary interaction across languages
and cultures.

We would like to thank all the authors who contributed to this issue, the reviewers who evaluated the manuscripts
with academic integrity, and the editorial and technical teams who supported the publication process. The journal
will continue to support high-quality scholarship and bring together diverse perspectives in the field of language
and cultural studies.

Assoc. Prof. Dr. Zeynep ARKAN
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ABSTRACT

This paper investigates the impact of globalization on linguistic and cultural sovereignty in Mali, a nation
characterized by its rich tapestry of languages and ethnic diversity. Utilizing a convergent parallel mixed-
methods approach, data were collected from 500 survey respondents, 30 interviews, and 6 focus group
discussions across various demographic segments. The survey revealed that 85% of participants support the
preservation of local languages, with Bamanankan spoken by 60% at home, yet 50% acknowledge the
expanding influence of global languages, particularly among the youth. Findings from interviews pointed out
key themes such as generational language shift, cultural erosion, and resilience of local traditions, with 75%
of interviewees expressing concerns about the decline of indigenous languages and their cultural implications.
Focus groups reinforced the need for a national language policy, with 80% of participants advocating for
community-driven initiatives to promote linguistic diversity. This strong support highlights the importance of
engaging local communities in efforts to preserve and enhance linguistic variety. Document analysis revealed
significant gaps between policy objectives and implementation challenges, primarily due to resource
constraints and the predominance of French in education. This study reveals the need for balanced strategies
that support local languages while addressing the pressures of globalization. Such approaches are essential
for preserving Mali’s linguistic and cultural heritage for future generations.

Keywords: Cultural erosion, Globalization, Language preservation, Linguistic diversity, Mali.

Kiiresellesmenin Mali’de Dilsel ve Kiiltiirel Egemenlik Uzerindeki Etkisi
OZET

Bu makale, zengin dilsel ve kiiltiirel cesitliligiyle dikkat ¢ceken Mali'de kiiresellesmenin dilsel ve kiiltiirel
egemenlik iizerindeki etkilerini incelemektedir. Calismada, birbirine paralel ilerleyen karma yontem yaklasimi
benimsenmis ve farkli demografik gruplart kapsayan genis bir veri seti toplanmistir. Toplamda 500 kisiyle anket
uygulanmis, 30 kisiyle birebir goriismeler yapilmis ve 6 odak grup tartismasi gergeklestirilmistir. Anket
bulgulari, katilimcilarin %85 ’inin yerel dillerin korunmasini destekledigini gostermektedir. Ev ortaminda en
¢ok konugulan yerel dilin Bamanankan oldugu ve bu dilin %60 oraninda kullanildigi ortaya ¢ikmigtir. Ancak
katitlimcilarin %50 si, 6zellikle geng kusaklar arasinda kiiresel dillerin etkisinin giderek arttigim belirtmistir.
Goriismelerde, kusaklar arasi dil degisimi, kiiltiirel degerlerde asinma ve geleneksel pratiklerin direng
gostermesi gibi onemli temalar one ¢ikmistir. Goriisme yapilan kigilerin %75°i yerel dillerin gerilemesinden ve
bunun kiiltiirel sonuglarindan duydugu endiseyi dile getirmistir. Odak grup tartismalari ise, ulusal dlgekte bir
dil politikasina olan ihtiyact vurgulamis ve katilimcilarin %80°i yerel topluluklarin énciiliik edecegi
girisimlerle dilsel cesitliligin tegvik edilmesi gerektigini savunmugstur. Belgelerin analizinden elde edilen
bulgular, dil politikalarimin  hedefleri ile wuygulama siireci arasinda dnemli bosluklar bulundugunu
gostermektedir. Bu bosluklarin temel nedenleri arasinda kaynak yetersizligi ve egitim sisteminde Fransizcanin
baskinligi yer almaktadwr. Elde edilen tiim veriler, yerel dillerin desteklenmesini ve ayni zamanda

Interdisciplinary Language and Culture Studies, 2025, 3(1), 1-14.
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kiiresellesmenin yarattigi baskilarla basa ¢ikabilecek dengeli stratejilerin gelistivilmesini gerekli kilmaktadr.
Bu tiir biitiinciil yaklasimlar, Mali’'nin dilsel ve kiiltiirel mirasumin gelecek kusaklara aktariimas: agisindan
kritik bir oneme sahiptir.

Anahtar Sézciikler: Kiiresellesme, Kiiltiirel Asinma, Dilin Korunmasi, Dilsel Cesitlilik, Mali.

INTRODUCTION

Globalization, a multifaceted phenomenon characterized by the increasing interconnectedness of nations
through trade, technology, and cultural exchange, has profoundly influenced societies worldwide. While
it has fostered economic growth and facilitated the exchange of ideas and innovations, it has also raised
concerns regarding the preservation of linguistic and cultural diversity, particularly in developing
countries. Mali, a West African nation with a rich tapestry of languages and cultural practices, presents
a compelling case for examining the complex dynamics between globalization and linguistic and cultural
sovereignty.

Mali’s linguistic landscape is marked by the coexistence of over a dozen national languages, with
Bamanankan serving as a lingua franca alongside French, the language of work. The country’s cultural
identity is equally diverse, shaped by its various ethnic groups, including the Bambara, Songhay, Tuareg,
and Bwa, each with its distinct language and traditions (Diagana, 2012). However, the forces of
globalization, primarily driven by the global dominance of Western media, communication
technologies, and economic systems, have increasingly marginalized local languages and cultural
practices. This trend has raised concerns about the erosion of Mali’s linguistic and cultural sovereignty
(Bamgbose, 2000).

Linguistic sovereignty refers to the ability of a nation or community to maintain and promote its
indigenous languages without undue external influence (Skutnabb-Kangas, 2000). Similarly, cultural
sovereignty involves the preservation and promotion of a community’s cultural heritage and values in
the face of external pressures. In Mali, these concepts have been challenged by the spread of global
languages, particularly French and English, as well as the proliferation of Western cultural norms
through the internet, media, and educational systems (Konaté, 2009).

Globalization has also introduced new economic and political realities, further complicating efforts to
safeguard local languages and traditions. While the integration of Mali into global markets has created
new opportunities for development, it has also necessitated the adoption of global languages for
economic and political engagement, often at the expense of local languages (Mazrui & Mazrui, 1998).
This has resulted in the younger generation increasingly prioritizing global languages over their native
tongues. As a consequence, the intergenerational transmission of Mali’s linguistic heritage is threatened
(Di Carlo & Good, 2014).

In this article, I explored the impact of globalization on linguistic and cultural sovereignty in Mali. I
drew on a range of theoretical perspectives and empirical evidence to support my analysis. I aim to
examine how global forces are shaping language policies, cultural practices, and identity formation in
Mali, and what implications this has for the future of the country’s linguistic and cultural diversity. My
objective is to make a contribution to the wider conversation on language preservation by examining the
interaction between global and local factors. The focus is on cultural sustainability in the context of
globalization.

METHOD

A convergent parallel mixed-methods design is adopted in this study, wherein both qualitative and
quantitative data are collected simultaneously, analyzed separately, and then integrated to form a holistic
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picture of the phenomenon under investigation. This design allows for triangulation, which enhances
the validity of the findings. It ensures that the results from one method corroborate those from another.

To gather quantitative data, a structured survey is used, targeting a broad cross-section of the population,
including various ethnic groups, linguistic communities, and age groups across urban and rural areas in
Mali. The survey aims to capture respondents’ language use patterns, attitudes toward local and global
languages, perceptions of cultural change, and experiences with globalization in their everyday lives.
Specific attention is paid to language use in the home, education, and the workplace, as well as the
consumption of global media and cultural products. A sample of 500 participants is selected using
stratified random sampling to ensure representation across key demographic categories, including age,
gender, ethnicity, and geographic location.

In addition to surveys, structured interviews are conducted with key informants, such as linguists,
cultural leaders, educators, and policymakers, to gather qualitative insights into the effects of
globalization on Mali’s linguistic and cultural sovereignty. These interviews explore perceptions of
shifts in language use and cultural practices, the role of education and media in these changes, and efforts
to preserve indigenous languages and cultural heritage. This method provides in-depth perspectives that
contextualize the survey findings, particularly in understanding the lived experiences of language users
across various social settings. A total of 30 participants are selected through purposive sampling to
ensure representation from diverse linguistic and cultural communities, as well as different sectors like
education, media, and government. The interviews are audio-recorded, transcribed, and coded for
thematic analysis.

Focus group discussions (FGDs) serve as an interactive platform to delve deeper into the community-
level impact of globalization on language and culture. Six focus group discussions are organized with
members from different ethnic and linguistic communities, including the Bambara, Songhay, and Bwa.
Each group comprises 68 participants, facilitating a range of perspectives on how globalization affects
cultural norms, traditional practices, and intergenerational language transmission. FGDs are particularly
useful for understanding collective views on cultural sovereignty, the pressures communities face as
global languages, and practices become more dominant. Moderated by trained facilitators, the
discussions are recorded and transcribed for analysis.

Moreover, relevant documents, such as language policies, cultural preservation initiatives, and
educational curricula, are analyzed to comprehend the official stance on linguistic and cultural
preservation amid globalization. Key documents, including the “National Policy for the Promotion of
Malian Languages” and the “Cultural Policy of Mali,” are reviewed to assess governmental efforts in
promoting linguistic diversity and cultural heritage. These policies are compared with actual practices
observed in the field to identify gaps between policy and implementation.

Quantitative data from the surveys are analyzed using descriptive and inferential statistics, providing an
overview of language use and cultural engagement patterns. Descriptive statistics—means, frequencies,
and standard deviations—are employed, and statistical software (SPSS) is utilized for analysis, with
results presented in graphical formats. For qualitative data, thematic analysis is used to interpret
information gathered from interviews, focus group discussions, and document analysis. This process
involves coding the data to identify recurring themes related to globalization’s impact on linguistic and
cultural sovereignty. Key themes such as “language shift,” “cultural erosion,” and “resilience of local
traditions” are extracted and interpreted to shed light on the lived experiences of Malians facing
globalization.

Ethical considerations are paramount in this study, with informed consent obtained from all participants
prior to their involvement. Participants are assured of the confidentiality of their responses, and all data
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are anonymized during the analysis and reporting process. However, this study is limited by the scope
of its sample size, which may not fully capture the diversity of Mali’s linguistic and cultural landscape.
Furthermore, the rapid pace of globalization means that the findings may not entirely reflect the long-
term impacts on linguistic and cultural sovereignty. Nevertheless, the use of multiple methods and
triangulation helps mitigate these limitations and strengthens the study's validity.

FINDINGS
Findings From the Survey

The survey’s demographic information revealed a youthful population, with 55% of respondents aged
18 to 35. This suggests that a significant portion of the respondents may be more exposed to and
influenced by globalization and cultural change, as younger generations often engage more with global
trends. The relatively smaller percentages of older respondents (3645 at 20%, 4655 at 15%, and 56
and above at 10%) indicate that language use patterns and attitudes might vary significantly across age
groups, with younger individuals potentially adopting more flexible or global language practices, while
older respondents may hold more traditional views. These variations across age demographics could
provide valuable insights into generational shifts in language use and perceptions of cultural change in
Mali.

Graph 1:

Age distribution of respondents
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Source: Koita, 2024.

The survey data on gender showed an almost equal distribution between male (50%) and female (45%)
respondents, with a small representation of other genders (5%), ensuring that perspectives across gender
groups are well represented. The majority of respondents (70%) live in urban areas, while 30% are from
rural regions, highlighting a predominantly urban sample. Education levels also reflect diversity, with
45% having higher education, 30% with secondary education, and 20% with primary education. The 5%
with no formal education indicates that a small but important portion of the population may face different
challenges regarding language use and cultural adaptation. Ethnic composition shows Bambara as the
largest group (30%), followed by Fulani and Songhay (15% each), representing a range of linguistic and
cultural backgrounds.

In terms of language use in the home, Bamanankan is the dominant language, spoken by 60% of
respondents, with significant portions also using Fulfulde (20%) and Songhay (30%). The data reflects
Mali’s linguistic diversity, with many respondents using multiple languages at home. Bamanankan is
used always or often by 70% of respondents, showing its prominence, while French is less commonly
used, with 40% of respondents reporting they never use it at home. This suggests that local languages,
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particularly Bamanankan, are more central in daily interactions, while French is limited to certain
contexts, perhaps related to formal education or professional settings.

The survey data revealed a strong consensus on the importance of maintaining local languages, with
85% of respondents either strongly agreeing or agreeing. This sentiment aligns with support for
integrating local languages in education, as 85% favor their inclusion. Despite French being the primary
language of education for 75% of respondents, there is a clear desire to see Bamanankan and other local
languages more prominently featured. However, understanding of lessons taught in French varies, with
only 40% comprehending them very well, indicating potential barriers to effective learning. Support for
using Bamanankan in formal education is high, with 80% in favor, suggesting that local languages are
seen as crucial to educational success. Meanwhile, 75% of respondents agree that global languages are
emphasized in schools, reflecting the dual pressures of maintaining linguistic traditions while adapting
to global influences.

In the workplace, Bamanankan is the dominant language, with 60% using it regularly, though French is
still significant at 25%. This reflects the importance of local languages in professional settings, yet
French remains a key player. There is strong support (65%) for using Bamanankan in workplaces,
alongside the belief that global languages are essential for professional development, as indicated by
85% agreement. The consumption of global media is widespread, with 65% watching it frequently and
80% perceiving its influence on cultural changes. Despite this, the preservation of local cultural practices
remains crucial for 95% of respondents, showing a tension between embracing global content and
safeguarding traditional values. Lastly, while most respondents believe local languages should be
preserved, 50% feel that global languages are expanding at the expense of local ones, raising concerns
about linguistic and cultural sustainability in an increasingly globalized world.

Findings From Interview
Language shift

One of the primary themes emerging from the data is the generational language shift, where younger
generations are increasingly adopting global languages, particularly in social settings. This shift is
attributed to the influence of schools and social media, with 65% of respondents noting that younger
people are more likely to switch to global languages compared to older generations. The concern about
the erosion of local languages is closely tied to cultural identity, as 75% of participants expressed the
belief that the decline of indigenous languages directly undermines their cultural identity. Despite the
acknowledged need for global languages to access opportunities, 70% of respondents agreed that there
is a tension between maintaining local languages and adapting to global linguistic trends.

Cultural erosion

Globalization has also contributed to the erosion of traditional cultural practices, with 60% of
interviewees observing that ceremonies and dances have either evolved or diminished due to external
influences. This cultural erosion, combined with the dominance of global media, has led to concerns
that younger generations are losing connection with their heritage. For instance, 70% of respondents
agreed that global media negatively impacts local language use. Furthermore, the education system is
seen as failing to adequately promote indigenous languages, with 65% of participants believing that it
does not prioritize local languages enough. There is a growing fear that, without urgent action,
indigenous languages may be lost within a generation, as indicated by 90% of interviewees.

Resilience of local traditions

Despite the challenges posed by globalization, there is evidence of resilience in Mali’s cultural and
linguistic traditions. Over half of the respondents (55%) noted that certain cultural practices, such as
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music and storytelling, have been preserved, continuing to serve as "lifelines" for the preservation of
Malian identity. Additionally, 60% of respondents believed that Malian media could play a key role in
promoting indigenous languages if adequately supported. The influence of the Malian diaspora is
another factor contributing to this resilience, with 70% of participants acknowledging positive
contributions from the diaspora, even as they bring new ideas and experiences that could further shape
Mali’s cultural landscape.

Efforts toward preservation

Finally, the interviews highlight efforts to preserve indigenous languages and cultural heritage. The
majority of respondents (85%) identified resource limitations and lack of political support as major
obstacles in preservation efforts. However, 75% of participants emphasized the importance of
community-driven initiatives and comprehensive strategies involving education reforms. There is a
widespread call for collaboration between educators and cultural leaders, with 80% of respondents
agreeing that such partnerships are essential for safeguarding Mali’s linguistic and cultural diversity.

Focus Group Findings

A pervasive theme across multiple groups, particularly among elders and women, is the erosion of
traditional cultural practices, with elders noting that younger generations are adopting foreign customs
and lifestyles, indicating a significant cultural shift due to globalization. Women observed changes in
cultural norms surrounding marriage, clothing, and child-rearing practices influenced by Western media,
which contribute to a perceived threat to the community’s identity. Participants expressed concern over
losing their heritage, as highlighted by a participant's quote: “Our children speak more French and
English than Bamanankan. They are forgetting their roots.”

Language shift is another critical theme highlighted in several groups, as elders pointed out that,
although Bamanankan remains dominant, younger Malians increasingly use French and English,
threatening the intergenerational transmission of native languages. Urban youth reflected a preference
for global languages in academic and professional settings while still attempting to maintain their
connection to Bamanankan at home. The discussions reveal a complex landscape where the use of local
languages is declining as global languages gain prominence, driven largely by educational systems and
media influences. “We learn English to get better jobs, but I still try to speak Bamanankan with my
grandparents. It’s important to keep that connection,” said a participant.

Urban youth expressed mixed feelings about globalization, describing it as a double-edged sword that
brings both opportunities and challenges. They acknowledged that while globalization facilitates access
to global knowledge and experiences, it also dilutes local cultural practices. This theme reflects a broader
negotiation of identity, where youth are striving to find a balance between embracing global trends and
preserving their Malian identity. As one participant argued, “It’s a struggle between what is modern and
what is our culture.”

Rural community members emphasized their pride in passing on local languages and customs to younger
generations, indicating a strong commitment to maintaining cultural continuity. They highlighted that
physical isolation has shielded their communities from the direct impacts of globalization, although
media influences are gradually introducing foreign languages and values. As one participant noted, “Our
children still speak the language of our ancestors, but they are starting to imitate what they see on TV.”

Despite the pressures of globalization, many groups expressed resilience, with rural participants noting
a resistance to external influences while maintaining traditional practices and language usage.
Additionally, the women’s group recognized the challenges posed by globalization, while also
acknowledging the empowerment it offers, particularly in education and job opportunities. This dual
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perspective reflects a nuanced understanding of how globalization can simultaneously threaten and
empower cultural identities, as one participant stated, “We try to teach our children the old ways, but
they are more interested in what they see on their phones.”

Policymakers and educators highlighted the urgent need for a national language policy to promote local
languages in education and public life, expressing concern over the dominance of French in the
educational system, which marginalizes local languages and contributes to their decline. The focus group
discussions underscored the importance of developing balanced policies that protect Mali’s linguistic
and cultural heritage while adapting to the demands of globalization. As one participant stated, “We must
find a way to integrate local languages into our schools if we want to preserve our identity.”

In whole, the findings illustrate a complex interplay between globalization and Mali’s linguistic and
cultural sovereignty. While there are genuine concerns about cultural erosion and language shift, there
are also instances of resilience and adaptability. Participants voiced a need for balanced policies that not
only safeguard local languages and traditions but also leverage the opportunities presented by
globalization. The discussions reflect a collective desire to navigate the challenges of globalization while
fostering a rich, diverse cultural landscape that honors Mali’s heritage.

Findings From Relevant Documents

The findings from the analysis of documents on linguistic and cultural preservation in Mali highlight
several key themes. These themes include policy objectives versus implementation challenges,
community involvement and grassroots initiatives, and the impact of globalization. Additionally,
resource constraints and the necessity for public awareness and education are also significant factors.

Policy objectives versus implementation challenges

The National Policy for the Promotion of Malian Languages and the Cultural Policy of Mali set
ambitious goals to safeguard local languages and cultural heritage. However, significant gaps exist in
translating these objectives into practice. Although the policies advocate for integrating local languages
into education and public life, French predominantly dominates classroom instruction. This disconnect
not only undermines the intended promotion of local languages but also weakens cultural transmission
between generations. The lack of trained teachers proficient in local languages further complicates
effective policy execution, signaling a critical need for systemic change.

Community involvement and grassroots initiatives

Both policies emphasize the importance of community involvement in language and cultural
preservation efforts. Grassroots initiatives led by local NGOs and community members reflect a strong
desire to engage in preserving cultural practices and local languages. However, the lack of governmental
support and resources limits the reach and effectiveness of these initiatives. Community members are
committed to reviving traditional practices, but their efforts are often hindered by inadequate funding
and infrastructure. This situation underscores the need for stronger collaboration between local entities
and the government.

The impact of globalization

Globalization emerges as a significant challenge to the preservation of Mali's linguistic and cultural
identity. The influx of foreign cultural influences through media and technology often overshadows
local traditions, particularly among younger generations who are drawn to global trends. This cultural
dilution threatens the integrity of traditional practices and contributes to the erosion of linguistic
diversity. The policies acknowledge these challenges, yet the actual implementation often fails to
counteract the negative effects of globalization on local languages and cultural heritage.
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Resource constraints

A recurrent theme in the findings is the lack of financial and material resources dedicated to
implementing linguistic and cultural policies effectively. Educational institutions often lack the
necessary teaching materials in local languages. This deficiency hinders the adoption of multilingual
education. Additionally, cultural initiatives often depend on external funding, which can be
unpredictable and insufficient for sustainable impact. The absence of adequate resources poses a
significant barrier to achieving the policies’ goals and reinforces existing disparities in linguistic and
cultural preservation efforts.

Necessity for public awareness and education

The findings highlight a critical need for increased public awareness regarding the importance of
linguistic and cultural preservation. Many individuals remain unaware of the existing policies and the
opportunities for participation in preservation efforts. Enhancing public understanding can foster greater
community engagement and support for cultural initiatives. Furthermore, robust monitoring and
evaluation mechanisms are necessary to assess policy effectiveness and ensure accountability,
preventing ineffective practices from continuing unchecked.

In sum, the analysis of key documents reveals a commitment to promoting linguistic diversity and
cultural heritage in Mali amid the challenges posed by globalization. However, significant gaps persist
between policy intentions and actual practices, particularly in the education sector. Addressing these
gaps will require concerted efforts from the government, local communities, and civil society to create
a supportive environment for linguistic and cultural preservation. Ensuring that Mali’s rich linguistic
and cultural diversity is preserved for future generations is essential for maintaining the country’s
identity and heritage.

DISCUSSION

The analysis of survey findings on language use and cultural adaptation in Mali provides a nuanced
understanding of the interplay between globalization and local traditions. The demographic data reveal
a youthful population, with a significant majority aged 18 to 35, aligning with previous studies that
emphasize how younger generations are often more susceptible to global influences and cultural change
(Pieterse, 1995). The survey's findings suggest a generational shift in language practices, where younger
individuals may adopt more flexible or global language habits, as noted by Fishman (1991), who argued
that younger speakers often prioritize global languages for their perceived economic benefits and social
mobility.

The equal gender distribution in the sample allows for a comprehensive examination of language
attitudes across genders, highlighting that both men and women contribute to the discourse on cultural
preservation. The predominance of urban respondents echoes trends observed in studies by Becker et al.
(2015), who found that urban environments often facilitate the adoption of global languages while
simultaneously presenting challenges for the preservation of local linguistic practices.

The linguistic data indicate that Bamanankan remains a vital language in domestic settings, with 60%
of respondents speaking it at home. This supports the findings of Lentz (2005), who argued that local
languages play a crucial role in fostering community identity and cultural continuity. The survey's
indication that 70% of respondents use Bamanankan regularly underscores its importance in daily
interactions, despite the encroachment of French and global languages. The preference for local
languages in education, with 85% of respondents advocating for their inclusion, reinforces the ideas of
UNESCO (2003) regarding the importance of mother-tongue instruction for effective learning outcomes
and cultural preservation.
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Moreover, the survey reveals significant concerns regarding the dominance of French in educational
settings, as 75% of respondents report it as the primary language of instruction, which resonates with
findings by Ouane and Glanz (2010) about the marginalization of local languages in formal education
systems across Africa. This gap between the language of instruction and students’ linguistic
backgrounds may contribute to the reported difficulties in understanding lessons taught in French, with
only 40% of respondents expressing strong comprehension. The strong support for using Bamanankan
in educational contexts (80%) reflects a collective recognition of the need for a more inclusive linguistic
approach that values local languages as vital to educational success.

In the workplace, the survey highlights a duality in language use, with 60% of respondents regularly
using Bamanankan, while 25% report using French, demonstrating that local languages remain
significant in professional settings despite globalization's pressures. The finding that 85% of respondents
recognize the importance of global languages for professional development aligns with the perspectives
outlined by Crystal (2000), who noted that global languages provide broader opportunities in an
interconnected world.

The widespread consumption of global media (65%) and its perceived influence on cultural changes
reflect the tensions between embracing global content and maintaining local cultural practices. This
resonates with Appadurai's (1996) concept of "globalization from below," where local communities
negotiate their identities in response to global influences. Finally, the acknowledgment from 50% of
respondents that global languages are expanding at the expense of local ones raises critical questions
about the sustainability of linguistic and cultural diversity in an increasingly globalized landscape, a
concern echoed in studies by Skutnabb-Kangas (2000) on the impacts of globalization on minority
languages.

The findings from the structured interviews reveal critical themes regarding the impacts of globalization
on Mali’s linguistic and cultural sovereignty. The specific themes identified include “language shift,”
“cultural erosion,” and the “resilience of local traditions.” These themes resonate with existing literature
on globalization and its effects on local cultures.

The generational language shift identified in the interviews aligns with previous studies that highlight
the tendency for younger generations to adopt global languages, particularly due to the influences of
education systems and social media (Pieterse, 1995). The finding that 65% of respondents perceive a
shift towards global languages among youth reflects the work of Fishman (1991), who noted that
younger speakers often prioritize dominant languages for better socioeconomic opportunities. Moreover,
the expressed concern that 75% of participants believe the decline of indigenous languages undermines
cultural identity mirrors findings by Garcia (2009), who argues that language is intrinsically linked to
cultural identity, and the erosion of one leads to the weakening of the other. The tension noted by 70%
of respondents between maintaining local languages and adapting to global trends reflects a broader
discourse on language dynamics in the context of globalization (Bourdieu, 1991).

The interviews also reveal that globalization contributes to cultural erosion, with 60% of respondents
observing changes in traditional practices such as ceremonies and dances. Appadurai (1996), who
contends that the proliferation of global media often dilutes local cultural practices, leading to a
disconnection from heritage, supports this finding. The observation that 70% of interviewees believe
global media negatively impacts local language use echoes previous research by Crystal (2000), which
indicates that exposure to global media can lead to decreased use of minority languages and cultural
practices. Additionally, the sentiment that the education system fails to promote indigenous languages,
supported by 65% of participants, aligns with findings from Ouane and Glanz (2010), which emphasize
the marginalization of local languages in educational contexts throughout Africa.
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Despite these challenges, the resilience of local traditions is a prominent theme in the interviews. The
notion that 55% of respondents see music and storytelling as vital for preserving Malian identity aligns
with the assertions of Hobsbawm (1983) regarding the role of folklore and tradition in sustaining cultural
identity amidst change. The belief that Malian media could promote indigenous languages (60% of
respondents) resonates with previous studies by Mufwene (2001), who advocates for the importance of
local media in revitalizing and preserving minority languages. Furthermore, the acknowledgment of the
positive contributions from the Malian diaspora (70% of participants) highlights the potential of
transnational networks in cultural preservation, as discussed by Levitt (2001), who notes that diaspora
communities can both maintain ties to their home cultures and adapt to their host societies.

The interviews also underscore the importance of community-driven initiatives in language and cultural
preservation, with 85% of respondents identifying resource limitations and lack of political support as
major obstacles. This finding aligns with the work of Fishman (1991), who argues that successful
language preservation efforts require strong community involvement and support. The emphasis on
collaboration between educators and cultural leaders (80% agreement among respondents) reflects the
integrated approaches suggested by UNESCO (2003), which advocate for policies that consider local
contexts and community needs to protect linguistic diversity.

The findings from the focus group discussions (FGDs) provide a nuanced understanding of the impact
of globalization on linguistic and cultural sovereignty in Mali. Key themes identified include cultural
erosion, language shift, cultural hybridity, intergenerational language transmission, resilience and
resistance, empowerment, and the need for language policy. These themes resonate with previous
research in the field, highlighting their relevance in the ongoing discourse.

The theme of cultural erosion, particularly articulated by elders and women, aligns with previous studies
highlighting the adverse effects of globalization on local traditions and cultural practices. Research by
Held and McGrew (2000) discusses how the influx of global media and Western customs can erode
indigenous cultural identities, a sentiment echoed by focus group participants who expressed concerns
about losing their heritage. As noted in the findings, the quote from a participant—"“Our children speak
more French and English than Bamanankan. They are forgetting their roots”—underscores the
generational shift towards foreign customs, paralleling findings from Mohanty (2006), who indicates
that the younger generation often favors global norms over local traditions.

The discussions on language shift reflect broader linguistic trends observed in multilingual contexts.
The focus group participants noted that while Bamanankan remains dominant, younger generations
increasingly adopt French and English, echoing findings by Fishman (1991) regarding the shift towards
dominant languages in multilingual societies. The urban youth's preference for global languages for
academic and professional advancement mirrors the observations of Garcia (2009), who argues that such
language shifts can jeopardize the intergenerational transmission of indigenous languages. The
balancing act described by participants—“We learn English to get better jobs, but I still try to speak
Bamanankan with my grandparents”—illustrates the conflict between economic necessity and cultural
preservation, resonating with the work of Mufwene (2001) on language ecology.

The theme of cultural hybridity identified by urban youth aligns with the literature on the negotiation of
identity in a globalized world. The acknowledgment that globalization brings both opportunities and
challenges reflects Appadurai’s (1996) concept of the “globalization of culture,” where local identities
are reshaped in response to global influences. The participant's statement—It’s a struggle between what
is modern and what is our culture”—captures the ongoing negotiation that many young people face,
mirroring Homi K. Bhabha’s (1994) discussions on hybridity as a site of cultural negotiation and identity
formation.
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The pride expressed by rural community members in passing on local languages highlights a
commitment to cultural continuity that resonates with previous studies on language maintenance. As
noted by Edwards (1994), intergenerational transmission of language is crucial for the survival of
minority languages. The observation that rural communities are somewhat insulated from globalization's
direct effects, though media influences are gradually permeating, reflects the work of Lewis and Jones
(1995), who emphasize the importance of community resilience in language preservation.

The findings on resilience and resistance, particularly among rural participants, suggest a strong cultural
identity that persists despite globalization pressures. This notion is supported by the literature, including
studies by Hobsbawm (1983), which highlight how local communities often resist external cultural
influences while maintaining their traditions. The dual perspective shared by the women’s group—that
globalization can both threaten and empower cultural identities—aligns with findings by Lull (2000),
who notes that globalization can lead to cultural hybridization while also providing opportunities for
empowerment, particularly in education and employment.

Finally, the focus group discussions emphasize the urgent need for a national language policy to promote
local languages in education and public life. This aligns with research by Ouane and Glanz (2010),
which advocates for the integration of indigenous languages into formal education systems to combat
their decline. The call for balanced policies that protect linguistic and cultural heritage while addressing
globalization’s demands reflects a broader consensus in the literature on the importance of policy
frameworks in safeguarding minority languages (Skutnabb-Kangas, 2000).

The analysis of documents regarding linguistic and cultural preservation in Mali highlights several
critical themes that resonate with previous research on language policy, community involvement, and
the effects of globalization. These themes also address resource constraints and the need for public
awareness. Each theme reflects the ongoing challenges faced by many nations in balancing modernity
with cultural heritage.

The findings illustrate a significant gap between the ambitious objectives outlined in the National Policy
for the Promotion of Malian Languages and the Cultural Policy of Mali and their actual implementation.
Despite these policies advocating for the integration of local languages into education, French remains
dominant in classrooms, echoing concerns raised by Skutnabb-Kangas (2000) about the disconnect
between policy formulation and execution in multilingual contexts. This disconnect undermines cultural
transmission between generations, as noted by the UNESCO (2003) report, which emphasizes the
importance of mother tongue instruction in promoting cultural continuity. The lack of trained teachers
proficient in local languages further complicates policy implementation, aligning with findings from
May (2001), who argues that effective language policy requires adequate teacher training and resources.

The emphasis on community involvement in language and cultural preservation reflects research on the
vital role of grassroots initiatives. According to Grin (2003), local community engagement is crucial for
the success of language policies, as it fosters ownership and participation in preservation efforts.
However, the findings also highlight the limitations faced by grassroots initiatives due to inadequate
government support and resources, which resonate with Heller’s (2007) work on language policies that
often fail to align with community needs and priorities. This disconnect calls for stronger collaboration
between local entities and the government to enhance the effectiveness of cultural preservation efforts,
as emphasized by Hornberger (2006) in her framework for sustainable language development.

The impact of globalization on Mali’s linguistic and cultural identity is a prominent theme in the
findings. The overwhelming presence of foreign cultural influences, particularly among younger
generations, threatens traditional practices and linguistic diversity. This observation aligns with
Appadurai’s (1996) discussion of globalization as a double-edged sword, where the influx of global
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trends can lead to both cultural exchange and cultural erosion. Additionally, the UNESCO (2005) report
underscores the need for local cultures to adapt to globalization without losing their essential
characteristics, highlighting the challenges faced by policymakers in mitigating the negative effects of
globalization while promoting local languages and cultures.

The recurring theme of resource constraints affecting the implementation of linguistic and cultural
policies is well documented in the literature. Lack of financial and material resources significantly
hampers educational initiatives that promote multilingualism. Cummins (2000) emphasizes that
adequate funding and resources are crucial for effective language education programs. Furthermore, the
dependency of cultural initiatives on unpredictable external funding, as noted in the findings, reflects
the concerns raised by Wright (2004) about the sustainability of language and cultural programs in the
absence of stable financial support.

The findings highlight a critical need for public awareness regarding linguistic and cultural preservation.
Many individuals remain unaware of existing policies and opportunities for involvement, underscoring
the importance of education in fostering community engagement. Research by Shohamy (2006)
indicates that public awareness campaigns are essential in promoting understanding of linguistic rights
and the importance of cultural preservation. Furthermore, establishing robust monitoring and evaluation
mechanisms, as suggested in the findings, is crucial for assessing policy effectiveness, aligning with
Klein (2013), who argues that effective policy implementation must be accompanied by continuous
evaluation and adaptation.

In short, the survey findings indicate that globalization brings both challenges and opportunities for
language use and cultural preservation in Mali. Despite global pressures, there is a strong commitment
to maintaining local languages and cultural practices, suggesting a potential way to reconcile these
influences with local traditions. Interviews reveal a complex relationship between globalization and
Mali's cultural sovereignty, highlighting language shifts and cultural erosion alongside a determination
to preserve local customs. Additionally, focus group discussions reflect concerns about cultural erosion
and language shift while emphasizing community resilience and empowerment. Participants express a
desire to address globalization's challenges while safeguarding Mali’s cultural heritage, underscoring
the need for balanced language policies that support both local languages and global engagement.
Finally, the document analysis points to significant gaps between policy intentions and actual practices,
particularly in education, necessitating collaborative efforts from the government, local communities,
and civil society to foster a supportive environment for linguistic and cultural preservation. This is
crucial for protecting Mali’s rich diversity for future generations and maintaining the country’s identity
and heritage.

CONCLUSION

This study highlights the intricate relationship between globalization and the linguistic and cultural
sovereignty of Mali, revealing both challenges and opportunities for the preservation of local languages
and traditions. The findings from surveys, interviews, focus group discussions, and document analyses
collectively underscore a pressing concern regarding language shift and cultural erosion. The younger
generation’s increasing adoption of global languages, such as French and English, alongside their
exposure to foreign cultural influences, raises alarms about the potential decline of indigenous languages
and cultural practices.

Despite these challenges, there is a strong sentiment among respondents regarding the importance of
maintaining local languages, particularly Bamanankan. A significant majority supports integrating these
languages into educational curricula, reflecting a desire for a balanced approach that honors both local
traditions and global realities. The study reveals a critical tension between the need for global languages
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to access opportunities and the commitment to preserving cultural identity through indigenous
languages.

The resilience of local traditions is evident, as many community members actively engage in efforts to
preserve their heritage through music, storytelling, and community-driven initiatives. However,
systemic barriers such as resource constraints, inadequate teacher training and insufficient governmental
support for linguistic and cultural policies often undermine this resilience. These challenges highlight
the need for comprehensive strategies to strengthen the preservation of cultural heritage in the face of
modern pressures.

The analysis of relevant documents reveals a disparity between policy objectives and their
implementation, underscoring the need for stronger collaboration between local communities and
government entities. Policymakers are urged to develop comprehensive strategies that promote
multilingual education and empower local initiatives. Additionally, raising public awareness about the
significance of linguistic and cultural preservation is essential for effective policy implementation.

At last, this study emphasizes the necessity of fostering a supportive environment for the promotion of
Mali’s rich linguistic and cultural diversity. By addressing the identified gaps and leveraging community
engagement, there is potential to navigate the complexities of globalization. This approach can help
safeguard Mali’s unique identity for future generations. The findings call for a concerted effort among
all stakeholders to create a balanced framework for preserving local languages and cultural heritage.
This framework is essential to ensure that these aspects thrive in an increasingly interconnected world.
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ABSTRACT

This research explores the role of dialogues as mechanisms for indigenous conflict resolution within the socio-
political and cultural context of Ahmadou Kourouma's Le Soleil des Indépendances. The novel, set against the
backdrop of post-independence Africa, highlights the tensions and challenges of reconciling traditional and
modern governance systems. The central problem addressed is the erosion of indigenous conflict resolution
frameworks favoring Western-centric models, which often marginalize local traditions. This study analyzes how
Kourouma's narrative emphasizes the efficacy and significance of indigenous dialogue-based practices in
resolving conflicts and maintaining societal cohesion. A qualitative methodology is adopted, combining textual
analysis of the novel with a review of theoretical literature on conflict resolution and postcolonial discourse.
The study is grounded in postcolonial theory and African-centered conflict resolution frameworks, which
emphasize the importance of contextualized, culturally relevant approaches. The findings reveal two key
insights: first, the dialogue and consensus-building processes depicted in the novel serve as vital tools for
conflict resolution; second, the breakdown of these traditional mechanisms often leads to social fragmentation.
These results underscore the enduring relevance of indigenous knowledge systems in addressing contemporary
conflicts. In conclusion, the study advocates for a revaluation of traditional dialogue frameworks in modern
governance structures, emphasizing their potential to complement formal legal systems.

Keywords: Conflict resolution, Dialogue, Indigenous systems, Postcolonial theory, Tradition

Yerel Uzlasma Siireclerinde Diyaloglarin Rolii: Ahmadou Kourouma’nin
Le Soleil des Indépendances Adh Eserinin Incelenmesi

OZET

Bu arastirma, Ahmadou Kourouma’nin Le Soleil des Indépendances adli eserinde yer alan yerli diyaloglarin,
yerli catisma ¢oziim mekanizmalart olarak sosyo-politik ve kiiltiirel baglamda oynadigi rolii incelemektedir.
Roman, Afrika’min bagimsizlik sonrasi dénemini sahne alarak, geleneksel ve modern yonetim sistemlerinin
uzlastirilmasinda yasanan gerilimler ve zorluklar: ortaya koymaktadir. Ele alinan temel sorun, Bati merkezli
modellerin yerel geleneklerin marjinalize edilmesine yol agarak yerli catisma ¢oziim g¢ergevelerinin
asmmmasudir. Calismada, Kourouma'min anlatiminin, ¢atismalarin ¢éziimiinde ve toplumsal biitiinliigiin
korunmasinda yerli diyalog temelli uygulamalarin etkinligini ve 6nemini vurguladigi analiz edilmektedir. Nitel
bir yontem benimsenmis; romanin metin analizi ile catisma ¢éziimii ve postkolonyal séylem tizerine kuramsal
literatiiriin gézden gecirilmesi bir araya getirilmistir. Arastirma, baglama ézgii ve kiiltiirel olarak anlaml
yaklagimlarin 6nemini vurgulayan postkolonyal teori ve Afrika merkezli ¢atisma ¢oziimii cerceveleri temelinde
yapilandirilmistir. Bulgular iki temel sonucu ortaya koymaktadir: Birincisi, romanda betimlenen diyalog ve
uzlasi siireglerinin ¢atisma ¢oziimiinde hayati araglar olarak islev gordiigii; ikincisi, bu geleneksel
mekanizmalarin ¢okiisiiniin sosyal parcalanmaya yol agtigidir. Bu sonuglar, ¢cagdas ¢atismalarin ¢oziimiinde
verli bilgi sistemlerinin siirdiiriilebilir énemini vurgulamaktadir. Sonu¢ olarak, ¢alisma, modern yonetim
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yapilarinda geleneksel diyalog ¢ercevelerinin yeniden degerlendirilmesini savunmakta ve bunlarin resmi hukuk
sistemlerini tamamlayici bir potansiyele sahip oldugunu vurgulamaktadir.

Anahtar Sozciikler: Catisma ¢oziimii, Diyalog, Yerli sistemler, Postkolonyal teori, Gelenek

INTRODUCTION

The role of dialogues in indigenous conflict resolution has garnered increasing scholarly interest as
societies grapple with the challenges of integrating traditional practices into modern governance
structures. Scholars such as Ali Mazrui (1986) and Francis Deng (1996) have emphasized the importance
of indigenous knowledge systems in fostering societal cohesion, especially in postcolonial contexts.
Within African literature, authors like Chinua Achebe and Ngiigi wa Thiong'o have used fictional
narratives to highlight the tensions between indigenous traditions and modernity. Besides, Isidore
Okpewho’s African Oral Literature: Backgrounds, Character, and Continuity (1992) explores how oral
traditions and dialogue foster mediation and social harmony. William Zartman’s Traditional Cures for
Modern Conflicts: African Conflict “Medicine” (2000) discusses indigenous dispute resolution
mechanisms, emphasizing the use of dialogue and negotiation. Additionally, Frangoise Ugochukwu’s
Orality and African Literature in the 21st Century (2013) examines how dialogue in African narratives,
including Le Soleil des Indépendances, reflects traditional methods of resolving conflicts. Ahmadou
Kourouma’s (1968) Le Soleil des Indépendances provides a profound lens to explore this dynamic,
portraying the interplay of traditional dialogue-based conflict resolution and the disruptions brought by
colonial and postcolonial governance models.

Despite the recognition of indigenous systems’ value, their decline due to the imposition of Western-
style legal frameworks poses significant challenges. This study addresses the problem of how the
marginalization of traditional dialogue-based conflict resolution mechanisms impacts societal harmony,
as depicted in Kourouma’s work.

The main objective of the study is to analyze the representation of indigenous dialogue as a tool for
conflict resolution in Le Soleil des Indépendances (1968). This objective is guided by the following
research question: How does Kourouma’s novel illustrate the significance and challenges of indigenous
dialogue in resolving conflicts?

The theoretical context of this study draws on postcolonial theory, which critiques the colonial legacy
and advocates for the reclamation of indigenous systems. It also incorporates African-centered conflict
resolution theories, which emphasize dialogue and communal consensus.

METHOD

This study adopts a qualitative methodology, employing a textual analysis of Ahmadou Kourouma’s
(1968) Le Soleil des Indépendances. The analysis focuses on identifying and interpreting themes,
character interactions, and narrative strategies that highlight the use of dialogue in indigenous conflict
resolution. Primary data is drawn from the novel itself, while secondary sources include scholarly works
on African literature, postcolonial studies, and conflict resolution frameworks. The study is grounded in
postcolonial theory and African-centered conflict resolution theories, which emphasize the importance
of culturally relevant and context-specific practices. By combining literary analysis with theoretical
insights, the research seeks to uncover the nuanced interplay between tradition and modernity in the
resolution of conflicts as portrayed in the novel.

FINDINGS

The primary data for this study is Le Soleil des Indépendances (1968) by Ahmadou Kourouma, a novel
that vividly portrays the socio-political struggles of post-colonial Africa, emphasizing the role of
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dialogue in conflict resolution within indigenous societies. Through the protagonist Fama, Kourouma
illustrates the complexities of traditional leadership and the use of verbal negotiation in resolving
disputes, aligning with contemporary scholarly works on African-centered conflict resolution. For
instance, Mamadou (2017) highlights how traditional justice systems in Africa rely on dialogue and
communal consensus to maintain harmony, mirroring the griot-mediated discussions in Kourouma’s
novel. Similarly, Galtung (2000) underscores the effectiveness of cultural approaches to peacebuilding,
which resonates with the novel’s depiction of elders’ councils as mediators of conflicts. Furthermore,
Kamara (2018) explores Akan conflict resolution practices, which, like those in Le Soleil des
Indépendances, emphasize respect for oral traditions and community-driven solutions. These scholarly
perspectives reinforce the novel’s portrayal of indigenous dialogue as a crucial mechanism for resolving
conflicts in post-colonial African societies.

This section presents and analyzes the key findings of the study, highlighting the role of dialogue in
indigenous conflict resolution as portrayed in Le Soleil des Indépendances by Ahmadou Kourouma
(1968). The discussion examines how the novel illustrates the strengths and limitations of traditional
dialogue-based mechanisms in addressing societal disputes, particularly in the context of post-
independence Africa. It also explores the tensions between indigenous systems and modern governance
frameworks, shedding light on the social fragmentation that arises from the erosion of traditional
practices. By situating these findings within the broader theoretical context of postcolonial and African-
centered conflict resolution frameworks, this section highlights the significance of indigenous dialogue.
It demonstrates how such dialogue remains relevant in fostering societal cohesion and resolving conflicts
in culturally nuanced ways.

Analyzing the portrayal of indigenous dialogue-based conflict resolution mechanisms in Le Soleil des
Indépendances by Ahmadou Kourouma

In Le Soleil des Indépendances (1968), Ahmadou Kourouma intricately weaves a narrative that
highlights the significance of dialogue-based mechanisms in resolving conflicts within traditional
African societies. These practices are grounded in collective wisdom, respect for elders, and a
commitment to restoring harmony rather than punitive justice. Through his depiction of characters and
their interactions, Kourouma illustrates how these mechanisms sustain social cohesion amidst
challenges. However, the novel also reveals the vulnerabilities of indigenous systems when confronted
by colonial and postcolonial governance models, which often disregard local customs. This analysis
seeks to explore Kourouma's portrayal of dialogue-based conflict resolution mechanisms, emphasizing
their strengths, limitations, and the broader implications for contemporary African societies. That is why
Kourouma says: “the old men sat under the great baobab, their faces marked with wisdom, their words
measured, as they deliberated on the quarrel between the two families. Each voice carried the weight of
tradition, and silence often spoke louder than words.” (p.32). The sentence illustrates the revered position
of the elders in the community, as they sit beneath the "great baobab," a symbol of wisdom and tradition,
and deliberate on the family dispute. The phrase "faces marked with wisdom" signifies the experience
and authority of the elders, while "measured words" suggests the careful consideration they give to the
resolution process. The idea that "silence often spoke louder than words" emphasizes the gravity of the
elders’ presence and the respect given to their opinions, where sometimes the absence of speech is as
powerful as any spoken word in resolving the dispute.

In the novel, elders serve as mediators, embodying the collective memory and wisdom of the
community. Their role is crucial in fostering dialogue and guiding disputing parties toward
reconciliation. Kourouma emphasizes their impartiality and their commitment to maintaining harmony,
a stark contrast to colonial legal systems that prioritize rigid enforcement of laws over community
values. By centering elders in conflict resolution, the novel underscores the importance of respect for
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tradition and collective decision-making. He opines: “It was the griot who spoke first, reminding the
assembly of the customs of their ancestors. The elders nodded, their agreement silently binding, as the
parties listened with bowed heads.” (p.23). This passage underscores the pivotal role of the griot in the
community's conflict resolution process. The griot, as a custodian of tradition and history, initiates the
dialogue by reminding the assembly of ancestral customs, ensuring that the resolution process is rooted
in the values and practices of the community. The elders, through their non-verbal agreement ("nodded,
their agreement silently binding"), show their alignment with the griot's words, highlighting the
importance of collective consensus in these deliberations. The "parties listening with bowed heads"
indicates respect and submission to the wisdom of the elders and the griot, underscoring the cultural
hierarchy and reverence for tradition in resolving disputes. This passage emphasizes the communal,
respectful, and tradition-based approach to conflict resolution, where not just the spoken word but also
the collective non-verbal understanding contributes to the resolution process.

Kourouma highlights the communal nature of indigenous dialogue, where resolution is not limited to
the disputing parties but involves the entire community. This inclusivity ensures accountability and
collective ownership of the outcomes. The novel portrays village gatherings under the sacred tree as
spaces of open communication, where every voice matters. This contrasts with the alienation brought
by the imposition of colonial legal frameworks, which isolate individuals and erode communal ties. That
is why he states: “Men, women, and even the youth surrounded the disputants, their murmurings soft
but firm, their collective decision unanimous. It was not just a resolution; it was a reaffirmation of unity.”
(p.16). This sentence highlights the collective nature of the conflict resolution process, where the entire
community men, women, and youth actively participate, and their unified, unwavering support not only
resolves the dispute but also reinforces the strength of shared values and communal unity.

While Kourouma lauds the efficacy of dialogue-based mechanisms, he also acknowledges their
limitations in the face of postcolonial realities. The novel depicts the erosion of traditional practices as
colonial courts and bureaucratic systems gain dominance, sidelining elders and undermining communal
consensus. This shift not only disrupts the resolution process but also fragments the social fabric, leading
to unresolved tensions and alienation. That is why he states: “Fama’s words, filled with the authority of
his ancestors, were met with silence in the courtroom. The gavel of the judge fell, severing the ties that
once bound the community together.” (p.54). This sentence contrasts the power and reverence of Fama’s
ancestral authority with the impersonal, authoritative nature of the modern judicial system. Fama’s
words, which carry the weight of tradition and communal values, are met with silence in the courtroom,
symbolizing the disconnection between traditional wisdom and the colonial/legal system. The judge’s
gavel "severing the ties" reflects the destructive impact of modern legal processes, which, unlike
indigenous practices, fail to maintain or restore the communal bonds that once held the society together.

Kourouma’s (1968) Le Soleil des Indépendances paints a vivid picture of the value and intricacy of
indigenous dialogue-based conflict resolution mechanisms. Through the lens of tradition, community
involvement, and the challenges posed by external governance models, the novel emphasizes the need
to preserve and integrate these practices into contemporary systems. Kourouma advocates for a
reconciliation between traditional and modern systems, suggesting that the wisdom of the past can
provide solutions for the complexities of the present. By showcasing both the strengths and
vulnerabilities of these mechanisms, Le Soleil des Indépendances contributes to the broader discourse
on the enduring relevance of indigenous practices in addressing societal challenges.

Exploring the tensions between indigenous and modern systems of conflict resolution as depicted in
the novel
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In Le Soleil des Indépendances (1968), Ahmadou Kourouma explores the clash between indigenous and
modern systems of conflict resolution, capturing the socio-political turbulence of post-independence
Africa. The novel portrays the resilience of traditional mechanisms, which emphasize dialogue,
communal participation, and the preservation of social harmony, juxtaposed against the rigidity and
individualism of colonial legal systems. This tension reflects the broader struggle of African societies to
reconcile their cultural heritage with the pressures of modernity. By examining these conflicting
systems, the novel raises critical questions about identity, governance, and the erosion of traditional
values in a rapidly changing world. This idea is sustained by Kourouma when he says: “the chief’s
council gathered as they always had, their voices weaving through the silence, but their decisions, now
mere whispers, were drowned by the gavel of a distant court.” (p.44). This sentence emphasizes the
diminishing influence of traditional leadership and decision-making in the face of colonial or modern
legal systems. The chief's council, once central to resolving community issues through dialogue ("voices
weaving through the silence"), is now rendered powerless ("mere whispers") as their decisions are
overshadowed by the authority of the modern court ("drowned by the gavel"). The image of the gavel
signifies the intrusion of foreign legal power, which undermines indigenous practices and disrupts the
communal harmony once upheld by the council's decisions.

The novel highlights the strengths of indigenous systems, where conflict resolution is rooted in dialogue,
community involvement, and respect for elders' wisdom. These mechanisms prioritize reconciliation
over punishment, seeking to restore balance and harmony within the community. Kourouma illustrates
how these practices maintain social cohesion and ensure accountability, contrasting them with the
impersonal nature of modern legal systems. That is why he says: “When the land dispute arose, the
elders sat beneath the sacred baobab, their words soft but firm, crafting a solution that bound both
families together, mending what had been broken.” (p.29). This sentence illustrates the power and
significance of indigenous conflict resolution, with the elders sitting beneath the sacred baobab, a
symbol of wisdom and tradition. Their "soft but firm" words convey the calm authority they possess,
and their ability to craft a solution that not only resolves the land dispute but also restores unity between
the two families. The metaphor of "mending what had been broken" suggests that their approach goes
beyond resolving the immediate issue; it seeks to heal the social fabric and restore harmony within the
community.

Kourouma vividly depicts the challenges faced by indigenous systems as colonial and postcolonial legal
frameworks assert dominance. These modern systems, often characterized by their bureaucracy and
detachment from local contexts, undermine traditional practices, leaving communities fragmented and
alienated. The imposition of rigid laws disrupts the fluid, adaptive nature of indigenous conflict
resolution, eroding the authority of traditional leaders and marginalizing communal values. He opines:
“Fama stood in the courtroom, his authority as a chief stripped away, as the judge, indifferent to the
customs of the land, pronounced a verdict that left the village divided.” (p.56). This sentence highlights
the loss of Fama's traditional authority, as his role as a chief becomes irrelevant in the context of the
modern judicial system. Standing in the courtroom, Fama’s authority, deeply rooted in the customs of
his people, is undermined by the judge, who is portrayed as indifferent to these cultural traditions. The
judge's verdict, which disregards the community’s values, results in a divided village, illustrating the
destructive impact of imposing foreign legal systems that fail to consider local customs and social
cohesion.

Through Le Soleil des Indépendances (1968), Kourouma captures the profound tension between
indigenous and modern systems of conflict resolution, portraying it as a microcosm of the broader
cultural dissonance in postcolonial Africa. While the novel celebrates the effectiveness and cultural
relevance of traditional practices, it also critiques the rigidity and alienation introduced by modern legal
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systems. Kourouma calls for a balanced integration of these approaches, advocating for the preservation
of indigenous wisdom as a vital complement to modern governance. He states: “As the sun dipped below
the horizon, the village elders lamented, their traditions fading, yet their voices carried a quiet hope for
a future where the old and new could coexist.” (p.98). This sentence conveys the bittersweet realization
of the elders as they witness the gradual decline of their traditions, symbolized by the setting sun. Despite
this sense of loss, their lament is tempered by "a quiet hope," reflecting their desire for a future where
traditional values and modern influences can find harmony. The contrast between the fading traditions
and the hopeful vision for coexistence underscores the elders' resilience and the potential for integrating
the wisdom of the past with the realities of the present.

Assessing the role of communal participation in conflict resolution processes as portrayed in the novel

In Le Soleil des Indépendances (1968), Ahmadou Kourouma underscores the critical role of communal
participation in conflict resolution, presenting it as an essential aspect of traditional African societies.
This collective approach ensures that disputes are not isolated matters but issues of shared concern,
fostering accountability and unity. The involvement of all societal segments elders, men, women, and
sometimes youth strengthens the resolution process by incorporating diverse perspectives and
reinforcing communal ties. However, the novel also highlights how these practices face challenges in
the postcolonial era, where modern systems undermine the participatory ethos. This analysis evaluates
Kourouma’s depiction of communal participation as a cornerstone of conflict resolution. That is why he
opines: “The entire village gathered under the sacred baobab, their voices rising and falling like the tide,
each contributing a piece of the puzzle that would bring peace to the disputants.” (p.88). This sentence
emphasizes the collective nature of the conflict resolution process in the community. The image of the
village gathering under the sacred baobab symbolizes unity and the centrality of tradition in resolving
disputes. The comparison of their voices to the tide rising and falling suggests a harmonious, fluid
exchange of ideas, where each individual's contribution plays a vital role in crafting a resolution. The
"puzzle" metaphor conveys the idea that peace is a collective effort, requiring the input of the entire
community to create a solution that restores balance and harmony.

Kourouma vividly portrays how communal participation ensures inclusivity in the resolution of disputes.
The collective wisdom of the community, represented by the voices of its members, creates a balanced
and fair outcome. This approach not only resolves the immediate conflict but also reaffirms societal
bonds, making each individual feel responsible for maintaining harmony. By highlighting this process,
Kourouma illustrates the egalitarian nature of traditional systems where every voice has value. He states:
“Even the women, with their quiet strength, contributed to the dialogue, weaving their insights into the
elders’ deliberations, until a consensus was reached that satisfied all.” (p. 56). The women, despite their
quiet strength, actively participated in the discussion by sharing their insights. Their contributions helped
shape the elders' deliberations, ultimately leading to a consensus that satisfied everyone.

While communal participation thrives in traditional settings, the novel depicts its erosion under the
influence of modern legal and governance systems. The imposition of hierarchical and individualistic
approaches by colonial courts sidelines the community, alienating individuals and disrupting the shared
responsibility for conflict resolution. This transition weakens social cohesion, leaving disputes
unresolved or creating new tensions within the community. That is why he says: “No longer did the
people gather to speak; the judge’s decision, cold and impersonal, was final. The villagers returned to
their homes, fragmented and dissatisfied; the weight of unresolved conflict heavy in the air.” (p.45). The
passage reflects the replacement of community-based discussions with an impersonal judicial authority,
silencing collective voices. This change leaves the villagers feeling disconnected and burdened by
lingering conflicts that remain unresolved.
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In Le Soleil des Indépendances (1968), Kourouma masterfully depicts communal participation as an
indispensable element of traditional conflict resolution, emphasizing its role in fostering unity and
collective accountability. However, the novel also laments the decline of these practices in the face of
postcolonial modernity, which prioritizes individualism over community. Kourouma’s narrative serves
as a call to preserve and adapt these participatory approaches, suggesting that their reintegration into
contemporary systems could strengthen social cohesion and more effectively address conflicts.
Kourouma states: “As the village dispersed after the meeting, there was a sense of accomplishment, for
peace had been restored, not by one man, but by the will of all.” (p.111). The passage emphasizes the
power of collective decision-making, where unity and collaboration lead to conflict resolution. The
villagers depart with a shared sense of achievement, having restored peace through mutual effort and
agreement.

Evaluating the effectiveness of traditional conflict resolution methods in addressing societal disputes
in the context of postcolonial Africa

Ahmadou Kourouma’s (1968) Le Soleil des Indépendances presents traditional conflict resolution
methods as deeply rooted in African societal structures, emphasizing their ability to maintain harmony
and social cohesion. These methods, characterized by dialogue, communal participation, and restorative
justice, are portrayed as effective in addressing disputes within precolonial and early postcolonial
communities. However, Kourouma juxtaposes their success with the challenges posed by colonial and
postcolonial governance systems, which prioritize bureaucratic and adversarial approaches. This
evaluation examines how the novel portrays the effectiveness of traditional methods in resolving societal
disputes, highlighting their strengths and vulnerabilities in a rapidly changing socio-political landscape.
That is why he states: “the council of elders resolved the quarrel not with force but with words, weaving
a solution that both families could accept, leaving behind no bitterness, only a renewed sense of unity.”
(p. 56). The passage highlights the wisdom of resolving conflicts through dialogue and understanding
rather than coercion. The council's approach fosters reconciliation, leaving both families satisfied and
the community strengthened by a renewed sense of harmony.

Kourouma emphasizes the effectiveness of traditional methods in fostering reconciliation and communal
harmony. By prioritizing dialogue and consensus, these systems address not only the surface issues but
also the underlying causes of disputes. Elders and mediators play pivotal roles in ensuring that outcomes
are fair and rooted in shared cultural values. The novel portrays these methods as adaptive and inclusive,
making them effective in preventing long-term discord. Kourouma opines: “The elder, with his voice
calm and steady, reminded the disputants of the ancestral bonds that tied them together. Slowly, the
anger dissolved, and the families embraced, their feud laid to rest under the baobab’s shade.” (p.62). The
passage illustrates the power of wisdom and shared heritage in resolving conflicts, as the elder's calm
words evoke a sense of unity and kinship. The families reconcile peacefully, symbolizing forgiveness
and harmony beneath the enduring baobab tree.

Despite their strengths, Kourouma depicts how traditional methods are undermined by the imposition
of colonial legal systems, which prioritize rigid laws over community-based solutions. In the
postcolonial context, the authority of elders and traditional leaders is often diminished, leading to
fragmented communities and unresolved conflicts. The novel illustrates how these shifts create a gap
between the cultural values of the people and the legal systems imposed upon them, resulting in
ineffective dispute resolution and societal disintegrate. He says: “When the judge ruled against Fama’s
decision, the villagers whispered among themselves, questioning how a stranger, ignorant of their
customs, could impose a verdict that tore their community apart.” (p.44). The passage conveys the
villagers' discontent and skepticism toward an outsider's authority, highlighting the judge's lack of
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understanding of their traditions. The imposed verdict disrupts the community, fostering division and
undermining trust in external judgment.

In Le Soleil des Indépendances (1968), Kourouma portrays traditional conflict resolution methods as
highly effective in addressing societal disputes within their cultural context, emphasizing their focus on
reconciliation and unity. However, the novel also analyzes the impact of postcolonial governance
systems that marginalize these practices, leading to the erosion of social harmony. Kourouma’s narrative
advocates for the preservation and adaptation of traditional methods, suggesting their integration into
modern frameworks as a means to bridge cultural divides and address conflicts in ways that are both
effective and culturally resonant. That is why he states: “As the villagers left the meeting, their faces
reflected both sadness and hope sadness for what was lost, but hope that one day, their ways might find
a place again in the world that had changed so much.” (p.66). The passage captures a bittersweet
moment, as the villagers mourn the erosion of their traditions while clinging to the hope of their revival.
It reflects a yearning for balance between preserving heritage and adapting to a rapidly changing world.

Contributing to the understanding of the relevance of indigenous knowledge systems in contemporary
conflict resolution practices.

Ahmadou Kourouma’s (1968) Le Soleil des Indépendances offers a profound exploration of indigenous
knowledge systems, particularly in their role in conflict resolution. The novel juxtaposes these traditional
practices with the modern, colonial-imposed legal systems, showcasing the resilience of indigenous
methods in addressing societal disputes. Through the depiction of elders, communal participation, and
dialogue, Kourouma reveals the depth and adaptability of indigenous conflict resolution techniques.
This analysis seeks to contribute to the understanding of the ongoing relevance of these indigenous
knowledge systems, not only as a historical legacy but also as a viable approach to contemporary conflict
resolution practices. Kourouma says: “The elders gathered, their faces etched with years of wisdom.
Their words, though few, carried the weight of generations, offering solutions that bound the community
together rather than tearing it apart.” (p. 76). The passage emphasizes the profound influence of the
elders, whose wisdom and concise guidance stem from a deep connection to tradition. Their approach
fosters unity, providing resolutions that strengthen the community rather than creating division.

Kourouma illustrates how indigenous conflict resolution methods are deeply rooted in holistic
worldviews, where disputes are not seen in isolation but as interconnected with the larger fabric of social
relationships. These systems prioritize reconciliation and healing over punishment, focusing on restoring
balance rather than simply addressing the immediate issue. The holistic nature of these methods is
grounded in the belief that peace cannot be achieved without considering the emotional, social, and
spiritual dimensions of the community. In a world marked by increasing fragmentation and
individualism, the novel suggests that indigenous knowledge systems offer a more comprehensive
approach to resolving conflicts. He opines: “In the heart of the village, the dispute was not about land
alone; it was about the ties that bound the families, the balance of the earth beneath their feet, and the
peace of the spirits watching over them.” (p. 123). The passage reveals that the conflict transcends
material concerns, touching on the deeper connections of family, harmony with nature, and respect for
spiritual traditions. It underscores the importance of resolving disputes in a way that preserves these
fundamental bonds and balances.

The novel highlights the centrality of dialogue and collective decision-making in indigenous conflict
resolution. Kourouma shows that in traditional African societies, conflict is addressed through open
discussions, where everyone’s voice has weight. The process involves the entire community, ensuring
that the resolution is both inclusive and reflective of collective values. This contrasts sharply with the
individualistic approach of modern legal systems, which often fail to consider the broader social
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implications of conflict. Kourouma's narrative suggests that such collective decision-making fosters
unity and accountability, making it a powerful tool for conflict resolution in both traditional and modern
contexts. He states: “The entire village gathered under the baobab, their voices joined in one chorus. In
the end, it was not the elders who decided alone, but the people themselves, united in their determination
to restore peace.”’(p.99). The passage highlights the collective power of the community, where every
voice contributes to the resolution of conflict. It portrays unity and shared responsibility as the driving
forces behind the restoration of peace and harmony.

While traditional systems have been marginalized by colonial and postcolonial governance structures,
Kourouma’s portrayal suggests that indigenous knowledge systems are not outdated but rather adaptable
to modern contexts. In the novel, the clash between indigenous practices and modern systems highlights
the need for a more integrated approach. Kourouma’s narrative points to the potential of blending the
restorative justice principles of indigenous systems with contemporary legal frameworks to address the
complexities of modern conflicts, from political instability to social unrest. The relevance of these
systems lies in their adaptability, resilience, and capacity to foster reconciliation in ways that modern
systems often fail to do. He states: “Fama stood at the crossroads, torn between the traditions that had
long guided his people and the new laws that promised order but delivered division. He knew there was
a way to reconcile both if only he could bridge the gap between them.”(p.78). The passage captures
Fama's internal struggle as he faces the challenge of balancing his people's traditions with the imposed
new laws. It conveys his hope for finding a solution that unites the two, despite the tensions between the
old and new ways.

Through Le Soleil des Indépendances, Kourouma contributes significantly to the understanding of the
relevance of indigenous knowledge systems in contemporary conflict resolution. The novel reveals how
these systems, based on dialogue, collective decision-making, and a holistic approach, offer valuable
insights for addressing modern conflicts. While these practices have been sidelined by colonial and
postcolonial systems, Kourouma’s narrative suggests that their integration into contemporary conflict
resolution frameworks could provide more effective and culturally resonant solutions. As the world
grapples with increasing social fragmentation and conflict, indigenous knowledge systems offer a path
toward restorative justice and societal healing. That is why he says: “As the elders passed on their
wisdom to the younger generation, they spoke of a world where the old ways and the new could coexist,
offering peace where there was none, and hope where there was despair.”(p.102). The passage reflects
the elders' vision of harmony between tradition and progress, imparting the belief that both can coexist
and create a better future. Their teachings offer a sense of peace and optimism, even in times of conflict
and uncertainty.

CONCLUSION

In Le Soleil des Indépendances, Ahmadou Kourouma highlights the profound role of dialogue in
indigenous conflict resolution, illustrating its capacity to restore harmony and address the root causes of
societal disputes. Through the use of elders, communal participation, and a holistic approach, the novel
demonstrates how dialogue-based systems prioritize reconciliation over retribution, making them more
effective in fostering long-term peace and unity. Kourouma’s portrayal of these mechanisms reflects the
strength and resilience of traditional African societies in maintaining social order despite the
encroachment of colonial and postcolonial forces.

However, the novel also acknowledges the challenges these indigenous systems face in the modern
world. With the rise of colonial and contemporary legal frameworks that emphasize individualism and
formal legal procedures, indigenous practices of dialogue and consensus-building have often been
sidelined. Kourouma suggests that a more integrated approach, where both indigenous and modern
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conflict resolution methods are acknowledged and adapted to contemporary contexts, holds the potential
to address the complexities of modern African societies. The message of Le Soleil des Indépendances
ultimately calls for the preservation of traditional practices while advocating for their reimagination to
bridge the gap between old and new, ensuring that these dialogue-based systems remain relevant and
effective in resolving conflicts.
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ABSTRACT

This study investigates the attitudes of Malian EFL learners toward the use of nonnative speaker models in
listening activities, focusing on their evaluations of three TED speakers with varying pronunciation skills: near-
native, moderately accented, and strongly accented. Utilizing a direct investigation methodology, participants
provided responses through a structured questionnaire assessing their perceptions of each speaker. The
findings reveal a pronounced preference for native-like accents among the learners, with a significant majority
expressing a rejection of accented nonnative models in listening exercises. This outcome underscores the
presence of negative attitudes toward nonnative English accents among the participants. In light of these
results, the study recommends that educators adopt a gradual approach to introducing nonnative accents in
listening curricula. By doing so, teachers can alleviate learner discomfort associated with native and near-
native speaker models while simultaneously promoting positive attitudes toward nonnative English varieties.

Keywords: Malian EFL learners, Nonnative speaker models, Listening activities, Accent evaluation, Learner attitudes

Ingilizceyi Yabanci Dil Olarak Malili Ogrenenlerin, Anadili ingilizce
Olmayan Konusmacilarin Yer Aldig1 Dinleme Materyallerine Yonelik
Tutumlar:

OZET

Bu calisma, Malili Ingilizceyi yabanci dil olarak 6grenen 6grencilerin dinleme etkinliklerinde anadili Ingilizce
olmayan konugmact modellerine yonelik tutumlarini incelemektedir. Arastirmada, telaffuz yeterlilikleri
bakimindan farklilik gésteren ii¢ TED konusmacisina (ana dili seviyesine yakin, orta diizeyde aksanli ve
belirgin aksanh) iliskin degerlendirmeler odaga alimmistir. Dogrudan veri toplama yéntemine dayali olarak
yapilandirilmis bir anket araciligiyla katilimcilarin her bir konusmaciya dair algilar dl¢iilmiistiir. Bulgular,
ogrenciler arasinda ana dili seviyesindeki aksanlara yonelik gii¢lii bir tercihin bulundugunu, belirgin aksanl
konusmacilarin ise biiyiik olgiide reddedildigini ortaya koymaktadir. Bu durum, katilimcilar arasinda anadili
Ingilizce olmayan aksanlara yénelik olumsuz tutumlarin yaygin oldugunu gostermektedir. Arastirma bulgular
dogrultusunda, ogretmenlere dinleme materyallerinde anadili olmayan konugmact modellerinin kademeli
olarak tamitilmasini onerilmektedir. Bu yaklasim, 6grencilerin yalnizca anadili veya ana dili benzeri aksanlara
maruz kalma konusundaki rahatsizhiklarini azaltirken, aym zamanda Ingilizcenin farkl cesitlerine yonelik
olumlu tutumlarin gelisimine katki saglayabilir.

Anahtar Sézciikler: Malili Ingilizce 6grenenler, Anadili olmayan konusmact modelleri, Dinleme etkinlikleri, Aksan
degerlendirmesi, Ogrenci tutumlari
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INTRODUCTION

Listening is a key part of learning a language. It is one of the main ways learners receive language input
and absorb new language structures (Brown, 2007). Effective listening not only improves
comprehension but also helps in developing other skills like speaking and reading. Despite its
importance, Malian EFL learners are usually introduced to listening as a formal subject only when they
reach university. At this point, listening activities often feature native English speakers almost
exclusively. While these models aim to expose students to real language use, they can be challenging.
Native speakers often speak quickly, use idiomatic language, and include colloquial expressions that
Malian learners, who do not have had much prior exposure, find hard to follow. This can lead to
frustration with listening tasks.

To overcome these challenges, starting with non-native English speakers may offer a better introduction
to listening practice. Gradually increasing exposure to native speakers, after learners gain confidence by
listening to non-native speakers, can help improve comprehension and lower anxiety. This step-by-step
approach allows learners to build their listening skills more effectively and get used to different English
accents over time. Moreover, exposing students to various types of English, including non-native
versions, better reflects how English is used in global communication today. English is now a global
language used by people from many linguistic backgrounds (Matsuda, 2012), so it is important for
students to become familiar with this diversity.

However, an important factor in this approach is the learners’ attitude towards non-native English. How
students feel about the language models they hear can affect their motivation and engagement. Research
has shown that learners have mixed views on the use of non-native English in classrooms. Some students
prefer native English varieties, such as American or British accents, seeing them as the ‘standard’ or
‘authentic’ forms of the language (McKenzie, 2010; Jenkins, 2000). Others recognize the need to
understand different English accents, including those spoken by non-native speakers, because English
is now a global language (Seidlhofer, 2011; Mousavi, 2012; Dalton-Puffer et al., 2018). These differing
opinions show how complex learner attitudes toward non-native English can be.

In Mali, there is little research on learners’ attitudes towards different types of English. Most previous
studies have focused on local languages and their role in education, especially in primary schools
(Minkailou, 2017; 2020). So far, there has been no significant research on how Malian EFL learners feel
about using non-native English models in listening activities. Since English is becoming more important
for academic and professional purposes in Mali, understanding these attitudes is important for
developing effective listening teaching methods.

The goal of this study is to explore how Malian EFL learners feel about using non-native English
speakers in listening activities. By investigating their attitudes, the study hopes to add to the conversation
on the benefits of using a variety of English accents in EFL classrooms. The study will focus on two
main questions:

e How do Malian EFL learners view the use of non-native English speakers in listening classes?

e What are the teaching implications of these views for selecting listening materials in Malian
EFL classrooms?

By answering these questions, this study aims to offer insights that can improve teaching practices and
support more inclusive and effective listening instruction for Malian EFL learners.

METHOD
As mentioned earlier, this study aims to explore the attitudes of Malian EFL learners towards using

nonnative English speakers as models in listening classes. To do this, the study used speeches from three
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African TED speakers, each representing different levels of accented English. TED Talks are well-
known for featuring speakers from a variety of linguistic backgrounds, making them a great source of
authentic, understandable, and context-rich spoken English. The selected speeches were evaluated by a
group of Malian university students to collect information on their perceptions and attitudes towards
these different English accents in the context of language learning.

The methodology of this study is based on two key theories: Language Attitude Theory and Perceptual
Dialectology. According to Garrett (2010), Language Attitude Theory explains that people form
opinions about different ways of speaking by evaluating factors such as status, solidarity, and how easy
the speech is to understand (Ryan, Giles, & Sebastian, 1982). These attitudes play a significant role in
shaping learners' preferences for certain language models in the classroom. Additionally, Perceptual
Dialectology, as described by Preston (1989), suggests that individuals develop beliefs about different
language varieties based on how “pleasant” or “difficult to understand” they find them. These
perceptions are important when evaluating non-native English speakers. This framework helps us
understand how learners’ thoughts and feelings about different accents might affect their ability to
comprehend and engage with the listening materials.

Study Design and Materials

This study used direct methods to measure the learners’ attitudes. Unlike indirect methods, which try to
guess attitudes from behaviors, direct methods ask respondents to share their views openly (Ddrnyei,
2003). In this study, a structured questionnaire was used to capture the learners’ opinions on the
speakers’ attractiveness, how easy the speakers were to understand, and their preferences for using
nonnative speakers in listening classes.

To avoid bias and ensure consistency, three TED speakers from Africa were chosen, each with different
pronunciation styles: near-native, moderately accented, and strongly accented. TED Talks are known
for providing clear, high-quality presentations. However, as Cargile et al. (1994) and Wilson & Bayard
(1992) point out, fluency and clarity are not the only factors in listener comprehension. The listener’s
own skills, attitudes, and experiences also play a big role in how well they understand a speaker. This
study focuses on how pleasant and easy-to-understand the nonnative speakers are, rather than traditional
measures like clarity or confidence, since all TED speakers are already skilled in delivering their talks.

Short 5-minute video clips from TED Talks were played for the students, instead of the full-length
videos, to prevent fatigue or loss of interest. The learners rated each speaker’s pleasantness and ease of

understanding on a scale of 1 to 3, where they could choose from “very pleasant,
“unpleasant.

pleasant,” or

Participants and Sampling

The study involved first-year students, as this is when listening is formally introduced as a subject. A
total of 120 students, both male and female, aged between 18 and 20 participated. They were divided
into five groups of 24. The participants were selected from the larger group of first-year English students
at the university. From each of the 14 groups, 10 students were randomly chosen, though more students
had shown interest in participating. Limiting the number of participants ensured the sample was
manageable and still represented the larger student population.

The sampling method was non-probability purposive sampling, which focused on capturing a broad
cross-section of first-year EFL students in Mali. This was done to specifically target students who were
just beginning formal listening training, making their exposure to both native and nonnative English
speakers particularly relevant.

Data Collection Procedures
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The data was collected during regular university classroom sessions to ensure students felt comfortable
and familiar with the environment. The researcher facilitated the sessions to maintain consistency in the
evaluation process. During each session, students listened to 5-minute clips from the selected TED
speakers, played through a loudspeaker. After each clip, they completed a structured questionnaire
designed to assess two primary aspects:

Pleasantness:
Students rated the speaker’s voice on a 3-point scale:

e unpleasant: The voice is not enjoyable to listen to.

e pleasant: The voice is acceptable but not exceptional.

e very pleasant: The voice is highly enjoyable and engaging.
Difficulty of Understanding

Students evaluated how hard it was to understand the speaker compared to the native speakers they
typically hear in class. This was also rated on a 3-point scale:

o more difficult: The speaker’s accent made comprehension significantly harder.

o similar difficulty: The speaker’s accent posed a challenge comparable to that of
native speakers.

e casier to understand: The speaker’s accent was easier to understand than the native
speakers.

The 1-3 scale was chosen for its simplicity and clarity, ensuring accessibility for first-year students who
may lack experience with more complex rating systems. A concise scale also minimizes cognitive
overload, allowing students to focus on their immediate impressions rather than overthinking their
responses.

Additionally, the limited scale reduces ambiguity and ensures clear differentiation between levels of
perception, avoiding the "neutral" middle point found in broader scales (e.g., a 1-5 scale). This clarity
is particularly important for analyzing trends in students’ attitudes, as it forces participants to lean toward
positive or negative judgments.

To encourage honest feedback, the questionnaire was designed to be anonymous, with no identifying
information collected. This approach aimed to reduce any anxiety or bias that might arise from fear of
judgment or repercussions.

At the end of the questionnaire, students were asked an open-ended question:

"Would you prefer to have more nonnative English speakers as models in your listening classes? Why
or why not?" This question provided qualitative insights into the broader preferences and attitudes of
the participants, complementing the quantitative data from the rating scales.

The data was collected in regular university classrooms during several sessions. The researcher led the
sessions to keep the evaluation process consistent and controlled. The classroom setting, familiar to the
students, helped reduce distractions and allowed them to feel more comfortable, leading to more honest
responses.

To avoid bias, university teachers were not used as the speakers in the recordings. While using teachers
might have been more familiar for the students, it could have led to biased responses based on the
students’ pre-existing feelings toward their teachers (Schuman & Presser, 1996). Instead, TED speakers
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were chosen, as they are public figures with some degree of familiarity but no personal connection to
the students. Even though the TEDTalks are publicly available, details about the speakers were not
shared with the students to respect privacy and reduce potential bias.

Data Analysis

The data collected from the questionnaires were analyzed manually using descriptive statistics.
Responses were categorized based on the participants’ ratings of both the pleasantness and difficulty of
understanding the speakers. Descriptive measures such as frequencies, percentages, and trends were
calculated manually to provide an overview of the distribution of responses. This approach allowed the
researcher to identify patterns in the students’ attitudes toward the different nonnative English speakers.

The analysis aimed to classify the learners’ attitudes as predominantly positive, neutral, or negative, and
to evaluate how these attitudes influenced their overall preferences for nonnative speaker models in their
listening activities. By examining the relationships between the pleasantness and difficulty ratings, the
study sought to understand the extent to which these factors shaped the learners’ acceptance or rejection
of nonnative English varieties. This manual analysis offers insights into the pedagogical implications of
using nonnative speaker models in EFL listening classrooms.

FINDINGS

In the first section of the research, participants were asked to provide some basic information about
themselves, including their gender, self-rated listening ability, and any previous experience living in
English-speaking countries. This information was important to help explore whether spending time in
native English-speaking environments had any effect on the participants’ listening skills and their
attitudes toward nonnative English speakers. By collecting data on how long they had spent in these
countries, the study aimed to find out if such exposure had a significant impact on their ability to
understand English and their preferences for native versus nonnative accents. Tables 1 and 2 below give
a full summary of the participants’ demographic information and background details.

Table 1:

Demographic Distribution of Participants by Sex and Age

Sex Number % Age range Stays in Native English-Speaking Countries
Male 71 59% 17-20 0
Female 49 41% 18-19 0
Total 120 100%
Table 2:

Self-Perceived Listening Skills of Participants by Gender

Self-perceived listening skills Male (N: 71) % Female (N: 49)
Very good 0 0% 1 2%
Good 2 3% 0 0%
A little good 46 65% 25 51%

Poor 23 32% 23 47%
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The study included 120 first-year English students, aged 17 to 20. There was a slight gender imbalance,
with 59% of the participants being male, which is 9% more than the female participants. Only 2% of the
students mentioned having visited Ghana, but none had been to a native English-speaking country. This
lack of exposure means that most of the students have not had the chance to fully immerse themselves
in environments where English is spoken as a native language, which could limit their listening skills
and familiarity with different English accents.

To understand how they viewed their listening abilities, the students were asked to rate their own
listening skills based on their experiences in regular listening classes, ranging from “poor” to “very
good.” Table 2 shows that most students were honest in their self-assessments, and their ratings matched
their teachers’ evaluations. A notable 98% of the students admitted they do not have strong listening
skills, with only one female student rating herself as “very good.”

This brings up an important question about the students’ ability to understand nonnative English
speakers. As mentioned earlier, difficulty in understanding spoken English is not just about the speaker’s
accent but also relates to the listener’s own skills. This highlights the need for teaching methods that
focus on improving listening skills, especially when using nonnative English speakers as models.

Table3:

Perceived Comprehensibility of English Speakers with Varying Accents

Comprehensibility of Near native (N: Strongly Moderately
Different Accented English 120) accented accented (N:
Speakers % (N: 120) Y% 120) %
Very easy to understand 8 7% 59 49% 14 12%
Easy to understand 19 16% 48 40% 69 57%
Difficult to understand 93 77% 13 11% 37 31%

It is important to clarify that the purpose of this question was not to formally test the participants’
listening comprehension. Instead, they were asked to rate how well they felt they could understand each
speaker. Before taking part in the study, the participants did not go through a standardized listening test,
but it is reasonable to assume that their listening abilities varied.

As expected, participants had different levels of ease in understanding the speakers. The results showed
an interesting pattern: participants found that more heavily accented pronunciations were easier to
understand. For instance, 89% of the participants said the strongly accented speaker was easy or very
easy to understand, while 77% said they had a hard time understanding the near-native speaker. This
contrasts with previous research, which found that learners often struggle with non-native accents
(Galloway & Rose, 2015).

Table 4:

Evaluation of the speakers’ attractiveness

Evaluation of Near- Strongly Moderately
Speakers’ Native Accented Accented
Attractiveness (n=120) % (n=120) % (n=120) %
Very pleasant 82 68% 4 3% 17 14%
Pleasant 34 29% 23 19% 45 38%
Unpleasant 4 3% 93 78% 58 48%

The findings on how participants perceive the attractiveness of different speakers show an important
trend: they have negative attitudes toward nonnative English speakers with strong accents. The data
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indicate that the speaker with a strongly accented English received lower ratings compared to the other
speakers in the study. In fact, nearly half of the participants (48%) found the moderately accented
speaker unpleasant to listen to.

This observation is particularly interesting because it suggests that, even though Malian learners face
challenges with English pronunciation themselves (Maiga, 2021), they can recognize accented English
and show a strong dislike for it. This intolerance may reflect broader attitudes toward language variation
and accents, which could affect how engaged they are with different English varieties.

In contrast, the near-native speaker received much better ratings than the accented speakers, indicating
a clear preference among participants for this type of speech. This strong preference raises important
questions about the suitability of using non-authentic English in teaching materials. The learners’
preferences suggest that relying on heavily accented English may not be helpful in improving their
listening skills and overall language proficiency.

In the last part of the research instrument, participants were asked to share their opinions on the
occasional use of non-authentic English in their classroom. Their level of agreement or disagreement
with this practice is shown in Table 5 below.

Table 5:

Occasional use of non-authentic materials in listening classes

Participants’ Attitudes Towards Near- Strongly Moderately
the Use of Non-Authentic English Native Accented Accented

(n=120) % (n=120) % (n=120) %
I agree totally 92 77% 1 1% 4 3%
I agree partly 21 17% 32 27% 51 42%
I disagree partly 7 6% 66 54% 62 52%
I disagree totally 0 0% 21 18% 3 3%

The responses from participants show a clear reluctance to accept accented nonnative English in their
listening materials. Although they found it difficult to understand the near-native speaker, more than
90% described him as pleasant to listen to and expressed a desire to include this speaker in their classes.
This positive feedback is strikingly different from their views on accented English, as only 4% of
participants agreed with using either strongly or moderately accented English in their listening sessions.
This preference underscores the challenges educators may face when trying to include nonnative English
varieties in the curriculum. Such preferences suggest the need for instructional design that balances
authentic language exposure with the students’ comfort and comprehension needs.

DISCUSSION

The participants in this study faced significant challenges in understanding native or near-native English
speakers. These difficulties stem from several related factors. First, the learners have limited exposure
to native or fluent speakers in their daily lives, which hampers their listening comprehension. Many do
not have opportunities to engage with natural conversations, which are crucial for developing listening
skills in real-life situations. Additionally, the influence of their nonnative teachers, who often speak with
accented English, complicates their ability to understand native or near-native accents. This lack of
exposure makes it hard for learners to process native pronunciations. Furthermore, many learners lack
confidence, which can worsen these challenges; even students with reasonable listening skills may doubt
their abilities and feel inadequate.
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On the other hand, participants found accented pronunciations to be significantly easier to understand.
This can be explained by their familiarity with speakers who face similar linguistic challenges. The
learners are used to the speaking patterns of accented English because many of their teachers, from high
school to university, use a similar form of English. Also, the slower speaking pace of accented speakers
gives learners more time to process the information, helping them engage more effectively with the
material.

Interestingly, despite the differences in perceived difficulty, the participants’ evaluations of the
speakers’ attractiveness did not suffer. The data show a strong preference for the near-native speaker,
indicating that Malian learners are aware of pronunciation nuances. Their favorable view of this speaker
aligns with Maiga’s (2021) findings that many learners feel self-conscious about their own pronunciation
challenges, which can make them hesitant to participate actively in English conversations.

In contrast, the moderately and strongly accented speakers were seen as less pleasant. This negative
attitude toward accented English may be linked to the learners’ associations with Nigerian Pidgin,
which, while common in West Africa, is often not seen as a suitable model for learning English.
Moreover, the learners’ positive assessment of the near-native speaker may be influenced by stereotypes
that view native English as the ideal standard. However, it is important to note that exposure to accented
English can offer valuable opportunities for learners to connect with diverse cultures. As Kramsch
(1993) points out, using language is a cultural act, and engaging with different English accents can
enhance cultural understanding.

When it comes to integrating nonnative speakers in listening activities, it is clear that learners are
primarily motivated when the speaker closely resembles a native model. Their lack of engagement with
accented speakers may negatively affect their overall participation in class. In contrast, they seem to
enjoy the challenges posed by native English pronunciation and its fast pace. This preference aligns with
the findings of Wang and Jenkins (2016), who noted that EFL learners favored native speaker models
for assessment, believing these models reflect global standards of “correct” English.

CONCLUSION

This study examined the attitudes of Malian EFL learners toward using nonnative speaker models in
listening activities. The data show a strong preference among participants for native or near-native
speakers, with the near-native model receiving particularly positive evaluations. However, it is important
to recognize the challenges that native or near-native accents present for these learners.

In light of these findings, we recommend a phased approach to exposure in listening curricula, starting
with nonnative speaker models. This initial focus can create a supportive environment for learners to
develop their listening skills before gradually introducing native speaker recordings as their proficiency
improves. Such a strategy not only provides a more manageable learning path but also encourages a
greater appreciation for the diversity of English accents. We believe that promoting the use of nonnative
English can help reduce negative attitudes and foster a broader understanding of global communication.
Nonetheless, it remains essential to include native English speakers in listening activities, as exposure
to authentic native pronunciation is crucial for learners aiming to achieve advanced language
comprehension.
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OZET

Giiniimiizde askeri personelin gorev tanmimlarmmin uluslararasi boyutta ¢egsitlenmesi, bu alanda yabanci dil
ogretimine olan ihtiyaci artirmakta ve ozel amagh dil 6gretimi kapsaminda askeri dil egitimine yonelik
materyal gelistirme ¢alismalarimi dnemli hdle getirmektedir. Bu ¢alismanin amact uluslararast alanda
askerlere yabanci dil 6gretimi faaliyetlerinde kullanilan ders kitaplarint incelemek ve bu inceleme sonucunda
askerlere yabanct dil dgretiminde basvurulan dil ogretim yéontemini belirleyerek 6zel amagh Tiirkge
ogretiminin alt dallarindan biri olan Misafir Askeri Personele Tiirkge dgretimine yonelik materyal gelistirme
calismalarina onerilerde bulunmaktir. Bu amag dogrultusunda inceleme nesnesi olarak belirlenen Campaign
English for the Military 1 ders kitabinda giinliik ve askeri Ingilizcenin nasil égretildigi sorusuna cevap
aranmistir. Nitel bir arastirma olan ¢calismada veriler dokiiman incelemesi yoluyla toplanmusg, toplanan veriler
icerik analizine tabi tutulmugstur. Elde edilen verilerden hareketle olusturulan bulgular arastirmanin kuramsal
gercevesine ve alt problemlerine gore yorumlanmistir. Arastirma sonucunda inceleme nesnesinde yer alan
tinitelerin yediser boliimden olustugu gerek iinitelerin gerekse béliimlerin adlandiriimasinda askert
terminolojiye agirlik verildigi tespit edilmistir. Campaign English for the Military 1 ders kitabindaki dil
islevlerinin askerlerin meslek hayatimn yani swra giinliik da ihtiva¢ duyacaklart durumlary icerdigi
gozlemlenmigstir. Incelenen materyalde yer alan séz varligi unsurlarimn %61,11'inin askeri baglamda
sunuldugu, ancak séz varligimin giinliik baglamda da yer aldigi tespit edilmistir. Béliimler bazinda yapilan
incelemede, kitabin béliimlerinin %85,71'inin askeri Ingilizceyi hedefledigi belirlenmistir. Kitapta giinliik
Ingilizceye yonelik miistakil bir béliim bulunmasma ragmen, iki baglamin biitiinlesik olarak sunuldugu ve
béliimler arasinda net bir ayrim olmadigi goriilmiistiir. Sonuglara bagl olarak éneriler getirilmistir.

Anahtar Sozciikler: Askeri baglam, Materyal tasarlama, Ozel amagh Tiirkge 6gretimi, Ders kitabu.

An Evaluation of Basic-Level Turkish Language Instruction in Military Settings:
Pedagogical Methods and Content Analysis

ABSTRACT

Today, the increasing diversification of military personnel’s duties on an international scale has amplified the need for
foreign language instruction in this field, thereby underscoring the importance of developing instructional materials
for military language education within the framework of language teaching for specific purposes In this study, it was
aimed to examine the textbooks used in teaching foreign languages to military personnel in order to determine the
language teaching methods used in teaching foreign languages to military personnel and make suggestions for material
development studies for teaching Turkish to foreign guest military personnel. With this purpose Campaign English for
the Military 1 textbook was selected as the object of the study. The question of how daily and military English is taught
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in the textbook was sought to be answered. In this qualitative study, data were collected through document analysis,
and the collected data were analyzed through content analysis. The findings based on the data obtained were
interpreted according to the theoretical framework and sub-problems of the study. Results of the study show that
85.71% of the units and sections in the object of study were named with military terminology. It was observed that the
language functions in the textbook include situations that soldiers will need in their daily social life as well as their
professional life. It was also determined that 61.11% of the vocabulary in the course material analyzed were presented
in the military context, but the vocabulary was also included in the daily context. When analyzed on the basis of sections,
it was found that 85.71% of the sections of the book targeted military English. Although there is a separate section for
everyday English in the book, the two contexts are presented as integrated and there are no clear distinctions between
the sections. In line with the results, it is suggested that as a group with different interests and need, textbooks for
teaching Turkish as a foreign language to military personnel should include military-oriented context in terms of
content (functions, vocabulary, etc.).

Keywords: Military context, Material design, Teaching Turkish to foreigners, Teaching Turkish for specific purposes

GIRIS

Tiirkgenin yabanci dil olarak 6gretimi alaninda pek ¢ok calisma yapilmistir. Ancak bu calismalar
incelendiginde ¢ogunun genel amagh Tiirkge 6gretimine yonelik oldugu goriilmektedir. Genel amach
Tiirkce 6gretiminde 6grenenlerin 6zel ilgi alanlari, kariyerleri arasinda fark gozetilmeksizin dil 6gretimi
gergeklestirilmektedir. Ancak Ogrenenlerin belirli bir alana 6zgii bilgi, beceri ve tecriibe kazanma
ihtiyac1 dil 6gretiminin dzel amaglara yénelik planlanmasi gerekliligini ortaya koymustur. Ozellikle
iletisimsel yaklagimin etkin olmaya bagladigi 1970’li yillardan itibaren 6zel amagh dil 6gretimi {izerine
¢ok sayida calisma yapilmistir. Ingilizcenin 6zel amaglh 6gretimine yonelik ¢alismalarla baslayan bu
egilim, diger dillerin de 6zel amacli 6gretimine yonelik ¢alismalarin yapilmasi ile birikimli bir sekilde
ilerlemeye devam etmektedir. Calismalar 6zellikle Ingilizcenin 6zel amagch 6gretimi iizerine yapilmustir.
Hutchinson ve Waters (1987, s. 18-19) 6zel amagh dil 6gretimini hedef kitlenin ihtiyag ve amaglarinin
daha hizli gergeklesebilmesini hedefleyen, disiplin alanina ait sozciik ve ifadeler ile mesleki veya
akademik dil egitiminin verildigi 6gretim faaliyetlerini kapsayan dil 6gretimi olarak tanimlar. Ozel
amach dil 6gretimi amaglar dogrultusunda yonlendirilen bir dil 6gretim yaklagimidir.

Gitgide genisleyen ve kendine yeni alanlar acan Tiirkge 6gretiminde de artan talep ve hedef kitlenin
ihtiyaglarinin degismesiyle 6zel amagli (askeri, saglik, turizm vb.) Tirk¢e Ogretimine yonelik
caligmalarin cesitlendigi goriilmektedir. Ozel amagh Tiirkge Ogretimine ydnelik olarak yapilan
caligmalarda dil 6gretiminde hedef kitlenin ihtiyaglarinin g6z 6niinde bulundurulmasinin dil sorunlarinin
¢oziimiinde 6nemli oldugu vurgulanmistir (Ulutas, 2016; Dursun, 2022; Arat, 2022; Bilgili, 2023). Ozel
amagh dil Ogretiminde “ihtiya¢”larin 6n plana ¢iktigi goriilmektedir, bu nedenle ihtiya¢ analizi
caligmalarin temelini olusturmaktadir.

Tarih boyunca devletler arasindaki karsilikli ¢ikarlar siyasi, diplomatik, ekonomik ve askeri alanlarda
cesitli ittifaklarin ortaya ¢ikmasina ve uluslararasi antlagmalarin imzalanmasina neden olmustur. Askeri
baglamdaki is birlikleri neticesinde askeri 6grenci degisim programlari diizenlenmistir. Bu dogrultuda
uluslararasi alanyazinda “uluslararasi askeri 6grenci”, “yabanci askeri 6grenci/personel” gibi kavramlar
ortaya ¢ikmis ve askeri 6grencilere/personele yabanci dil 6gretimi alaninda ¢alismalar yapilmistir.
Askerlere yabanci dil 6gretiminde standartlasma arayislar1 neticesinde NATO tarafindan iiye iilkeler
arasinda standart dil yeterlilik testleri gelistirmek amaglanmis ve bu amagla STANAG 6001
(Standardizasyon Antlasmasi) hazirlanmigtir. 1970’11 yillarin basinda gelistirilen ve NATO’nun yani
sira AB ve BM tarafindan da kullanilmakta olan STANAG 6001, dil yeterlilik seviyelerini dil

becerilerine gore alt1 seviye olarak belirlemistir (BILC, 2019):
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Tablo 1.

STANAG 6001 Dil yeterlilik seviyeleri tanimlayicilar:

Dil Seviyeleri

Tammlayicilar

Askeri gorev ornekleri

Seviye S: Diisiinceleri
ileri diizeyde ifade
edebilme

Dil kullanimi her bakimdan iyi egitimli ve
kendini iyi ifade edebilen bir ana dili
konusuruyla esit diizeydedir.

Seviye 4: Uzman

Neredeyse tiim konu, durum ve amaglara
yonelik uygun dili anlayabilir, ifade
edebilir.

Belirli dinleyici kitlesine goére dilini
uyarlayabilir.

Biitiin mesleki amaglar, yiiksek diizeyde
soyut konular hakkinda ikna etme ve
ayrmtilandirma i¢in dogru ve etkili bir dil
kullanabilir.

Genis bir kelime bilgisine sahiptir. Dilin
inceliklerini, niianslarini, kiiltiire uygun
referanslar1 anlayabilir, ifade edebilir.
Ana dili konusurlar tarafindan kolaylikla
anlagilabilir.

Ulusal ya da NATO politikalar1 ve
eylemlerine yonelik destek kazanmak i¢in
gerekli olan incelikli ve kiiltiirel agidan
uygun iletisimi  gerektiren  basin
acgiklamalar1 ve konferanslarinda
konugmacilik yapabilir. Sosyo-kiiltiirel
arka plan bilgisi gerektiren yiiksek
diizeyde karmasik ve hassas konular
hakkindaki tartismalarda etkin rol alabilir.
Hassas bir barig1 koruma gorevi sirasinda
catisan gruplar arasinda arabulucu gorevi
gorebilir. Diplomatik bildirilerin gergek
iletisimsel amacini analiz edebilir.

Seviye 3: Profesyonel

Sosyal ve mesleki ortamlarda formal ve
informal dili anlayabilir, ifade edebilir.
Uzmanlik ilgili  teknik
tartigmalari, soyut konular1 ve hipotezleri
anlayabilir, ifade edebilir.
Farkli  fikirler = hakkinda
destekleyici ve  karsit

alaniyla

ayrintili
tartismalari
anlayabilir, ifade edebilir.
Ortiik bilgi, ¢cikarim ve duygusal imalart
anlayabilir, ifade edebilir.
Nadiren tekrar talep edilir, dogal bir
konugma akist bulunur.

Konusmalara katilabilir. Resmi toplanti

ve protokol ziyaretlerindeki
planlanmamis askeri konusmalarda s6z
alabilir. Lojistik, personel, finansal

sorunlar, medikal destek gibi birlige 6zgi
sorunlar1 ¢ozebilir. Askeri atage gibi bir
temsilcilik goérevini yerine getirebilir.
bir
denetimi

Silahsizlandirma  antlagmalarinin
pargasi silah
gerceklestirebilir. Uzmanlik alani ile ilgili
Ogretim faaliyeti yapabilir. Karmasik
askeri operasyonlar hakkinda ayrintilt
brifingler diizenleyebilir ve bunlan
anlayabilir. Sorgulama yoluyla harekat
istihbarat1 toplayabilir. Diismanin telsiz
trafiginden stratejik bilgileri
ayiklayabilir. Kasith muglaklik veya
diismanca niyetlerin farkina varmak igin
satir aralarini okuyabilir.

olarak

Seviye 2: islevsel

Gilinlik ve isle ilgili rutin meseleleri
anlayabilir, ifade edebilir.

Simdi, gecmis ve gelecek zamandaki olay
ve etkinlikleri anlayabilir, ifade edebilir.
Kisileri ve mekanlar ayrintili bir sekilde
betimleyebilir.

Basit emirleri ve yonergeleri anlayabilir,
ifade edebilir.

Dili genel olarak anlasilmak
yeterince iyi kullanabilir.

igin

Rutin teknik brifingler, kaza tutanag: ve
islem talimati verebilir ve bunlan
anlayabilir.  Yabanci  delegasyonlara
refakat edebilir, sorunlar1 ¢ézmeye
yonelik basit g¢eviriler yapabilir. Asina
oldugu is durumlari ve belgeleri ile ilgili
gerekenleri yapabilir. Standart telsiz
prosediirlerini kullanabilir ve birligin
harekat: hakkindaki telsiz trafiginin ana
hatlarmi anlayabilir. Verilen gorevleri
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Kullandigi dil bazen konusmalara
miidahale edebilecek bigimde kulaga
yabanct gelebilir.

gerceklestirmek  icin
isteyebilir, verebilir.

gerekli  bilgiyi

Seviye 1:
kalma

Hayatta

Basit, rutin sorular1
cevaplayabilir

Acil sahsi ihtiyaglar1 karsilayacak igin
kisa ifadeleri anlayabilir, kullanabilir.
Basit kisa konugmalara ve e-posta
yazigsmalarina katilabilir.

Yanlis anlamalar siklikla goriiliir.

anlayabilir,

Denetim noktasinda ad soyad, glizergah,
kimlik belgeleri gibi basit bilgiler
hakkinda soru sorabilir. Duyurularin, kisa
telsiz mesajlarinin ve yazili uyarilarin ana
fikrini anlayabilir. Doktor randevusu,
ulasim, ilk yardim, kisa not yazma gibi
gorevleri yerine getirebilir.

Seviye 0: Yeterlilik - -
yok

Yabanci askeri personele Tiirkce 6gretimi, Tiirkgenin 6zel amagli 6gretimi alaninin alt dallarindan
biridir. Cumhuriyet 6ncesi donemde tarihi 18. yiizyila kadar uzanan askerlere Tiirkge 6gretimi (Giileg,
2022, s. 78) Cumbhuriyet sonras1 donemde 1933 yilina uzanmaktadir. Tastekin (2016, s. 171) 1933
yilinda “Gazi Mustafa Kemal imzali kararnamede, Suudi Arabistan Hiikiimeti’nin Tiirkiye Harp ve
Tayyare Mektepleri’ne 6grenci gdndermek istemesi iizerine alinan kabul karar1” yabanci askerlere
Tiirkce 6gretiminin baslangici olarak ifade etmektedir.

Yabanci1 askeri personele Tiirkce Ogretimi faaliyetlerini gerceklestiren kurumlarin basinda Milli
Savunma Bakanligi (MSB) gelmektedir. MSB’nin yabanci askeri personele Tiirkge Ogretimi
faaliyetlerinin yurt dis1 ve yurt i¢i olmak tizere iki ayagi bulunmaktadir. Yurt iginde Milli Savunma
Bakanlig1 biinyesinde Tiirkge dgrenen yabanci askeri 6grenciler (MAOQ) olarak, askeri personeller ise
Misafir Askeri Personel (MAP) olarak adlandiriimaktadir. Farkli iilkelerden gelen MAO, bir yillik
Tiirkge egitimi sonrast Milli Savunma Universitesinde birinci simifta dgrenime baslayabilmektedir.
Tiirkiye Cumhuriyeti ile arasinda Askeri Egitim ve Is Birligi Antlasmas1 bulunan Dost ve Miittefik Ulke
Silahli Kuvvetlerine mensup Misafir Askeri Personel (MAP) ve Misafir Askeri Ogrenci (MAO)’lerin
Milli Savunma Universitesi’nde &n lisans, lisans ve lisansiistii egitim gérmeleri de saglanmaktadir.

MSB’nin 2021 yili faaliyet raporunda 1935 yilindan giiniimiize MSB’ye bagli okullarda 47 iilkeden
4518 MAP egitim gormiistiir (MSB, 2022, s. 53). MSB’nin 2022 yil1 faaliyet raporunda ise MAP’1n
mezuniyet bilgisi hakkinda asagidaki bilgiler verilmistir.

Tablo 2.
2022 yilinda MSU’den mezun olan Misafir Askeri Personellerin Sayist

Okul adi Mezun olan MAP sayisi
Harp Okullart 70

Astsubay Meslek Yiiksek Okullar 33

Fakiilte Yiiksek Okullar 6

Saglik Meslek Yiiksek Okulu 12
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Harp Enstitiileri 40 (KARSU egitimi)
34 (komuta Kurmay egitimi)
18 (Miisterek Harp egitimi)

Kurumun 2023 y1li faaliyet raporunda ise yalnizca Saglik Bilimleri Universitesinde MAO ve MAP’larin
Ogrenim gordiigii bilgisi yer almaktadir.

Yurt disinda MSB ile is birligi kapsaminda yabanci askerl personele Tiirkce Ogretimi faaliyeti
gergeklestiren kurumlarin basinda ise Yunus Emre Enstitiisii gelmektedir. Gerek Milli Savunma
Bakanligimin gerekse Yunus Emre Enstitlisiiniin yabanci askeri personele Tiirk¢e dgretimine yonelik
faaliyetleri, bu alanin 6nemini ortaya koyar niteliktedir. Nitekim bu durum cesitli aragtirmacilarin da
dikkatini ¢ekmis ve yabanci askerlere Tiirkge 6gretimine yonelik ¢esitli caligmalar yapilmistir. Albayrak
(2003) calismasinda Kara Kuvvetleri Lisan Okulunda 6grenim géren Misafir Askeri Personelin Tiirkce
O0grenme ihtiyaglarini ortaya koymay1 amaglamistir. Bu amagla mezun, 6grenci ve 6gretmenden olusan
caligma gruplarina yonelik anketler hazirlamigtir. Calismanin sonucunda MAP i¢in hazirlanacak 6gretim
programinda dort dil becerisine yer verilmesi gerektigi ifade edilmistir. Calismada MAP’a Tiirkgeyi
yabanci dil olarak 6gretenlerin yeterliligi de ele alinmis ve yabanci dil 6gretim yontem ve tekniklerine
dair bilgi sahibi olunmasi, askeri terminolojiye hakim olunmasi gerektigini belirtmistir. Bunlarindan
yaninda Albayrak (2003) MAP’a Tiirk¢e 6gretimine yonelik ders kitabi eksikligine de deginerek genel
Tiirkgeyi ve askeri terminolojiyi i¢eren ve dort temel dil becerisine uygun bir 6rnek ders uygulamasina
yer vermistir. Bagdas (2011) caligmasinda Hava Harp Okulunda 6grenim goren yabanci askeri
personelin Tiirk¢e 6greniminde yasadiklari sorunlari ele almigstir. 2010-2011 egitim-6gretim doneminde
Hava Harp Okulunda 6grenim goren 21 Misafir Askerl Personelin ¢alisma grubu olarak belirlendigi
arastirmanin sonuglart; Ogrencilerin ana dillerine ve dil becerilerinin tiirline bagh olarak Tiirkce
ogrenirken giicliiklerle karsilastigini ortaya koymustur. Tiirk Silahli Kuvvetlerinin (TSK) yabancilara
Tiirkce Ogretimi faaliyetlerini inceleyen Tastekin (2017) Misafir Askeri Personele (MAP) Tiirkge
Ogretiminde yasanan sorunlar1 da ele almistir. Tastekin (2017) MAP’a Tiirkce Ogretimine yonelik
deneysel caligmalarin sayisinin artirllmasim ve MAP’a yo6nelik hazirlanacak 6gretim programi
hazirlama ¢aligmalarina TSK personellerinin de dahil edilmesini 6nermistir.

Ozbal (2020) ve Ermagan (2021) askerlere yabanci dil olarak Tiirkce 6greten kitaplar1 incelemistir.
Ozbal (2020, s. 1) Alman askerlere Tiirkgeyi yabanci dil olarak 6gretmek amaciyla yazilmis olan
“Tirkisch fiir Offiziere und Mannschaften” adli kitabi inceledigi ¢alismasinda, kitabin askerlere yonelik
Tirkce 0gretimi amaciyla yazilmis bir konugsma kilavuzu niteliginde oldugu tespit etmistir. Calismanin
diger bir sonucuna gore ise kitap askerlerin mesleki yasamlarmin yani sira sosyal yasamlarinda
karsilagilabilen iletisim durumlarini yansitan bir igerigi sahiptir. Ermagan (2021, s. 43) caligmasinda
Amerikan askerlerine Tiirk¢eyi yabanci dil olarak 6gretmek amaciyla yazilmig olan “Turkish: A Guide
to the Spoken Language” adli kitab1 dil 6gretimi agisindan ele almistir. Calisma sonucunda kitabin
isitsel-dilsel yontemi esas aldig1, konugma becerisini gelistirmek amaciyla telaffuz alistirmalarina yer
verildigi ve séz varligi 6gretiminde Tiirkce kelimelerin Ingilizce karsihiklarinin kullanildig: tespit
edilmistir Caligmanin dikkat ¢ekici baska bir tespiti ise s6z varlig1 ve gorselleri askerlerin ihtiyaclarina
yonelik hazirlanmig olmasidir. Ancak Ermagan (2021) inceledigi kitapta askeri terminolojiye ayrintili
bir sekilde yer verilmedigini, daha ¢ok giindelik hayata yonelik s6z varligma agirlik verilmis olduguna
dikkat gekmistir.

Arat (2022) galismasinda Tiirkgeyi yabanci dil olarak 6grenen askeri personelin askeri Tiirkge ile ilgili
ihtiyaglarini belirlemeyi amaglamstir. 10 iilkeden 116 katilimer ve 23 Tiirkge okutmanina uygulanan
ihtiyac analizi sonucunda Tiirkce, Ingilizce ve Arapga dillerinden olusan ii¢ dilli sdzliik ve biitiin dil
seviyelerine gore dort temel dil becerisiyle askeri terminolojiye odaklanan ders materyalleri 6rnekleri
hazirlanmigtir. Aragtirma sonucunda yabanci askeri personelin askeri Tiirkge agisindan sirasiyla en ¢ok
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konugma becerisine ihtiya¢ duyduklari, en ¢ok dinleme becerisinde zorluk yasadiklar1 ve en az yazma
becerisinde yetkinlik kazandiklari tespit edilmistir.

Cimen ve Giiven Ercan (2022) calismasinda yabanci askeri personele Tiirkge Ogretimi ile ilgili
caligmalart ve faaliyetleri ele almis, yabanci askeri personele Tirkce Ggretimine yonelik gesitli
onerilerde bulunmustur. Bu 6nerilerin basinda askeri personele yonelik 6gretim programi ile ders kitabi
setlerinin hazirlanmasi gelmektedir. Giileg (2022) ¢alismasinda MAP’ye Tiirkge 6gretiminin tarihini ele
alarak MAP’ye Tiirk¢e 6gretiminde kullanilan materyaller hakkinda bilgi vermistir. Calismaya gore
Cumbhuriyet oncesi donemde yabanci askerlere Tiirkge Ogretimi i¢in yazilan kitaplar Tablo 3’te
verilmistir:

Tablo 3.

Cumhuriyet Oncesi Dénemde Yabanci Askerlere Tiirkge Ogretimi Amaciyla Yazilan Ders Kitaplar

Kitabin ad1

Tiirkcesi

Yazar, Basim Yih

The Turkish Campaigner’s Vade-
Mecun of Ottoman Colloquial
Language

Tiirk Seferine Cikan Askerlere
Muhtasar Osmanli Konusma Dili
Kilavuzu

Sir James William Redhouse, 1855

A Simple Transliteral Grammer of
the Turkish Language with
Dialogues and Vocabulary

Diyalog ve Kelime Bilgisi ile Basit
Transliteral Dil Bilgisi

Sir Edwin Arnold, 1877

A Turkish Grammar, Containing
also  Dialogues
Connected with the Army, Navy,
Military Drill, Diplomatic and
Social Life

and Terms

Ordu, Deniz Kuvvetleri, Askeri
Tatbikat, Diplomatik ve Sosyal
Yasam ile Baglantili Diyalog ve
Terimler Igeren Bir Tiirk Dil Bilgisi

Anton Tien, 1896

Neuste Grammatik der Turkischen

Almanlarin Kendi Kendine

Von der Berswordt, 1839

Sprache  fir Deutsche zum Ogrenmesi Igin Tiirkgenin En Yeni

Selbstunterricht Grameri

Tiirkisch ~ fiir ~ Offiziere und Subaylar ve Erler i¢in Tiirkce: Wely Bey Bolland, 1917
Mannschaften: Gespriche, Kendi Kendine Ogrenme Icin

Wortersammlung und Grammatik

Konusma, Kelime Listesi ve Dil

zum Selbstunterricht; mit einem
Anhang: Gespréche mit

Bilgisi;Yaralilar ve Hastalarla
Konusma Béliimii Tlaveli
Verwundeten und Kranken

Tabloda goriildiigii tizere yabanci askerlere Tiirk¢e 6gretimi igin yazilan ders kitaplar1 yabanci yazarlar
tarafindan ele alinmig olup oldukca eski tarihlidir. Giileg¢ (2022, s. 83) giiniimiizde askeri Tiirkce
ogretimine yonelik ders kitaplarinin bulunmadigini dile getirmistir.

Cantiirk ve Bagpinar (2022) caligmasina misafir askeri personelin kiiltiirel etkilesimini ve uyumunu
incelemeyi amaglamistir. Bu amagla 32 misafir askeri personel ile 7 Tiirk askeri personel ile goriismeler
gergeklestirmistir. Gorlismeler sonucunda “Misafir Askeri Personel Kiiltlirel Etkilesim ve Uyum
Degerlendirme Formu” gelistirilerek veriler toplanmistir. Arastirmanin sonucunda misafir askeri
ogrencilerin kiiltiirel etkilesim ve uyum konusunda olumlu tutuma sahip olduklar tespit edilmistir.
Cantiirk ve Baspinar (2022) ¢alismasiyla benzer sekilde misafir askeri personelin kiiltiirel etkilesimini
ve uyumunu incelemeyi amaglayan Cantiirk (2023) hava, deniz harp okullarinda 6grenim géren yabanci
ogrenciler ile Saglik Bilimleri Universitesinde grenim goren yabanci dgrencilerin Tiirkiye ile ilgili
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algilarmi ele almistir. 32 6grenciyle yapilan goriismeler sonucunda “Misafir Askeri Personel Kiiltiirel
Etkilesim ve Uyum Degerlendirme Formu” uygulanarak veriler toplanmistir. Arastirma sonucunda
ogrencilerin Tiirkiye hakkinda sinirlt bilgiye sahip olduklari ortaya konulmustur.

Alanyazindaki ¢aligmalar incelendiginde dikkat ¢eken ilk durum Tiirk¢enin yabanci askerlere 6gretim
tarihinin 18. yiizyila dayanmasina ragmen alana yonelik calismalarin oldukca sinirh sayida olmasidir.
Mevcut caligmalarin bazisinda yabanci askerlerin Tiirkce 6gretimindeki sorunlarm ele alindigini,
bazilarinda ise 1800-1900’lii yillarda yabanci askerlere Tiirk¢e Ggretimine yonelik hazirlanmig
kitaplarin incelendigi goriilmektedir. Az sayidaki calisma ise MAP’1n algilarina, etkilesim ve uyum
durumuna yoneliktir. Calismalarin ¢ogunda vurgulanan ortak sorun, askerlere Tiirk¢e Ogretimine
yonelik standart bir miifredat ve ders kitab1 bulunmayisidir. Askerlere Tiirk¢e 6gretiminin 6zel amagh
Tiirkge Ogretiminin dali olmasi nedeniyle bu alana 6zgli miifredat ve materyallerin gelistirilmesi
gerekmektedir. Bu ¢alismanin amaci, uluslararasi alanda askerlere yabanci dil 6gretimi faaliyetlerinde
kullanilan ders kitaplarini incelemek ve bu inceleme sonucunda askerlere yabanci dil 6gretiminde
bagvurulan dil 6gretim yontemini belirlemektir.

Caligmanin bir diger amaci, elde edilen bulgulardan hareketle 6zel amagli Tiirk¢e Ggretiminin alt
dallarindan biri olan Misafir Askerl Personele Tiirkge Ogretimine ydnelik materyal gelistirme
calismalarina onerilerde bulunmaktir. Bu baglamda, calismada askeri personele Ingilizce dgretimine
yonelik hazirlanan “Campaign English for the Military 17 ders kitab1 incelenmistir. Mevcut ¢calismada
“Campaign English for the Military 1 ders kitabinda giinliik ve askeri ingilizce 6gretimi nasildir?”
sorusuna yanit aranmaktadir. Bu yanitin askerlere Tiirkge Ogretimi amaciyla gelistirilecek olan
materyallerin hazirlanmasina katkida bulunacag diisiiniilmektedir. ilgili amaglar dogrultusunda su
sorulara yanit aranmistir:

1. Campaign English for the Military 1 ders kitabinda {inite ve boliimler nasil planlanmigtir?
2. Campaign English for the Military 1 ders kitabinda hangi dil islevlerine yer verilmistir?

3. Campaign English for the Military 1 ders kitabinin temalarinda giinliik ve askeri s6z varlig1 6gretimi
nasildir?

4. Campaign English for the Military 1 ders kitabinda giinliik ve askeri Ingilizcenin oran1 nedir?
YONTEM
Arastirma Modeli

Caligma temel nitel arastirmayla desenlenmistir. Nitel arastirma sosyal ya da beserl bir probleme
bireylerin veya gruplarin atfettigi anlamlar1 kesfetme ve anlamaya yonelik bir yaklasimdir (Creswell,
2017, s. 4). Calismada, veriler aragtirilmasi hedeflenen olgu veya olgular hakkinda bilgi i¢eren yazil
materyallerin analizini kapsayan (Yildirim ve Simsek, 2013) dokiiman incelemesiyle toplanmuis, igerik
analizine tabi tutulmustur.

Inceleme Nesnesi

Arastirmada “Campaign English for the Military 1 ders kitabinda giinliik ve askeri Ingilizce 6gretimi
nasildir?” problemine yonelik olarak {i¢ seriden olugan Campaign: English for the Military ders kitabinin
birinci kitab1 incelenmistir.
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Sekil 1.

Campaign English for the Military 1 serisi

STUDENT’S BOOK (3)

hﬂlﬁ&lﬁ Hitary

-

STUDENT'S BOOK (7) STUDENT’S BOOK (2)

CAMPAIGN..,

Simon Mellor-Clark & Simon Mellor-Clark %
Yvonne Baker de Altamirang . Tt Yvonne Baker de Altamirano

‘/." -

Campaign English for the Military 1, Birlesik Krallik ordusunda veya uluslararasi askeri ortamlarda
Ingilizce iletisim kurmasi gereken askerler, astsubaylar ve subaylar gibi farkli riitbelerdeki askeri
personele temel seviyede Ingilizce dgretmek amaciyla hazirlanmistir. Inceleme nesnesine ait bilgiler
asagidaki tabloda yer almaktadir.

Tablo 4.
Inceleme Nesnesine Ait Kiinye Bilgileri
Ady/Seviyesi Yaymevi Basim Yih Sayfa Sayisi Yazarlar
Campaign English for the Macmillan Education 2004 160 Simon Mellor-Clark,
Military 1 Yvonne Baker de
Altamirano

Campaign English for the Military serisi, STANAG 6001 dl¢egini yansitmak i¢in yazilmigtir. Serinin STANAG
6001 ve Avrupa Diller i¢cin Ortak Basvuru Metninde (ADOBM) hedefledigi seviyeler asagidaki tabloda
Ozetlenmistir:

Tablo 5.

Campaign English for the Military Ders Kitaplarimin Hedefledigi Dil Seviyeleri
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Campaign Olgekler
STANAG 6001 ADOBM
5555: ki dilli
Cc2
g
=
£2
4444: Tam profesyonel :.: C1
m
CAMPAIGN 3 3333: Minimum profesyonel
B2+
g
=
E B2
g
CAMPAIGN 2 »8h
2222: Sinirh galisma =2] B1
- A2+
2
=
1111: Baslangig = A2
CAMPAIGN 1 £
o
é Al

Yukaridaki sekilde goriildiigii izere arastirmanin inceleme nesnesi olarak secilen Campaign English for
the Military 1 kitabi STANAG 1111 seviyesinden daha yiiksekte olup ADOBM’ye gore Al ve A2
seviyesine karsilik gelmektedir.

Veri Toplama Aracglari

Arastirmada veriler dokiiman incelemesi yontemiyle toplanmistir. Dokiimanlar, nitel arastirmalarda
etkili bir sekilde kullanilmasi gereken 6nemli bilgi kaynaklaridir (Yildirim ve Simsek, 2013). Altheide
ve Schneider (2017)’e gore dokiiman incelemesi veri toplama, kodlama, veri analizi, raporlama olmak
tizere dort asamada yapilmaktadir.

Veri Analizi

Calismada elde edilen dokiimanlar igerik analizi ile analiz edilmistir. Igerik analizi metin
incelemelerinde, ozellikle de kitle iletisimle ilgili metinlerin analizinde, yayginlikla kullanilan bir
yontemdir. Icerik analizinde arastirmacilar bir dizi kategori olusturur, sonra da kategorilerin her birine
giren durumlari sayarak kaydederler (Silverman, 2018, s. 162). Dokiiman dort asamada analiz edilmistir:

a) Analize konu olan veriden o6rneklem se¢cme: Askerlere Tiirkce 6gretimine 6zel gelistirilecek olan
miifredat ve materyallere kaynaklik etmesi i¢in Campaign English for the Military 1 kitab1 6rmeklem
olarak secilmistir.

b) Tema gelistirme: Campaign English for the Military 1 ders kitabinda 6zel amach Tiirkge dgretimine
hizmet edebilecek 6nemli noktalarin belirlenmesi amaglandigi i¢in ders kitabindaki tema ve alt temalar,
dil islevleri, giinliik ve askeri Ingilizcenin girisikligi, giinliik ve askeri Ingilizcenin oram olmak iizere 4
dort tema gelistirilmistir.

c¢) Analiz birimi: Campaign English for the Military 1 ders kitabinda i¢indekiler boliimii, yer alan tema
ve alt temalar, dil islevleri listesi analiz birimi olarak se¢ilmistir.

d) Sayisallastirma: Campaign English for the Military 1 ders kitabindan elde edilen veriler ilgili temalar
altinda sayisallastirilmstir.

BULGULAR
4.1. Campaign English for the Military 1 ders kitabindaki iinite ve boliimlere yonelik bulgular
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Campaign English for the Military 1 ders kitabi her biri belirli bir konuya odaklanan 14 {initeden
meydana gelmektedir. Bu konularin ve metinlerin se¢iminde ABD, Birlesik Krallik, NATO ve BM gibi
cesitli uluslararasi baglamlar esas alinmistir (Campaign English for the Military 1 Teacher's Book, 12).
Kitapta bulunan her bir {inite “Alpha, Bravo, Charlie, Delta, Echo, Foxtrot ve Golf” olarak adlandirilan
yedi boliim icermektedir. S6z konusu adlandirma, ingiliz Fonetik Alfabesi esas almarak yapilmistir.

Campaign English for the Military 1 ders kitabindaki iinite ve boliimlerin adlar1 asagidaki tabloda yer

almaktadir:

Tablo 6.

Campaign English for the Military 1 Unite ve Béliim Adlar

Unite adi Boliim adi Unite adi  Béliim adi
1. A. Benim adim Hanif 8. NATO A NATO’nun tarihi
Baslangic  B. O ingiliz Okulu B. NATO Okulu
Noktasi C. Orduda misi? C. Almanya’da kursa gidiyorum
D. Mesai disi: selamlagmalar ve D Ulasim
vedalagsmalar E Konaklama
E. Kisisel tanitim F. Mesai dist: Bu hafta sonu ne
F. Askerf araglar yapiyorsun?
G. Degerlendirme ve dil taktikleri G. Degerlendirme ve dil taktikleri
Biitiinlesik beceriler: Roportaj Biitiinlesik beceriler: Linderhof satosu
2. Acemi A. ABD Ordusu temel muharebe 9. Savasa A Genel saglik kontrolii
Egitim egitimi Hazir B Dabha fazla egzersiz yapmalisin
Kampi B. Sivilden askere C. Bir ordu midesinin iizerinde yiiriir
C. Silahlar ve ekipman D. Mesai disi: disarida yemek yemek
D. Mesai dist: askeri kantine E Vizite
ziyaret F. [k yardim
E. Hayatta bir giin G. Degerlendirme ve dil taktikleri
F. 24 saatli zaman big¢imi Biitiinlesik beceriler: (CASEVAC) Olii ve
G. Degerlendirme ve dil taktikleri Yaralilarin Hava Yoluyla Tahliyesi
Biitiinlesik beceriler: ¢calisma saatleri
3.  Asker A. Biiyiik askeri liderler 10. Savas A. Parlak Yildiz Tatbikati
Olmak B. Savasan Patton’lar Oyunlarn  B. Arazi analizi
C. Askeriyede bir kariyer C. Haritalar ve arazi
D. Mesai disi: aile D. Mesai dist: Kahire’de Istirahat ve
E. Simdi ordudasin Iyilesme
F. Askeri tiniformalar E. Boliik komutaninin brifingi |
G. Degerlendirme ve dil taktikleri F. Boliik komutaninin brifingi 2
Biitiinlesik beceriler: askeri tarih simavi G. Degerlendirme ve dil taktikleri
Biitiinlesik beceriler: mecburi inig
4. Askeri A. Ordu tegkilati 11. Bans A. Birlesmis Milletler baris giicii
Teskilat B. Zirh, agir silahlar ve mithendis  Giicii operasyonlari
olusumlari B. Kambogya Birlesmis Milletler Gegici
C. Hitap bigimleri Otoritesi
D. Mesai dist: arkadaslarla C. Biz Birlesmis Milletler baris gliciiyiiz
bulusma D. Mesai dist: kibar olmak
E. Silahlar ve hizmetler E. Mayinlar ve mayindan arindirma
F. Genis olusumlar F. SOP (Standart Operasyon Prosediirii)
G. Degerlendirme ve dil taktikleri uygulayarak mayindan arindirma
Biitiinlesik beceriler: bir konferans G. Degerlendirme ve dil taktikleri
diizenlemek Biitiinlesik ~ beceriler:  farkli  iilkelerden

insanlarla ¢aligmak
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5. Sporlar A. Sporlar 12. A. Karargah Mintikasi

ve Fitness B. Ne yapiyorsun? Karargah B. Ordugah emirleri
C. Fiziksel egitim kiti C. Liitfen hatta kalin
D. Mesai dist: serbest zaman D. Emirler
aktiviteleri E. Kuvvet koruma
E. Sporlar ve fitness F. Mesai disi: davet
F. Yakin muharebe egitimi G. Degerlendirme ve Dil taktikleri
G. Degerlendirme ve dil taktikleri Biitlinlesik beceriler: mesajlar1 alma
Biitiinlesik beceriler: sporlar ve fitness

6. Askeri A. Tidworth kampt 13. A. Refakat/Silahli koruma

Usse Bir B. Kampta bir tur Konvoy  B. Giizergah

Ziyaretci C. Galler Prensesi Kraliyet Alay1 C. Ariza
D. Mesai dist: yerel bolge D. Mesai dist: arabalar ve araba kullanma
E. Galler Prensesi Kraliyet Alay1 E. Arag bakim
1. Tabur F. Lima 3. Telsiz kontrol. Tamam.
F. Islevler ve sorumluluklar G. Degerlendirme ve Dil taktikleri
G. Degerlendirme ve dil taktikleri Biitiinlesik beceriler: konvoy
Biitiinlesik beceriler: disarida bir giin

7. Askeri A. Askeri icatlar 14. A. Brifing

Teknoloji  B. Ucaklar, araglar ve donanma Devriye B. Angajman Kurallar
gemileri C. Gozlem Noktast
C. Zirhl araglar D. Mesai digi: insanlar1 betimleme
D. Mesai disi: cihazlar E. Devriye kiti
E. Gecmisten bugiine askeri F. Merhaba C20. Ben C21. Mesaj.
teknoloji Tamam.
F. Denizalt1 G. Degerlendirme ve Dil taktikleri
G. Degerlendirme ve dil taktikleri Biitiinlesik beceriler: devriye
Biitiinlesik beceriler: betimleme ve
tanimlama

Tabloda goriildiigii tizere on dort iinitenin on ikisinin adlandirilmasinda (Acemi egitim kampi, Asker
olmak, Askeri teskilat, Askeri iisse bir ziyaretci, Askeri teknoloji, NATO okulu, Savasa uygun, Savas
oyunlari, Baris giicli, Karargah, Konvoy, Devriye) dogrudan orduya veya askeriyeye iliskin kelime ve
kavramlar tercih edilmistir. Diger iki temanin adlandirilmasinda ise (Baslangi¢c noktasi, Sporlar ve
fitness) dogrudan ordu veya askeriye ile iligkili olmayan, daha genel kelime ve kavramlarin kullanildig:
goriilmektedir. Bu bulgulardan hareketle Campaign English for the Military 1 ders kitabinda {initelerin
adlandirilmasinda %85 oraninda dogrudan orduya veya askeriyeye iligkin kelime ve kavramlar
kullanildig1 sdylenebilir. Tabloya bakildiginda géze carpan bir diger nokta her bir {initenin yedi boliime
ayrilmis olmasidir. Boliimler, “Alpha, Bravo, Charlie, Delta, Echo, Foxtrot ve Golf” olarak kodlanmig
olsa da adlandirilmalar1 birbirinden farklidir. B6liim adlandirmalar1 incelendiginde biiyiik oranda askeri
terminolojinin kullanildig1 géze ¢arpmaktadir. Ancak on iki {initenin Delta bdliimii, iki iinitenin ise (8
ve 12. tinite) Foxtrot boliimii “Mesai dis1” olarak adlandirilmistir. Bu adlandirma, ilgili boliimlerin askeri
dil yerine giinliik dile odaklandiginin gostergesidir. Campaign English for the Military 1 ders kitabindaki
bolimlerin temel 6zellikleri asagidaki tabloda 6zetlenmistir:

Tablo 7.

Campaign English for the Military 1 Bélimlerin Ozellikleri

Boliim Ders Siiresi  Ozellikleri

Alpha 1 ders Konuyu ve {initenin anahtar kelimelerini tanitir.
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Bravo 1 ders Dil bilgisini, islevsel Ingilizceyi ve iiniteyle ilgili kelime bilgisini gelistirir.

Charlie 1 ders Dil bilgisini, islevsel Ingilizceyi ve iiniteyle ilgili kelime bilgisini gelistirir.

Delta 2 ders Mesai dis1 béliimii: giinliik ingilizceye- aligveris, arkadaslarla disar1 ¢ikma gibi
askeri olmayan durumlardaki dile- odaklanir.

Echo 1 ders Dil bilgisini, islevsel ingilizceyi ve iiniteyle ilgili kelime bilgisini gelistirir.

Foxtrot 1 ders Dil bilgisini, islevsel ingilizceyi ve iiniteyle ilgili kelime bilgisini gelistirir.

Golf 2 ders Gozden gegirme ve dil taktikleri: gozden gegirme, pekistirme, dil farkindaligina ve

Ogrenme stratejilerine odaklanir.

Biitlinlesik beceriler: {initedeki dil yapisini tekrar ederek biitiinlesik becerilere
yonelik ek aligtirmalar sunar.

Tabloda goriildiigii iizere Alpha bdliimleri iiniteye girig niteliginde olup {initeye hazirlik niteligindedir.

Bravo, Charlie, Echo ve Foxtrot boliimleri ise dil bilgisi 6gretimi ile dil becerilerine yer verilen

boliimlerdir. Golf boliimleri ise diger bolimlerden farkli olarak Ogrenilenleri gbzden gegirme ve

degerlendirmeye yonelik hazirlanmistir. Bu boliimde iinitede yer alan kelime bilgisi ve dil yapilarinin

dort dil becerisi araciligiyla kullanilmasini saglamak amaciyla gesitli gorevlere yer verilmistir.

Campaign English for the Military 1 ders kitabindaki dil iglevlerine yonelik bulgular

Campaign English for the Military 1 ders kitabinda “Functional English” olarak adlandirilan kisimlarda
cesitli dil islevlerine yer verildigi tespit edilmistir. Bu islevler ve islevlerin tinitelere gore dagilimi
asagidaki tabloda yer almaktadir:

Tablo 8

Campaign English for the Military 1 Ders Kitabindaki Dil Islevieri

Unite adi Dil islevleri Unite adi Dil islevleri
1. Baslangic Tanigma, bagkalarini tanitma 8. NATO Seyahat hakkinda bilgi alma
Noktasi Selamlagsma Okulu Eylem planina karar verme
Vedalagma
0-20 aras1 sayilar1 sayma
2. Acemi Aligveris 1 9. Savasa can ve could yapilari ile ricada bulunma
Egitim Kamp 12’li saat bigimi Hazir Saglik durumu hakkinda konusma
24’11 saat bigimi
3. Asker - 10. Savas Yerleri betimleme ve betimlenmesini
Olmak Oyunlari isteme

Konumu ve mesafeyi betimleme




46 [ Tekin & Ozyiirek

4. Askeri Sira sayilar 11. Bans Fikir sorma ve fikirlerini sdyleme
Teskilat Hitap bigimleri Giicii Nezaket ifadeleri
Sosyal konusma

Sivil tinvanlar
Askeri bir teskilat1 betimleme

5. Sporlar ve Hoslanilan ve hoslanilmayan seyleri  12. Sorumluluklar1 betimleme

Fitness ifade etme Karargah Askeri bir ofiste telefon konusmalar
yapma
Kibar ve dogrudan emirler
Davetler

6. Askeri Usse  Ziyaretciyi karsilama 13. Konvoy Siiriis talimatlar1 verme

Bir Ziyaret¢i Yol tarifinde bulunma Araba kiralama

Sorumluluklar hakkinda konusma Telsiz mesaj1 gonderme 1
7. Askeri Aligveris 2 14. Devriye Bir gorevi agiklama
Teknoloji Betimleme ve tanimlama Bir durumu betimleme

Insanlar hakkinda betimleme yapma ve
betimleme yapilmasini isteme
Telsiz mesaj1 gonderme 2

Tabloda goriildigli tizere tigiincii linite diginda biitiin {initelerde cesitli dil islevlerine yer verilmistir.
Bazilar giinliik dile bazilar1 ise askeri dile yonelik olan bu islevler, {initelerin ve boliimlerin icerigi ile
uyumludur. Ancak dil islevlerinin iinitelere gore dagilimi incelendiginde esit bir dagilimin s6z konusu
olmadig1 sOylenebilir. 1. iinitede yer alan “Tanisma, baskalarini tanitma, Selamlasma, Vedalagma, 0-20
arasi sayilar1 sayma” islevleri giinliik baglamda verilmis, 6zellikle ast-iist iligkisindeki farklilig1 fark
ettirecek bir 6rnek ciimlenin ya da etkinligin yer almadigin1 goriilmdstiir. 2. tinitede yer alan “Aligveris
1, 12°1i saat bigimi, 24’lii saat bigimi” islevleri giinliik baglamda verilmis, 3. {initede ise dil islevlerine
yer verilmemistir. 4. iinitede yer alan “Sira sayilari, Hitap bigimleri ve Askeri bir tegkilati betimleme”
islevleri askerf; “Sosyal konugma, Sivil iinvanlar” islevleri glinliik baglamda yer almaktadir. 5. tinitede
yer alan “hoslanilan ve hoslanilmayan seyler” islevi giinliik; 6. {initede yer alan “ziyaret¢iyi karsilama,
sorumluluklar hakkinda konusma” iglevleri ise askeri baglamda, “yol tarifinde bulunma” iglevi ise hem
askeri hem de giinliikk baglamda verilmistir. 7. {initede yer alan “aligveris 2” giinliik, “betimleme ve
tanimlama” islevi askeri bir arag¢ olan “Turtle” adli denizaltiy1 birka¢ yonden betimleyerek askeri
baglamda; 8. lnitedeki “seyahat hakkinda bilgi alma, eylem planina karar verme” islevleri giinliik
baglamda verilmistir. 9. iinitedeki “can ve could yapilar ile ricada bulunma, saglik durumu hakkinda
konusma” ve 10. Ginitedeki “yerleri betimleme ve betimlenmesini isteme” iglevleri giinliik baglamda yer
alirken “konumu ve mesafeyi betimleme” islevi askeri baglamda yer almaktadir. 11 tinitedeki “fikir
sorma ve fikirlerini sdyleme” islevinin askeri, “nezaket ifadeleri” islevinin giinliik baglamda; 12.
iinitedeki “sorumluluklari betimleme, davetler” iglevleri gilinliik, “askeri bir ofiste telefon konusmalari
yapma, kibar ve dogrudan emirler” islevleri askeri baglamda verilmistir. 13 {initede yer alan “siiriis
talimatlar1 verme, telsiz mesaji génderme 1 islevleri, 14. Unitede yer alan “bir gorevi agiklama, bir
durumu betimleme, telsiz mesaji gonderme 2” iglevleri askeri; 13. {initedeki “araba kiralama” ve 14.
iinitedeki “insanlar hakkinda betimleme yapma ve betimleme yapilmasini isteme” islevleri askeri
baglamda verilmistir.

Campaign English for the Military 1 ders kitabinda soz varligi ogretimine iliskin bulgular

Campaign English for the Military 1 ders kitabindaki “Vocabulary” boliimlerinde s6z varlig1 6gretimine
yer verildigi belirlenmistir. S6z varligi boliimlerinin {initelere gore dagilimi asagidaki tabloda yer
almaktadir:
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Campaign English for the Military 1 Ders Kitabindaki Soz Varligi

Unite adx S6z Varhg Unite ada Séz Varhg
1. Baslangic Ulkeler ve milliyetler 8. NATO Askeri antlagmalar
Noktasi Meslekler Okulu Ogrenciler ve kurslar
Giiniin boliimleri Seyahat
Kisisel detaylar Konaklama/barmma
Askerf araglar ve ugak Hava durumu
2. Acemi Temel egitim 9. Savasa Formdaolma
Egitim Kamp1 Egitim faaliyetleri, giinler Hazir Askerin yiyecek istihkaki/pay
Silahlar ve ekipman could ve would
Sahsi egyalar Viicudun béliimleri, saglik sorunlari, ilk
Giinliik rutinler yardim, yaralar ve yaralanmalar
3. Asker General, Amiral, Maresal 10. Savas Askeriegzersizler
Olmak Kariyer fiilleri, filler ve edatlar Oyunlar Arazi 6zellikleri 1
Aile baglar1 ve kutlamalar Arazi 6zellikleri 2
Askeri rutinler Arazi ozellikleri 3
Askerf tiniforma, Taktiksel gorevler, koordinasyon
Renkler 1 Olgtileri
4. Askeri Askeri birimler 11. Banis BM baris giicii operasyonlari
Teskilat Ingiliz Ordusu riitbeleri Giicii Kisisel nitelikler
Ordu diizenleri Insanlar1 betimleme
Ingiliz Ordusunun dallar: Mayinlar ve mayin temizleme
Genis ordu diizenleri Mayin temizleme prosediirleri
5. Sporlar ve Sporlar 12. Personel gorevleri
Fitness “play” ve “do” fiillerinin es Karargih Bir tiifegin pargalar
dizimlileri Alarm seviyeleri
Spor kiyafetleri ve ekipman Emirler ve istekler
“giymek” ve “tasimak” Giivenlik 6nlemleri
Renkler 2 Binalar ve yasam alanlari
Serbest zaman aktiviteleri
Hareket fiilleri, yakin muharebe
egitimi
6. Askeri Usse  Askeri iisteki insanlar ve yerler, 13. Konvoy Insani yardim, konvoylar ve konvoy
Bir Ziyaret¢i  Askeri iisteki binalar, araglari
Piyade birimi, Trafik igaretleri
Bitisik nizam binalar ve ek binalar, Arag acil durumlari
Kasabadaki yerler, Aletler, araclarla ilgili sorunlar
Ingiliz piyade bitiminin
organizasyonu, Atamalar
7. Askeri Askeri teknoloji, 14. Devriye Konum, devriye gorevleri
Teknoloji Hava araglari, araglar ve donanma Angajman kurallar

gemileri,
Arag dzellikleri, ucak, denizaltilar

Kalabaliklar1 betimleme,

SALUTE (Size, Activity, Location,
Unit, Time, Equipment)

Uniforma ve ekipman

Tabloda goriildiigii iizere her temada verilmesi hedeflenen s6z varligi unsurlari bulunmaktadir.

Ogretilmesi hedeflenen s6z varligi unsurlarinin gogunlukla askeri baglamda verildigi goriilmektedir.
Unitelerin icerigi incelendiginde 1. {initedeki “Ulkeler ve milliyetler”, “Giiniin bdliimleri”, 2. Unitedeki
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“Giinliik rutinler”, 3. iinitedeki “Aile baglar1 ve kutlamalar”, 5. Unitedeki “Sporlar”, ““play” ve “do”

b
LN

fiillerinin es dizimlileri”, “Spor kiyafetleri ve ekipman”, “giymek” ve “tasimak”, “Renkler 2”, “Serbest
zaman aktiviteleri”, 6. iinitedeki “Kasabadaki yerler”, 8. iinitedeki “Seyahat”, “Konaklama/barinma”,
“Hava durumu”, 9. iinitedeki “Formda olma”, “could ve would”, 11. tinitedeki “Kisisel nitelikler”,
“Insanlar1 betimleme”, 12. Unitedeki “Binalar ve yasam alanlar1” baslikl1 s6z varlig1 unsurlarinin sadece
giinliik baglamda verildigi, diger unsurlarin ise ya sadece askeri ya da her iki baglamda verildigi

goriilmektedir.

Campaign English for the Military 1 ders kitabinda giinliik Ingilizce ile Askeri Ingilizcenin
ogretimine yonelik bulgular

Inceleme nesnesinde giinliik ingilizce ile Askeri Ingilizcenin oranina yénelik ¢ikarimda bulunulabilmesi
icin {initelerin alt béliimleri incelenmistir. Giinliik Ingilizce boliimlerinin oran1 asagidaki tabloda yer
almaktadir.

Tablo 10.

Campaign English for the Military 1 Ders Kitabinda Giinliik ve Askeri Ingilizcenin Béliim Bazli Yiizdeleri

Askeri Ingilizce n 72

% 85,71
Giinliik Ingilizce n 12

% 14,28
Toplam n 84

% 100

Tablo incelendiginde kitabin %85,71 oraninda askeri amagh Tiirk¢e 6gretimini amaglayan boliimlerden,
%14,28 oramnda ise sadece giinliik Ingilizceye yonelik boliimlerden olustugu goriilmektedir.

S6z varlig1 unsurlarinin hangi baglamda verildigi incelenmis ve asagidaki tabloda yiizde olarak yapilan
hesaplara yer verilmistir.

Tablo 11.

Campaign English for the Military 1 Ders Kitabinda Soz Varligimin Baglam Bazli Yiizdeleri

Askeri Baglam N 44

% 61,11
Giinliik Baglam N 20

% 27,77
Her Iki Baglam n 9

% 12,49
Toplam n 71

% 100

Tablo incelendiginde kitapta verilmesi hedeflenen s6z varligi unsurlarinin %61,11 askeri baglamda yer
aldig, %27,77 giinliik baglamda ve %12,49 oraninda ise her iki baglamda da yer aldig1 goriilmektedir.

TARTISMA, SONUC VE ONERILER

Albayrak (2003) galigmasinda yabanci askerlere dil 6gretimine yonelik ders kitaplarinda gerek genel
dile ait s6z varligina gerekse askeri terminolojiye yer verilmesi gerektigini savunmustur. Bu kitaplarda
dort temel dil becerisini igermesi gerektigini belirtmistir. Mevcut ¢alisma kapsaminda inceleme nesnesi
olarak belirlenen Campaign English for the Military 1 ders kitabinda dort temel dil becerisine esit oranda
yer verilmis oldugu, genel dile ait s6z varliginin yani sira askeri terminolojiye ait kelime ve kavramlarin
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ogretiminin hedeflendigi gdzlemlenmistir. Nitekim Campaign English for the Military 1 ders kitabinda
iinite ve boliim adlarinda %85 oraninda askeri terminolojiye ait kelime ve kavramlar; %15 oraninda ise
genel dile ait s6z varligi tercih edilmistir. S6z konusu ders kitabi1 boliim bazli olarak incelendiginde ise
%85,71 oraninda askeri baglamin tercih edildigi, her {linitede yalnizca 1 boliimde basli basina giinliik
Ingilizceye yer verildigi goriilmektedir. Ancak inceleme nesnesinde giinliik ve askeri Ingilizce arasinda
keskin bir ayrimin olmadig1, askeri Ingilizceye agirlik verilen alt béliimlerde de kelimelerin giinliik
baglamlarina sik sik yer verildigi goriilmiistiir. Ozbal (2020) da ¢alismasinda inceledigi ders kitabinda
askerlerin mesleki yasamlarinin yani sira sosyal yasamlarinda karsilasilabilen iletisim durumlarimi
yansitan bir i¢erik bulundugunu tespit etmistir. Mevcut ¢alismanin inceleme nesnesi de benzer bir
icerige sahiptir. Zira Campaign English for the Military 1 ders kitabinda askerlerin mesleki yasamlarinin
yani sira sosyal yasamlarinda karsilagabilecekleri iletisim durumlarina yonelik metinler ile birlikte
cesitli dil islevlerine de yer verilmistir.

Cantiirk (2023) hava, deniz harp okullarinda 6grenim goren yabanci 6grenciler ile Saglik Bilimleri
Universitesinde 6grenim goéren yabanci dgrencilerin Tiirkiye ile ilgili algilarim ele aldig calismasinda
Ogrencilerin Tiirkiye hakkinda sinirl bilgiye sahip olduklarini tespit etmistir. Bu durumun en 6énemli
nedeni yurt disinda Tiirk¢e 6grenen askeri personele yonelik hazirlanmis ders kitabinin bulunmayisidir.
Campaign English for the Military 1 ders kitabinda yabanci askeri personele gerek Birlesik Krallik
gerekse AB, BM ve NATO gibi uluslararasi kuruluslara yonelik konulari ele alan iinitelere yer verildigi
gozlemlenmistir. Bu durum, Campaign English for the Military 1 ders kitabinin dil dgretimine 6nem
verdigi kadar gerek ulusal gerekse uluslararasi askeri baglamlar hakkinda 6grenenleri bilgilendirmeye
de biiyiik 6nem verdiginin gostergesidir.

Ermagan (2021) ¢alismasinda Amerikan askerlerine Tiirk¢eyi yabanct dil olarak 6gretmek amaciyla
yazilmis olan “Turkish: A Guide to the Spoken Language” adl1 kitab1 incelemis ve inceledigi kitapta
askeri terminolojiye ayrintilh bir sekilde yer verilmedigini, daha ¢ok giindelik hayata yonelik soz
varligina agirlik verilmis olduguna dikkat ¢ekmistir. Mevcut ¢alismada incelenen Campaign English for
the Military 1 ders kitabinda ise s6z varligi 6gretiminde %61,11 oraninda askeri terminolojiye yer
verildigi, ancak “llkeler, milliyetler, sahsi esyalar, aile baglar1 ve kutlamalar” gibi giinlik baglama
yonelik s6z varliginin ihmal edilmedigi; kitabin hedef kitlenin hem mesleki hem de giinliik ihtiyaglarim
karsilayabilmesini saglamaya yonelik hazirlandig1 goriilmektedir.

Ermagan’in (2021) ¢aligmasinda ortaya koydugu bir diger sonug, inceledigi ders kitabindaki gorsellerin
askerlerin ihtiyaglarina yonelik oldugu yoniindedir. Campaign English for the Military 1 ders kitabindaki
gorseller icin de benzer bir sonug s6z konusudur. Anlatilan konu, islev ya da s6z varlig1 unsuru giinliik
baglamda da askeri baglamda da verilse bile ya gorseller ya da karakterlerle askeri baglam kitabin arka
planina hakimdir.

Campaign English for the Military 1 ders kitabinda yer alan islevleri incelenmis, hangi islevlerin giinliik
hangi islevlerin askeri baglamda verildigi tespit edilmistir. Buna gore 37 islevden 20 tanesi giinliik, 16
tanesi askerd, 1 tanesi hem askerl hem de giinliik baglamda verilmistir. Buna gére hemen hemen yakin
bir dagilim oldugu, iglevlerin iki baglamda da dengeli olarak verildigi belirlenmistir. Arat (2022, s. 156)
caligmasinda katilimcilarm c¢ogunlugunun en az B2 seviyesinde genel Tiirk¢e egitimi almalar
gerektigini diislindigli sonucuna varmig ancak gerekgelerinin igerikleri analiz edildiginde ders
iceriklerinde 6zel amagli bir dil kullanimina ihtiyag olacagi sonucuna varmistir. Bu sonug arastirmanin
sonucunu desteklemektedir.

Yine Arat (2022, s. 156) calismasinda Askeri Tiirk¢eye hangi diizeyde baslanmasi gerektigine yonelik
sorulara verilen cevaplarda bir fikir birliginin olusmadigi, baslangictan itibaren genel Tirk¢eyle birlikte
Askeri Tiirkge Ogretimi baglaminda en azindan terimler, kalip ifadelerin dgretilmesi sonucuna varmuistir.
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Sonug olarak Campaign English for the Military 1 ders kitabinda agirlikli olarak askeri Ingilizcenin
verildigi ancak giinliik Ingilizcenin de ihmal edilmedigi belirlenmistir. Genel amach dil 6gretim
kitaplariin icerigi diisiiniildiigiinde 6ncelikle 6grenicinin kendisi ve ailesiyle baslayan ve ardindan
etrafinda yer alan somut nesneler ve kisilerin adlariyla devam eden bir akistan s6z etmek mimkiindiir.
Askeri Tiirkge baglaminda diisiiniildiigiinde ise inceleme nesnesinde bir askerin/askeri personelin/askeri
Ogrencinin kendisi ve ailesi, askeri kamptisteki nesneler, insanlarin adlarindan baslayan bir akisin olmast
olagan goziikkmektedir. Yani hedef kitlenin hedef dilde i¢inde bulundugu baglamda neye ihtiyaci varsa
onlar dgretilmektedir.

Oneriler

Oncelikle yabanci askeri personele yonelik Tiirkce 6gretimine yonelik STANAG 6001 metnindeki dil
seviyelerine, tamimlayicilarina uygun bir 6gretim programi hazirlanabilir. Ogretim programinin
hazirlanmasinda Tiirk¢enin yabanci dil olarak alanindaki uzmanlari, program gelistirme uzmanlart ile
TSK personelleri is birligi yapmalidir.

MAP (Misafir Askeri Personel) ve MAO (Misafir Askeri Ogrenci) Tiirkiye'de Tiirkge dgrenen yabanci
askeri personeli/6grenciyi ifade etmektedir. S6z konusu personel ve 6grenciler, yurt disinda Tiirkge
egitimi alabildigi gibi yurt icinde MSU biinyesinde de Tiirk¢e egitimi alabilmektedir. Géoriildiigii iizere
yabanci askerl personel ve Ogrencilerin Tiirkge 6grendikleri ortam farklilik gosterebilmektedir. Bu
ortam, dilin 6gretiminde kullanilan yontem ve teknikleri etkiledigi gibi dilin 6gretimine yonelik
hazirlanacak olan materyallerin planlanmasinda da 6nem arz etmektedir. Bundan dolay1 Tiirk¢eyi yurt
disinda yabanci dil olarak 0grenen askeri personel ile Tirkiye'de ikinci dil olarak Ogrenen askerl
personele/dgrenciye yonelik hazirlanacak kitaplarda hedef kitlenin bulundugu ortam gz Oniine
almmalidir. Askeri Tiirkge ile giinliik Tiirkgenin agirligi egitim ortamina gore belirlenmelidir.

S6z konusu inceleme nesnesinde askeri baglama agirlik verildigi goriilmiistiir, ancak askeri amach
Tiirkce Ogretimine yonelik olarak hazirlanacak materyallerde iki alanin agirligi hedef kitlenin
ihtiyaglarina gore belirlenmeli, yapilan ihtiya¢ analizi sonrasinda igerige yonelik planlama (temalar,
metin tlirleri, s6z varligi, islevler vb.) yapilabilir. Hedef kitlenin hangi metinlerle sik karsilasacagi,
kelimeyi hangi baglamda daha ¢ok kullanacagi vb. belirlenmelidir. Arat (2022, s. 157) ¢aligmasinda
genel Tiirkge 6gretimi i¢in kullanilan dil setleri yerine, OAT terminolojisiyle (6rn. askeri Tiirkce, iktisat
Tiirkcesi, bankacilik Tiirkgesi...vb.) zenginlestirilmis genel Tiirkge setlerinin olusturulmasi daha yararl
olacagim onermektedir. Arat (2022, s. 159) her hedef kitlenin kendine 6zgii gereksinimleri bulundugu
gibi askeri Tirk¢eye yonelik bir ihtiyacin da bulundugu goriilmektedir. Bu ihtiyaglarin en
belirginlerinden biri de 6grencilerin terim bilgisinin zayif olmasi hilinde askeri terminolojiyi anlamakta
sikint1 yagsamalaridir.

Inceleme nesnesinde yer alan islevler, temalar ve sdz varhigi gibi unsurlar kitabin iskeletini
olusturmaktadir. Bu nedenle hazirlanacak materyallerde s6z konusu kitapta yer alan ilgili unsurlar 6rnek
alinabilir; askeri amagh dil 6gretimine yonelik hazirlanan kitaplar ve miifredatlar incelenmelidir.

Yabanci askeri personele yonelik Tiirkce dgretimine yonelik hazirlanacak ders materyallerinde Tiirk
ordusu hakkindaki bilgilerin yam sira Tiirkiye’nin tarihi, kiiltiirel, sosyal, ekonomik, jeopolitik
ozellikleri hakkinda bilgi igeren {initelere ve metinlere yer verilmelidir.
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ABSTRACT

This study investigates the language attitudes of native Bwa toward their language Bomu in Bamako, Mali.
Bomu, a language spoken by the Bwa, faces marginalization in favor of dominant languages like French, and
Bamanankan. The ongoing language shift stems from perceptions of Bomu as less prestigious or economically
advantageous. The research investigates how native Bomu speakers perceive their language and how these
perceptions shape their linguistic behaviors. It relies on semi-structured interviews and focus group discussions
with 50 native Bomu speakers. Social Identity Theory and Language Attitude Theory provide insights into the
connection between language use and identity. The findings revealed a strong connection between Bomu and
cultural identity, with 85% of participants valuing Bomu for preserving cultural heritage, yet a language shift
is evident as younger generations increasingly favor Bamanankan and French for their perceived practical and
socioeconomic advantages. Participants recommended incorporating Bomu into education, media, and
cultural initiatives to revitalize the language and ensure its transmission to future generations. Bomu plays a
vital role in the cultural identity of the Bwa people; however, its survival is threatened by urbanization and the
dominance of other languages. To preserve and promote Bomu in contemporary Mali, concerted efforts in
education, media, and community engagement are required.

Keywords: Bomu, Cultural identity, Multilingualism, Language preservation, Language shift.

Dil Tutumlan ve Kimlik: Bamako’daki Anadil Konusurlar Arasinda
Bomu Dilinin Kullanimina Dair Goriisler
OZET

Bu ¢alisma, Mali’'nin Bamako kentinde yasayan Bwa kékenli bireylerin ana dilleri Bomu'ya yénelik dil
tutumlarini incelemektedir. Bwa halki tarafindan konusulan Bomu dili, Fransizca ve Bamanankan gibi baskin
dillere karst marjinallesme siireciyle karsi karsiyadir. S6z konusu dil degisimi, Bomu dilinin prestij ve ekonomik
agidan daha diisiik algilanmasindan kaynaklanmaktadir. Arastirma, yerel Bomu konusurlarmn kendi dillerine
iliskin algilarini ve bu algilarin dil kullamim davramslarini nasil sekillendirdigini ortaya koymayt
amaglamaktadir. Yar: yapilandirilmis goriismeler ve odak grup tartismalar: yoluyla 50 yerel Bomu
konusuruyla veri toplanmistir. Sosyal Kimlik Teorisi ve Dil Tutumu Teorisi, dil kullanimu ile kimlik arasindaki
iliskiye dair kuramsal ¢erceveyi saglamaktadir. Bulgular, katilimcilarin %85 "inin Bomu dilini kiiltiirel mirasin
korunmasinda onemli bir unsur olarak degerlendirdigini gostermistir. Ancak, pratik ve sosyoekonomik
avantajlari  sebebiyle gen¢ kusaklar arasinda Bamanankan ve Fransizca lehine bir dil degisimi
gozlemlenmektedir. Katilimcilar, Bomu dilinin egitim, medya ve kiiltiirel girigimlere entegre edilmesiyle dilin
canlandirilmasi ve gelecek kusaklara aktariminin saglanmasi gerektigini onermistir. Bomu dili, Bwa halkinin
kiiltiirel kimliginde hayati bir rol oynamakla birlikte, kentlesme ve diger dillerin baskinligi nedeniyle varligini
stirdiirme tehdidi altindadir. Modern Mali’de Bomu dilinin korunmasi ve tesviki i¢in egitim, medya ve toplumsal
katilim alanlarinda koordineli calismalar gerekmektedir.

Anahtar Sozciikler: Bomu, Kiiltiirel kimlik, Cokdillilik, Dil koruma, Dil degisimi
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INTRODUCTION

Language is more than a means of communication; it is a vital marker of identity, a symbol of
community belonging, and a repository of cultural memory. In multilingual societies such as Mali,
language attitudes play a critical role in shaping patterns of social cohesion, identity formation, and
cultural preservation. Among the officially recognized languages in Mali, Bomu—primarily associated
with the Bwa ethnic group—stands out for its rich cultural and historical heritage. However, in urban
areas like Bamako, Bomu is increasingly marginalized in favor of dominant languages such as French
(the official language), Bamanankan (the national lingua franca), and to a growing extent, Arabic and
English, which are perceived as offering better opportunities in education, employment, and mobility
(Seydou, 2015; Djim, 2016; Coulibaly, 2017).

Globally, scholars such as Garrett (2010) and Edwards (2020) have emphasized that language attitudes
directly affect minority language maintenance, intergenerational transmission, and language vitality. In
the African context, researchers like Adegbija (2019) and Ndhlovu (2021) have shown that local
languages are often devalued in cities due to sociopolitical pressures, colonial legacies, and the global
dominance of European and religious languages. In Mali, Minkailou (2017) has conducted influential
research on language attitudes and identity, notably among the Minianka community in Bamako. His
2017 study on the Mamara language revealed that many Minianka speakers, especially the youth,
preferred Bamanankan to their heritage language due to internalized stigma and societal pressure. His
work effectively applies the Ethnolinguistic Identity Theory (Giles, Bourhis, & Taylor, 1977) to explain
how language choices reflect group identity and social positioning.

Although Minkailou’s studies offer valuable insights into language preference, identity, and social
integration, they focus largely on the Minianka experience and do not address the linguistic realities of
the Bwa community or the status of Bomu in urban Mali. Furthermore, his findings are limited by the
absence of a broader sample and community-specific investigation of language attitudes in everyday
interaction, particularly in relation to youth language practices, identity negotiation, and family
transmission. Similarly, while Seydou (2015) and Djim (2016) have provided overviews of the linguistic
dynamics of Mali, they did not examine how Bomu speakers themselves perceive their language nor
how these perceptions affects their sense of self, community belonging, or decisions about language use
in the competitive linguistic environment of Bamako.

This study fills these critical gaps by investigating the language attitudes of native Bomu speakers in
Bamako, with particular emphasis on how these attitudes shape and reflect cultural identity, social
aspirations, and linguistic behavior. It specifically investigates how Bomu speakers evaluate their
language in comparison to French, Bamanankan, Arabic, and English, and how they navigate pressures
to assimilate linguistically while maintaining cultural distinctiveness. This study focuses on the Bwa
community to offer a clear, local perspective on language shift and revitalization.

The central issue investigated in this study is the ongoing language shift affecting Bomu, a process
driven by its low institutional status and the perception that it lacks economic or social utility. As
younger generations are increasingly exposed to and educated in more dominant languages, there is a
growing risk that Bomu will be further displaced from everyday use. The objectives of the study are
threefold: (1) to understand native Bomu speakers’ attitudes toward their own language and other
commonly spoken languages in Bamako; (2) to investigate how these attitudes intersect with both
individual and collective identity; and (3) to assess the implications of these perceptions for language
preservation and revitalization strategies in urban Mali. The research question guiding this investigation
is how do native Bomu speakers in Bamako perceive their language, and how are these perceptions
related to their identity, social status, and cultural belonging?
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To answer this question, the study adopts a qualitative approach based on semi-structured interviews,
and literature analysis. This methodological design allows for a deeper, more nuanced understanding of
how language attitudes are formed, expressed, and negotiated within specific social and cultural
contexts. This research contributes to the broader discourse on minority language resilience, urban
multilingualism, and identity politics in contemporary Mali by foregrounding the voices of Bomu
speakers in the dynamic and diverse context of Bamako. It also responds to calls by scholars such as
Minkailou and Maiga (2023) for more inclusive, community-centered studies that consider the
perspectives of underrepresented ethnic groups, such as the Bwa, whose experiences have often been
overlooked in national and academic discussions on language and identity.

METHOD

This study employs a qualitative research approach, guided by a theoretical framework that examines
the intersection of language attitudes and identity within the context of language use among native Bomu
speakers in Bamako. The theoretical framework is grounded in Social Identity Theory (Tajfel & Turner,
1979), which emphasizes how language contributes to the formation and maintenance of group
identities. Additionally, Language Attitude Theory (Garrett, 2010) provides insights into how
perceptions of a language influence its use and the cultural significance attributed to it. Together, these
frameworks facilitate a deeper understanding of how native Bomu speakers perceive their language and
how these perceptions are tied to their social and cultural identities within the broader linguistic
landscape of Bamako.

Table 1:

Demographic Characteristics and Language Proficiency of Native Bomu Speakers in Bamako (n=50)

Category Subcategory Number of Participants (n=50)
Age Group 18-25 12
26-35 15
36-45 10
46-55 8
56 and above 5
Gender Male 26
Female 24
Occupation Student 14
Civil Servant 10
Trader/Market Vendor 8
Teacher 6
Artisan 5
Unemployed 4
Other (e.g., NGO worker, retiree) 3
Language Proficiency Bomu
Fluent 38
Semi-fluent 10
Basic 2
French
Fluent 30
Semi-fluent 15
Basic 5
Bamanankan
Fluent 42
Semi-fluent 6
Basic 2
Arabic
Fluent 5
Semi-fluent 10

Interdisciplinary Language and Culture Studies, 2025, 3(1), 52-61.
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Basic 35
English
Fluent 6
Semi-fluent 14
Basic 30
Koita (2025)

The sample for this study consists of 50 native Bomu speakers residing in Bamako, Mali. These people
are selected because of their firsthand experiences and deep connections to the language, making them
ideal participants for investigating the complex relationship between language attitudes and identity.
Given the linguistic diversity of Bamako, it is important to capture a range of perspectives, reflecting
the varying degrees of attachment to Bomu, as well as how these attitudes are influenced by exposure
to other languages such as French, Bamanankan, Arabic, and English.

The sampling strategy employed in this research is a combination of purposive sampling and snowball
sampling. Purposive sampling ensures that participants have a direct or indirect involvement with Bomu,
whether through daily use, educational involvement, or participation in cultural activities. This approach
guarantees that the data collected are rich and meaningful about the research question. Snowball
sampling is used to identify additional participants who may not have been initially accessible, thus
allowing for a more comprehensive understanding of language attitudes within the community. This
strategy involves asking initial participants to recommend others who meet the criteria, helping to ensure
diverse and in-depth qualitative data.

Data collection involves 30 semi-structured interviews and 4 focus group discussions, each comprising
5 participants, providing opportunities for participants to express their openly and reflectively. These
methods are chosen to facilitate an in-depth investigation of attitudes toward Bomu and how these
attitudes influence social identity. The interviews were audio-recorded and transcribed for analysis,
while focus group discussions were moderated to ensure a dynamic exchange of ideas and experiences.

Table 2:

Demographic Characteristics and Language Proficiency of Participants in Interviews and Focus Group
Discussions (n=50)

Category Subcategory Number of Participants (n=50)
Age Group 18-25 10
26-35 14
36-45 11
46-55 9
56 and above 6
Gender Male 27
Female 23
Occupation Student 13
Civil Servant 9
Trader/Market Vendor 8
Teacher 7
Artisan 6
Unemployed 4
Other (e.g., NGO worker, retiree) 3

Language Proficiency Bomu

Fluent 39
Semi-fluent 9
Basic 2
French

Fluent 31

Semi-fluent 14
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Basic 5
Bamanankan

Fluent 41
Semi-fluent 7
Basic 2
Arabic

Fluent 6
Semi-fluent 11
Basic 33
English

Fluent 5
Semi-fluent 13
Basic 32

Koita (2025)

Thematic analysis was employed to analyze the qualitative data, with a focus on identifying key themes
related to language attitudes, identity, and the social functions of Bomu. This process involved coding
the data to highlight patterns and insights into how language shapes individual and collective identities
among native Bomu speakers. The current study is organized into four main sections: introduction,
methodology, findings and discussion, and conclusion. Each section builds on the previous one to
explore how native Bomu speakers in Bamako perceive their language and how these perceptions relate
to identity, language use, and cultural preservation.

FINDINGS
Findings from interviews

This section analyzes the multifaceted relationship between Bomu and cultural identity in the context of
urban multilingualism. It examines the perceived importance of Bomu as a cornerstone of cultural
heritage and the evolving attitudes toward its use in urban settings. The influence of dominant languages
like Bamanankan and French is analyzed, alongside perceptions of language shift and the potential
endangerment of Bomu. The interplay between identity and language preference is also discussed.

Perceived importance of Bomu for cultural identity

Participants expressed a strong attachment to Bomu as a vital marker of cultural identity, emphasizing
its role in preserving the traditions, oral history, and values of the Bwa people. One participant noted,
“When I speak Bomu, I feel connected to my grandparents and the stories they told us. It’s not just a
language—it’s who we are” (male participant, 42). This sentiment was widely shared, with 85% of
participants affirming that Bomu is essential for maintaining a distinct cultural identity amidst the
growing dominance of other languages in Bamako.

Attitudes toward Bomu in urban contexts

Bomu is predominantly used in familial and communal settings, with limited presence in public or
professional spaces. As one participant explained, “I always speak Bomu with my parents and siblings,
but outside, I switch to Bamanankan or French so others understand me” (female participant, 26). This
pattern of code-switching between Bomu, Bamanankan, and French was commonly reported among
participants, reflecting the practical need to navigate the multilingual realities of life in Bamako.

Influence of other languages on attitudes

Bamanankan was widely acknowledged as a practical lingua franca in Bamako, while French was
considered essential for education and employment. As one participant noted, “French gives access to
jobs and school, but it pushes us to forget Bomu little by little” (male participant, 33). Many participants

Interdisciplinary Language and Culture Studies, 2025, 3(1), 52-61.
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expressed concern that the dominance of these two languages is contributing to the marginalization of
Bomu, particularly among younger generations.

Perceptions of language shift and endangerment

A recurring concern among participants was the declining use of Bomu, especially among youth, as
many children prefer French or Bamanankan, which they perceive as more “modern” or useful. One
participant shared, “My kids answer me in Bamanankan even when I speak to them in Bomu. They think
Bomu is old-fashioned” (female participant, 38). To counteract this trend, participants emphasized the
importance of family storytelling, intergenerational communication, and community gatherings as vital
efforts to keep Bomu alive.

Identity and language preference

Bomu was closely tied to participants’ sense of identity, with older people strongly associating it with
cultural pride, while younger participants viewed multilingualism as a pragmatic choice. As one male
participant (22) explained, “I am proud to be Bwa, but I also need French and English to succeed in
life.” This reflects the tension between maintaining cultural roots and adapting to modern demands.

In sum, the interview findings revealed that Bomu holds deep emotional and cultural significance for
the Bwa people, serving as a powerful symbol of identity, heritage, and community continuity. Despite
its importance, the use of Bomu is increasingly confined to private, familial spaces, as speakers—
especially younger generations—navigate a multilingual urban environment dominated by Bamanankan
and French. These dominant languages are associated with wider communication, education, and
socioeconomic advancement, leading to a gradual marginalization of Bomu. While code-switching
enables flexibility, it also signals a shift that may threaten the long-term vitality of Bomu. Participants
expressed both concern and hope—concern over the decreasing transmission of the language, and hope
through efforts like family storytelling, cultural engagement, and calls for institutional support. The
interviews underscore the need for deliberate, community-led and policy-supported initiatives to
preserve Bomu as both a living language and a cornerstone of Bwa identity in a rapidly changing urban
landscape.

Findings from focus groups

The focus groups revealed collective perspectives on the value of Bomu, challenges to its use, and
suggestions for revitalization.

Cultural significance of Bomu

Bomu was described as a vital link to Bwa traditions and ancestors. “Our language is our soul. If we
lose it, we lose ourselves,” stated a male focus group participant, capturing the deep emotional and
cultural connection many feel toward the language. Participants emphasized that Bomu plays a central
role in fostering unity and pride within the Bwa community in Bamako, reinforcing its significance as
more than just a means of communication—it is a symbol of collective identity and heritage.

Usage patterns and contexts

Participants agreed that Bomu is mostly spoken in family and community settings, with its public use
remaining rare due to the dominance of Bamanankan and French. “Even if  want to speak Bomu outside,
I often switch because people won’t understand me,” noted a female focus group participant,
highlighting the linguistic challenges faced in public spaces. Code-switching was consistently
mentioned as a practical necessity for navigating daily life in Bamako’s multilingual environment.

Perceptions of language shift
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A shared concern emerged about the diminishing use of Bomu among youth. “Our children are growing
up in a different world. If we don’t act now, they may forget our language,” warned an elder male focus
group participant. This sentiment reflected a sense of urgency among participants, who advocated for
community-driven revitalization efforts to ensure the transmission and survival of Bomu across
generations.

Attitudes toward Bamanankan and French

While recognizing the functional value of Bamanankan and French, participants lamented their impact
on the visibility of Bomu. “Bamanankan is useful, but it makes Bomu disappear from our daily talk,”
noted a female focus group participant. Although French was praised for its educational and professional
advantages, it was also critiqued for reinforcing linguistic inequality and contributing to the
marginalization of local languages like Bomu.

Identity and language

Participants expressed pride in their linguistic heritage but acknowledged the necessity of adapting to
urban multilingualism. “I love speaking Bomu. But to live in Bamako, you need more than one
language,” noted a young male focus group participant. This illustrates the balance many Bwa people
navigate between preserving their cultural identity and embracing linguistic adaptability in a diverse
urban environment.

Challenges to language preservation

Key barriers cited included urbanization, lack of institutional support, and the absence of Bomu-
language content in media and schools. “How can we expect children to speak Bomu when it’s not in
their books or on TV?” asked a female focus group participant. This comment underscores the need for
broader structural efforts to integrate Bomu into formal and public domains, making it more visible and
relevant in children's everyday environments.

In whole, the focus group discussions highlighted a shared commitment among participants to
preserving Bomu as a crucial part of Bwa cultural identity. Participants expressed deep emotional and
cultural attachment to the language, viewing it as a vital link to their ancestors, values, and communal
pride. However, they also voiced strong concerns about the declining use of Bomu, especially among
children, due to pressures from dominant languages like Bamanankan and French. While recognizing
the practical benefits of multilingualism in urban settings, participants lamented the reduced presence of
Bomu in public life and educational domains. The lack of institutional support, media content, and
school integration emerged as key obstacles to preservation. Nevertheless, participants demonstrated a
collective will to act, advocating for community-based initiatives such as cultural festivals, storytelling
events, and formal education efforts to revitalize the language. These findings underscore both the
urgency and the potential for sustainable language preservation if supported by both grassroots efforts
and broader policy measures

RESULT AND DISCUSSION
Social Identity Theory: Language as a marker of group identity

Social Identity Theory posits that people derive part of their self-concept from group membership, and
language plays a critical role in that process. In this study, Bomu clearly functions as a strong symbol
of Bwa identity. Participants repeatedly emphasized that speaking Bomu connects them to their heritage,
family traditions, and collective memory:

“When [ speak Bomu, I feel connected to my grandparents and the stories they told us. It’s not just a
language—it’s who we are.”

Interdisciplinary Language and Culture Studies, 2025, 3(1), 52-61.
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Such expressions reflect what Tajfel and Turner (1979) describe as positive in-group identification.
Bomu is not merely a communication tool—it embodies the values, norms, and shared history of the
Bwa people. Even in urban multilingual settings like Bamako, where other languages dominate, the
emotional and symbolic power of Bomu reinforces a sense of belonging and cultural distinctiveness.

This aligns with research (Fishman, 1991; Grenoble & Whaley, 2006), which shows that heritage
languages play a central role in preserving minority group identity, particularly when those groups are
surrounded by more dominant linguistic cultures.

Language Attitude Theory: Attitudes shape language use and maintenance

Garrett’s (2010) Language Attitude Theory helps explain how perceptions about the utility, prestige, or
cultural worth of a language affect speaker behavior and intergenerational transmission. In this study,
participants expressed positive emotional attitudes toward Bomu—describing it as “our soul” and a
source of pride. However, these attitudes are also conflicted by perceptions of Bomu’s limited
functionality in broader society:

“I love speaking Bomu. But to live in Bamako, you need more than one language.”

This illustrates what Garrett (2010) describes as the attitudinal gap between emotional value and
practical utility, particularly in multilingual societies. The dominance of Bamanankan and French in
public, educational, and economic spheres creates a situation in which Bomu, despite its high cultural
value, is often seen as less useful—especially by youth. This tension contributes to language shift and a
decline in intergenerational transmission, as seen in other minority language communities worldwide
(UNESCO, 2003).

Urban multilingualism and code-switching: a coping strategy and a signal of shift

The findings also support literature on code-switching and language adaptation in urban multilingual
contexts (see Gumperz, 1982; Myers-Scotton, 1993). Code-switching between Bomu, Bamanankan, and
French was a common theme across both data sets. While it allows flexibility and inclusion in diverse
environments, it also signals that Bomu is being pushed into more private, less visible domains.

“Even if I want to speak Bomu outside, I often switch because people won’t understand me.”

Such practices reinforce what researchers have termed “domain shrinkage,” where minority languages
retreat to limited contexts (Fishman, 1991). Over time, this can lead to attrition and language
endangerment, particularly when compounded by institutional neglect, as participants noted with the
lack of Bomu in schools and media.

Comparative reflection with recent studies

The findings resonate with recent studies on language shift in multilingual African cities. Batibo (2005)
emphasizes that pressure from dominant national and international languages is a major factor in the
decline of indigenous languages in urban areas. Similarly, Bodomo (2016) observes that while many
African urban dwellers express pride in their ethnic languages, they often prioritize dominant lingua
francas for mobility and survival. Supporting this trend, studies in Senegal (Mc Laughlin, 2008) and
Nigeria (Bamgbose, 2011) reveal that urban youth tend to associate minority languages with rural life
and older generations, unless revitalization efforts are made visible and relevant to younger speakers.

The findings of this study, interpreted through Social Identity Theory and Language Attitude Theory,
show that Bomu remains a central marker of Bwa identity and community cohesion, even as its use
declines in public life. Positive attitudes alone are insufficient for language maintenance if not supported
by institutional frameworks and visible usage in education, media, and public discourse.
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Efforts to preserve Bomu must therefore bridge this gap between cultural pride and practical use. This
involves strengthening grassroots efforts like storytelling and community gatherings, while also
advocating for policy-level interventions, such as bilingual education and media inclusion. Without this,
the emotional significance of Bomu may endure, but its everyday vitality may continue to fade in the
face of urban multilingual pressures.

CONCLUSION

This study has investigated the intricate relationship between the Bomu language and Bwa cultural
identity within the urban multilingual context of Bamako. Drawing on interview and focus group data
and guided by Social Identity Theory and Language Attitude Theory, the study revealed that Bomu is
deeply cherished by the Bwa community as a symbol of heritage, communal belonging, and ancestral
connection. However, it is increasingly marginalized in the public and institutional spheres due to the
dominance of Bamanankan and French, especially among younger generations who associate these
languages with socioeconomic mobility.

This research contributes to the growing body of work on language shift and identity by offering a
localized, qualitative understanding of how urbanization and multilingualism influences local language
vitality. Specifically, it documents the emotional and symbolic significance of Bomu, highlights the
tensions between cultural preservation and modern demands, and emphasizes the practical challenges
of maintaining minority languages in urban African settings. The study also provides empirical support
for theoretical claims about domain shrinkage, attitudinal conflict, and the role of code-switching in
linguistic adaptation.

The findings underscore the urgent need for comprehensive language preservation strategies that go
beyond emotional attachment. While Bomu continues to play a key role in personal and communal
identity, its limited use in education, media, and public life undermines its long-term survival. The study
shows that positive attitudes are not enough; there must be structural support to ensure the
intergenerational transmission and everyday relevance of Bomu.

The implications are clear for educators, policymakers, and community leaders: language planning must
address both the symbolic and functional dimensions of Bomu use. Without active measures, the
language risks further erosion, which would mean not only the loss of a communication tool but also a
diminishing of Bwa cultural heritage.

Preserving Bomu in a multilingual urban context requires a collaborative, multi-level approach that
combines grassroots, institutional, and policy-level efforts. Community-based revitalization initiatives
such as storytelling events, cultural festivals, and Bomu-language clubs should be supported to
encourage use among youth and families. Integrating Bomu into local education systems through
bilingual programs and culturally relevant curricula can help reinforce language pride and competence,
with schools playing a central role. Media and technology must also be harnessed to develop and
promote Bomu-language content across radio, television, and digital platforms, enhancing visibility and
appeal, especially for younger audiences. In addition, national and local language policies should be
advocated to recognize and protect Bomu as part of the linguistic heritage of Mali, including funding
for research, documentation, and teacher training. Intergenerational communication must be
strengthened by raising awareness among parents about the importance of consistently using Bomu at
home. Urban language awareness campaigns in Bamako can further promote linguistic diversity and the
value of indigenous languages like Bomu. The emotional and cultural significance of Bomu must be
matched by its institutional and practical relevance to ensure it remains a living, thriving part of the Bwa
community for generations to come.
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OZET

Bu ¢alismada, Fransiz edebiyati yazart Alphonse Daudet’in 1869 yilinda yayimlanan
Degirmenimden Mektuplar (Lettres de mon moulin) adli eserinden Cornille Usta’min Swrri
hikayesinin Tiirk¢eye yapilmig ii¢ farkli ¢evirisi karsilastirmali olarak incelenmistir. Ceviriler,
cesitli ceviri stratejileri perspektifinden degerlendirilmis ve bu stratejiler, c¢eviri literatiiriinde
siklikla referans verilen Mine Yazici’'min siiflandirma yaklagimlar: dogrultusunda ele alinmistir.
Ayrica, tercih edilen geviri stratejileri, ¢eviri teorisinde onemli bir yere sahip olan Gideon Toury 'nin
Hedef Odakli Ceviri Kurami kapsaminda analiz edilmistir. Bu kurama gore, kaynak metne ve dile
sadik kalinarak gergeklestirilen ceviriler “yeterli”, hedef metne ve dile uyum saglayacak sekilde
yapilan uyarlamalar ise “kabul edilebilir” kategorisi icerisinde degerlendirilmektedir.
Arastirmada, kaynak metin ile ¢eviri metinler arasinda sistematik bir karsilastirma yapilmis ve
cevirmenlerin strateji tercihleri arasinda belirgin farkliliklar oldugu tespit edilmigstir. Ilk ¢eviride,
sozcligii sozctigiine ¢eviri stratejisi agirlikli olarak benimsenerek anlam, bicim ve kiiltiirel 6geler
biiyiik dlgiide korunmugstur. Buna karsilik, diger cevirilerde yerellestirme, ¢ikarma, ekleme ve
sadelestirme gibi c¢esitli stratejiler kullanmilarak hedef kiiltiire ve dile uygunluk on planda
tutulmugtur. Elde edilen bulgular, ¢eviri stratejilerinin hem metnin bi¢imsel yapisi hem de hedef
okuyucuya yonelik islevselligi iizerinde dogrudan etkisi oldugunu ortaya koymaktadir. Bu baglamda
calisma, ceviri siirecinde strateji tercihleri ve karar alma mekanizmalarina iliskin kuramsal ve
uygulamali arastirmalara énemli katkilar saglamayr amaglamaktadir.

Anahtar Sozciikler: Ceviri, Ceviri stratejileri, Degirmenimden mektuplar, Cornille Usta’min Swrri, Hedef Odakl
Kuram

A Comparison of Turkish Translations of the Story Master Cornille’s Secret from
Letters from My Windmill

ABSTRACT

This study comparatively examines three different Turkish translations of The Secret of Master Cornille, a story from
Letters from My Windmill (1869) by the French author Alphonse Daudet. The translations are evaluated from the
perspective of various translation strategies, which are discussed within the framework of classification approaches
frequently referenced in translation studies, notably those attributed to Mine Yazici. Furthermore, the chosen
translation strategies are analyzed in the context of Gideon Toury’s target-oriented translation theory, which
categorizes translations that remain faithful to the source text and language as “adequate,” while adaptations made
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to conform to the target text and language are considered “acceptable.” The study undertakes a systematic comparison
between the source text and the translated texts, revealing significant differences in the translators’ strategic
preferences. The first translation predominantly employs a word-for-word strategy, thereby preserving the meaning,
form, and cultural elements to a great extent. In contrast, the other translations prioritize adaptation to the target
culture and language by employing various strategies such as localization, omission, addition, and simplification. The
findings demonstrate that translation strategies have a direct impact on both the formal structure of the text and its
functionality for the target audience. In this regard, the study aims to contribute significantly to both theoretical and
applied research concerning strategic decision-making processes in translation.

Keywords: Translation, Translation strategies, Letters from My Windmill, Master Cornille’s Secret, Target-Oriented
Approach

GIRIS

Toplumlarin tarihsel siiregte kurdugu kiiltiirel ve dilsel etkilesimler, ¢eviri olgusunun dogmasina ve
gelismesine zemin hazirlamistir. Baslangigta sozlii aktarimla ortaya ¢ikan bu olgu, yazinin icadiyla
birlikte yazili iletisimde de kendine kalict bir yer edinmis ve zamanla kurumsallagarak ¢ok katmanli bir
yaptya kavusmustur. Bugiin ¢eviri, yalnizca diller arasinda anlam aktarimi gerceklestiren teknik bir arag
olmaktan ote; kiiltiirlerarasi iletisimi miimkiin kilan, bilgi iiretimine katki sunan ve ideolojik yapilari
yeniden sekillendirebilen bir siire¢ olarak degerlendirilmektedir. Bassnett (2002), ¢evirinin bu genis
baglamim kiiltiir temelli bir anlayisla ele alirken; Hermans (2007) da ¢evirmenin metin {izerindeki
etkisini ve ideolojik ydnelimlerini one ¢ikararak c¢eviriyi edilgen bir faaliyet olmaktan uzaklastirir.
Benzer sekilde Pym (2010), ceviri ¢alismalarinda disiplinlerarasi bir yaklagimin kaginilmaz oldugunu
vurgular. Son dénem arastirmalar da bu ¢ok katmanli yaklasimi desteklemektedir. Ornegin, Cronin
(2020), kiiresellesen diinyada ceviriyi ¢evresel, etik ve dijital baglamlarda yeniden diisiinmeyi 6nerirken;
Angelelli (2021), ¢cevirmenin sosyo-politik baglamdaki aktif roliinii daha belirgin bir sekilde tartismaya
acmaktadir. Bu dogrultuda, ¢eviri olgusunun yalnizca metinler arasi degil, kiiltiirler arasi bir
arabuluculuk alan1 oldugu vurgulanmaktadir.

Ceviri siirecini yalnizca iki dil arasinda yapilan teknik bir aktarim olarak degerlendirmek, bu ¢cok boyutlu
faaliyetin toplumsal ve kiiltiirel islevlerini gz ardi etmek anlamina gelir. Glinliimiizde ¢evirmen, pasif
bir aktarict degil; anlami1 yeniden kuran, gerektiginde doniistiiren ve yorumlayan aktif bir 6zne olarak
konumlandirilmaktadir. Bu baglamda, ¢evirmenin yaptigi segimlerin yalnizca dilsel degil, ayn1 zamanda
kiiltiirel, ideolojik ve baglamsal bir yonii bulunmaktadir. Ozellikle Toury’nin (1995) ¢eviri normlar
kurami, ¢evirinin belirli bir sosyo-kiiltiirel sistem iginde nasil yapilandigini ortaya koyarak bu alanda
onemli bir kuramsal cerceve sunar. Toury’nin yeterlilik ve kabul edilebilirlik normlari, ¢evirmenin
kaynak metne ne Ol¢iide sadik kaldigi ya da erek kiiltiiriin beklentilerine ne 6l¢lide uyum sagladigi
konusunda analitik bir degerlendirme imkani tanir. Diger yandan, Venuti (1995) ¢eviride “goriinmezlik”
kavramini tartisarak c¢evirmenin hedef kiiltiirde nasil siliklestirildigini sorgular ve erek kiiltiirde
yerellestirme mi yoksa yabancilastirma mi tercih edildigine dair etik bir tartisma baglatir. Hermans’in
cevirlyi sOylem ftretimi olarak degerlendirmesi de, ¢evirmenin yalnizca anlam aktaran degil, aym
zamanda s0ylem kuran bir figiir oldugunu gosterir. Son yillarda Baker ve Jones (2022), ¢evirmenin etik
sorumluluklar ve ideolojik pozisyonunu daha da goriiniir kilan yaklasimlar gelistirmistir. Bu kuramsal
yaklagimlarin ortak noktasi, ¢evirinin artik sadece dilbilimsel bir faaliyet olarak degil; ayn1 zamanda
ideoloji, kiiltiir ve baglamla i¢ ige gecmis bir yap1 olarak ele alinmasi gerektigidir.

Bu arastirma, yukarida Ozetlenen teorik yaklasimlari temel alarak g¢evirmenin roliinii ve stratejik
tercihlerini metin diizeyinde somut Orneklerle analiz etmeyi amaglamaktadir. Boylelikle c¢eviri
eyleminin ardinda yatan bilingli ya da ortiik karar mekanizmalar1 agiga ¢ikarilacak; ¢evirmenlerin, hem
kaynak metne hem de hedef kiiltiire kars1 gelistirdikleri yonelimler kuramsal diizeyde tartismaya
acilacaktir. Aragtirmanin temelini, Fransiz yazar Alphonse Daudet (1869)’in Degirmenimden Mektuplar
(Lettres de mon moulin) adl1 eserinde yer alan Cornille Usta’nin Sirri (Le secret de maitre Cornille)
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baslikli kisa hikaye olusturmaktadir. Calismada amag, kaynak ve hedef metinden alinan rastgele se¢ilmis
orneklerle li¢ farkli ¢evirmenin ayni kaynak metin iizerinde uyguladigi ceviri stratejilerini analiz
etmektir. Bu analizde temel alinan ¢ergeve, Mine Yazici’nin Yazili Ceviri Edinci adl1 eserinde belirttigi
ceviri stratejileridir. Ayrica bu stratejilere dayanarak her bir ¢eviri 6rnegini Toury’nin Erek Odakli
Ceviri Kuraminda 6ne siirdiigii, kaynak metne sadiklik s6z konusu ise yeterlilik ya da erek metne/dile
yakinlik s6z konusu ise kabul edilebilirlik normlarma gore siniflandirmaktir. Analiz, ¢evirmenlerin
anlam aktarimindaki tercihleri, ¢eviri ¢ozlimlemesinde, bigimsel sadakat diizeyleri ve hedef okur odakl
yaklagimlarina gore yapilmistir.

Gideon Toury Hedef/Erek Odakli Ceviri Kurami

Gideon Toury, ¢eviriyi yalnizca iki dil arasinda gerceklesen mekanik bir aktarim siireci olarak degil,
cok katmanli ve baglama duyarl bir kiiltiirel yeniden iiretim alan1 olarak degerlendirir. Ona gore geviri,
yalnizca dilsel doniisiimle sinirli olmayan; ideolojik, toplumsal ve kiiltiirel baglamlarla dogrudan
iligkilendirilen dinamik bir siiregtir (Toury, 1995). Bu yaklasim, ¢eviri faaliyetinin metinler aras1 bir
yeniden yazim oldugunu ve ¢evirmenin, hedef toplumun normlariyla siirekli etkilesim i¢inde kararlar
aldigim ortaya koyar. Toury’nin goriisii, ¢evirmenin yalmzca teknik bir araci degil, aym1 zamanda
kiiltiirel bir yapici, hatta ideolojik bir 6zne oldugunu vurgular (Bassnett, 2002).

Toury’nin Erek Odakli Ceviri Kurami cergevesinde gelistirdigi temel kavramlardan biri “ceviri
normlart”dir. Bu normlar, ¢evirmenin hedef metni {iretirken bagvurdugu dilsel tercihler ve stratejiler
iizerinde belirleyici olan kiiltiirel ve toplumsal diizenleyici ilkeler olarak tanimlanir (Hermans, 1999).
Toury’ye gore bu normlar mutlak degil, baglamsaldir; zamanla degisebilir, hatta ayni toplum iginde
farkli metin tiirlerinde farkli bigimlerde ortaya ¢ikabilir (Toury, 1995, s. 54). Cevirmenin bu normlara
uygun davranip davranmamasi, ortaya cikan geviri lriiniiniin yeterlilik (adequacy) ya da kabul
edilebilirlik (acceptability) diizleminde degerlendirilmesini miimkiin kilar. Kabul edilebilirlik, ¢eviri
metninin hedef toplumun kiiltiirel kodlar1 ve dilsel normlar1 gercevesinde dogal ve islevsel bicimde
algilanmasini ifade ederken; yeterlilik, c¢eviri {iriiniiniin kaynak metne sadakat derecesini gosterir
(Toury, 1995, s. 56-59).

Bu ikili kavramsallastirma, ¢eviri siirecinde yasanan stratejik gerilimleri ortaya koyar. Cevirmen, ¢ogu
zaman hedef toplumun beklentilerine gore kabul edilebilirligi gézetmek adina kaynak metinden
uzaklagmak durumunda kalabilir. Bu baglamda c¢evirmen, yalnizca diller arasinda degil, normlar
arasinda da miizakere eden bir 6zne konumundadir. Son donem ¢eviri kuramcilar1 da bu ¢ok boyutlu
¢evirmen roliinii yeniden tanimlamaktadir. Ornegin, Chesterman (2021), normlarin yalnizca toplumsal
beklentilerden degil, etik sorumluluklardan da beslendigini belirtirken; Jones (2020), c¢evirmenin
kiiltiirel yap1 tizerindeki etkisini daha goriiniir kilacak alternatif modeller 6nerir. Bu tiir yaklagimlar,
Toury’nin teorisini giincelleyerek ¢evirmenin yalnizca normlara uyan degil, kimi zaman onlar
sorgulayan, doniigtiiren bir aktor oldugunu da kabul eder.

Ceviri normlarinin isleyisi yalnizca g¢eviri tiriiniinii degil, ¢eviri siirecini de sekillendirir. Cevirmenin
hedef kiiltiire uyum saglamak adina bagvurdugu stratejiler, bir yandan metni yerellestirirken, diger
yandan kaynak metnin anlam, bigim ya da {islubundan &diin verilmesine yol agabilir. Toury, bu siireci
normatif bir gerceklik olarak degerlendirir ve ¢eviri iirlinlerinin bu cergevede degerlendirilmesi
gerektigini savunur. Dolayisiyla g¢eviri, sabit kurallar izerinden degil, tarihsel ve kiiltiirel baglamlarin
yonlendirdigi tercihler dogrultusunda bigimlenir.

Sonug olarak, Toury’nin ¢eviri kurami, ¢eviri ediminin sadece dilsel bir faaliyet olmadigini, aksine, ¢ok
katmanli toplumsal ve kiiltiirel bir yeniden iiretim siireci oldugunu ortaya koyar. Onun normlar, yeterlilik
ve kabul edilebilirlik gibi kavramlari, ¢gevirmenin konumunu daha analitik bigimde degerlendirme
imkani sunarken; giincel arastirmalar da bu bakis agisini genisleterek ¢evirmeni hem etik hem ideolojik
bir 6zne olarak konumlandirmaktadir.

Interdisciplinary Language and Culture Studies, 2025, 3(1), 62-76.
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Mine Yazic’nin Ceviri Stratejileri Siniflandirmast

Ceviri stratejileri, yalnizca profesyonel ¢evirmenlerin degil, dil 6grenicilerinin de karsilagtigi ceviri
problemlerini ¢6zmek ve anlami en dogru bicimde aktarmak icin bagvurdugu sistematik ve bilingli
uygulamalardir. Mine Yazici (2007), ¢eviri stratejilerini hem dilsel hem de biligsel bir edinim siireci
olarak degerlendirmis; 6zellikle yazili geviri baglaminda bu stratejilerin, bireyin dilsel farkindaligim
derinlestiren, anlam1 yeniden yapilandirma ve metni doniistiirme becerilerini gelistiren araclar oldugunu
vurgulamistir.

Yazic’nin yaklasimi, ¢eviriyi yalnizca bir dilsel aktarim degil; ayn1 zamanda 6grenen bireyin zihinsel
stireclerini aktive eden, iistbiligsel farkindaligimi gelistiren bir egitimsel faaliyet olarak tanimlar. Bu
baglamda ceviri stratejileri, Ogrencilere yalnizca kelime ve yapt Ogretmekle kalmaz; metni
anlamlandirma, baglami analiz etme ve yeniden iiretme gibi ileri diizey diisiinme becerileri kazandirir
(Yazic, 2007, ss. 123—125). Bu yoniiyle geviri, dil 6gretiminde iiretici ve bilinglendirici bir arag olarak
islev goriir; bireyin yazili anlatim becerilerinde hem bigimsel hem anlamsal kontrol diizeyini artirir.

Yazict (2007, ss. 31-39), Yazili Ceviri Edinci adli eserinde, ¢eviri stratejilerinin ¢cogu zaman dillerin
yapisal ve anlamsal ozelliklerine goére ortiisebilecegini belirtmis; ancak farkli geviri geleneklerinin
(6rnegin Alman islevselciligi, Kanada’daki iki dillilik modeli veya Amerikan pragmatik yaklagimi) bu
stratejileri farkli terminolojik ¢ergeveler i¢inde degerlendirdigini de ifade etmistir. Yazici, bu gesitliligin
bir zayiflik degil, ¢eviri kuramlarinin kiiltiirel cesitlilige ve metinsel islevlere duyarliliginin bir
gostergesi oldugunu ileri siirer. Bu goriis, aynm1 zamanda Toury’nin Erek Odakli yaklasimiyla da
ortismektedir; clinkii her ceviri eylemi, belirli bir kiiltiirel baglam ve islevsel beklenti i¢inde
sekillenmektedir. Yazici’nin yaklagimi, 6zellikle ¢eviri egitimi alaninda, 6grencilerin geviri tercihlerini
bilingli kilma ve ¢eviri siirecine iistbilissel farkindalik kazandirma agisindan islevsel bir ¢ergeve sunar.
Giiniimiizde, yazili anlatim becerilerinin gelistirilmesinde ¢eviri stratejilerinin bu sekilde yapilandirilmis
bicimde dgretilmesi, ¢eviri pedagojisinde disiplinler arasi bir yonelim olarak 6ne ¢ikmaktadir (Tiselius,
2022; Schéffner, 2021).

Bu kuramsal arka plana dayanarak Yazici, kendi pedagojik deneyimi ve teorik birikimi dogrultusunda
0zglin bir strateji siniflandirmasi 6nermistir. Bunlar:

a) Sozciigii Sézciigiine Ceviri Stratejileri (Odiingleme, Somutlastirma, Ustanlamli/Altanlaml Ceviri,
Tiiretme, Telafi, Cikarim),

b) Tiimce ve Metin Diizeyinde Anlamsal ve Edimsel Ceviri Stratejileri,

c) Edimsel Ceviri Stratejileri (Yer Degistirme, A¢imlama, Uyarlama, Standartlagtirma, Perspektif
Kaydirma, Agiklamali Ceviri, Yabancilastirma/Yerellestirme, Daraltma/Genisletme). Bu kapsamda
aragtirmada analizlerde kullanilacak yalnizca S6zciigli sozciigline geviri stratejileri ve Edimsel g¢eviri
stratejileri detayli sekilde agiklanacaktir.

Yazicr’nin (2007) geviri stratejileri siniflandirmasi, dil 6gretiminde ¢evirinin pedagojik roliinii temel
alan 6zgiin bir yaklasimdir. Asagida, yazarin tanimladig stratejiler iki ana baslik altinda sunulmaktadir:
(A) Sozcligli Sozcligiine Ceviri Stratejileri ve (B) Edimsel Ceviri Stratejileri. Bu stratejiler, ¢alismada
incelenecek ceviri Orneklerinin degerlendirilmesinde kuramsal bir zemin olusturmak amaciyla
kullanilmistir.

A. Sozciigii Sozciigiine Ceviri Stratejileri

Odiingleme stratejisi, geviri siirecinde gevirmenin, kaynak dildeki bir sdzciigii ya da ifadeyi hedef dile
dogrudan aktararak anlami korumayi1 amagladigi bir yontemdir. Bu strateji iki bi¢imde uygulanir:
dogrudan aktarim, yani kelimenin yapisal veya anlamsal degisiklige ugramadan hedef dile gegirilmesi;
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Oykiinme (calque) ise ifadenin yapisal olarak ¢oziiliip kelime kelime ¢evrilmesidir (Yazici, 2005; Yazic,
2007).

Somutlastirma stratejisi, ¢evirmenin kaynak metindeki soyut veya genel kavramlar: hedef dilde daha
somut ve anlagilir ifadelere doniistiirerek okuyucunun kavrayisimi kolaylastirmay: hedefledigi bir
yontemdir (Yazici, 2007).

Ustanlamli geviri stratejisi, cevirmenin kaynak dildeki alt anlamli bir kavrami daha genel bir ifadeyle
cevirmesini igerirken; altanlamli ¢eviri stratejisi ise genel bir kavrami daha 6zel bir ifadeyle karsilamay1
hedefler (Dickins vd., 2002, s. 56).

Tiiretme stratejisi, ¢evirmenin kaynak dilde mevcut olmayan veya hedef dilde dogrudan karsiligi
bulunmayan kavramlar i¢in, hedef dilin morfolojik ve sdzdizimsel kurallarina uygun yeni terimler veya
ifadeler tiretmesini igerir (Yazici, 2007).

Telafi stratejisi, ¢evirmenin ¢evrilemeyen bir sdzciik veya ifadeyi hedef metnin ilerleyen boliimlerinde
tipografik ozellikler kullanarak (6rnegin italik ya da koyu harflerle) vurgulamasi yontemidir (Fawcett,
1997, s. 31-33).

Cikarim stratejisi, ¢evirmenin kaynak metindeki bir ifadenin dogrudan karsiligini bulamadiginda,
baglam ve genel anlamdan yola ¢ikarak uygun bir hedef dil karsilig1 iretmesini igerir (Yazici, 2007).

B. Edimsel Ceviri Stratejileri

Yer degistirme stratejisi, cevirmenin kaynak metindeki sozciiklerin veya yapilarin dilbilgisel ya da
sozdizimsel kategorilerini hedef dilin kurallarina uygun sekilde yeniden diizenlemesini saglar (Yazici,
2007).

Acimlama stratejisi, ¢evirmenin kaynak metinde agik¢a belirtilmeyen ancak baglamdan veya hedef
kiiltiir bilgisinden yola ¢ikarak ek agiklamalarla anlami1 desteklemesini amaglar (Boztas & Yener, 2005,
s. 7).

Uyarlama stratejisi, cevirmenin metni hedef kiiltiire uygun bicimde yeniden yapilandirarak okuyucunun
anlayisini kolaylastirmay1 hedefledigi bir yontemdir (Yazici, 2007).

Standartlagtirma stratejisi, ¢evirmenin kaynak metindeki toplumsal, yoresel ve zamana bagh dil
farkliliklarimi g6z ardi ederek, dl¢ilinlii ve dilbilgisel kurallara uygun bir dille geviri yapmasini igerir
(Yalgin, 2005, s. 112; Yazici, 2007).

Perspektif kaydirma stratejisi, ¢evirmenin deyim, slogan, argo gibi kaliplasmis ifadeleri hedef dildeki
karsiliklartyla yeniden diizgiilendirme yoluyla aktarmasini amaglar (Yazici, 2007, s. 38).

Agiklamali ¢eviri stratejisi, ¢evirmenin hedef okuyucunun metni daha iyi anlayabilmesi i¢in kiiltiirel,
tarihsel veya teknik unsurlari dipnot, parantez ici bilgi gibi yollarla agiklamasidir (Yazici, 2007).
Yabancilagtirma stratejisi, ¢evirmenin kaynak kiiltlire ait dilsel ve kiiltiirel unsurlar1 hedef metinde
miimkiin oldugunca koruyarak hedef okuyucuda farkindalik yaratmasimi amagclar (Sugin, 2007).
Yerellestirme stratejisi, ¢evirmenin hedef kiiltiire ait Ogeleri c¢eviri metnine dahil ederek hedef
okuyucunun metni daha yakin ve tanidik bulmasin saglamaya c¢aligtig1 bir yontemdir (Dickins vd., 2002,
s. 32).

Daraltma stratejisi, ¢evirmenin hedef kiiltiiriin ya da igverenin taleplerine gore kaynak metni 6zetlemesi
ya da belirli boliimlerini ¢ikarmasi siirecidir (Yazici, 2007, s. 38).

Genisletme stratejisi ise ¢evirmenin kaynak metinde bulunmayan ancak hedef dil okuyucusunun
anlamasini destekleyecek ek bilgileri metne dahil etmesidir (Yazici, 2007, s. 39; Giirgaglar, 2021, s. 48).

Eser Hakkinda Bilgi
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Bu c¢aligmanin odak noktasini, Fransiz yazar Alphonse Daudet’in 1869 yilinda yayimlanan
Degirmenimden Mektuplar (Lettres de mon moulin) adl1 eseri icerisinde yer alan Cornille Usta 'nin Sirrt
(Le Secret de maitre Cornille) adli kisa 0ykii olusturmaktadir. Daudet, bu eserinde Provencel kirsal
yasamini yalin ve duygu yiiklii bir anlatimla betimleyerek geleneksel degerlerin modernlesme siireciyle
nasil catistigini edebi bir bakisla ele alir. Cornille Usta’nin Swrri adli 6ykii, degirmencilik mesleginin
endiistriyel doniisiim karsisinda nasil itibar kaybettigini konu edinir. Hikdyenin bagkahramani olan
Cornille Usta, sanayilesmenin getirdigi bu degisimi kabullenmeyerek geleneksel meslegine tutunur ve
yoksullugunu gururla gizleyerek onurunu korumaya calisir. Bu bireysel direnis, yalnizca bir ustanin
kisisel hikayesi olmaktan 6te, toplumun gecirmekte oldugu yapisal doniisiimlerin sembolik bir temsiline
doniisiir. S6z konusu metin, geleneksel mesleklerin ¢oziiliisii, kirsal kiiltiiriin degisimi ve toplumsal onur
gibi temalar islerken, ayn1 zamanda Fransiz tagrasinin dilsel ve kiiltiirel 6zelliklerini de barindirir. Bu
yonleriyle eser, yalnizca edebi degil ayn1 zamanda sosyokiiltiirel baglamda da ceviri ¢alismalarinda
dikkate deger bir 6rnek sunar. Metnin yerel sdyleyis bi¢imleri, deyimler ve anlati tarzi, ¢eviri siirecinde
cevirmenlerin farkli stratejiler benimsemesine neden olmus ve sadakat-yeniden yaratim dengesi
agisindan anlamli bir zemin olusturmustur (Daudet, 1869).

YONTEM

Arastirmalarda kullanilan ve veri toplama siirecinde uygulanan 6rnekleme yontemleri, aragtirmanin
bilimsel niteligini dogrudan etkileyen temel faktdrlerden biridir. Bu yontemler yalnizca verilerin
toplanma seklini degil, ayn1 zamanda bu verilerin genellenebilirligini ve yorumlanabilirligini de belirler.
Ornekleme stratejisi ne kadar sistemli ve uygun sekilde secilirse, elde edilen bulgularin genel kitleye
uyarlanabilirligi de o 6l¢iide giiclii olur. Bu baglamda, nitel bir arastirma modeliyle yiiriitiilen caligsmada,
dokiiman incelemesi siirecinde basit rastgele 6rnekleme yontemi tercih edilmistir.

Basit rastgele ornekleme yontemi, toplum icindeki her bir iiyenin esit bir olasilikla se¢ildigi bir
ornekleme stratejisidir (Baltaci, 2018, s. 239). Bu yontem, evrendeki her bireyin 6rnekleme dahil edilme
sansinin esit oldugu bir yapiy1 ifade eder. Yani, arastirmanin hedef kitlesinde yer alan her birey tamamen
rastlantisal bir bigimde ve 6nyargidan bagimsiz olarak tarama modeliyle se¢ilmistir. Bu durum, betimsel
nitelik tasiyan Orneklemin temsil giiciinii artirarak, arastirma bulgularmin genellenebilirligini
giiclendirmektedir. Sonu¢ olarak, bu ¢aligmada tercih edilen basit rastgele drnekleme yontemi, hem
ornekleme yanliligini en aza indirmek hem de arastirma sonuglarinin evrensel gegerliligini artirmak
amaciyla bilingli olarak segilmistir. Bu yoOntem, istatistiksel analizlerin dogrulugunu artirirken,
arastirmanin bilimsel tutarliligina da 6énemli bir katki sunar.

Bu aragtirmada, Alphonse Daudet’in kisa hikayelerden olusan Degirmenimden Mektuplar adl1 eserinde
yer alan Cornille Usta 'nin Sirri baglikli hikdyenin cevirileri analiz edilmistir. Kaynak dili Fransizca olan
metinden rastgele se¢ilen ifadelerin ti¢ farkli Tiirkge gevirisi, ¢evirmenlerin geviri siirecinde yol gosterici
olan strateji tercihleri dogrultusunda, Mine Yazici’nin Yazili Ceviri Edinci adli eserinde belirttigi ¢eviri
stratejileri gercevesinde incelenmistir.

Cevirmen kararlari, yalnizca su stratejilerle sinirlt tutulmustur:

o Sozciige Sozciigiine Ceviri Stratejileri: Odiingleme, Somutlastirma, Ustanlamli/Altanlaml
Ceviri, Tiiretme, Telafi, Cikarim

e Edimsel Ceviri Stratejileri: Yer Degistirme, A¢gimlama, Uyarlama, Standartlagtirma, Perspektif
Kaydirma, A¢iklamali Ceviri, Yabancilastirma/Y erellestirme, Daraltma/Genisletme

Ayrica bu geviri 6rnekleri, Toury’nin Hedef Odakli Kurami gercevesinde analiz edilmistir. Toury’nin
"6nciil" kavramlarindan "yeterlilik", kaynak metne sadikligi ifade ederken; "kabul edilebilirlik" hedef
dilin ilke ve kurallarina uygunluk anlamina gelmektedir. Ceviri 6rneklerinin ne derece kaynak metne
sadik kaldig1 ve ne sekilde hedef dile aktarildigi, bu kuram baglaminda degerlendirilmistir. Bu analiz,
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mevcut eserden belirli 6rnek ciimleler segilerek gerceklestirilmis olup elde edilen bulgular ve yapilan
yorumlar, yalnizca bu sinirh 6rneklem ¢ergevesinde degerlendirilmistir.

Caligmada analiz edilen kaynak metin ve geviri drnekleri asagida belirtilmigtir:
KM (Kaynak Metin): Alphonse Daudet (2014). Lettres de mon moulin. Livre de Poche Jeunesse.
C1 (Ceviri 1): Cev. Sonat Kaya (2006). Degirmenimden Mektuplar. Bordo Siyah Yaymlari.

C2 (Ceviri 2): Cev. Sabri Esat Siyavusgil (2017). Degirmenimden Mektuplar. Tiirkiye s Bankasi Kiiltiir
Yaymlar1.

C3 (Ceviri 3): Cev. Yildiz Fakioglu Gékduman (2023). Degirmenimden Mektuplar. Otiiken Nestriyat.

Calismada incelenen kaynak metin ve c¢eviri drnekleri PDF formatinda temin edilmistir. Bu belgeler,
ilgili eserlerin basili siiriimlerinin dijitallestirilmis halleridir. Ancak kullanilan PDF dosyalarinin sayfa
numaralandirmalari, basili kitaplarin fiziksel sayfa yapisiyla birebir ortiismediginden, alintilarda sayfa
numarasi verilmemistir. Bu durum, alintilarin baglam i¢inde degerlendirilmesini kisitlamamakta, ancak
teknik bir sinirlilik olarak not edilmistir.

KAYNAK METIN VE TURKCE CEVIRI ORNEKLERININ COZUMLEMELERI

Asagida, Alphonse Daudet’in Degirmenimden Mektuplar eserinden kaynak metin olarak secilen
Cornille Usta’nin Swrri hikayesi ile ii¢ farklh Tiirkge ceviri 6rnegi karsilastirmali olarak sunulmakta ve
analiz edilmektedir.

1. KM: Francet Mamai, un vieux joueur de fifre, qui vient de temps en temps faire la veillée chez
moi, en buvant du vin cuit, m’a raconté I’autre soir un petit drame de village dont mon moulin a
été témoin il y a quelque vingt ans. Le récit du bonhomme m’a touché, et je vais essayer de vous le
redire tel que je I’ai entendu.

C1: Eski bir fifre ¢algicist olan Francet Mamai, arada bir sicak sarap igmeye gelip bende kalirdi. Gegen
aksam, yirmi y1l kadar 6nce benim degirmende yasanan kiigiik bir kdy dramimi anlatti. Adamcagizin
hikdyesi beni fazlasiyla duygulandirdi, ben de bunu size oldugu gibi aktarmaya ¢alisacagim.

(C2: Ara sira, geceleri bizde sarap icerek vakit geciren Francet Mamai yok mu? Hani canim, su yash
fifreci! Iste o... Gegen aksam, yirmi y1l dnce bizim degirmende gecen kiigiik bir koy faciasini anlatt1.
Adamin oykiisii bana 6yle dokundu ki, ben de size duyduklarimi oldugu gibi anlatmak istiyorum:

C3: Ara sira bana aksam oturmasina gelen eski fifreci Francet Mamai, gegen aksam birlikte pismis sarap
icerken yirmi yi1l dnce degirmenimde gecen bir kdy dramindan bahsetti. Bu adamin anlattiklar: resmen
icime igledi, onun anlattig1 sekliyle paylasmaya calisacagim sizlerle.

Kaynak metinde gegen fifre calgist kiigiik ve tiz sesli bir nefesli ¢algidir; genellikle askeri bandolarda
veya geleneksel miiziklerde kullanilir. Fliite benzese de daha ince ve yiiksek seslidir. Sara¢ (2009, s.
602) ise “1. cigwrtma, 2. fifre” olarak tanimlar. Ayrica vieux sifatt hem eski hem de yasli anlamlarin
ifade etmektedir. Kaynak metindeki un vieux joueur de fifre betimleme sifat1 C1°de eski bir fifre calgicisi
seklinde sézciligii s6zciigiine, bire bir ¢eviri stratejisi ile erek metne ¢evrilmistir. Diger ifade bonhomme
ise adamcagiz seklinde yerellestirilerek erek metne aktarilmistir ayrica fazlasiyla zarfi da erek metne
eklenmistir. Bu baglamda ¢evirmenin daha ¢ok edimsel ¢eviri stratejilerini tercih ettiginin belirtebiliriz.
(2’de genel olarak gevirmenin kaynak metnin dizgesinden uzaklasip serbest bir ¢eviri benimsedigini
sOyleyebiliriz. Ayrica kaynak metinde tek ciimle olan ifade dilbilgisel olarak yeniden diizgiilendirilerek
yer degistirme stratejisine bagvurulmustur. Hani camim, su ifadeleri ile erek metne eklenerek
uyarlanmistir. Cevirmen erek dil okuruna yakin olmay1 tercih etmistir. Diger yandan jouer- ¢algict
kelimesi erek metinden g¢ikarma stratejisi tercih edilerek cikarilmistir. Adamin 6ykiisii bana o6yle
dokundu seklindeki ¢eviri tercihiyle kaynak metinde verilmek istenen ileti, benzer esdegerlikte erek
metinde anlam bulmustur. Cevirmen genel olarak edimsel ¢eviri stratejileri 6n planda tutmustur. C3’te

Interdisciplinary Language and Culture Studies, 2025, 3(1), 62-76.



Degirmenimden Mektuplar| 69

de jouer ifadesi ¢ikarma stratejisi kullanilarak erek metne ¢evrilmemistir. Bu adamin anlattiklar: resmen
icime isledi, seklinde cevirisiyle ¢cevirmen erek dil okuruna yakin olmay1 tercih ederek yerellestirme
stratejisini kullanmigtir. Bu baglamda edimsel geviri stratejileri 6n planda tutulmustur.

2. KM: Notre pays, mon bon monsieur, n’a pas toujours été un endroit mort et sans refirains comme
il est aujourd’hui.

C1: Efendim, eskiden yoremiz simdi oldugu gibi olii, isimsiz bir yer degildi.
C2: Ah efendim, bizim memleket, eskiden bugiinkii gibi 611, sesi kisilmis bir yer degildi.
C3: “Beyefendicigim, bu diyarlar simdiki gibi durgun, adi sant bilinmeyen bir yer degildi.”

Kaynak metinde, hikdyede, yasadiklar1 yerdeki degirmen olay1 anlatilmaktadir. Bu sebepten kaynak
dildeki notre pays ifadesi sozlik anlamiyla silkemiz anlamina gelse de burada kast edilen o halkin
yasadig1 kiigiik bir yerlesim yeridir. Bu baglamda C1°de ¢evirmen kaynak metindeki ifadeyi erek metne
alt anlamli ¢eviri stratejisini kullanarak yoremiz seklinde erek dile yakin anlamda ¢evirmistir. Kaynak
metindeki mon bon monsieur hitap sdzciigii de benzer sekilde yerellestirilerek efendim olarak hedef dile
yakinlik gozetilerek aktarilmistir. N'a pas toujours été un endroit mort ifadesi sdzciigii sézciigiine
stratejisi ile aktarilmistir ve et (ve) baglaci ¢ikarma stratejisi ile ¢ikarilarak climle virgiille bagli ciimle
halini almigtir. Kaynak metindeki anlam genel olarak séz konusu c¢eviri 6rneginde esdeger anlam
tasimaktadir. Ayrica ¢cevirmen sans refrains comme il est aujourd’hui ifadesinde ¢ikarim stratejisine
bagvurarak tiim climleyi efendim, eskiden yoremiz simdi oldugu gibi 0/ii, isimsiz bir yer degildi seklinde
daha ¢ok sozciigii sdzcligline geviri stratejisini benimseyerek yeterli ceviriler yapmistir. C2’de ise sans
refrains ifadesi uyarlama stratejisi benimsenerek sesi kisi/mig olarak erek dile uyarlanmistir. Ceviri
orneginde virgiille bagli climle tercih edilmistir. C3 drneginde cevirmen sans refrains ifadesini erek dile,
(2 orneginde oldugu gibi, uyarlama stratejisini tercih ederek ¢evirmistir. Kaynak metindeki Notre pays,
mon bon monsieur, n’a pas toujours été un endroit mort et sans refrains comme il est aujourd’hui,
climlesi Beyefendicigim, bu diyarlar simdiki gibi durgun, adi sami bilinmeyen bir yer degildi, olarak
cevrilerek genel olarak yogun sekilde yerellestirme ceviri stratejisi ile kaynak dilin kiiltiirel
aliskanliklarina uygun bir bigimde ¢evrilmistir. Hem C2’de hem de C3’te edimsel geviri stratejilerinin
on planda oldugunu ifade edebiliriz.

3. KM: Moi, j’apportais mon fifre, et jusqu’a la noire nuit on dansait des farandoles.
C1: Ben de fifremi getirirdim, hava zifiri karanlik oluncaya kadar farandol dansi yapardik.
C2: Ben de fifremi getirirdim; gece oluncaya dek dans edilirdi.

(C3: Ben de fifremi gotiirtirdiim, gece gec saatlere kadar e/ ele tutusur farandole oynardik.

Kaynak metinde gecen farandole dansi el ele tutusarak oynanana bir Giiney Fransa dansidir (Sarag, s.
588). Genellikle uzun bir insan zinciri seklinde, katilimcilarin el ele tutusarak ya da omuzlara tutunarak
daire veya yilan gibi kivrilarak dans ettigi hizli ve tempolu bir halk dansidir. C1°de ¢evirmen bu kiiltiirel
Ogeyi birebir, sdzcligli sdzcligiline farandol dansi olarak ¢evirmis ama ayni zamanda kaynak dilde daha
anlagilir olsun diye dipnot ile agiklamada bulunmustur. Bu baglamda ¢evirmenin edimsel ¢eviri
stratejisini benimsedigini ifade edebiliriz. C2’de ise sadece dans seklinde herhangi bir kiiltiirel 6ge
detayinda bulunulmadan farandol s6zciigii ¢ikarma stratejisi ile ¢ikarilarak erek dile aktarilmamistir. Bu
baglamda c¢evirmen kiiltiirel farkliligi g6z ardi ederek anlami sadelestirerek standartlagtirma geviri
stratejisini tercih etmistir. Boylece ¢evirmenin ¢evirmen edimsel ¢eviri stratejisini 6n planda tutmustur.
C3’te ¢evirmen el ele tutusur farandole oynardik olarak farandole seklinde kaynak dilde, Fransizcada,
birebir yazildigi gibi ddiingleme stratejisiyle erek dile ¢evirmistir. Burada sozciigii sozciigiine geviri
stratejilerinden tercih edilmistir. Ayrica nasil oynandigina dair el ele tutusur ifadesini ekleme
stratejisiyle agiklayarak erek metne ilave etmistir.
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4. KM: Tout beau, tout nouveau!

C1: Cok giizel, yepyeni bir fabrika!

C2: Bilirsiniz ya, eskinin alicist olmaz, derler.
C3: Taze bardagin suyu soguk olur, derler.

Kaynak metindeki deyim C1’de kaynak dile yakin olarak ¢ok giizel, yepyeni seklinde birebir, sdzcligii
sozcligiine ¢evrilmistir. C2’de ise ¢evirmen ifadeyi erek dilde daha anlagilir kilmak i¢in yerellestirme
ceviri stratejisini tercih edip bilirsiniz ya, eskinin alicisi olmaz deyimiyle erek dile aktarmistir. C3 6rnegi
de bilirsiniz ya, eskinin alicist olmaz olarak deyimi yerellestirip erek dilde islevsel esdegerlik biitiinliigii
saglayacak sekilde g¢evirmistir. C2 ve C3 c¢evirmenlerinin edimsel g¢eviri stratejisini benimsedigi
goriilmektedir.

5. KM: « N’allez pas la-bas, disait-il ; ces brigands-1a, pour faire le pain, se servent de la vapeur,
qui est une invention du diable, tandis que moi je travaille avec le mistral et la tramontane, qui sont
la respiration du bon Dieu... »

C1: “Gitmeyin oraya!” diyordu. “Bu haydutlar, ekmek yapmak icin buhar kullaniyorlar, bu seytanin
icadidir, oysa ben Iyi Tanri’nin nefesi olan karayel ve yildiz yelini kullaniyorum.”

C2: “Sakin ha, oraya gitmeyin,” diyordu, “Bu haydutlar, un yapmak i¢in buhar kullaniyor. Buhar seytan
isidir. Ama ben poyrazla, mistralle calisirim. Poyrazla mistral, Tanri’nin solugudur...”

C3: ‘Gitmeyin oraya’ dedi. ‘Bu haydutlar, ekmek yapmak icin seytan icadi buhar1 kullaniyorlar. Benim
degirmenimin kanatlari ise Tanrinin solugu karayel ve yildizyeliyle doner’.

Kaynak metinde gecen le mistral ve la tramontane ifadeleri, Fransizca'da Gliney Fransa’ya 6zgii cografi
riizgar adlaridir. C1°de bu ifadeler karayel ve yildiz yeli olarak ¢evrilmistir. Ik bakista yerellestirme
stratejisi gibi goriinse de bu karsiliklar Tiirkgede meteoroloji terminolojisinde karsiligi olan terimlerdir.
Bu nedenle burada tercih edilen strateji terimsel esdegerliktir. Cevirmen, hedef dilde yerlesik olan
bilimsel karsiliklart kullanarak hedef metnin dogrulugunu ve terminolojik tutarliligini saglamistir.
Cevirmen edimsel ¢eviri stratejisini 6n planda tutmustur. C2 6rneginde ise hem yabancilastirma hem de
yerlilestirme ¢eviri stratejileri kullanilmistir. Cevirmen mistral sdzcliglinii kaynak dilden oldugu gibi
Odiing alarak yabancilagtirma stratejisini tercih ederken diger yandan tramontane soézciigiinii poyraz
olarak erek dil okurunun anlayacagi sekilde cevirmistir. Ayrica kaynak metinde yer alan pour faire le
pain yani ekmek yapmak igin ifadesi un yapmak olarak yorumlanarak kismi anlam kaymasina yol
acmustir. S6z konusu ifade diger ceviri 6rneklerinde birebir ¢evrilmistir. C3’te de ilk geviri 6rneginde
oldugu gibi ifadeler karayel ve yildiz yeli seklinde yerellestirme stratejisine basvurularak ¢evrilmistir.
Genel olarak ¢eviri islemlerinde edimsel ¢eviri stratejileri benimsenmistir.

6. KM: Dans le pays on pensait que le vieux meunier, en renvoyant Vivette, avait agi par avarice;...
C1: Yorede herkes, ihtiyar degirmencinin Vivette’i cimriligi nedeniyle gonderdigini disiiniiyordu.

(2: Memlekette herkes, yash degirmencinin, eli sikiliktan Vivette’i kapt disar ettigini saniyordu.

C3: Yore halki, Vivette’i yanindan gondererek yash degirmencinin pintilik ettigini diisiintiyordu.

Kaynak metindeki par avarice ciimlesi C1 6reginde cimriligi nedeniyle seklinde anlamsal esdegerlik
korunarak erek metne birebir aktarilmigtir. Kaynak metne daha yakin bir ¢eviri oldugunu ifade
edebiliriz. Bu baglamda s6zciigii sdzciigiine geviri stratejileri benimsenmistir. C2’de eli sikiliktan olarak
erek metne gevrilerek erek dilde yerellestirerek daha kiiltiirel bir anlamda ¢eviri islemi gergeklesmistir.
Cevirmen edimsel ¢eviri stratejisini 6n planda tutmustur. C3 orneginde ise pintilik ettigini diistiniiyordu
seklinde yorumlanarak erek metne uyarlanmistir. Boylece ¢evirmenin edimsel g¢eviri stratejilerine
bagvurdugu goriilmiistiir.
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7. KM: On trouvait trés mal aussi qu’un homme du renom de maitre Cornille, et qui, jusque-la,
s’était respecté, s’en allat maintenant par les rues comme un vrai bohémien, pieds nus, le bonnet
troué, la taillole en lambeaux...

C1: Ayrica, Cornille Usta gibi taninmis ve simdiye kadar saygi gérmiis bir adamin, gercek bir Cingene
gibi yalinayak, basinda delik bir kiilah, kemeri paramparca bir halde sokaklarda dolagmasi hi¢ de hos
kargilanmiyordu.

C2: Sonra Cornille Usta gibi taninmis, o zamana dek herkesin saydigi bir adamin, yalinayak, basinda
delik desik bir kiilah, sirtinda lime lime bir ceket, sokaklarda dolagsmasi, hi¢ de hosa gitmiyordu...

C3: Yore halkinin hos karsilamadigi bir bagka sey ise Cornille Usta olarak sani yii- riiyen, sayilan sevilen
bu adamin delik desik beresi, lime lime olmus kemeriyle sokaklarda yalinayak dolastyor olmasiydi.

Kaynak metinde yer alan comme un vrai bohémien ifadesinde bohémien kelimesinin tarihsel kdkeni ve
anlami baslangigta Cekya'daki Bohemya bdlgesinden gelen insanlar i¢in kullanilmigtir. Zamanla, bu
terim Avrupa'da gdcebe yasam tarzim1 benimseyen Cingenelerle iliskilendirilmis ve Fransizca'da
"cingene" anlaminda kullanilmaya baglanmistir. Ayrica 19. ylizyilda, zamanla, &zellikle Paris'te,
toplumun geleneksel normlarina uymayan, Ozgiir ruhlu sanatgilari, bireyleri tanimlamak igin
kullanilmaya baglanmistir. (Sarag, s. 164) “1. Bohemyal1” ve “2. Cingene” olarak tanimlamaktadir. C1
orneginde kaynak metindeki anlam erek dilde de benzer esdegerlikte verilmistir. Diger ¢eviri 6rnekleri
C2 ve C3’te ise bu ifade ¢gikarma stratejisi tercih edilerek erek metinden ¢ikarilmistir. Kaynak metindeki
la taillole genellikle tagrada giyilen bel ¢evresine sarilan geleneksel kumas kusak anlamina gelmektedir.
C1 ve C3’te genel anlamda kemer olarak ¢evrilmistir. Yerellestirme stratejisine bagvurularak erek dil
okurunda islevsel esdegerlik saglanmistir. Bu baglamda edimsel ¢eviri stratejisinin 6n planda oldugunu
ifade edebiliriz. C2’te ise cevirmen ceket olarak ¢evirerek yanlis bir ¢eviri islemi gergeklestirmistir.

8. KM: Tout cela sentait le mystére et faisait beaucoup jaser le monde.

C1: Biitiin bunlar insanlara gizemli geliyor ve dedikodulara neden oluyordu.

C2: Bitiin bunlar, halka gizemli geliyor ve herkesin ¢enesini yoruyordu.

(3: Biitiin bunlar isin gizemini daha da artirtyordu, yash adam milletin diline dolanmsti.

Kaynak metinde yer alan jaser le monde deyimi dedikodu yapmak anlamma gelmektedir. C1’de
cevirmen kaynak dildeki anlami benzer sekilde erek dilde anlasilacak sekilde agiklamistir. Sozcuigii
sOzcligiine geviri stratejisi tercih edilmistir. C2 6rneginde ise gevirmen ¢enesini yoruyordu olarak erek
dil okuruna daha yakin olmak adina, kaynak dildeki deyimi yerellestirme stratejisini 6n planda tutarak
cevirmistir. Boylelikle kiiltiirel uyum saglanmistir. Bu baglamda edimsel ceviri stratejisine
bagvurulmustur. C3’te ise ¢evirmen milletin diline dolanmigti deyimi tercih ederek kaynak dildeki
deyimi erek dile uyarlama stratejisi ile ¢cevirmistir. Boylece ¢evirmen tarafindan edimsel geviri stratejisi
On planda tutulmustur.

9. KM: En faisant danser la jeunesse avec mon fifre, je m’apercus un beau jour que I’ainé de mes
garcons et la petite Vivette s’étaient rendus amoureux ’un de Pautre.

C1: Giizel bir giinde, ydrenin genglerini fifre ¢alarak dans ettirirken, ogullarimdan biiyiigii ile Vivette 'in
birbirlerine asik olduklarin fark ettim.

C2: Geng kizlarla delikanlilar: fifre galarak dans ettirip dururken, bir giin, bizim oglanlarin biiyiigiiyle
Vivette 'cigin birbirlerine abay: yaktiklarini anladim.,

C3: Bir giin gengleri fifremle oynatirken, benim en biiyiik oglanla kii¢iik Vivette 'in birbirlerine asik
olduklarim fark ettim.
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Kaynak metinde yer alan la jeunesse yani gencler ifadesi C1°de yorenin sézciigiiniin ilave edilmesiyle
ile yorenin gengleri seklinde ekleme stratejisine bagvurularak yorumlanmistir. Ayrica petite Vivette
ifadesinde petite sifat1 sifati ¢ikarma stratejisi tercih edilerek erek metne metinden ¢ikarilmistir. Diger
ifade s’étaient rendus amoureux ['un de I’autre kaynak dile sadik kalinarak birebir ¢eviri stratejisiyle
birbirlerine dsik olmak seklinde cevrilmistir. C2 Orneginde ise la jeunesse sOzciigii genc kizlarla
delikanlilar olarak uyarlama stratejisi 6n planda tutularak erek metne anlamda genislettirilme yapilarak
aktarilmistir. Diger ifade petite Vivette ise yerellestirme ile erek dilde sik kullanilan sevgi katma
anlaminda Vivette ‘cigin olarak cevrilmistir. Ayrica gevirmen abayt yakmak deyimini tercih ederek erek
dile 6zgl bir ifade ile anlam yerellestirmistir. Bu baglamda genel olarak edimsel ¢eviri stratejileri
benimsendigini ifade edebiliriz. C3’te ise la jeunesse sozcigl sozcligiine gengler olarak erek metne
cevrilmistir. Ayni sekilde petite Vivette de birebir kiigiik Vivette olarak gevrilmistir. Diger ifade dsik
olmak deyimi ile birebir erek metne ¢evrilmistir. Kaynak metne sadik kalinarak yapilan ¢eviri 6rneginde
cevirmen tarafindan s6zciigii s6zciigiine ¢eviri stratejileri 6n planda tutulmustur.

10. KM: Seulement, comme nos amoureux avaient souvent occasion d’étre ensemble, je voulus...
C1: Yalniz, bizim dsiklar her an1 birlikte gecirdiklerinden,...

C2: Yalniz, bizim sevdalilar, birbirlerini pek sik gordiikleri i¢in,...

C3: Sadece, cifte kumrular sik sik bir araya geldikleri i¢in...

Kaynak metindeki nos amoureux yani bizim asiklar sozciigii C1’de sozciigii sozciigiine geviri stratejisi
tercih edilerek erek metne aktarilmistir. Kaynak metne sadiklik s6z konusudur. C2’de ise ¢cevirmen bizim
sevdalilar seklinde ifadeyi erek dile yakin olmay1 tercih ederek yerellestirme stratejisine basvurmustur.
C3 orneginde de benzer sekilde erek dilde sevgililer i¢in kullanilan ifade ¢ifie kumrular tercih edilerek
yerellestirme stratejisi kullanilmigtir. Bu baglamda C2 ve 3 drneklerinde edimsel ¢eviri stratejileri 6n
planda tutulmustur.

11. KM: J’eus le ceeur crevé de les entendre... Sans perdre une minute, je courus chez les voisins,
je leur dis la chose en deux mots, ...

C1: Onlar dinlerken i¢im par¢aland.... Bir dakika bile kaybetmeden komsulara kostum, onlara durumu
iki sozle acikladim. ..

C2: Onlan dinledikge, yiiregim par¢alanacak gibi oluyordu. Hemen, dakika gecirmeden, komsulara
kostum ve onlara, iki s6zle konuyu anlattim.

C3: Yiiregim burkuldu onlar1 dinlerken... Kaybedecek bir dakika bile yoktu, hemen komsulara gittim.
Hizlica anlattim olanlar, ...

Kaynak metinde yer alan ifadeler C1°de le caeur crevé erek metne i¢im parcalandi ve je leur dis la chose
en deux mots erek dile iki sozle agikladim olarak kaynak dile sadik kalinarak sozciigii sdzciigiine ¢eviri
stratejisi On planda tutularak yapilmistir. C2 Orneginde ise J'eus le cceur crevé ifadesi erek metne
uyarlama stratejisi ile yiiregim parcalanacak gibi oluyordu seklinde ¢evrilmistir. Ayrica diger ifade je
leur dis la chose en deux mots erek metne daha agiklamali bir sekilde ¢evrilmistir. Bu baglamda genel
olarak ¢cevirmenin edimsel ¢eviri stratejilerini benimsedigini belirtebiliriz. C3’te kaynak metindeki J eus
le coeur crevé erek metne yerellestirme stratejisi benimsenerek Yiiregim burkuldu olarak deyim olarak
cevrilmistir. Ayrica diger ifade hizlica anlattim olanlar: seklinde uyarlama ceviri stratejisi tercih
edilerek erek metne aktarilmistir. Boylece s6z konusu ¢eviri drneginde de edimsel ceviri stratejisi 6n
planda tutulmustur.

12. KM: Sitét dit, sitot fait.
C1: Kararmzi verdigimiz anda da uyguladik.

C2: Dedigimizi de hemen yaptik.
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C3: Laf agizdan ¢ikmusti bir kere.

Kaynak metinde yer alan ctimle erek dilde kaliplagmis bir ifadedir. “Soylenir s6ylenmez yapilir ya da
sOylenmisse yapilmistir.” anlamlarina gelmektedir. C1 Orneginde ¢evirmen uyarlama stratejisine
bagvurarak kararimizi verdigimiz anda da uyguladik seklinde 06zli ifadeyi erek dile uyarlamigtir.
Bdylece bu drnekte edimsel ¢eviri stratejilerden yararlanilmistir. C2°de ise gevirmen kaynak metne sadik
kalarak hedef dilde de benzer sekilde ¢eviri islemini gerceklestirmistir. Anlamsal esdegerligin saglandig1
geviri Orneginde sozciigii sozcligiine ceviri stratejisi on planda tutulmustur. C3 Orneginde ise
yerellestirme stratejisi tercih edilerek laf agizdan ¢ikmisti bir kere olarak kaynak dildeki kaliplasmis
ifade hedef dile de kiiltiirel esdegerlikte aktarilmistir. Bu baglamda g¢eviri 6rneginde edimsel ¢eviri
stratejisinin 6n planda oldugunu ifade edebiliriz.

13. KM: — Pauvre de moi! disait-il. Maintenant, je n’ai plus qu’a mourir... Le moulin est déshonoré.
Cl: “Zavalli ben,” diyordu. “Artik 6lmekten baska carem yok. Degirmenin serefi lekelendi.”

C2:- Vah zavallr ben! diyordu, artik 6lmekten baska umarim kalmadi... Degirmenin onuru bitti!

C3: Yazik bana!’ diyordu. ‘ Artik tek carem 6lmek. Degirmenimin serefi lekelendi.’

Kaynak metindeki ifade C1°de Zavalli ben,” diyordu. “Artik olmekten baska ¢arem yok. Degirmenin
serefi lekelendi.” olarak kaynak dile oldukga yakin bir sekilde anlam bulmustur. Cevirmen, kaynak
dildeki iletiyi erek dilde benzer sekilde aktarmistir. Bu durum, sézcligli sozciigiine ceviri stratejisinin
benimsendigini gostermektedir. Ote yandan, C2 orneginde yer alan “Vah zavalli ben!” ifadesiyle,
ckleme stratejisi kullanilarak erek dilde duygusal anlamin giliglendirilmesi amaglanmig ve uyarlama
stratejisiyle metin erek dile aktarilmistir.

Ayrica onuru bitti seklinde yorumlanarak yeniden yazilmistir. Boylece genel olarak edimsel geviri
stratejileri benimsenerek hedef dilde daha etkileyici ¢eviri yapilmak istenmistir. C3’te Yazik bana
seklinde kaynak dile sadik kalinarak birebir ¢evrilmistir. Diger ifade iyelik eki (benim) ekleme
stratejisiyle eklense de Degirmenimin serefi lekelendi seklinde semantik olarak kaynak dile yakin bir
ceviri tercih edilmistir. Boylece ¢evirmenin sézcligli sozciigiine ¢eviri stratejisini benimsedigini ifade
edebiliriz.

14. KM: Maitre Cornille ouvrait de grands yeux. 1l avait pris du blé dans le creux de sa vieille main
et il disait, riant et pleurant a la fois :

— C’est du blé!... Seigneur Dieu!... Du bon blé!... Laissez-moi, que je le regarde.

C1: Cornille Usta gozlerini fal tasi gibi agnustr. Yasliliktan burusmus avucuna bugday doldurmus, hem
aglayip hem de giilerek, “Bu bugday! Ulu Tanrim! Iyi bugday! Birakin beni, onlara bakayim,” diyordu.

C2: Cornille Usta'min gozleri fal tagi gibi a¢ilmisti. Burusuk elinin avucuna bugday doldurmus, hem
giilityor, hem agliyor, hem de:

- Bugday bu! Tanrim! diyordu, hem de iyisinden. Birakin da seyredeyim.

C3: Gozlerine inanamiyordu, Cornille Usta. Bir yandan giiliiyor, bir yandan agliyordu. Yash elleriyle
bugday1 avuglarna alip, ‘Iste bugday!... Soylu bugday!... Ger¢ek bugday!.. 1zin verin, doya doya
seyredeyim’ dedi.

Kaynak metinde yer alan Maitre Cornille ouvrait de grands yeux ifade C1 6meginde Cornille Usta
gozlerini fal tasi gibi a¢migti seklinde hedef dilin kitiirel anlatimiyla aktarilmistir. Cevirmen hedef
kiiltiirde daha etkili olarak deyiminle ifade ederek yerellestirme stratejisine bagvurmustur. Ayrica C’est
du blé!... Seigneur Dieu!... Du bon blé!... ifadesi genel olarak Bu bugday! Ulu Tanrim! Iyi bugday!
seklinde birebir erek dile aktarilmistir. Kaynak metne bagli kalinarak anlam ve climle yapilari
korunmaya ¢alisilmistir. Bu baglamda daha ¢ok s6zciigii sdzciigiine ¢eviri stratejilerinin tercih edildigini
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sOyleyebiliriz. C2 orneginde ilk ciimle C1’de oldugu gibi hedef dile yerellestirme stratejisi tercih
edilerek ¢evrilmistir. Diger ifade ise Bugday bu! Tanrim! diyordu, hem de iyisinden olarak uyarlama
stratejisi ile hedef dile aktarilmigtir. Daha ¢ok hedef dile yakin olmayi tercih eden ¢evirmenin edimsel
geviri stratejisini 6n planda tutmaya calismistir. C3’te ise ¢evirmen s6z konusu ifadelerin Gozlerine
inanamiyordu, Cornille Usta, ve ‘Iste bugday!... Soylu bugday!... Ger¢ek bugday!.. geviri isleminde
uyarlama stratejisini tercih ederek ifadeleri yeniden yazarak erek dile yorumlamistir. Bu baglamda
cevirmenin edimsel ¢eviri stratejisini benimsedigini ifade edebiliriz.

15. KM: Que voulez-vous, monsieur !... tout a une fin en ce monde, et il faut croire que le temps
des moulins a vent était passé comme celui des coches sur le Rhone, des parlements et des jaquettes
a grandes fleurs.

C1: Ne yaparsiniz, mésyo! Bu diinyada her seyin bir sonu var, Ren Nehri boyunca gidip gelen kayiklarin,
kukuletal1 boyun atkilarmin ve iri ¢igekli ceketler gibi yeldegirmenlerinin de artik devri gegti.

C2: Ne yaparsiniz efendim! Bu diinyada her seyin bir sonu var. Rhdne boyunca gidip gelen pazar
kayiklarinin, kukuletali boyun atkilarinin, iri ¢igekli ceketlerin modasi nasil gegmisse, yel degirmenleri
de artik tarihe karismis olmali!

C3: - cevrilmemis

Kaynak dilde erkeklere hitap etmek i¢in kullanilan monsieur sdzciigii C1’e kaynak dildeki telaffuzuyla
mosyo seklinde cevrilmistir. Cevirmen Odiingleme stratejisini benimsemistir. Bu ifadede sozciigii
sOzciigiine ceviri stratejisine bagvurulmustur. Diger ifade sur le Rhone ise Ren Nehri boyunca olarak
erek dilde yerellestirme stratejisi ile anlam bulmustur. Bu ifadenin ¢evirisinde ise edimsel ¢eviri stratejisi
on planda tutulmustur. C2’ise Efendim kelimesiyle erek dile hitap eden bir ¢eviri ile yerellestirme
stratejisine bagvurulmustur. Kaynak dildeki diger sozciik sur le Rhone erek dile oldugu gibi aktarilmugtir.
Erek dil okuru agisindan anlami belirsiz kalan bu ifadede odiingleme stratejisi tercih edilmistir. S6z
konusu c¢eviri drneginde bdylece hem sozciigii sdzcligline ¢eviri stratejisine hem de edimsel ceviri
stratejisine bagvurulmustur. C3 Orneginde ise PDF olarak kullanilan kaynakta ceviri islemi
gerceklestirilmemistir.

BULGULAR

Bu calismada Alphonse Daudet’in Degirmenimden Mektuplar adli kisa hikdyelerden olusan eserinin
Cornille Usta 'nin Swrri baglikli hikayesinin ti¢ farkli ¢eviri 6rnegi Erek Odakli Kuram baglaminda ve
Mine Yazict'min Yazili Ceviri Edinci eserinde belirttigi ceviri stratejileri kapsaminda c¢eviri
kiyaslamasiyla incelenmistir. Cevirmenlerin tercih ettigi ¢eviri stratejileri sadece Sozciigli Sozciigiine
Ceviri Stratejileri (Odiingleme, Somutlastirma, Ustanlamli/Altanlamli Ceviri, Tiiretme, Telafi, Cikarim)
ile Edimsel Ceviri Stratejileri (Yer Degistirme, A¢imlama, Uyarlama, Standartlagtirma, Perspektif
Kaydirma, Agciklamali Ceviri, Yabancilagtirma/Yerellestirme, Daraltma/Genisletme) kategorisi
baglaminda analiz edilmistir. Ayrica ¢evirmen kararlari, Toury’nin ¢eviri isleminde belirttigi kaynak
metne sadiklik tercih edilmisse yeterlilik normu; erek dile yakinlik gozetilmisse kabul edilebilirlik
normu kapsaminda incelenmistir. Basit Ornekleme yontemiyle secilen c¢eviri Ornekleri, ceviri
analizlerinin genel gecerliliginin artmasina olanak saglamistir.

Analizler, ¢gevirmenlerin anlam aktarimindaki tercihleri, bigimsel sadakat diizeyleri ve hedef okur odakli
yaklagimlarina gore yapilmistir. Bu baglamda bir numarali ¢evirmenin geviri kararlarinda en ¢ok
sOzcligii sozcligline geviri stratejileri (eski bir fifre calgicisi, farandol danst gibi) etkili olmustur. Kaynak
metnin anlami1 ve bi¢cimi erek metne c¢ok az sapmayla aktarilmistir. Bu durum, c¢eviride
yabancilastirmanin izlerini tasimaktadir. Climle yapilar1 hedef dilde biraz yabanci gibi kalmaktadir.
Bazen de edimsel stratejileri kullanmistir. Ozellikle yerellestirme stratejisiyle (adamcagiz, yéremiz,
efendim gibi) ifadelerle erek metne ¢eviriler gergeklestirilmistir. Genellikle, agirlikli olarak sézctigii
sOzcligiine ¢eviri stratejileri kategorisini benimseyen g¢evirmenin kaynak dildeki anlami korumada
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dikkatli davranip kaynak metne sadik kaldigin ifade edebiliriz. C2 ise geviri slirecinde daha ¢ok edimsel
ceviri stratejilerini benimsemistir. Cevirmen ceviri isleminde yerellestirme ve hedef dilde yeniden
yapilandirma stratejileriyle (hani camim, eskinin alicist olmaz, abayr yakmak ¢enesini yoruyordu) gibi
ifadeler tercih ederek hedef dilde anlatimi akici kilmak adina hedef okura yakin olmay1 6n planda
tutmustur. Ayrica arada sirada ¢ikarma ve ddiingleme stratejilerine de bagvurmustur. Genel olarak hedef
dilde anlagilir olmayi tercih eden C2, bunu gergeklestirirken bazen anlamda bozulmalara ve ¢ikarmalara
sebebiyet vermistir. Son ¢eviri Ornegi olan C3, ceviri kararlarinda biiyiik oranda edimsel ¢eviri
stratejilerini benimsemistir. Yerellestirme, uyarlama (igime isledi, taze bardagin suyu soguk olur,
milletin diline dolanmisti) gibi ¢eviri kararlariyla hedef dile ¢ok uygun cevirilerin gerceklestigini
sOyleyebiliriz. Ayrica zaman zaman ekleme ve cikarma stratejilerine de basvurulmustur. Metinden
yapilan ¢ikarimlar anlam bitiinliglini zedelememis, yapilan eklemeler ise anlam agikligini
pekistirmistir. Boylece, C3’ilin ¢eviri yaklasimi, hedef dile uyum ve islevsellik dnceliklendirilirken
bicimsel sadakatten 6diin verme egilimi gostermektedir. Bu baglamda C3 6rneginde erek dile yakinlik
On planda tutulmustur.

SONUC VE TARTISMA

Bu calisma, Alphonse Daudet’in 1869 yilinda yayimlanan Degirmenimden Mektuplar (Lettres de mon
moulin) adli eserindeki Cornille Usta’min Strri hikayesinin Ui¢ farkli Tiirkge ¢evirisini, ¢evirmenlerin
tercih ettikleri stratejiler dogrultusunda karsilagtirmali olarak incelemeyi amaglamistir. Inceleme siireci,
Mine Yazicr’nin sozciigii sozciigiine ve edimsel ceviri stratejileri ¢ercevesinde ve Gideon Toury’nin
hedef odakli ¢eviri kurami baglaminda yiiriitilmustiir. Bu kuramsal ¢erceve dogrultusunda, g¢eviri
metinlerde bicimsel sadakat ve anlam aktarimi dikkate alinarak “yeterli” ve “kabul edilebilir” ¢eviri
ayrimi yapilmistir. Arastirmaci tarafindan tesadiifi 6rnekleme ile segilen kaynak metinler ile g¢eviri
metinler arasinda karsilastirmali bir inceleme yapilmistir.

Elde edilen bulgular, her bir ¢evirmenin farkli stratejik yaklasimlar benimsedigini ve bu tercihler
dogrultusunda ortaya ¢ikan ceviri metinlerinin erek dildeki islevsellik, akicilik ve bigimsel sadakat
bakimimdan 6nemli 6l¢giide farklilik gosterdigini ortaya koymustur. C1’in gevirisi, sozcligii sozciigline
ceviri stratejilerini merkez alarak bicimsel ve anlamsal agidan kaynak metne biiylik Olciide sadik
kalmigtir. Bu durum, Toury’nin yeterli ¢eviri dlgiitine uygun diismekle birlikte, hedef dilde zaman
zaman dogal olmayan ifadelere ve yapaylik izlenimine de yol agmaktadir. Bunun, bazi1 okur kitleleri i¢in
metnin erigilebilirligini sinirlayabilecegi one siiriilebilir. C2’de ise yogun olarak yerellestirme, yeniden
diizgiileme, ¢ikarma ve sadelestirme stratejileri 6n plandadir. Anlatimin hedef okur i¢in daha anlagilir
ve akict hale getirilmesi amaglanmistir. Ancak bu siirecte, kaynak metne ait bazi anlam derinliklerinin
azaldig, kiiltiirel 6gelerin ise donistiirildigli goézlemlenmistir. Bu durum, g¢evirinin kabul edilebilir
ceviri kategorisine dahil edilmesine karsin, cevirmen miidahalesinin metnin 6zgiin baglami tizerindeki
etkisini sorgulatmaktadir. C3 ise benzer sekilde edimsel stratejiler ve yerellestirme tekniklerini etkin
bigimde kullanmistir. Anlami1 hedef kiiltiirde daha acik ve etkili bigimde iletmeyi 6ncelemistir. Ekleme
ve ¢ikarma stratejileri de bu ¢er¢evede anlam biitiinliigiinii bozmayacak sekilde kullanilmistir. Boylece,
hedef dile uyarlanmis, yiiksek okunabilirlige sahip, islevsel ¢eviri metinleri olusturulmustur. Ancak bu
tercihlerin, kaynak metne bi¢imsel agidan ne denli sadik kaldigi, ¢eviribilim agisindan tartigmalidir.

Arastirma siirecinde ii¢ ¢evirmene de tamamen nesnel ve sistematik bir yaklagimla yaklagilmis; ¢eviriler
O0znel yargilardan arindirilmis, kuramsal ger¢eve ve belirlenen analiz Olgiitleri dogrultusunda
incelenmistir. Bu yoniiyle, calisma yalnizca mevcut gevirilerin degerlendirilmesine katki sunmakla
kalmamis, ayn1 zamanda ¢evirmenlerin stratejik kararlarini sekillendiren dinamikleri goriiniir kilarak
ceviri pedagojisi baglaminda anlamli bir veri seti olusturmustur.

Sonug olarak, bu ¢alisma ¢evirmen tercihleri ile ¢eviri metinlerin islevselligi arasindaki iliskiyi ¢ok
yonlii bi¢imde ortaya koymus; ¢eviri stratejilerinin hedef dile uyum, bigimsel sadakat ve okur merkezli
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anlayis ¢ercevesinde nasil farkli sonuglar dogurabilecegini gostermistir. Bulgular, ¢eviri kararlarinin
hem kuramsal yaklasimlar hem de uygulamali yontemlerle ¢oziimlenmesi gerektigini vurgulamaktadir.

Kisacasi1 bu ¢alisma, 6zellikle ¢eviri egitimi baglaminda, ¢evirmen adaylarinin karar alma siireclerine
151k tutarak ¢eviri stratejilerinin ve ¢oziimleme yontemlerinin gelistirilmesine yonelik veriye dayal bir
temel sunmakta ve ayni zamanda ceviribilim aragtirmalarina katki saglayacak nitelikte 6nemli veriler
ortaya koymaktadir.
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OZET

Giiniimiizde yabanci dil ogretiminde etkili ve ogrenci merkezli yaklasimlar giderek oénem kazanmakta, bu
baglamda yapilandirmaci 6grenme modelleri one ¢ikmaktadir. Bu ¢alismada, yapilandirmaci yaklasima
dayanan 5E 6grenme modelinin yabanci dil ogretiminde dort temel dil becerisinin (dinleme, konusma, okuma
ve yazma) ogretimine nasil katki saglayabilecegi kuramsal temelde ele alinmigtir. Calisma, uygulamalr bir
etkinlik g¢alismast olmaktan ziyade, literatiir taramasina ve dgretimsel tavsiyelere dayali bir nitelik
tasimaktadir. SE modelinin her bir asamasinn (Giris, Kesfetme, Agiklama, Derinlestirme ve Degerlendirme)
farkly dil becerilerinin gelisimine nasil entegre edilebilecegi tartisilmig ve dgretmenlere yonelik ¢esitli
onerilerde bulunulmugstur. Elde edilen sonuglar, SE modelinin ézellikle 6grenci merkezli yapisiyla dil ogrenme
stirecinde 6grenci motivasyonunu artirabilecegini, kalici 6grenmeyi destekleyebilecegini ve bilissel katilimi
tesvik edebilecegini ongormektedir. Calismanin sonunda, yabanci dil ogretiminde etkili bir yontem arayis
icinde olan ogretmenler ve program gelistiriciler i¢cin SE modelinin ¢ok yonlii ve islevsel bir yaklagim
sunabilecegi ve dort temel dil becerisinin 6gretiminde kullanilabilecegi vurgulanmustir.

Anahtar Sozciikler: SE Ogrenme modeli, Yabanci dil 6gretimi, Yapilandirmact yaklasim, Dil becerilerinin ogretimi

The Use of the SE Learning Model in the Teaching of Foreign Language Skills
ABSTRACT

Nowadays, effective and learner-centered approaches in foreign language teaching are gaining increasing prominence,
with constructivist learning models emerging as key frameworks in this context. This study offers a theoretical
exploration of how the SE learning model, grounded in constructivist principles, can contribute to the instruction of the
four core language skills—listening, speaking, reading, and writing—in foreign language education. Rather than
presenting an activity-based application, this research adopts a qualitative design rooted in a comprehensive review
of the literature and instructional recommendations. The study discusses how each phase of the SE model (Engage,
Explore, Explain, Elaborate, and Evaluate) can be systematically integrated into the development of individual
language skills and offers practical guidance for educators. The findings suggest that the SE model, with its emphasis
on active student participation, has the potential to enhance learner motivation, foster meaningful and lasting learning,
and promote deeper cognitive engagement. In conclusion, the study highlights that the SE learning model offers a
[flexible and pedagogically effective framework for language teachers and curriculum designers seeking innovative
strategies for skill-based teaching in foreign language classrooms.

Keywords: Learning Model, Foreign Language Teaching, Constructivist Approach, Language Skills Teaching

*Bu makale, “SE Ogrenme Modelinin Arapca Konusma Becerisi Ogretiminde Kullanimi” bashkli yiiksek lisans tezinden
tiretilmistir.
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GIRIS

Kiiresellesen diinyada, nitelikli yabanci dil 6gretiminin hem kisisel hem de akademik ve profesyonel
gelisme agisindan 6nemi agiktir. Yabanci dil 6gretiminde meydana gelen hizli gelismeler sonucunda
diinyada modern dil 6gretim metotlar1 ve modelleri ortaya ¢ikmistir. Bu modellere 6rnek olarak gorev
temelli 6grenme metodu, eylem odakli 6grenme metodu, kuantum 6grenme modeli, telkin metodu,

iletisimsel metot gibi modelleri sayabiliriz. Bu modellerin yaninda yapilandirmact yaklagimi
benimseyen 5E 6grenme modelini de saymak miimkiindiir.

5E dgrenme modeli; giris (engage), kesfetme (explore), aciklama (explain), derinlestirme (elaborate),
degerlendirme (evaluate) olmak iizere bes agsamadan olusan yapilandirmaci bir 6grenme yaklagimidir.
Bu yaklasim ilk olarak fen bilimleri 6gretimi icin gelistirilmis olsa da zamanla farkli disiplinlere
uyarlanarak yabanci dil 6gretimi gibi alanlarda da uygulanma alani bulmustur. Mevcut literatiirde, SE
o0grenme modelinin 6zellikle dilbilgisi (Jendeya, 2015; Koksal, 2009) ve dort temel dil becerisinin (Al-
Qahtani & Lin, 2016; Demirci, 2019; Kadan, 2020; Yigit, 2011) 6gretiminde kullaniminda etkisine
iligkin baz1 calismalar mevcuttur. Bu calismalar sonucunda, 5E 6grenme modelinin yabaci dil
Ogretiminde kullanilmasi halinde olumlu sonuglar alinabilecegi kanitlanmistir. Ancak literatiirde SE
O6grenme modeli’'nin dort temel dil becerisinin 6gretiminde kullanimini biitiinciil bir sekilde kuramsal
olarak ele alan ¢aligma sayist azdir. Bu c¢alisma, bu yoniiyle hem alanyazina katki sunmay1 hem de
Ogretmenler i¢in alternatif bir yontem Onerisi getirmeyi amaglamaktadir.

Yontem

Bu c¢aligma, nitel aragtirma yontemlerinden biri olan dokiiman analizi yontemiyle yiiriitiilmiistiir.
Dokiiman analizi, mevcut yazili ve elektronik ortamda bulunan kaynaklarin sistematik bigimde
incelenmesiyle bilgi elde edilmesini saglayan bir arastirma yontemidir. Calismada, SE 6grenme
modelinin kuramsal temelleri ile bu modelin yabanci dil 6gretimindeki dort temel dil becerisi (dinleme,
konugma, okuma, yazma) tizerindeki olasi etkileri ele alinmistir. Bu dogrultuda, egitim bilimleri,
yabanci dil 6gretimi ve yapilandirmaci yaklagima iligkin giincel akademik yayinlar, makaleler, tezler ve
kitap boliimleri taranmustir.

Veriler, literatiirde yer alan kuramsal agiklamalar, model uygulamalarina dair 6rnekler ve modelin
pedagojik katkilarina iliskin bulgular 1s18inda tematik olarak analiz edilmistir. Analiz siirecinde,
Ozellikle SE modelinin her bir asamasinin (Giris, Kesfetme, Ac¢iklama, Derinlestirme ve Degerlendirme)
ilgili dil becerilerine nasil uyarlanabilecegi {izerine ¢ikarimlar yapilmistir. Elde edilen bulgular, modelin
ogrenci merkezli yapisi, biligsel etkinlikleri tesvik etme potansiyeli ve 6grenme siirecine katkilar
ger¢evesinde degerlendirilmistir.

Bu yontemle, uygulamali bir arastirma yapilmaksizin, literatiir izerinden kuramsal bir degerlendirme
yapilarak, yabanci dil 6gretiminde etkili yontem arayisindaki 6gretmen ve program gelistiricilere
yonelik onerilerde bulunulmustur.

5E Ogrenme Modeli’nin Tarihsel Temelleri

SE 6grenme modelinin ilk temelleri Alman filozof Johann Friedrich Herbart, tarafindan 20. yiizyilin
baslarinda atilmistir. Herbart’a gore egitimin asil hedefi 6grencide karakter insa etmektedir. Herbart
calismasinda kavramlar {izerine yogunlagmistir. Egitimde Ogrenenin karakter gelisimine katkida
bulunacak kavramsal yapilarin olusturulmas: ve bu kavramlarin gelistirilmesinin hedeflenmesi
gerektigini savunur (BSCS, 2006). Herbart’in 6gretim modeli dért asamadan olugsmaktadir.

Tablo 1:
Herbart’in Ogretim Modeli

Asamalar Ozet
Hazirhk Ogretmen, dgrencilerin gegmis deneyimlerini farkindalik diizeyine getirir.
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Sunum Ogretmen, 6grencilerin yeni grenmeleriyle eskileri arasinda baglanti kurar.
Genelleme Ogretmen, dgrencilere yeni fikirleri agiklar ve kavramlar gelistirir.
Uygulama Ogretmen, ogrencilerden yeni Ogrendikleri bilgileri yeni durumlarda

uygulamalarini ister.

Kaynak: 5E Ogrenme Modelinin Tarihsel Temelleri, Bybee, vd., (2006). The BSCS 5E instructional model: origins and
effectiveness. (s.5) https://bscs.org adresinden erigilmistir.

5E 6grenme modelini etkileyen bir baska modelde John Dewey’in 6grenme modelidir. John Dewey,
egitimde siirekli bir etkilesimin ve deneyimin 6nemine dikkat ¢ekmektedir. ~ (Nasil Diisliniiriiz?)
(1910) adli eserinde yansitici ortaya atmig ve Ogretim modelinin merkezine
konumlandirmistir. Ayrica yansitici diisinmenin Ozelliklerini bu eserinde agiklamistir. Yansitict
diistincenin 6zellikleri;

diisiinceyi

1. Problemin net olarak tanimlanmasi,

2. Problemle iliskili olan konularin agiklanmasi,

3. Problemi ¢dozmek i¢in hipotezlerin gelistirilmesi,

4. Farkl ¢6zlim Onerilerinin detayl bir sekilde degerlendirilmesi,

5. Hangi ¢6zlimiin en etkili oldugunu belirlemek i¢in ¢oziimlerin test edilmesi (BSCS, 2006).

Bu baglamda, yapilandirmaci yaklagimim kuramsal temelini olusturan diigiiniirlerden biri olan John
Dewey, 0grenmeyi bireyin yasantisi iizerinden gekillenen dinamik bir siire¢ olarak tanimlamaktadir.
Asagida yer alan tabloda, Dewey’in 6grenme siirecine iliskin gelistirdigi dongiisel modelin agsamalar1
sunulmustur.

Tablo 2:
John Dewey Ogrenme Modeli

Asamalar Ozet

Karmasik Durumlar

Ogretmen; dgrencilerin basarisiz hissettikleri, bir problem sezdikleri bir

Algilama durum sunar.

Sorunun Acikliga  Ogretmen, 6grencilerin problemi tanimlamalarina ve formiile etmelerine
Kavusturulmasi yardimet olur.

Gegici Hipotezler Ogretmen, dgrencilerin hipotezler gelistirmeleri icin firsatlar sunar ve
Olusturma karmagik durum ile 6nceki deneyimler arasinda bir bag kurmalarin tegvik

eder.

Hipotezleri Test Ogretmen, 6grencilerin hipotezlerini test edebilmeleri i¢in hayali, kalem-
Etme kagit ve somut deneyler gibi ¢esitli deney tiirlerini uygulamalarina firsat

tanir.

Belirlenen Testlerin
Gozden Gegirilmesi

Ogretmen, hipotezin dogrulanmasi veya ¢iiriitiilmesi igin gesitli testler
onerir.

Coziim I¢in Harekete
Gecme

Ogretmen, 6grencilerden elde ettikleri sonuglar1 6zetleyen ve muhtemel
eylemleri belirten bir agiklama yapmalarini ister.

Kaynak: 5E Ogrenme Modelinin Tarihsel Temelleri, Bybee, vd., (2006). The BSCS 5E instructional model: origins and
effectiveness. (s.6) https://bscs.org adresinden erisilmistir.

SE 6grenme modelinin gelisimine katki saglayan bir baska modelde Atkin-Karplus 6grenme
dongiisiidiir. Bu 6grenme modelinin ortaya ¢ikisi Kaliforniya Universitesinde gérev yapan Robert
Karplus’un Piaget’in gelisim psikolojisi, egitim materyallerinin tasarimi ve fen 6gretimi arasinda
baglant1 kurmasiyla ortaya ¢ikmustir. Bu ¢alismalardan etkilenen Illinois liniversitesinde gorev yapan
Atkin kiiciik yastaki cocuklara bilim 6gretimi hakkindaki goriislerini Robert’le paylastiktan sonra yeni
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Ogretim materyalleri tasariminda rehberli kesif modeli iizerinde fikir birligine varmuglardir (Atkin,
Karplus, 1962).

Bu dogrultuda, 5E 6grenme modelinin kuramsal temellerini daha iyi kavrayabilmek icin, modelin
gelisim siirecine dogrudan katki saglayan 6gretim yaklagimlarindan biri olan Atkin-Karplus 6grenme
dongiislinlin yapisal 6zelliklerini incelemek yararl olacaktir. Asagida bu 6grenme dongiisiiniin temel
asamalar1 6zetlenmistir:

Tablo 3:

Atkin-Karplus Ogrenme Déngiisii

Asamalar Ozet

Kesfetme Ogrenciler, olgularla ilk deneyimlerini yasar.

Icat Etme Ogrencilere, calismanin nesnesi olan yeni terimler tanitilir.

Bulus Ogrenciler kavramlari uygular ve terimleri ilgili yeni durumlarda kullanr.

Kaynak: SE Ogrenme Modelinin Tarihsel Temelleri, Bybee, vd., (2006). The BSCS 5E instructional model: origins and
effectiveness. (s5.8) https://bscs.org adresinden erigilmistir.

5E Ogrenme Modeli

5E 6grenme modeli, Bybee, Rodger ve Landes (1990) tarafindan fen bilgisi 6gretimi igin gelistirilmistir.
Bu model 6grencinin var olan Ogrenmelerini yeni Ogrenmelerle iliskilendirerek Ogrencinin aktif
katilimini tesvik eden, sorgulama temelli bir egitim modelidir. Bu modelin 6grencileri yapici bir sekilde
derse katilimina katki sagladigi, 6grencileri 6grenmeye motive ettigi, beceri 6grenimini destekledigi
yapilan cesitli calismalar sonucunda belirlenmistir (Bybee, 1997; Carin, Bass ve Contant, 2004: akt.
Bataineh, Al-Dolat). SE 6grenme modelinin sirasiyla giris (engage), kesfetme (explore), agiklama
(explain), derinlestirme (eloborate), degerlendirme (evaluate) agamalarindan olugmaktadir.

Dikkat Cekme-Giris Asamast

Ogrenme siirecinin ilk asamasi, ogrencilerin 6grenme gorevine katilmini tesvik etmeyi
hedeflemektedir. Bu asamada Ogrenciler; belirli bir sorun, durum veya olaya zihinsel olarak
odaklanmaktadir. Bu asamada yapilan etkinlikler, 6grencilerin gecmis deneyimleriyle iliski kurarak,
ogrencilerin kavram yanilsamalarini ortaya ¢ikarir (Bybee, vd., 2006, s.8).

Kesfetme Asamast

SE 6grenme modelinin ikinci basamagi olan kesfetme (explore) asamasinda, dgrenciler 6gretmen
rehberliginde cesitli somut materyaller aracilifiyla bilgi yapilandirma siirecine aktif bigimde katilirlar.
Bu asama, 6grencilerin mevcut biligsel semalartyla yeni bilgileri iliskilendirerek anlamli 6grenmeler
gergeklestirmelerine olanak tanir. Ogretmen, siirece dogrudan miidahale etmek yerine, dgrencilerin
kavramsal yanliglarin1 fark etmelerini saglayacak sekilde yonlendirici ipuglart sunar. Bu sayede
ogrenciler, hatal1 6n bilgilerini sorgulayarak, dogru kavramlara kendileri ulagir ve bu durum 6grenmenin
kaliciligini artirir (Sunal & Haas, 2012).

Actklama Asamast

SE ogrenme modelinin iiglincii asamasi1 olan acgiklama basamagi, Ogrencilerin Onceki Ogrenme
deneyimlerini kavramsal diizeyde anlamlandirmalarini saglayan yapilandirici bir evredir. Bu asamada
Ogretmen, 6grencilerin dikkatini giris ve kesfetme asamalarinda edindikleri bilgilerin belirli yonlerine
odaklamay1 amaglar. Oncelikle 6grencilerden konuya dair diisiince ve yorumlarii paylagmalari istenir.
Ardindan 6gretmen, konuyla ilgili bilimsel agiklamalar1 agik, sade ve dogrudan bir sekilde sunar. Bu
aciklamalar, 6grencilerin Oonceki asamalarda elde ettikleri deneyimlerle iligkilendirilerek sunulmali;
boylece kavramsal biitiinliik saglanmalidir. A¢iklama asamasinin temel amaci, temel kavram, siire¢ ve
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becerilerin agik ve sistematik bi¢imde aktarilmasi yoluyla 6grenciyi bir sonraki asamaya hazirlamaktir
(Bybee, vd., 2006, s. 9).).

Derinlestirme Asamast

5E 6grenme modelinin dordiincii asamasi olan derinlestirme (elaboration) streci, 6grencilerin dnceki
asamalarda edindikleri bilgi ve becerileri farkli baglamlara transfer edebilme yeterliliklerini gelistirmeye
odaklanir. Bu asamada 6grenciler, mevcut bilgi yapilarini yeni problem durumlarina uyarlayarak bilgiyi
cok yonlii bir sekilde uygulama firsati bulurlar (Balci, 2009). Ogrenciler, agiklama asamasinda
kavradiklar1 temel kavram ve terimleri igsellestirdikten sonra, bu bilgi ve becerileri daha karmasik,
detayli ve ileri diizey 6grenme gorevleri aracilifiyla gelistirmeye yonlendirilmelidirler. Boylelikle
Ogrenme siireci derinlesir ve biligsel diizeyde pekistirilmis olur (Bybee, vd., 2006, s. 9).

Degerlendirme Asamast

5E 6grenme modelinin son basamagi olan degerlendirme (evaluation) agsamasi, 6grencilerin konuyu ne
Olciide kavradiklarin1 gézden gecirmelerine ve kendi 6grenme siireglerini sorgulamalarina olanak tanir.
Aym zamanda dgretmenlerin, her bir dgrencinin 6grenme diizeyini sistematik bicimde gozlemleyip
degerlendirdikleri kritik bir asamadir (Bybee, vd., 2006, s. 9).

5E Ogrenme Modeliyle Yabanci Dil Ogretimi

5E 6grenme modeli ilk olarak fen bilgisi 6gretimi i¢in kullanilan bir model olsa da farkli disiplinlerde
de denenmis ve 6gretimi olumlu yonde destekledigi belirlenmistir. Berkiin (2022, s.385), SE 6grenme
modeline dayali 6gretim stratejilerinin derslerde kullaniminin 6grencilerin ortaokul geometri dersindeki
akademik basarilar1 ilizerinde anlamli etkisinin oldugunu tespit etmistir. Ekici (2007, s.65),
yapilandirmaci yaklagimi temel alan SE 6grenme modeline dayali yiikseltme-indirgeme tepkileri ve
elektrokimya konulari igin hazirlanan ders materyallerinin geleneksel yaklagimlara gore hazirlanan
materyallere kiyasla 6grencilerin akademik basarilarinda daha etkili oldugunu belirlemistir. Hignan
(2008, 5.100), SE 6grenme modelinin 6grencilerin birinci dereceden denklemler konusundaki akademik
basarilarini artirdigini tespit etmistir. Bu gibi calismalar, SE 6grenme modelinin yabanci dil becerilerinin
Ogretiminde de olumlu sonuglar verebilecegini diisiindiirtmektedir.

Bu disiplinlerdeki ¢aligmalara ek olarak bu modelin yabanci dil 6gretiminde kullanimina iligkin
literatiirde sinirli sayida da olsa baz1 ¢alismalar mevcuttur. Kadan (2020, s.166), SE 6grenme modelinin
Tiirkceyi yabanci dil olarak 6grenen dgrencilerin yazma becerilerine yonelik tutumlarina iligkin yaptigi
caligma sonucunda 6grencilerin yazmaya yonelik tutumlarini ve yazma becerilerini gelistirdigini ortaya
koymustur. Al-Qahtani ve Lin’in (2016) yapmis oldugu calismada ise 5E O6grenme modelinin de
igerisinde bulundugu 6gretim dongiilerinin etkinligi arastirilmis ve dgrencilerin okudugunu anlama
becerileri lizerinde olumlu etkilerinin oldugu tespit edilmistir. Koksal (2009), SE 6grenme modelinin 7.
Sinif 6grencilerinin “simle past tense” konusunu anlamalarina etkisini tespit etmek amaciyla yaptig
calismada deney grubunun akademik basarilarmin kontrol grubuna kiyasla daha iyi oldugu
belirlenmistir. Tiim bu caligmalardan kaynakla 5E &grenme modelinin dort temel dil becerisi
ogretiminde kullanimin etkili sonuglar verebilecegi diigiiniilmektedir.

SE Ogrenme Modeliyle Konusma Becerisi Ogretimi

Konugma becerisi, dilin sosyal boyutunu temsil etmektedir. Ayrica bu beceri hedef dili giinliik hayatta
aktif olarak kullanabilmeyi saglamaktadir. Giines’in (2011, s. 124) belirttigi iizere, yapilandirmact
yaklagim bireyleri, toplumsal yasamda ¢esitli rol ve sorumluluklar iistlenen sosyal aktorler olarak
degerlendirir. Bu bireyler, iletisim kurarken dili farkli baglamlarda etkili bicimde kullanabilme
becerisine sahip olmalidir. Bu nedenle, ¢agdas egitim anlayisinda yalnizca dilsel yeterliliklerin degil;
biligsel, duygusal ve toplumsal becerilerin de es zamanli olarak gelistirilmesi gerekmektedir.
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Nitekim SE 6grenme modeli, yapilandirmaci yaklasimin bu ¢ok boyutlu hedeflerini gerceklestirmek igin
etkili bir arag olarak 6ne ¢ikmaktadir. Modelin her bir agamasi, 6grencilerin sadece hedef dilde iletisim
kurmalarini degil, buna ek olarak is birligi yapmalarini, problem ¢ézmelerini, duygu ve diisiincelerini
ifade etmelerini desteklemektedir. Ogrenci, bir yandan dili aktif olarak kullanirken diger yandan sosyal
etkilesim yoluyla 6grenmeyi derinlestirir ve kalicilastirir. Bdylece SE modeli, bireyin dilsel gelisimini
yalnizca kelime ve dilbilgisi diizeyinde degil; empati kurma, grup ici sorumluluk alma ve anlamh
iletisim kurma diizeyinde de destekleyerek onu topluma hazirlayan biitiinciil bir 6gretim siireci
sunmaktadir.

Bu baglamda konugma becerisi, yapilandirmaci 6gretimin ve SE modelinin en dogrudan karsilik buldugu
dil becerilerinden biridir. Nunan’a (1998) gore konusma, ikinci dil 6grenen bireyler agisindan en kritik
dil becerisidir. Bunun temel nedeni, konusmanin aktif ve iiretken bir beceri olmasidir. Ancak bu
becerinin gelisimi, yalnizca geleneksel yontemlerle degil; 6grenciyi merkeze alan etkinlikler, oyunlar ve
etkilesim temelli uygulamalarla miimkiindiir. Etkinlik temelli 6grenme, 6grencilerin sinif iginde motive
bir sekilde katilim gostermelerini saglarken ayni zamanda iletisimsel yetkinliklerini de gelistirmelerine
olanak tanir. SE modeli ile yapilandirilmis bir konusma dersi; 6grencilerin dili anlamli baglamlarda
kullanabilecekleri, Ogrendiklerini problem durumlarina uyarlayabilecekleri ve 06zgiin konusma
deneyimleri yasayabilecekleri bir 6grenme ortami sunar. Boyle bir 6gretim ortami, hem teorik hem de
pratik agidan konusma becerisinin gelisimi i¢in uygun zemini olusturur. Nitekim Demirci’nin (2019) SE
O6grenme modelinin konusma becerisi 6gretimindeki etkinligi lizerine yapmis oldugu ¢alisma da bu tezi
destekler niteliktedir.

5E Ogrenme Modeliyle Yazma Becerisi Ogretimi

Yazma becerisi, dil 6gretiminin en yapilandirilmig ve zihinsel ¢aba gerektiren alanlarindan biridir.
Ogrencinin duygularini, diisiincelerini, bilgilerini planli ve anlamli bir sekilde ifade etmesini saglayan
bu beceri; yaratici diisiinme, mantikli yap1 kurma, dil bilgisi kurallarini kullanma ve dilin estetik yoniinii
gelistirme gibi birgok alt beceriyi biinyesinde barindirmaktadir. Karatay (2015), yazma becerisinin
Ogretim siirecinde 6devler ve projeler gibi gorevlerin etkin bir sekilde tamamlanmasini destekledigini
belirtmektedir. Ayrica, yazili anlatim becerisinin hem akademik basarida yazili simavlarda basarili
olmanin hem de giinlik yasamda kendini dogru ifade edebilmenin temel unsuru oldugunu
vurgulamaktadir. Ancak yazma Ogretimi, geleneksel sinif uygulamalarinda genellikle ezbere dayali,
metin tekrarina odaklanan, yaratici siiregleri goz ardi eden yontemlerle yiiriitiildiigii diistiniilmektedir.
Bu durum, 6grencilerin yazma becerisine ilgi duymamalarina ve iiretkenliklerinin azalmasina yol
acmaktadir.

Yapilandirmaci yaklagima dayali olarak gelistirilen SE 6grenme modeli, yazma becerisi 6gretiminde
Ogrencilerin aktif katilimin1 saglayan, cok asamali ve etkilesim temelli bir ortam sunmaktadir. Bu model
cercevesinde hazirlanan yazma uygulamalari, 6grencinin sadece metin liretmesini degil, ayn1 zamanda
anlam kurma, diizenleme, degerlendirme ve yeniden yapilandirma gibi yazili anlatimin temel
bilesenlerini deneyimlemesini saglayacaktir.

Bu durumu ortaya koyan calismalardan biri olan Kadan (2020), Tiirkgeyi yabanci dil olarak dgrenen
ogrencilere yonelik ylirGittiigli aragtirmasinda, 5E 0Ogrenme modeliyle yapilandirilmis yazma
etkinliklerinin, 6grencilerin hem yazili anlatim becerilerini hem de yazmaya kars1 tutumlarmi olumlu
yonde etkiledigini ortaya koymustur. Alt1 hafta siiren uygulama sonunda, deney grubundaki 6grencilerin
yazili anlatimlarinda anlamli gelismeler gozlemlenmis, yazmaya yonelik motivasyonlarimin arttig
belirlenmistir.

Benzer sekilde, Bagc1 ve Keles (2022) tarafindan yiiriitiilen bir baska ¢alismada da SE 6grenme
modeline dayali yazma etkinliklerinin ortaokul 8. sinif 6grencilerinin yazma egilimleri {izerindeki etkisi
arastirilmistir. Elde edilen bulgular, SE 6grenme modeline gore diizenlenen yazma etkinliklerinin
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Ogrencilerin yazma egilimlerini olumlu etkiledigini ve yazma becerisi 6gretiminde etkin bir yontem
oldugunu desteklemektedir.

Bu arastirmalardan elde edilen bulgular, yazma becerisinin 6gretiminde SE modeline uygun olarak
gelistirilen etkinliklerin, Ogrencilerin yazili anlatim yeterliliklerine dogrudan katki sundugunu
gostermektedir. Ayrica bu tiir uygulamalar, 6grencilerin yazmay1 yalnizca bir sinav becerisi olarak degil,
kendilerini ifade edebilecekleri yaratici ve anlamli bir iletigim araci olarak gérmelerini saglamaktadir.

Sonug olarak, yazma becerisi 6gretimi yalnizca metin yazdirmakla siirli kalmamali; 6grencinin
diisiinsel tretimini destekleyen, dilsel farkindalik kazandiran, yaratici diisiinmeyi tesvik eden,
etkilesimli bir siirece doniismelidir. Bu baglamda 5E 6grenme modeli, yazmanin tiim bu yonlerini bir
arada ele alabilen giiclii bir 6gretim stratejisi sundugu diistiniilmektedir.

5E Ogrenme Modeliyle Okuma Becerisi Ogretimi

Okuma becerisi, dil 6greniminin temel taglarindan biridir ve 6grencilerin anlama, yorumlama ve elestirel
diisiinme yetilerini gelistirmede 6nemli rol oynar. Bilginin hizla iiretildigi giiniimiiz dijital ¢caginda,
bireylerin bu bilgi yogunluguna karsi1 donanimli olmasi gerekmektedir. Bu baglamda, bireyin edindigi
bilgiyi anlayabilmesi, degerlendirebilmesi ve baskalarina aktarabilmesi; elestirel ve bilingli bir okuyucu
profiline sahip olmasi egitim sisteminin temel hedeflerinden biri haline gelmistir. Okuma becerisi,
bireyin bilgiye ulagsmasin1 saglayan temel araclardan biri olmasi bakimindan bu hedeflerin
gergeklestirilmesinde Onemli bir role sahiptir (Aybek & Aslan, 2016). SE &6grenme modeli,
yapilandirmact yaklagimin prensipleri dogrultusunda 6grencilerin okuma siirecine aktif katilimini
saglayarak, anlamli ve etkilesimli 6§renme ortamlar1 olusturur.

Yapilan arastirmalar, SE modeline dayali &gretim ydntemlerinin &grencilerin okuma becerilerini
gelistirmede etkili oldugunu gostermektedir. Ornegin, Yal¢in (2020, s.501) tarafindan Almanca hazirlik
siniflarinda SE 6grenme modeline gore gelistirilen oyunlarin etkisi incelenmis ve deney grubundaki
ogrencilerin okuma becerilerinde, geleneksel yontem uygulanan kontrol grubuna kiyasla anlamli bir
gelisme oldugu belirlenmistir. Deney ve kontrol grubundaki 6grencilerin okuma becerisine yonelik son
test puanlar1 arasinda istatistiksel olarak anlamli bir fark bulunmus, deney grubunun ortalama puanin
(7,6471) kontrol grubunun (5,8824) {izerinde oldugu tespit edilmistir. Bu sonuglar, SE modeline dayali
yapilandirmaci yaklagimla gelistirilen oyunlarin, 6grencilerin okuma basarisin1 anlamhi 6lgiide
artirdigini ortaya koymaktadir. Bu aragtirmadan hareketle, SE 6grenme modelinin okuma 6gretiminde
kullaniminin 6grencilerin akademik basarilarina olumlu etkide bulunabilecegi sonucuna ulasilmaktadir.

5E Ogrenme Modeliyle Dinleme Becerisi Ogretimi

Dinleme becerisi, dil 6greniminde temel ve aktif bir siireci temsil etmektedir. Giiniimiizde dil
ogretiminin hedeflerinden birinin, 6grencilerin dinlediklerini dogru anlamalari, analiz etmeleri ve
iletisim silirecinde etkin bir sekilde kullanabilmeleri oldugu bilinmektedir. SE 6grenme modeli,
yapilandirmaci yaklagimi temel alarak Ogrencilerin O6grenme siirecinde aktif rol almalarim
saglayabilecegi ve dinleme becerisinin gelistirilmesinde etkili bir yol sunabilecegi diisliniilmektedir.
Modelin her asamasi, Ogrencilerin dinledikleri igerik {izerinde diisiinmelerini, sorgulamalarini,
anlamlandirmalarim ve 6grendiklerini uygulamalarim desteklemektedir.

Yapilan arastirmalar, SE 6grenme modeline dayali etkinliklerin 6grencilerin dil becerilerini gelistirmede
olumlu sonuglar verdigini ortaya koymaktadir. Ornegin Yalgmn (2020, s.500) tarafindan Almanca
hazirlik siniflarinda yapilan ¢alismada, SE modeline gore gelistirilen oyunlarin deney grubundaki
ogrencilerin dinleme becerilerinde, ders kitabina bagl kalan kontrol grubuna gore istatistiksel olarak
anlamli derecede daha yiiksek basar1 sagladigi bulunmustur (0,004 < 0,05). Son test puan ortalamalari
deney grubunda 6,7059, kontrol grubunda ise 5,2941 olarak tespit edilmistir. Bu sonuglar, SE 6grenme
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modeline dayali dinleme etkinliklerinin geleneksel yontemlere kiyasla 6grencilerin dinleme becerilerini
gelistirmede daha etkili oldugunu gostermektedir.

Bu bulgudan hareketle, SE 6grenme modeline dayali dinleme etkinliklerinin, 6grencilerin dinleme
becerilerini gelistirmede geleneksel yontemlere gore daha etkili oldugunu sdylemek miimkiindiir. Bu
model, 6grencilerin dilsel girdiyi daha aktif ve anlamli bir sekilde islemesine olanak taniyarak, dil
ogreniminde kalic1 6grenme saglamaktadir.

SONUC

Bu calismada, 5E 6grenme modelinin yabanci dil olarak Arapga Ogretiminde o6zellikle konusma
becerisinin gelisimine nasil katki saglayabilecegi kuramsal temellere dayali olarak ele alinmstir.
Literatiir taramasina ve mevcut arastirmalara dayanan analizler, SE modelinin konusma becerisi gibi
aktif katilim ve etkilesim gerektiren dilsel yetilerin 6gretiminde etkili olabilecegini ortaya koymaktadir.

5E modelinin her bir agamas1 — Giris (Engage), Kesfetme (Explore), Agiklama (Explain), Derinlestirme
(Elaborate) ve Degerlendirme (Evaluate) — Ogrencilerin hem bilissel hem de duyussal siireclerini
harekete geciren yapisiyla, iletisim odakli dil 6gretimine uygun bir cerceve sunmaktadir. Ozellikle
Ogrenciyi merkeze alan ve 0grenme siirecine aktif katilimi esas alan bu model, konusma becerisine
yonelik etkinliklerin yapilandirilmasinda 6gretmenlere giiclii bir pedagojik ara¢ saglayabilir.

Mevcut c¢alismalar, SE modelinin fen bilimleri gibi alanlarda basariyla kullanildigimi, ancak dil
Ogretiminde heniiz yeterince yayginlasmadigini gostermektedir. Ancak modelin temel ilkeleri (merak
uyandirma, arastirma yapma, agiklama, uygulama ve degerlendirme) dil 6gretiminin temel hedefleriyle
ortismektedir. Bu agidan bakildiginda, SE 6grenme modeli konusma becerisinin 6gretiminde hem
planlama hem de uygulama agisindan 6gretmenlere sistematik bir yap1 sunabilir.

Bu ¢aligmanin tartismasindan ¢ikan temel sonuglardan biri, SE 6grenme modelinin dil 6gretiminde
kullanilabilirligine dair giiclii kuramsal dayanaklarin bulundugudur. Ancak modelin temel dil becerilinin
Ogretiminde etkisini somut verilerle degerlendirmek iizere yeterli ve kapsamli biitiinciil bir ¢calisma
literatiirde bulunmamaktadir. Bu nedenle SE 6grenme modelinin etkinliginin test edildigi uygulamali
arastirmalara ihtiya¢ duyulmaktadir.

Sonug olarak, SE 6grenme modeli, konugma becerisinin dgretiminde 6grenci merkezli ve etkilesim
temelli bir yaklasim gelistirmek isteyen dgretmenler i¢in kuramsal olarak giiglii ve islevsel bir ¢ergeve
sunmaktadir. Bu modelin dil 6gretimi baglaminda daha fazla tanitilmasi, 6gretmen yetistirme
programlarina entegre edilmesi ve farkli diizeylerdeki siniflarda uygulanarak etkililiginin arastirilmasi
onerilmektedir.
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ABSTRACT

This work investigates attitudes towards traditional personal names within the Bamanan community. It
specifically focuses on perceptions, preferences, and the cultural significance related to those traditional
names. Naming practices among Bamanan people are carried out on the basis of ritual procedures that can
determine the genealogical, social, and ethnic belonging, as well as the gender of the name bearer. In this
context, naming is not merely the selection of a word but serves as a symbolic transmission of cultural identity.
Traditional names are often embedded with meanings linked to the collective memory of the community and
are closely tied to values passed down through generations. The type of research employed in this present study
is a mixed method, combining both qualitative and quantitative approaches. Data were collected using
structured interviews and focus group discussions among Bamanan people living in Buguni. The sample was
chosen using purposive sampling technique, and the participants were divided into three categories: name
bearers, non-name bearers, and name givers. The findings show that personal names in the Bamanan
community are not given to newborns randomly. Instead, different social, religious, and cultural trends are
considered. Furthermore, the findings highlight a predominantly positive attitude toward traditional names
and the interplay between tradition and modernity in name selection. Naming is revealed as a socially
meaningful practice.

Keywords: Attitude, Bamanan, Buguni, Name, Personal names

Buguni’deki Bamanan Toplulugunda Geleneksel Kisisel Isimlere Yonelik
Tutumlar
OZET

Bu ¢alisma, Bamanan toplulugundaki geleneksel kisi adlarina yénelik tutumlari incelemektedir. Arastirmada,
kisi adlarina iligkin bireylerin nasil diisiindiigii, hangi adlar: tercih ettikleri ve bu adlarin kiiltiirel anlamlar:
ele alinmaktadir. Bamanan halki arasinda ¢ocuklara ad verme siireci, yalnizca bir isim se¢imi degil; kiginin
soyunu, toplumsal ve etnik kimligini, hatta cinsiyetini belirleyen bazi geleneksel ritiiellere dayanmaktadir. Bu
nedenle ad verme, kiiltiirel kimligin bir parcasi olarak goriilmektedir. Geleneksel adlar, toplumun hafizasinda
yer etmisg anlamlar tasir ve kusaktan kusaga aktarilan degerlerle giiglii bir bag i¢indedir. Arastirmada hem
nicel hem de nitel yontemlerin bir arada kullanildigi karma bir yaklasim benimsenmigtir. Veriler, Buguni’de
yasayan Bamanan halkiyla yapilan yapilandirilmis bireysel gériismeler ve odak grup tartismalart yoluyla
toplanmigtir. Katilimcilar, amagl érnekleme yontemiyle segilmis ve iti¢ gruba ayrilmistir: ad tasiyyanlar, ad
tasimayanlar ve ad verenler. Elde edilen bulgular, Bamanan toplumunda ¢ocuklara ad verilirken bu tercihin
rastgele yapilmadigini; aksine sosyal, dini ve kiiltiirel faktorlerin etkili oldugunu géstermektedir. Katilimcilarin
biiyiik ¢ogunlugu, geleneksel adlara olumlu yaklagtiklarmi belirtmistiv. Ayrica, ad segiminde gelenekle
modernlik arasindaki dengenin donemli bir rol oynadigi goriilmektedir. Bu ¢alisma, ad vermenin yalnizca
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bireysel bir tercih degil, ayni zamanda toplumun degerlerini yansitan anlamli bir uygulama oldugunu ortaya
koymaktadur.

Anahtar Sozciikler: Tutum, Bamanan, Buguni, Ad, Kisi adlar

INTRODUCTION

The expression “personal name” is embodied in anthroponomy which is linked to sociology, genealogy
and anthropology. Anthroponomy is one of the subfields of onomastics that has a great deal of the study
of proper nouns without neglecting their use and forms (Algeo,1992). Onomastics can be seen as the
study of the history, etymology and use of proper names (Crystal, 1999). Pfukwa (2013, p.57) states that
“a personal name is a social statement reflecting the bearer, the namer and the social environment in
which the name is found.” This view enhances the existence of the well-organized societies that Africa
in general and Bamanan traditional community in particular were before in terms of naming practices.
Children are conferred names in order to differentiate, to know, and to recognize their cultural
belongings, for naming practices are compulsory for newborn babies. Naming occurs when people
confer an identity to a newborn baby. Naming reveals information about named people: gender,
birthplace, religion, ethnicity, nationality and their rank of arrival to their family. This happens through
language depending on the ethnic group the person belongs to (Minkailou, 2017). Like other societies
in Africa, Bamanan people understand the significance of names and naming practices. Their traditional
names give insight into how their people are ordered and organized in society in terms of language,
culture, religion, culture, and thought. The nature of Bamanan traditional personal names lies in
Bamanan religious beliefs and their embracement with other foreign cultures. Many researchers like
Monteil (1924) and Dieterlen (1951) use the word “Bamanan” as the Mande speaking community living
in the west Africa such as Mali, Guinea, Senegal, just to name few. The term Bamanan also refers to
one given ethnic group which does not believe in God. For many communities, including the Bamanan,
studies highlight that names can reflect historical events, familial ties, and cultural heritage (Nash, 1994;
Smith, 2000). The perception of traditional names can vary widely depending on social and cultural
contexts. The way of naming traditionally among Bamanan seems to be neglected by the modern
generation. This gap is likely due to the lack of knowledge related to the great value of these Bamanan
traditional personal names. Research by Lippmann (1997) shows that individuals with traditional or
minority names may face discrimination or prejudice, influencing their social integration and
acceptance. For that reason, the study specifically aims to find out the attitudes of name bearers, non-
name bearers and name- givers towards Bamanan traditional personal names.

METHOD

This work makes use of a mixed method, combining both quantitative and qualitative research methods
to investigate attitudes to Bamanan traditional personal names among different groups within the
Bamanan community. It aims at checking the attitudes of three categories of participant, namely name
bearers, non- name bearers and name- givers, towards Bamanan traditional personal names. The first
category denotes individuals who currently bear Bamanan traditional personal names. The second one
covers individuals who do not have Bamanan traditional names, but they are familiar with them. This
group was included to gauge external perceptions of these names. The last group concerns individuals
responsible for naming newborns in the Bamanan community. This group was studied to understand the
ongoing practice and attitudes related to the traditional naming process. Those three groups of
participants involve a population of Bamanan native speakers in Bamanan stronghold: Buguni. Priority
was given to Bamanan native participants of 30 years old or above because they seemed mature enough
in such a way, they could provide the researcher with appropriate data related to traditional personal
naming practices among Bamanan people. Participants were selected using purposive sampling to
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ensure that each group (name bearers, non-bearers, name givers) was represented. Data are collected on
the basis of the consent agreement from the three categories of participants. Structured interview and
focus group discussion were used to collect data related to Bamanan people s’ attitude towards their
traditional personal names. Semi-structured interviews were carried out with selected participants to
gather detailed personal narratives and experiences related to bamanan traditional personal names. This
method provided qualitative data to complement the quantitative findings from the surveys. To gain
deeper insights into participants' attitudes and the reasons behind their opinions, focus group discussions
were also conducted. The analysis was started by transcribing structured interview and focus group
discussion data. Data obtained from participants were then analyzed using descriptive statistics.
Thematic analysis was used to examine data from focus group discussions and interviews. Responses
were coded to identify recurring themes and patterns related to perceptions of traditional names, reasons
for preferences, and the impact of cultural and religious factors (Nowell et al., 2017).

FINDINGS

This study explores the attitudes of Bamanan traditional name bearers, non-bearers, and name givers
towards Bamanan personal names. It reveals a complex interplay of cultural pride and social pressures,
highlighting both positive and negative perceptions of these traditional names within the Bamanan
community.

Attitudes of name bearers towards Bamanan Traditional Personal Names

The participants were asked questions in order to grasp their attitudes of the name bearers towards
Bamanan traditional personal names. The questions are represented and their answers are in different
charts to highlight the participants’ viewpoints upon their traditional names.

Figure 1:

Attitudes of name bearers towards Bamanan traditional personal names

Do you like your traditional personal
name?

B NO mYES

The rationale behind this question is that the researcher wants to determine whether the participants
(name bearers) like or dislike their personal names. Figure N° 1 above reveals that 58% of the
respondents really like their name. On the other hand, 42% of the participants are not comfortable with
their traditional names.

The focus group discussion was used in order to be familiar with the reasons behind those two opposing
attitudes. Although the majority of old people have positive attitudes towards the use of Bamanan

Interdisciplinary Language and Culture Studies, 2025, 3(1), 86-96.



Attitudes Towards Traditional Personal Names| 89

traditional names, many participants who bear such names do not feel happy. They focus on diverse
reasons for getting such negative feelings about the use of Bamanan traditional personal names.

According to some participants, Bamanan traditional personal names easily reveal their identity which
should be kept as a secret. Other ethnic groups are afraid when they learn that the name bearer is
Bamanan because they believe that Bamanan people are bad and are evil with black magic powers.
Therefore, when a bad thing happens in society, Bamanan people are always indicated. Furthermore,
some respondents who bear Bamanan traditional personal names according to their birth claim that they
do not feel well. For example, the name ‘alamusa’ (Thursday) can be conferred to Bamanan people. This
process of naming testifies that the bearer of alamusa was born on Thursday. They believed that the day
on which they were born should not be revealed to people. This is due to the fact that it is commonly
believed that people might use the birthday name of somebody to cast a spell on him or her. In short,
birthday names seem to be the soul of the bearer, and it is easy to have spiritual authority over him or
her. Moreover, mockery is another reason for having negative attitudes towards the use of the Bamanan
names. According to participants, people laugh at the bearers of those traditional names because they
find them archaic.

The prominent use of Islamic and Christian names over Bamanan traditional personal names is one of
the reasons of negative attitudes towards Bamanan names. People prefer those two monotheist names
because they believe that they are not Bamanan (unbeliever). They also believe that those traditional
names are too local and not presentable in all places. In other words, those participants consider that
Bamanan personal name bearers are not so much religious because religious faith resides in the name of
a person. They also believe that if they continue using those traditional personal names, they will
promote the Bamanan traditional value. However, it is commonly believed that it is not religiously
forbidden to use Bamanan traditional personal names.

Figure 1:

Attitudes of traditional Bamanan name bearers towards their personal names

Do people around you like your Bamanan
traditional names?

ENO WYES

3%

The findings displayed in figure number two show that 97% of the participants consider that people
around them never like their Bamanan traditional personal names. They also indicate that such negative
attitudes are due to their ignorance of the meaning and the circumstances behind those traditional names.
They even laugh at traditional personal name bearers. Yet, only 3% of the informants do appreciate the
traditional names bearers. This minority of respondents are aware of African values including names
and naming practices.

Figure 2:

The extent of change of traditional personal names for other type of names
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Name change for christian and islamic
names or other names?

YES
9%

NO
91%

A significant majority (67%) of the informants in this context indicate that they prefer to bear Christian,
Islamic or other names at the expense of their Bamanan traditional personal names. On the other hand,
33% of the participants do not want to change their traditional names in favor of the Christian, Islamic
and other names.

The reasons behind this high percentage in favor name change testify the fact that the traditional name
bearers do not really know what their names really mean and ignore the circumstances in which their
name was used. Furthermore, they also believe that a good religious person must be conferred a religious
name such as Islamic or Christian one. Yet, what those people do not know is that some religious names
have little to do with religion. The case of “Ibrahim”, an Islamic name, meaning in English: the father
of people is one of the names those 67% participants prefer without being aware of its real meaning. The
33% of participants advocate that their names are not conferred at random, and they are bestowed
following certain circumstances. They definitely like their names because they know their meaning.
they also argue that the naming practice has been seen as the symbol of identity in the Bamanan
community. The naming practice details the Bamanan cultural pride because it uncovers cultural and
historical significance. In other words, conferring people a name within a Bamanan context helps to
underline elements of culture history behind name bearers.

Figure 3:
The extent of the attribution of traditional personal names to children

Attribution of traditional names to
children?

HYes mNO

Only 16% of the respondents are in favor of giving Bamanan traditional personal names to their children;
84% do not want their children to be traditional name bearers. The few informants in favor of traditional
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personal names defend the significance of traditional names which can help to identify people and reveal
the social and the cultural belonging of the bearers. On the other hand, the majority never want to use
those names. They underline that they do not like to impose traditional names on their children because
of social pressure. They do not want their children to be laughed at by their classmates at school because
of the use of the Bamanan traditional names. They believe that bearing such names is uncivilized in the
eyes of the name bearers’ friends. Such perceptions show the damage caused by colonialism on the
minds of Africans in general and some Bamanan people in particular by colonialism. The respondents
do not see any worth in their own cultural value system including the traditional personal names. One
participant argues as follows:

“Due to social pressure, Bamanan traditional personal names are not widely used since they are seen as
the name of backward people. No one wants to be associated with personal names which denote a lower
status in the community” (respondant)

Attitudes of non-bearers of traditional names towards Bamanan traditional personal names

This section deals with the attitudes of the non- traditional name bearers towards Bamanan names. It
mainly focuses on the data which have been collected on the basis of certain questions.

Figure 4:

The familiarity about Bamanan traditional personal names

Degree of familiarity with Bamanan traditional
personal names?

90
80
70
60
50
40
30
20
10

NES NO

The question was asked to 60 participants, the result shows that most of the respondents (78%) have
heard about Bamanan traditional personal names. The participants also provided the researcher with
names falling in this category. They also make use of these names when they are asked to give their
viewpoints upon naming practices within their community. Surprisingly, all of them bore a Christian or
an Arab name although some were not aware of it. They do believe that through these traditional personal
names, people may identify the origin of name bearers. Unfortunately, it is not the case for them since
they are Arab and Christian name holders. One participant goes further when he says the following: “If
I could give a name to myself, I would always choose a traditional one”. He believes that the traditional
names are important and meaningful, and there is always a reason behind such a naming practice. Instead
of being called ‘yaya’ he prefers the name ‘sibiri’ since he was born on Saturday. Thus, Bamanan
traditional personal names are given on the basis of their meaning and circumstances (see the part of
name typologies). Yet, the other 22% participants are not aware of the existence of Bamanan traditional
personal names. This minority knows some Bamanan traditional personal names, but they do believe that
those names are Arab and Christian. In addition to the interviews, the focus group discussion



92 [ Samaké

was used to underline the attitudes of non- bearers of traditional names towards the bearer of Bamanan
traditional personal names. Two attitudes emerge mainly positive and negative. The following graph
shows those attitudes.

Figure 5:

Attitudes of non-bearer of traditional names towards traditional names

Attitudes of non bearer towards bamanan
traditional personal names

M positive

The findings show that 80% of the respondents have positive attitudes towards traditional personal
names while 20 percent of the participants do not. In other words, the figure six mostly demonstrates
the positive attitudes of the non-bearers of traditional names towards Bamanan traditional personal
names. Some participants encourage the name-givers to keep their original names when naming
children. Others believe that some bearers of such traditional names may feel uncomfortable because
they do not know the meaning of the name they bear. They add that the name-givers have to sensitize
those traditional name bearers about the circumstances and meaning surrounding their names. Moreover,
they argue the fact that other communities can uncover the identity of a person through the name he or
she bears. One respondent points out that he is not happy with his name because he bears an Arab name.
He argues that he prefers Bamanan traditional names to others (Arab or Christian names). He is also
astonished to see the negative attitudes of the name bearers towards their traditional names. He believes
that they are not aware of the advantage they have from such names.

Although most of the time positive attitudes emerge, a group of participants finds out some Bamanan
traditional names look funny. They observe that those funny names must be eradicated although they
are not able to provide an example of such names. According to them, a good religious man has to avoid
those traditional names especially the ones related to fetish or idols.
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Figure 6:

The preference of particular types of names

The preference of name

M Arabic name M Christian name ® Bamanan name

Regarding the given answers, 59% of the participants prefer to have Islamic-oriented Arab names. The
reason behind such an attitude is that all of them are Islamic believers, so they ensure they must be
named accordingly. 33% of participants claim Christian names as their personal names. The participants
who are for religious name always believe that names go with religion. Unfortunately, religion has a
great impact on naming practices although the practice of religion has nothing to do with personal names.
Surprisingly, the minority of the participants especially 8% like Bamanan name as personal names. They
argue that people must dissociate naming practices from religion. A Bamanan traditional name bearer
may be a good religious person while he/she does not bear an Arab or Christian name.

Figure 7:
Knowledge of people who bear Bamanan traditional personal name

do you know people who bear a Bamanan traditional name

The results show that 66,66% know people who bear Bamanan name as personal names. Only 33.33%
percent do not know the bearer of Bamanan personal names.

Attitudes of name givers towards Bamanan traditional personal names

Not all Bamanan people are assigned the role of naming a newborn baby. The task is ascribed to a
minority of people living in the community. This part of the research examines the attitudes of name
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givers towards Bamanan traditional personal names. Those attitudes of name givers are represented in
the following graphs.

Figure 8:

Persistence of attribution of traditional personal names to children

Do name givers continue to give
traditional personal names?

M YES
B NO

It is noticeable from figure N° 9 that the highest percentage of name-givers (80%) would prefer Bamanan
traditional personal names to other types of names when they are asked to confer a baby a name. This
attitude shows the huge interest the name-givers have towards their traditional names. It is culturally
believed that after the birth of a new babys, it is conferred a Bamanan name. According to the participants,
naming practices help to differentiate people from each other. Moreover, they do believe that conferring
a name to a baby differs from one culture to another. A person without a name means that the person
doesn’t live or exist in the eyes of respondents. Names are both significant and meaningful. As a result,
Bamanan people are bestowed names which carry meanings. Names like juma, sunugu, jiri, jala, sungalo
are not just meaningful, but also circumstantial. According to them, no name is given at random. Some
Bamanan people attribute the name of a dead person to their children. The bearer of such a name reminds
the name-givers (including the family) the dead person. Bamanan people also think that giving a child
his ancestral name is important because ancestors are strong enough to protect the child.

The rest of the informants (20%) do not continue to give Bamanan traditional names to the new born
baby. Respondents falling in this category do not value Bamanan traditional names because they believe
that they are old-fashioned and useless in the modern world. With the spread of religion, Islam and
Christianity have a huge impact on the Bamanan society including their naming practices.

Figure 9:
Attitudes of name bearers to their own traditional names

Name bearers like or dislike their
traditional names

W YES
B NO
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Figure N° 10 shows that 75% of respondents do believe that traditional name bearers like their names.
They underline the fact that most of the bearers know the birth circumstances behind their names. The
bearers of Bamanan traditional names are also happy about their names because they are identified
through those names. However, 25% of participants point out that the Bamanan traditional name bearers
do not like their name. This attitude is due to the significant impact of the two existing religions on
Bamanan society. Thus, Arab and Christian names are adopted when naming Bamanan newborn babies.

Attitudes towards Bamanan traditional personal names were under investigation during interviews and
focus group discussions. Attitudes were categorized so that the researcher could tackle with different
viewpoints. There were attitudes of bearers and non-bearers of names and name-givers. The findings
showed both negative and positive attitudes towards the Bamanan traditional personal names. These two
opposing viewpoints have been discussed with participants in order to highlight the reasons behind them.

There have been three views of groups related to positive and negative attitudes of the Bamanan
traditional personal names. The first group, the name bearers, has a positive attitude with the average of
58%. The second group concerns the non-bearers of the Bamanan traditional personal names. This group
has showed 80% of positive attitude towards the Bamanan traditional personal names. The last group is
related to the views of the name givers. This group has underlined a positive attitude towards the
Bamanan traditional personal names

DISCUSSION

Different attitudes have emerged towards the use of Bamanan traditional personal names. Several
participants didn’t agree on the massive use of Arabic and Christian names among Bamanan people.
Although Bamanan people liked those religious names, they didn’t want their ethnic identity (traditional
personal names) to be disappeared at the expense of those foreign cultures. Question was raised through
interviews in order to find out the feeling of participants about the naming practices among Bamanan
people. The finding showed that the majority of participants shared positive attitudes towards the use
of Bamanan traditional names in the setting place. There have been three views of groups related to
positive and negative attitudes of the Bamanan traditional personal names. The first group, the name
bearers, has a positive attitude with the average of 58%. the second group concerns the non-bearers of
the Bamanan traditional personal names. This group has showed 80% of positive attitude towards the
Bamanan traditional personal names. The last group is related to the views of the name givers. This
group has underlined a positive attitude towards the Bamanan traditional personal names.

CONCLUSION

This study looks at how people in the Bamanan community in Buguni feel about their traditional
personal names. Many name bearers like their traditional names, but there is tension due to modern
religious and social influences. Some feel their names are old-fashioned or might lead to prejudice. On
the other hand, those who don’t bear the names like name givers generally appreciate the cultural and
historical value of Bamanan names and want to keep them alive. Even though more people are choosing
Christian and Islamic names, many in the community are still committed to their traditional naming
practices. The study highlights the importance of understanding and valuing the cultural heritage of
Bamanan names and shows how tradition and modern life interact in naming customs.
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OZET

Bu ¢alisma, Tiirkgenin yabanci dil olarak ogretiminde kullanilan yaklasim ve yontemleri hem kuramsal
temelleriyle hem de uygulamadaki yansimalariyla ele almaktadr. Yabanci dil ogretiminin temel amaglart
arasinda, bireylerin farkl kiiltiirlerle iletisim kurabilmesi, kiiltiirel etkilesimi saglayabilmesi ve kigisel
gelisimini destekleyebilmesi yer almaktadir. Bu baglamda, “yaklasim” kavrami, dilin nasil o6gretilecegini
belirleyen teorik bir ¢erceve sunar ve ogretim siirecinin yoniinii tayin eder. Calismada dort temel yaklasim one
¢ctkmaktadir: davranisqi, dogustanci (mentalist), bilissel ve yapulandirmact yaklasimlar. Davranis¢i yaklasim,
ogrenmeyi uyariciya verilen tepki ve bu tepkilerin pekistirilmesi yoluyla olusan bir aliskanlik edinme siireci
olarak goriirken; Chomsky 'nin dnciiliigiinii yaptigr dogustanci yaklagim, dil 6grenmenin insan dogasinda var
olan zihinsel bir kapasiteyle miimkiin oldugunu savunur. Bilissel yaklasim, 6grenmeyi bireyin aktif zihinsel
stiregleriyle agiklarken, yapilandirmact yaklasim, bireyin én bilgiler ile yeni bilgileri anlamli bigimde
harmanladigy siirece odaklanir. Yontem boyutunda ise dil bilgisi-geviri, dogrudan (diizvarim), isitsel-dilsel,
gorsel-isitsel, bilissel ve iletisimsel yontemler agiklamali olarak analiz edilmistir. Her ydntemin tarihsel
gelisimi, kuramsal dayanaklar: ve pedagojik hedefleri detayl sekilde incelenmistir. Ozellikle iletisimsel yontem,
dili sadece bir bilgi sistemi olarak degil, sosyal etkilesim araci olarak ele almakta; anlamh, akict ve baglama
uygun dil kullamimint on plana ¢ikarmaktadir. Sonug olarak bu calisma, kuramsal bilgi ile uygulamay
birlestirerek, etkili ve cagdas bir dil 6gretimi icin yol gésterici oneriler sunmaktadir. Ogrenci merkezli, anlam
temelli ve etkilegim odakli 6gretim anlayislarinin 6nemi vurgulanmakta, dil 6greticileri i¢in kapsamli bir rehber
niteligi tasimaktadir

Anahtar Sozciikler: Tiirkgenin Yabanct Dil Olarak Ogretimi, yaklasim, yontem, dil 6gretimi, yabanct dil.

The Approaches and Methods Used in Teaching Turkish as a Foreign Language

ABSTRACT

This study provides a comprehensive analysis of the theoretical approaches and practical methods used in teaching
Turkish as a foreign language. Language education today aims not only to develop communicative competence but also
to foster intercultural understanding and support individual growth. Within this framework, the concept of “approach”
refers to a theoretical orientation that guides the direction and structure of language instruction. The study focuses on
Sfour key approaches: behaviorist, nativist (mentalist), cognitive, and constructivist. The behaviorist approach views
language learning as the result of stimulus-response patterns reinforced through repetition. In contrast, the nativist
perspective, as introduced by Chomsky, argues that humans possess an innate capacity for

* Bu calisma, "Tiirkcenin Fransizca Konusanlara Yabanci Dil Olarak Ogretiminde Eylem Odakli Yaklasima Dayali
Uygulamalarin Degerlendirilmesi” baglikli doktora tezinden tiretilmigtir.
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language acquisition. The cognitive approach treats learning as an active mental process in which learners construct
knowledge through conscious effort. Meanwhile, the constructivist approach emphasizes the integration of prior
knowledge with new experiences, placing the learner at the center of the learning process. In terms of methodology,
the study reviews the grammar-translation, direct, audio-lingual, audio-visual, cognitive, and communicative methods.
Each method is examined in relation to its historical background, theoretical foundation, and pedagogical objectives.
Special attention is given to the communicative method, which prioritizes meaningful language use in social contexts
over rote learning or perfect grammar. Ultimately, the study highlights the importance of learner-centered, meaning-
focused, and interaction-driven instruction. By bridging theoretical understanding with classroom practice, it offers
valuable insights and practical guidance for educators aiming to create effective, engaging, and contextually relevant
language learning environments.

Keywords: Teaching Turkish as a Foreign Language, approach, method, language education, foreign language.

GIRIS

Bireylerin yabanci dil 6grenme amaglar1 genel olarak ii¢ temel cercevede degerlendirilebilir: Ilk olarak,
Ogrenilen dil araciligiyla farkli bireylerle ve toplumlarla etkili iletisim ve etkilesim kurmak; ikinci
olarak, bu dil vasitastyla bagka kiiltiirleri tanimak ve ayni1 zamanda kendi kiiltiiriinii tanitmak; ti¢lincii
olarak ise bireysel gelisimi desteklemek ve bilgi birikimini artirmaktir (Vigner, 2001, s. 14). Vigner
tarafindan yapilan bu siniflama, literatiirde sik¢a referans verilen ve 2000°li yillara kadar dil 6gretiminde
benimsenen yaklasim ve yontemlerin dayandigi temel gerekceleri yansitan bir ¢ercevedir. Ancak, 21.
yiizy1ilin baginda sosyal, teknolojik ve ekonomik alanlarda yasanan degisim ve doniisiimler, dil 6grenen
bireylerin beklentilerini ve ihtiyaglarini da 6nemli Olgiide etkilemistir. Bu dogrultuda yabanci dil
Ogrenmenin gerekcelerine yeni bir boyut daha eklenmistir. Bu yeni boyut, yabanci dili yalnizca anlamak,
tanimak ya da iletisim kurmak i¢in degil, ayn1 zamanda “eylemde bulunabilmek™ amaciyla 6grenme
gerekliligini vurgular hale gelmistir. Boylece dil, yalnizca iletisim araci degil, ayn1 zamanda toplumsal
var olus ve eylemsel yeterlilik baglaminda da ele alinmasi gereken ¢ok yonlii bir beceri olarak
konumlandirilmustir.

Her ne gerekgeyle olursa olsun, planlt ve sistemli bir dil 6gretimi siirecinin belirli kuramsal temellere
dayanmasi kaginilmazdir. Bu kuramsal ¢ergeveyi olusturan ilkeler, dil 6gretimi literatiiriinde en genel
anlamda “yaklagim” kavrami altinda degerlendirilmektedir. Yaklasim, yabanci dil 6gretiminin tarihsel
gelisimi boyunca tartisilan ve giliniimiizde de gecerliligini koruyan en temel yapitaslarindan biridir.
Bazen benzeri olarak diigiiniilen hatta birbiri yerine kullanilan yaklagim yontem ikilisi, uygulamada
birbirinden farklidir (Kumaravadivelu, 2006, s. 87). Bu sebeple bu calismada yaklasim ve yontem
kavramlar1 birbirinden ayrigtirilarak ele alinmakta; ilkinin kuramsal altyapiya, ikincisinin ise uygulama
siirecine igaret ettigi vurgulanmaktadir.

Yaklasim; dili dogrudan merkeze alan, onun yapisini, islevlerini ve 6grenilme siirecini anlamaya ¢aligan
kuramsal, deneysel ve gdzleme dayali bilgi kiimelerinden olusur. Bu bilgi biitiinliigii yalnizca dili degil,
dili 6grenen bireyi de anlamlandirma ¢abasi icerisindedir. Bu nedenle yaklagim hem dil 6gretimine hem
de dgrenen profiline odaklanan ¢ift yonlii bir yap1 arz eder. Bu iki boyut, bir zincirin ayrilmaz halkalar
gibi birbirini tamamlar niteliktedir.

Ozellikle ¢agdas dil 6gretim programlarinda kargilasilan temel sorunlardan biri, yaklasimin yeterince
acik tanimlanmamis olmasidir. Oysa yaklasimm odaklandigi temel soru, “Nasil bir dil kullanicist
yetistirmek istiyoruz ve bu hedefe hangi yolla ulasabiliriz?” seklinde Gzetlenebilir. Dolayisiyla
yaklasim; dil 6gretiminin hem digsal ¢ercevesini belirleyen hem de i¢sel yonelimlerini sekillendiren
biitiinciil bir sistem olarak degerlendirilmelidir. Kuramsal, deneysel ve gozleme dayali verilerin,
Ogretimsel ihtiyaglara gore bigimlendirildigi esnek ama yonlendirici bir yap1 sunar.

Dil 6gretiminde yaklagim kavrami, yalmzca kuramsal bir zemin olugturmakla kalmaz; ayni1 zamanda
Ogreticiye, 0gretme siirecini nasil daha etkili bir sekilde gergeklestirebilecegine iligkin bir yol haritasi
sunar. Yaklagimlar, bu baglamda, 6greticilerin pedagojik tercihlerinde sistematik ve bilingli kararlar
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alabilmelerini saglamay1 amag¢lamaktadir. Spiro’nun (2013) sundugu ornekler, 6grenen ihtiyaglar ile
secilen yaklasim arasindaki iliskinin ne denli belirleyici oldugunu acikg¢a ortaya koymaktadir.
Geleneksel yaklasimin temel bilesenlerinden biri olan dil bilgisi ¢eviri yonteminin uygulandigi bir
O0grenme ortaminda, 6grenenlerin yasadigi 6grenme deneyimi, bu baglamin tipik bir yansimasidir. S6z
konusu yontemin uygulandigi 6grenme ortamlarinda bir d6grencinin ifadeleri bu durumu su sekilde
ortaya koymaktadir:

“Her gece bir saat siiren ¢eviri ve dil bilgisi kurallarin1 6grenmeye yonelik 6devlerim vardi. Bundan
nefret ettim fakat Ogretmenim bu sizin Ogrenebileceginiz bigim dedi. Sonralar1 bunu yapmaktan
vazgectim ve arkadaslarimla yazisip youtube iizerinden Ingilizce sarkilar dinledim. Daha iyi 6grendim
ve 0gretmenim beni takdir etti” (Spiro, 2013, s. 4).

Bu o6rnek, tek yonlii ve 6grenen merkezli olmayan yaklasimlarin, 6grencinin igsel motivasyonunu
zedeleyebilecegini gdstermesi agisindan dikkat gekicidir. Ote yandan, bireyin kendi grenme stratejisini
kesfetmesi ve hedef dile dogal yollarla maruz kalmasi, dil edinimini destekleyen bir stirece doniismiistiir.
Bu durum, yaklasimin yalmzca 6greticiye degil, 6grenenin kendine iliskin farkindaligina da yon veren
bir yapi tast oldugunu gostermektedir.

Yabanci dil 6gretiminde yaratici etkinliklerin ve alternatif 6gretim tekniklerinin kullanimi, 6zellikle son
yillarda 6gretmenlerin 6grenci motivasyonunu artirmak amaciyla sik¢a bagvurdugu bir yontem haline
gelmigtir. Resimlerden, oyunlardan ve gesitli etkilesimli 6grenme araclarindan faydalanan 6greticiler,
dil 6grenimini 6grenciler acisindan daha keyifli ve anlamli hale getirmeyi hedeflemektedir. Ancak,
Ogrenme ortaminin eglenceli olmasi her zaman 6grenen beklentileriyle rtiismeyebilir. Spiro’nun (2013)
aktardig1 o6rnek, bu baglamda dikkat ¢ekici bir 6grenme gerilimini ortaya koymaktadir.

S6z konusu &rnekte, yaratict etkinlikler araciligiyla derslerini zenginlestiren bir Ingilizce dgretmeni,
zamanla 6grencilerinin ilgisinde bir diislis gozlemler. Bu durumu anlamlandirmak {izere dogrudan
dgrencilerine yonelir ve agikga sorar: “Problem nedir?” Ogrencilerin verdigi yamt ise yaklasim ile
degerlendirme araclari arasindaki uyumsuzlugu gostermektedir:

“Bu aktiviteler bizim testten gegmemizi saglar mi1?” (Spiro, 2013, ss. 4-5).

Bu yanitla birlikte 6gretmen, 6grenme siirecinde odaklandig1 temel unsurun—yani eglence ve katilim
yoluyla dil 6gretiminin—ogrenciler agisindan sinav basarisiyla dogrudan iligkili goériilmedigini fark
eder. Bunun lizerine 6lgme ve degerlendirme boyutunu da dikkate alarak derslerine test uygulamalari
ekler. Sonug olarak ogrenciler, yapilandirilmig degerlendirme siireglerinin varligiyla kendilerini daha
giivende hissetmeye baslar. Bu durum, 6grenme ortaminin duygusal yoniiniin de 6gretimsel tercihler
kadar 6nemli oldugunu gdstermektedir.

Verilen her iki 6rnek de agik¢a gostermektedir ki, 6grencilerin 6grenme siirecine yonelik tutumlari,
biiylik 6lciide, 0gretim siirecinde benimsenen yaklasim ile 6grenci beklentileri arasindaki rtiigmeye
baghidir. Bagka bir deyisle, 6grenen bireyin kendisinden ne beklendigi, bu beklentilerin hangi yollarla
kendisine sunuldugu ve sunulan yapiin 6grenen ihtiyaglariyla ne derece uyumlu oldugu, 6grencinin
secilen yaklagimi i¢sellestirmesinde ya da reddetmesinde belirleyici bir rol oynamaktadir.

Bu baglamda, her dil 6gretim yaklasimiin arka planinda yer alan teorik yapinin, sadece pedagojik degil,
ayn1 zamanda dil bilimsel, psikolojik, davranigsal ve biligsel agilardan da derinlemesine analiz edilmesi
gerekmektedir. Clinkdi bir yaklagimin temelleri, yalnizca siif i¢i uygulamalara degil; 6grenenin zihinsel
siireglerine, toplumsal ¢evresine ve algisal yonelimlerine de etki eden ¢ok katmanli bir diisiinsel zemine
dayanir. Bu ¢ok katmanli zemini tarihsel gelisimi i¢inde ele aldigimizda, dili anlam yoniiyle ele alan
Bally’den baslayarak, Amerikan yapisalcit okulun 6ncii isimleri olan Bloomfield ve Harris’e kadar
uzanan genis bir dilbilimsel mirasin etkilerini gérmek miimkiindiir. Ayn sekilde, 6grenme kuramlarinin
bigimlenmesinde etkili olan Pavlov’un kosullanma kurami, Piaget’nin biligsel gelisim asamalari,
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Skinner’in davranisci ilkeleri ve Vygotsky’nin sosyal etkilesim temelli yaklasimi da dil 6gretimindeki
yaklagimlara dogrudan yansimistir. Bununla birlikte, Habermas gibi elestirel diisiinceyi 6n plana ¢ikaran
felsefecilerin katkilari, dilin yalnizca iletisimsel bir arag olmadigini, ayn1 zamanda toplumsal bir eylem
alan1 oldugunu da ortaya koyar niteliktedir (Delibas, 2019). Dolayisiyla yaklasim, yalnizca pedagojik
bir tercih degil; disiplinler arasi temellere dayanan biitiinsel bir anlayisin yansimasi olarak ele
alinmalidur.

Calismanin Amact

Bu ¢alismanin temel amaci, yabanci dil 6gretimi alaninda tarihsel siireg igerisinde ortaya ¢ikan dort ana
yaklagim1 ve bu yaklagimlardan dogan alt1 farkli 6gretim yontemini biitlinciil bir bakis agisiyla ele alarak
kuramsal bir ¢ercevede degerlendirmektir. Calisma, dil 6gretiminde ozellikle davranisei, bilissel,
dogustanci ve yapilandirmaci yaklagimlar dogrultusunda sekillenmis Ogretimsel uygulamalarin,
gliniimiiziin sosyal, kiiltiirel ve pedagojik ihtiyaglar1 karsisindaki yeterliklerini sorgulamay1
amaglamaktadir. Bu dogrultuda, Avrupa Ortak Bagvuru Metni ile birlikte yeni bir paradigma olarak
onerilen Eylem Odakli Yaklasimin, s6z konusu yaklagimlarla benzesen ya da ayrisan yonleri ortaya
konulmaya calisilmistir. Nihai hedef, dil 6gretiminde kuramsal zemin ile uygulama alani arasindaki
geciskenligi gdstermek, ge¢misten bugiine uzanan ydntemsel mirasin gilincel bir yaklasimla nasil
yeniden insa edilebilecegini tartismaya agmaktir.

YONTEM
Arastirma Modeli

Bu ¢aligma, nitel arastirma yontemlerinden dokiiman incelemesi modeline dayanmaktadir. Arastirma
kapsaminda, dil 6gretimiyle ilgili temel yaklasimlar ve bu yaklagimlardan tiiretilmis yontemler, tarihsel
gelisim cizgisi icerisinde incelenmistir. Incelenen belgeler arasinda, alana yon vermis teorisyenlerin
eserleri, yontem kitaplari, 6gretim kilavuzlar1 ve 6zellikle Avrupa Ortak Basvuru Metni gibi gergeve
metinler yer almaktadir. Toplanan veriler, betimsel analiz teknigiyle ¢éziimlenmis; her yaklagim kendi
icerisinde pedagojik temelleri, 6grenen merkezli yapist ve dil dgretimindeki etkileri bakimindan
degerlendirilmistir. Calismada ayrica, Eylem Odakli Yaklasimin igerdigi sosyal, kiiltiirel ve islevsel
boyutlarin 6nceki yaklagimlarla olan iliskisi 6rnekler {izerinden tartisilmis; yontemler arasi gegislerin
kuramsal a¢iklamalar1 yapilmigtir. Boylece ¢aligma, tarihsel bir izlegi olan ancak bugiinii agiklama giicii
de tasiyan kuramsal bir ¢ergeve olusturmay1 hedeflemistir.

KURAMSAL CERCEVE
Davranis¢t Yaklasim

1950 ve 1960’larin en etkili yaklasimi olan Davranisgr yaklasimim kuramsal alt yapisina gore dil
Ogrenimi de diger 6grenme tiirleri gibi aliskanlik olusturma siirecine baglidir. Aligkanlik olusturma
siireci de tipk1 6grenme siireci gibi, 6grenenin bulundugu ¢evredeki uyaranlara verdigi tepkiler ve bu
tepkilerin ardindan gelen pekistireglerle sekillenen bir yap1 olarak degerlendirilmektedir. Bu cercevede,
Ogrenilenlerin bellekte kalicilik kazanmasi, birkag tekrarla kullanilabilir hale gelmesi ve davranisa
doniismesi, dogrudan uyarici-tepki zincirine baglidir. Bu anlayis, klasik davranig¢1 yaklagimin temel
varsayimlarindan birini olusturur. S6z konusu yaklasimda, dil 6grenimi siireci de dahil olmak tizere en
karmagik goriinen davranislarin bile, uygun bicimde yapilandirilmig sistemli tekrarlar ve ardisik
pekistirmeler yoluyla aligkanliga doniisebilecegi kabul edilmektedir. Baska bir deyisle, 6grenme, bireyin
kendisine sunulan uyarana dogru ve istenen tepkiyi verebilmesiyle miimkiin olur. Burada 6grenenin igsel
zihinsel siireclerinden ziyade, dissal davranmigsal tepkileri esas alinmakta; dogru davraniglarin
odiillendirilmesiyle istenen aligkanliklarin kazandirilacagi varsayilmaktadir. Dolayisiyla bu yaklagimda
dil 6grenimi, soyut ve igsel bir bilissel siiregten ¢ok, gdzlemlenebilir davranislarin diizenli tekrarlarla
pekistirilmesine dayali mekanik bir siire¢ olarak tanimlanmaktadir. Davranis¢i yaklagim ¢ergevesinde
dil 6grenme siireci, biiyiik ol¢iide taklit ve pekistirmeye dayali bir yap1 olarak tanimlanir. Bu yaklasima
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gore Ogrenenler, cevredeki dilsel orintiileri dogru bigcimde taklit ettiklerinde olumlu pekistireglerle
odiillendirilir; hatali {iretimlerde ise olumsuz pekistirecle karsilasarak davraniglarini yeniden
sekillendirirler. Ornegin, bir 6grencinin "bana bir kalem ver" ifadesini duymasi ve bunu ayn1 bicimde
tekrar etmesi durumunda, karsiliginda fiziksel olarak bir kalem verilirse, bu etki-tepki iliskisi araciligiyla
Ogrenme siireci gerceklesmis kabul edilir. Bu anlayis, 6§renmenin yalnizca dissal uyaricilara verilen
tepkiler lizerinden agiklanabilecegini varsayar (Ellis, 1997, ss. 31-32). Ancak bu noktada elestirel bir soru
giindeme gelir: Ogrenme, sadece uyarana kars1 verilen davramgsal tepkilerden mi ibarettir? Ellis’in
(1997, ss. 31-32) de belirttigi iizere, “0grenme sadece zihne giren girdilerin yeniden olusturulmasi
degildir.” Ciinkii 6grenen bireyler, yalnizca ¢evreden aldiklar verileri tekrar etmekle kalmaz; ayni
zamanda bu veriler lizerinde zihinsel islemler yapar, genellemelerde bulunur ve kendi kurallarini iiretir.
Bu da gosteriyor ki, 6grenme siireci yalnizca dis diinyadaki etki ve tepkilerle sinirli degildir; 6grenenin
zihinsel faaliyetleri de bu siirecin ayrilmaz bir par¢asidir.

Dolayisiyla dil 6gretiminde yalnizca davranissal siireclere degil, 6grenenin igsel bilissel dinamiklerine
de yer verilmesi gerekmektedir. Aksi takdirde 6grenme, mekanik bir taklit diizeyinde kalacak; anlam
iiretimi ve dilin yaratict yonii ihmal edilmis olacaktir.

Diger 6grenme tiirlerinde oldugu gibi dil 6greniminde de bu yaklagimin temsilcisi Skinner’dir. Ciinkii
Skinner’e gore dil bir davranistir ve s6z konusu diger davraniglar gibi 6grenilir/6gretilir. Dil 6gretiminin
uyari-tepki denklemine uygun bir dizi sartlanma sonucunda gergeklestigi asikardir (Giines, 2007). Bu
sebeple siirekli maruz kalma, aralikli tekrar ve taklitler s6z konusudur. Skinner’in bu kuramindan
anlagilacagi tizere “dis etkenler uyarani seger ve amaglanan davranis kosullandirilincaya kadar
karsiliklar1 pekistirilir. Bu anlamda 6grenme organizmanin davranisi iizerinde isleyen ve onu
bicimlendiren dis etkenler sonucudur. Gerekli goriilen, uygun pekistirmeler yapilarak davraniglar
degistirilebilir ya da istenen her davranis saglanabilir” (Tura, 1983, s. 11). Bir bagka ifadeyle “dil
O0grenme, dogru cevaplarin pekistirilmesiyle etki-tepki baginin kuvvetlenmesi siirecidir” (Demirel,
1999, s. 43).

Bu yaklasima Amerikan yapisalcilar1 da 6nemli katkr saglamis ve dil 6gretiminde uygulanmasina yer
vermislerdir. Davranig¢i yaklasimin dil 6gretimine yansiyan en somut 6rneklerinden biri, dilsel-isitsel
ve igitsel-gorsel yontemlerdir. Bu yontemlerin kuramsal zeminini olusturan isimler arasinda Edvard
Sapir, Franz Boas ve Zellig Harris gibi dil bilimciler 6n plana ¢ikmaktadir. S6z konusu dil bilimciler,
dili ¢evresel uyaranlara verilen tepkiler tlizerinden sekillenen bir davramig olarak degerlendirmis;
dolayisiyla dil 6gretiminin de sistematik tekrar, taklit ve pekistirme temelli bir siirecle yiirtitiilmesi
gerektigini ileri siirmiiglerdir. Bu anlayis, hem yontemin teknik altyapisint hem de Ogretici-6grenen
etkilesimini bi¢imlendiren temel referanslardan biri olmustur. Betimlemeli dil bilimi kurucularindan
olan Bloomfield de davranis¢t 6grenme goriisiinii benimsemistir. Dil 6grenmenin “yapilar1 asir
ogrenme” ile gercgeklestirilebilecegi goriisiine destek vermistir (Demircan, 2005, s. 182). Kisacasi
davranmiggilara gore dil Ogrenme “diislinmeye gerek duymaksizin tepki goOsterme” becerisinin
kazanilmasidir (Brooks, 1964’ten aktaran Demircan, 2005, s. 183).

Dogustancilik (Mentalist)

1960’11 yillarda, davranisci yaklagimin sinirliliklarina bir tepki olarak Amerika’da gelismeye baslayan
bu yaklagim, dil 6gretiminin yalnizca uyarana verilen tepkilerle acgiklanamayacagini savunur. Bu
tepkisel yonelim, dil 6grenme siirecinin arka planinda ¢ok daha karmasik ve bilingli zihinsel islemlerin
yer aldigini ileri siirerek, 6grenmeyi sadece digsal davranislarla sinirlandiran bakis agilarina elestirel bir
alternatif sunmustur. Bu baglamda 6grenen, pasif bir alict degil; bilgiyi isleyen, yapilandiran ve
anlamlandiran aktif bir 6zne olarak konumlandirilmistir. Bu bakis acisi, kuramcilar1 ¢evrenin dili nasil
etkilediginden hareket ederek insanin dogustan gelen 6zelliklerinin 6grenmeyi nasil etkiledigi tizerine
calismaya itmistir (Ellis, 1997, s. 32). Bunun sonucunda insanoglunun dil 6grenmeye yonelik dogustan
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gelen bir yetiye sahip oldugu ortaya ¢ikmistir. Chomsky, Aspects of the Theory of Syntax (1965) adli
eserinde, insanin dogustan getirdigi dil 6grenme yetisini “dil edinim cihaz1” (Language Acquisition
Device) olarak kavramsallastirmistir. Ona gore bu yeti her insanda dogustan vardir ve dil edinimi siireci
bu zihinsel mekanizma sayesinde gerceklesir. Ozellikle cocuklarin, soyut dil kurallarina ragmen, kisa
siirede ve yliksek bir basariyla ana dillerini kullanabilmeleri, Chomsky’i insan zihninin dil 6grenmeye
onceden programlanmis oldugu diisiincesine gotiirmiistiir. Bu bakis acisi, dilin yalnizca gevresel
uyaricilara verilen tepkilerle 6grenilemeyecegini; aksine, insanin dogasinda var olan bir zihinsel yap1
sayesinde anlamli ve tutarl dil iiretiminin miimkiin oldugunu ileri siirmektedir. Boylece dil, edilgin
bicimde dis diinyadan alman bir igerik degil; bireyin zihninde zaten var olan bir potansiyelin
disavurumudur.

Chomsky, ¢ocuklarin kisa zamanda ve oldukga basaril1 bir bicimde dil edinmelerini yalnizca dile maruz
kalma ile agiklamanin yetersiz oldugunu belirtmis; bu durumu her insanin dogustan getirdigi bir dil
edinim cihazi ile iligkilendirmistir (Demirezen, 1989, s. 159). Aslinda Chomsky, ¢cevresel faktorlerin
ogrenme iizerindeki etkisini gérmezden gelmemistir. Daha sonralar1 gelistirecegi iiretimsel-doniisiimlii
dil bilgisi kuramina isaret etmistir (Delibas, 2019, s. 32).

Chomsky’nin kuramina gore canlilar igerisinde sadece insanlar dil 6grenmeye yetkindir. Dil edinimi,
her bireyin yagaminda dogal olarak gerceklesen evrensel bir siiregtir. Ancak bu durum, tiim bireylerin
benzer gevresel kosullara ya da ayni diizeyde kosullanma siireclerine maruz kaldigir varsayimina
indirgenemez. Herkesin bir dili 6grenebilmesi, ¢evresel uyaricilardan ¢ok, bireyin dogustan getirdigi ve
gelisim siireci iginde kendiliginden etkinlesen 6zel bir yetiye sahip olmasiyla agiklanabilir. Bu yeti, dil
edinimini rastlantisal ya da disa bagimli olmaktan ¢ikararak, insanin biligsel donanimina igkin bir siire¢
haline getirir (Wilkins, 1972, s. 168).

Bilissel Yaklasim

Mentalist dil 6grenme yaklagimi Chomsky’nin goriisleriyle yeniden sekillenmis ve dil 6gretiminde
biligsel yaklasimin ortaya ¢ikmasina zemin hazirlamigtir. Mentalist bakis agisina gore dil 6grenme siireci
aktif bir zihinsel siire¢ olarak kabul edilir ( Demirezen, 1989, s. 159). Insan zihnini bilgisayara benzeten
bu yaklasimda dilin bir dizi zihinsel iglemler sonucunda 6grenildigi savunulmustur. Birey dili zihinsel
kapasitesi araciligiyla analiz eder, dilsel yapilari ¢oziimler ve iletisim durumlarinda uygun bir bigimde
kullanir. Kisacasi, birey dili kendi aktif ¢abalartyla 6grenir. Ciinkii dogustan gelen yeteneklere ve
evrensel bir dil bilgisine sahiptir. Dilin kurallarindan hareketle dildeki yapilar 6grenilir ve uygulanir. Bu
nedenle, 6grenme yalnizca digsal etkilesimlerle degil, bireyin igsel biligsel orgiitlenmesiyle birlikte
degerlendirilmelidir.

Insan zihninde bilginin dgrenilmesi ve kazamlmasi siirecinde bilgisayarin bilgi islemleme siirecine
benzer birtakim siirecler meydana gelir. Biligselciler bu benzetmeyi bilgi islemleme modeli olarak
aciklarlar (Delibas, 2019).

“Bu modelde girdi insanin zihninde islemesi icin ¢evresinden algiladig1 bilgidir. Insan siirekli olarak
cevresinden gelen girdi bombardimani ile karsi karstyadir. Ancak insan bunlardan bir boliimiinii daha
sonra hatirlamak ya da kullanmak i¢in seger ve duyu organlar1 yoluyla algilar. Daha sonra kod agma
islemi gergeklesir. Kod agma yeni bilginin zihinde varolanlarla iliskilendirilerek anlamli hale getirilmesi
ve daha sonra kullanilmak i¢in depolanmasidir. Gerektiginde bu bilgi geri ¢agrilarak kullanilir. Bu
siiregte bilgi geri cagrilarak kullanilir. Bu siirecteki ¢ikti, depolanmis bilginin geri cagrilarak
kullanilmas1 sonunda insanin sergileyecegi dissal tepkidir ki, bu da girdinin aynis1 ya da benzeridir”
(Gagné & Driscoll, 1988; Slavin,1994; Stamper, 1992°den aktaran Aydin, 2000, s. 187).

Yapilandirmacihk

Yapilandirmaci yaklasim Piaget, Bruner ve Vygotsky’nin goriisleri yeni bir boyuta evrilmistir. Artik,
Ogrenci sadece zihninde bilgi yapilandiran degil ayn1 zamanda var olan bilgileriyle yeni 6grendigi
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bilgileri harmanlayan ve yapilandirdig: bilgiyi gelecekteki 6grenme siireclerine tasiyabilen kisi olarak
adlandirilmistir. Bu yoniiyle yapilandirmaci 6grenme siireci “bireylerin onceki bilgileriyle yeni
ogrendikleri bilgilerin zihinlerinde bir araya getirilmesindeki aktif stire¢” olarak kabul edilebilir (Jones
& Brader-Araje, 2002).

Yapilandirmaci yaklagim agisindan “siire¢” kavrami merkezi bir 6neme sahiptir. Zira bu yaklasimda
amag, 6grenmenin sonunda ortaya ¢ikan {irlinden ziyade, bireyin bilgiye ulagma, bilgiyi yapilandirma
ve anlamlandirma siirecini dikkate almaktir. Bu dogrultuda, 6grenmenin degerlendirilmesinde esas
alman 6lgiit de sonugtan ¢ok, 6grenme siirecinin niteligidir. Sarigéz ve Delibag’a (2016) gore 6grenme,
bireyin 6n bilgileriyle yeni bilgileri aktif bigimde iligkilendirip yeniden yapilandirdigi dinamik bir
siiregtir. Bu siirecin saglikli isleyebilmesi i¢in, bireyin sahip oldugu 6n bilgilerin dogrulugu, giivenilirligi
ve kontrol edilebilirligi belirleyici bir rol oynamaktadir. Aksi takdirde, hatali 6n bilgilere dayali olarak
insa edilen yeni bilgiler de yanlis bir biligsel yap1 olusturacaktir.

Bu nedenle yapilandirmaci 6grenme ortamlarinda 6gretmenin rolii, sadece bilgi aktaran degil; 6grenene
rehberlik eden, siireci izleyen ve gerektiginde miidahale eden yonlendirici bir konumda olmalidir.
Ozellikle 6grenenin 6n bilgilerini analiz etmek, yanls anlamalar1 ayiklamak ve 6grenme siirecini dogru
zemin lizerine insa etmek agisindan 6gretmenin bilingli ve dikkatli yaklasimi kritik 6nem tasir. Bu
yonilyle yapilandirmaci yaklasim, 6gretmen-merkezli degil, slire¢ ve 6grenen merkezli bir 6gretim
anlayisini esas alir.

Yapilandirmaci 6grenme kurami, 6grenme siirecini anlamlandirmaya yonelik farkli agiklamalar sunan
yaklagimlar arasinda yer almaktadir (Brooks & Brooks, 1999). Kuramsal temelleri itibariyla
“yapilandirmacilik” ya da diger adlandirmalariyla “olusturmacilik”, “yeniden insacilik” ve “bilgiyi
yapilandirma”, esasen bilginin dogasina ve birey tarafindan nasil insa edildigine odaklanan bir anlayisi
temsil eder. Bu yaklagim, 6grenmenin pasif bir aktarim degil, birey tarafindan aktif olarak insa edilen
bir siire¢ oldugunu vurgular.

Demirel’in (2012, s. 221) ifade ettigi lizere yapilandirmacilik, 6gretime degil, 6grenmeye iligkin bir
kuramdir. Bu ayrim, yalmzca terminolojik degil; aynm1 zamanda pedagojik bakimdan da 6nemli bir
farklilig isaret eder. Ciinkii “0gretim” kavrami, cogunlukla bilgi aktarimini 6nceleyen, 6greneni edilgen
bir konumda goren didaktik bir siireci ¢agristirirken; “6grenim” kavrami, 6greneni merkeze alan, onun
aktif katilimini ve isbirligini esas alan dinamik bir siirece karsilik gelir. Dolayisiyla yapilandirmaci
yaklasim, bireyin bilgiyi hazir bi¢imde almak yerine, kendi deneyimleri ve onceki bilgi birikimi
araciligiyla yeniden anlamlandirmasini esas alir ve bu yoniiyle ¢agdas 6grenme kuramlari arasinda
0zglin bir konumda yer alir.

Yapilandirmaci yaklasim, diger yaklasimlardan farkli olarak bilgiyi dogrudan aktarmak yerine,
Ogrenenin zihinsel siirecleriyle yapilandirmasina odaklanan Ogrenci merkezli bir anlayis sunar.
Baslangicta bireyin bilgiyi nasil 6grendigini agiklamaya calisan bu kuram, zamanla bireyin bilgiyi nasil
yapilandirdigina yonelmistir (Demirel, 2012, s. 221). Bu ¢ergevede, 6grenme siireci 6gretimden ¢ok
Ogrenimin 6n plana ¢iktig1, 6grenenin aktif olarak yer aldig1 bir yapidadir (Giines, 2007, s. 32).

Siire¢ odakli bu anlayis, bireyi yalnizca bilgi alan degil, aym1 zamanda bilgiye anlam katan ve onu
yeniden inga eden bir 6zne olarak goriir. Yildirim ve Simsek’in (1999) vurguladigi gibi, cagdas 6grenme
ortamlarinda beklenen birey; edilgen degil, bilgiyi yorumlayan, anlam kurma siirecine etkin bi¢imde
katilan bireydir.

Yapilandirmaci yaklasimim temel amaci, 6grenene bilgiyi dogrudan sunmaktan g¢ok, bilgiyi nasil
Ogrenecegini 6gretmek ve onu anlamli hale getirme becerisi kazandirmaktir. Bu anlayis, bireyin yalnizca
bilgiye ulasan degil; bilgiyi yorumlayan, nerede ve nasil kullanacagini bilen ve yeni bilgileri daha 6nceki
ogrenmelerine dayandirarak iireten aktif bir 6zne olmasini hedeflemektedir (Abbott, 1999).
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Yapilandirmaci 6grenme siireci, esnek zaman dilimlerinde, ger¢ek yasam durumlarinda ve baglama
dayali zengin yasantilar araciligiyla kurulan ve 6zgiin iliskilerle olusan, oldukca genis, ¢cok degiskenli
ve degiskenlerin birbirlerini nasil etkilediginin yorumlanmasi oldukc¢a zor olan dongiisel ve holografik
bir olgu oldugu diisiiniilmektedir (Yurdakul, 2004°den aktaran Bas, 2012, s. 204). Ogrenme siirecinde
yalnizca bireyin kendi zihinsel islemleri degil, ayn1 zamanda &greten-68renen ve 0grenen-dgrenen
etkilesimi de belirleyici rol oynar. Ciinkii yapilandirmaci anlayista etkilesim tek yonlii degil, karsilikli
bir bilgi aligverigine dayalidir. Yapilandirmaci yaklagim, bilgiyi 6grenenin etkin katilimiyla bigimlenen
0znel bir olgu olarak ele alir ve bu nedenle odagina 6grenciyi yerlestirir (Fox, 2001°den akt. Fer & Cirik,
2007). Fox’un vurguladigi temel ilkeler bu 6grenci-merkezli bakis agisini somutlagtirir:

Tablo 1.
Fox yapilandirmaci 6grenme ve bilginin 6zellikleri (aktaran Fer ve Cirik, 2007).

aktif bir siirectir.

Ogrenme diinyay1 anlamlandirma siirecidir.
Ogrencinin ¢dzecegi; anlamli, agik-uglu, ¢oziimii gii¢ problemler gerektirir
ogrenci tarafindan pasif olarak alinmaz; yapilandirilir
kesfedilmez; yaratilir.

Bilgi

kisisel duruma 6zgiidiir.

sosyal baglamda yapilandirilir.

Yapilandirmaci yaklagimda 6grenci, yalnizca bilgi alan degil; 6grenme siirecinin etkin bir pargasi, hatta
sosyal bir aktorii olarak konumlandirilmaktadir. Bu nedenle Avrupa Ortak Bagvuru Metninde (AOBM.,
2001) geleneksel "6grenci” terimi yerine, “6grenen” ve “sosyal aktor” kavramlarinin tercih edilmesi
tesadiif degildir. Ogrenen, bilgiyi kendi zihinsel siirecleriyle anlamlandirmakla kalmaz; ayn1 zamanda
O0grenme ortaminda karar alma, katki sunma ve siireci yonlendirme sorumlulugunu da {istlenir.

Bu baglamda, yapilandirmaci yaklagimda 6grenilecek konular belirlenirken 6grenenin katilimi esastir.
Ogretmen ise bu siirecte yonlendirici sorular sorarak égrenenin diisiinmesini, sorgulamasini ve bilgiyi
yapilandirmasini destekleyen bir rehber konumundadir. Boylece 6grenme siireci, 6gretmenin anlattigi
bir yap1 olmaktan ¢ikar; 6grenenin etkin rol iistlendigi, kendi 6grenmesini insa ettigi bir siirece doniisiir.
Demirel’e gore yapilandirmaci yaklagimin temel ilkeleri sunlardir (2012, ss. 222-23):

Tablo 2.

Yapilandirmaci yaklasimin temel ilkeleri (Demirel, 2012)

1 Ogrencileri, konuya ilgi uyandiran sorunlara yéneltmek.

Temel kavramlar etrafindan 6grenmeyi yapilandirmak.

2

Ogrencilerin goriis acilarini ortaya ¢ikarmak ve bu goriislere deger vermek.

3
4 Ogrencilerin dngériilerine gore editim programlarini uyarlamak.
5 Ogretme siireci baglaminda &grenci 6grenmelerini degerlendirmek.

Ogrencilere 6grenme 6zerkligi sunan bu yaklasim dgrenme ortamlarinda 6grenenlere farkli imkanlar
saglamaktadir. Demirel’e gore yapilandirici yaklagimin esas alindigi 6grenme ortamlarinda 6grencilere
sinirsiz olanaklar saglanmaktadir (2012). Bunlar:

e Ogretmen, 6grenciyi dnceden yapilandirilmis programlarin edilgen kaliplarindan uzaklastirarak
diisiinsel derinligi yiiksek temalarla bulusturur.
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e Ogrenme siirecini, 6grencinin ilgi merkezinden hareketle yapilandirir; fikir iiretme, kavramlar
arasi iligki kurma ve sonug ¢ikarma siireclerine rehberlik eder.

e Bilginin ve gercegin, sabit ve tek yonlii degil; cok boyutlu ve yoruma agik oldugunu 6grenenle
birlikte tartisma zemini olusturur.

e Ogrenmenin ve dgrenmeye iliskin degerlendirmenin, yiizeysel degil; zihinsel gaba, zaman ve
anlam ingas1 gerektiren ¢cok katmanli bir siire¢ oldugunu géz 6niinde bulundurur.

YONTEMLER
Dil bilgisi Ceviri Yontemi

Yazi ge¢misten bugiine kadar farkli isimlerle kullanilagelmis bu yontemde “dil 6gretimi/6grenimi
yabanci dilin yazili bi¢imi {izerine kuruludur ¢iinkii bu yontem ilk olarak yasamayan dillerin (yunanca
ve Ozellikle latince 6gretiminde) 6gretilmesinde uygulanmistir. Dil 6gretiminin hedefi yabanci dilde
konugmay1 6gretmek degil edebi veya eski metinleri anlamay1 kolaylastirmak olarak belirlenmistir”
(Besse, 1985 ss. 26-27°den akt. Delibas, 2019, s. 35). Latince ve Yunanca 6gretiminde kullanilan bu
yontemi Mackey’e gore, “Karl Plotz gelistirmis ve 20. yiizyilin baslarina kadar P16tz’tin teknikleri
gegerli olmustur” (Demirel, 1999, s. 38).

Gelistirilen bu yontemde hedef dilin kurallarin1 6gretmek ve hedef dilden ana dile dogru ¢eviri yaparken
cogunlugu dil bilgisel olan bu kurallardan dogru faydalanmak amactir. Neuner’e gore dil bilgisi ¢eviri
metodunun belirleyici 6zelligi hedef dilin sozciik sayist ve dil bilgisi kurallaridir. Bir dili 6grenenler bu
kurallardan hareketle hedef dildeki climleleri ve metinleri anlayabilmeli ve s6z dizimi kurallarina uygun
olarak dogru yazma becerisini gelistirebilmelidir (2003, s. 227). Bir dilden bagka bir dile yapilan basarili
bir ¢eviri yabanci dil bilgisinin temel gostergesi olarak kabul edilir. Agiklamali dil bilgisi 6gretiminin
uygulandig1 bu yontemde ana dil ve hedef dil arasinda benzerlikler kurulmaya calisilir. Ciinkii bu
yontemde ana dildeki climle yapilari ile hedef dildeki climle yapilar1 ve her iki dil arasindaki
benzerliklerin grenmeyi basitlestirecegine inanilir (Larsen-Freeman, 1986, s. 10). Dil 6gretiminde
Ogrenenler i¢in iyi bir zihinsel antrenman gibi goriilen bu yontemde 6grenenler 6grendikleri dil bilgisi
kurallarinin ve yapilariin bilincindedirler (Larsen-Freeman, 1986, s. 10). Dil 6gretiminde dil bilgisi ve
ceviriye yer verilmesinin nihai amaci dogru g¢eviri yapabilmek ve dil bilgisi kurallarini
aciklayabilmektir. Dil bilgisi 6gretimi son derece dnemlidir, zira “kim dil bilgisine hakim olursa,
yabanci dile de hakim olur; dogru yapilan bir geviri iirtinii kisinin dil bilgisine hdkim oldugunun yegane
gostergesidir” (Neuner, 1993, s. 19).

Direkt Yontem

Dil bilgisi-geviri yontemine tepki olarak gelistirilen bu yontemin temelinde, 6grenilen dil ile yasanti
arasinda kurulan dogrudan iliski vardir (Hengirmen, t.y., s. 20). Ogrenme siireci boyunca hedef dilin
disina ¢ikilmadan, ¢eviri yapilmaksizin ve ana dil kullanilmaksizin siirdiiriilen bu yaklasim, dili bir
yasam bi¢imi olarak gérmeyi esas alir. Bu anlayisin kuramsal arka planinda, Humboldt’un “dil bir
diisiince bi¢imidir” goriisii dnemli bir referans noktasi olmustur. Ciinkii bu goriis, dilin yalnizca bir
iletisim arac1 degil; ayn1 zamanda bireyin diinyay: algilayis ve anlamlandiris bi¢imi olduguna isaret eder.

“Dil bir insanin diinya goriisiinii etkiler; her dilin yaratict anlatima bigim veren, o dil toplumuna 6zgii
ruhbilimsel kurguyu yansitan bir i¢ diinyas: vardir. Oteki dillerden ayr1 olan bu i¢ bigim, o dilin
hammaddesine uygulanan birim, 6rgii ve kurallardan olusur. Bir ulusun dili o ulusun ruhu, ya da bir
ulusun ruhu o ulusun dilidir. Her dilin i¢ yapisi gozlem verilerini diizenler ve simiflandirir; boylece ayri
dilleri konusanlar bir dl¢iide ayr1 diinyalarda yasar ve ayr1 diisiinme bigimleri vardir. Oyleyse bir dilin
Ogretiminde bir bagka dilin aracilifina yer yoktur” (Demircan, 2005, s. 171).
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Bu goriisten hareketle olusturulan dil 6gretiminin hicbir asamasinda ana dile yer verilmez. Ogretimde
herhangi bir araci dile yer verilmeyen bu yontemde 6gretimin dogrudan ana dil edinimine benzer
bicimde yapilmas1 gerekir (Butzkamm, 2005, s. 27). Tiimevarima dayali olarak dil bilgisi kurallarinin
ogretildigi bu yontemde, 6zellikle kelime ve climlelerin anlamlandirilmasii kolaylastirmak amaciyla
gorsel materyallerden ve pantomim gibi destekleyici araglardan yararlanilmaktadir. Yontemin
uygulamalarina bakildiginda, temel amacin 6grenenin sozel iletisim becerilerini gelistirmek oldugu
acikgca goriilmektedir. Bu baglamda Besse (1985, s. 34), tlimevarim ydnteminin, sézel etkilesimi
merkeze alan ilk 6gretim yaklasimi oldugunu 6zellikle vurgulamistir. Bu yoniiyle yontem, sadece dil
yapilarinin Ogretilmesini degil, ayn1 zamanda dilin iglevsel ve anlamli kullanimimi da hedefleyen
biitiinciil bir anlayis1 temsil etmektedir.

Dilin iletisim boyutuna ilk kez vurgu yapilan bu yontemin amaci ve tasidigi 6nem, Gouin’in Art
d’enseigner et d’étudier les langues (Dillerin Incelenmesi ve Ogretme Sanati) adli eserinde acik bigimde
dile getirilmistir. Gouin, dil 6gretiminin ¢ok boyutlu bir siire¢ oldugunu ifade ederken su sozleriyle
yontemin temel ilkesini ortaya koyar: “Dil 6nce kulakla isitilecek, dille pekistirilecek ve elle de okunup
yazilacaktir” (Gouin’den akt. Demirel, 1999, s. 39). Bu yaklasim, dili yalnizca zihinsel bir yap1 degil,
ayn1 zamanda isitsel, s6zel ve kinestetik yollarla 6grenilen ¢ok yonlii bir beceri olarak ele alir.

Tarihsel baglamda ele alindiginda, bu yontemin 6zellikle 6greticinin hedef kitlenin ana dilini bilmedigi
durumlarda etkili oldugu gériilmektedir. ikinci Diinya Savas: sonrasinda Nazi baskisindan kagan Alman
profesorlerin farkli iilkelerde dil &gretimine baslamalariyla birlikte bu yontemin uygulama alani
genislemis, farkli dilsel ortamlarda hizli ve iglevsel 6grenme ihtiyacina yanit vermistir. Dil bilimsel
temelde ise, ¢eviri kullaniminin “gésteren” ile “gosterilen” arasindaki dogal olmayan iliskiyi bozacagi
yoniindeki goriis, bu yontemde ana dilin ve dolayisiyla ¢evirinin kullanimini dislamistir. Demirel’in
(1999) de ifade ettigi gibi, bu yontemin temelinde, dgretilecek olan yabanci dil ile o dile karsilik gelen
kavram arasinda dogrudan ve dolaysiz bir bag kurulmasi esasi yer almaktadir. Bu yoniiyle yontem, hedef
dilin 6grenen zihninde dogrudan anlam kazanmasini hedeflemektedir.

Sekil 10.

Gosteren, gosterilen arasindaki iliski ve ¢eviri (Delibag, 2019)

YENI KELIME CEVIRI KAVRAM

AGAC ‘

“Agac kavrami ile zihnimizdeki aga¢ imgesi arasinda nedensiz bir bag vardir. Bu sebeple gosteren ve
gosterilen arasina ana dili araci olarak sokmak siireci uzatacaktir” (Delibas, 2019, s. 37). Zira ¢eviri

faktorliniin gosterilen ile gdsteren arasindaki dolaysiz bagi engelleyerek 6grenmeyi giiclestirdigine
inanilmaktadir (Demirel, 1999, s. 40). Bu sebeple bir dilin 6gretiminde bir bagka dilin araciligina yer
olmadig1 yaklagimin temel ilkesidir.

Isitsel-Dilsel Yontem

Ozellikle dinleme ve konusma becerilerine odaklanan bu yontem, literatiirde “durumsal dil 6gretimi”
olarak da anilmakta ve Ogretim siirecinde dilin ¢esitli kullanim durumlarinin canlandirilmasina yer
verilmektedir (Martinez, 1996, s. 55). Yontemin kuramsal gergevesi, Michigan Universitesi Ingiliz Dili
Enstitisii'nde gorev yapan Lado ve Fries tarafindan sistemlestirilmistir (Bozbeyoglu, 2000, s. 70).
Amerika’da, ¢eviri odakli 6gretim anlayisina yonelik bir tepki olarak gelistigi diisiintilen bu yaklagim,
dil O6gretimini yalnizca okuma becerisiyle sinirli gormeyip, anlamayi, konusmayi ve yazmayi da
kapsayan biitiinciil bir siirece doniistiirmeyi hedeflemistir. Besse’nin (1985, s. 35) de vurguladig: gibi,
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bu yontemde dil hakimiyeti, s6zel becerilerden baslanarak dort temel dil becerisinin birlikte ve dengeli
bigimde gelistirilmesi esasina dayanmaktadir.

Yontemde s6zel becerilere dncelik verilmesi, okuma ve yazma becerilerinin arka planda kalmasina yol
agmugtir. Bu durum, ydntemin ortaya c¢iktig1 tarihsel baglamla dogrudan iliskilidir. Ozellikle Ikinci
Diinya Savasi oncesi ve savas donemindeki dilsel ihtiyaglar, yontemin bigimlenmesinde belirleyici
olmustur. Savas siirecinde, Asya, Pasifik ve 6zellikle Avrupa’daki 55 {iniversitede, yabanc dili etkin
bicimde kullanabilecek askeri personel ihtiyacini karsilamak amaciyla Army Specialized Training
Program (ASTP) adli bu yontem tizerinde uzlasi saglanmistir (Martinez, 1996, s. 56). Bu nedenle, s6z
konusu yontem literatiirde zaman zaman “askeri yontem” olarak da amilmaktadir. Savasin dayattig
pratik ve hizli iletisim ihtiyaci, dil 6gretiminde sozel yeterliligin 6ncelik kazanmasina neden olmustur.

“Bu yoOntemin ortaya c¢ikmasinda dilbilim akimlarindan yapisalct akimim bir kolu olan Amerikan
yapisalcr dilbilimcilerinin ( L. Bloomfield, E. Sapir, F. Boas gibi) ve bunlara eslik eden davranig¢i
psikologlarin, 6zellikle Skinner’in katkist olmustur” (Delibas, 2019, s. 38).

“Skinner'e gore, her uyariciya karsi belli bir tepki vardir. Etki-tepki bagimin kurulmasi igin
pekistireglerin verilmesi gerekmektedir. Siirekli pekistirme tepkiyi giivence altina alir ve pekistirme
yoluyla tepkiler aligkanliga doniigiir. Bu O6grenme kuramina gore yabanci dil 6grenmede de
aliskanliklarin olabilmesi i¢in tekrara, alistirmalara ve pekistirmelere yer verilmelidir. Diger bir deyisle
dil 6grenme, dogru cevaplarin pekistirilmesiyle etki-tepki bagimin kuvvetlenmesi siirecidir”’(Demirel,
1999, s. 43).

Dil yapilarinin sik tekrar, taklit ve ezber yoluyla asir1 6grenimine yer veren bu yontem konusma ve
dinleme becerilerini gelistirerek 6greneni otomatiklestirir. Askeri alanda saglanan basari, bu yontemin
egitim programlarina uyarlanmasimin dniinii agmistir. Ozellikle betimlemeli dilbilimin kurucularindan
Bloomfield’in davranig¢i 6grenme yaklagimini benimsemesiyle birlikte, yontem 1950 ile 1965 yillar
arasinda basta Amerika olmak {izere pek cok iilkede yaygin olarak kullanilmistir. Dil 6greniminin,
“yapilarin agir1 0grenilmesi” yoluyla gergeklesecegi diisiincesi zamanla “diislinmeden tepki verme”
anlayisin1 da beraberinde getirmistir. Bu durum, dil 6gretimini 6grencinin zihinsel siireclerinden
uzaklastirarak tekrar ve pekistirmeye dayali kalip davraniglara indirgeyen bir yaklagima doniistiirmiistiir
(Nelson Brooks, 1964’ten akt. Demircan, 2005, s. 183). Boylece anlam kurma, yaratici diisiinme ve
baglami degerlendirme gibi beceriler geri planda kalirken, ezberlenmis yapilar 6n plana ¢ikmustir.

Gorsel-Isitsel Yontem

Ikinci Diinya Savasi sonrasinda teknolojik gelismeler, dil 6gretiminde isitsel ve gorsel araglarin
kullanimint miimkiin kilmistir. Bu baglamda Fransa’da gelistirilen ve literatiirde “gorsel-igitsel yontem”
olarak bilinen bu yaklasim, dilin dort temel becerisinin biitiinciil bigimde gelistirilmesini esas alir.
Yontemin gorsel-isitsel olarak adlandirilmasi hem gorsel hem de isitsel unsurlarin es zamanl olarak
sunulmasina dayanmaktadir. “Saint-Cloud Zagreb Yo6ntemi” olarak da bilinen bu yaklagim, Fransa’daki
Saint-Cloud Yiiksek Okulu’nda G. Gougenheim ve P. Rivenc’in Onciiliigiinde calisan bir ekip (daha
sonra C.R.E.D.LF.’i kuracaklardir) ile Zagreb Universitesinde Guberina liderliginde galisan baska bir
ekip tarafindan gelistirilmistir (Besse, 1985, s. 39).

Bu yontemde, isitsel-dilsel yontemde oldugu gibi geviriye yer verilir; ancak ceviri, dogrudan sozlii
karsiliklardan ¢ok, gorseller araciliryla 6grenenler tarafindan baglamsal olarak yapilandirilir. Ozellikle
Fransizcanin yabanci dil olarak 6gretilmesini yayginlastirmak amaciyla gelistirilen yontemde, dil bilgisi
kurallar1 dogrudan verilmek yerine, metin ve drneklerden hareketle 6grenen tarafindan tiimevarimsal
olarak ¢ikarilir. Baglam temelli, anlamsal dil bilgisine dayanan bu yaklasimla, karsilikli konusmalar
yoluyla hem yapilarin pekistirilmesi hem de ezberlenmesi hedeflenmektedir.
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Yabanci dil 6gretiminde ilk kez teyp ve kisa filmlerin birlikte kullanildigi bu yontem, dilin 6gretimini
yalmzca sozciik ve yapi diizeyinde degil; isitsel ve gorsel baglamda biitiinciil olarak ele almistir. Bu
yonilyle yontem, gilinlimiizde Avrupa Konseyi tarafindan gelistirilen A1-C2 diizeyleri arasinda
yapilandirilmus dil yeterlik sisteminin dnciil bir bigimi olarak degerlendirilebilir. Ogretim kademeleri iig
temel diizeyde siniflandirilmakta; birinci diizeyde giinliik iletisime yonelik temel ifadeler, ikinci
diizeyde uzmanlik gerektirmeyen genel icerikler, ticlincii diizeyde ise mesleki ya da akademik bilgi
birikimi gerektiren ileri diizey konulara yer verilmektedir (Demircan, 2005; Giinday, 2015, s. 92). Bu
yaklagim, dil 6gretimini sadece dilin yapisal yonleriyle sinirlamayip, 6greneni toplumsal ve mesleki
baglamlara hazirlayan fonksiyonel bir siire¢ olarak da gérmektedir.

Biligsel Yontem

Bu yaklasim, dil 6gretiminin yalnizca uyarana verilen tepkiyle davranigsal diizlemde gergeklestigini
savunan davranis¢1 psikologlar ve Amerikan yapisalcilarinin goriiglerine bir tepki olarak ortaya
cikmistir. “Biligsel” ifadesi, davranisci 6grenmenin etkin oldugu donemde ilk kez Tolman’in 1938
yilinda gergeklestirdigi deneyle bilimsel giindeme tasinmistir. Tolman, yaptigi deneyde bir labirente
yerlestirdigi yemegi bulmasi beklenen farenin, ilk asamada labirenti kesfederek hareket ettigini
gozlemler. Deneyin ikinci asamasinda yemegi B noktasina, fareyi ise A noktasina yerlestirdiginde
farenin dogrudan saga dondiigiinii kaydeder. Ancak {iglincii agamada fare C noktasindan birakildiginda,
bu kez sola dondiigiinii gozlemleyen Tolman, farenin zihninde bir biligsel harita olustugunu ve
hareketlerinin salt uyarana verilen tepkiden ibaret olmadigini ifade eder (Goldstein, 2013, s. 44). Bu
bulgu, O0grenmenin yalnizca gozlenebilir davraniglar iizerinden degil, zihinsel siiregler temelinde
aciklanmasi gerektigini ortaya koyarak, bilissel yaklasimin teorik zeminini olusturmustur.

Tolman’in zihindeki biligsel haritalar diisiincesinden yaklasik yirmi y1l sonra dikkat ¢ekici bir gelisme
yasanir. Skinner, Verbal Behavior adli eserinde c¢ocuklarin dili edimsel kosullanma yoluyla
ogrendiklerini ileri stirmiistiir. Ona gdre ¢ocuklar, ¢cevrelerinden duyduklar: dili taklit ederler ve bu taklit
siirecinde dogru ifadeleri kullanmalari, 6diillendirme gibi digsal pekistireglerle agiklanabilir. Ancak,
Massachusetts Institute of Technology’de goérev yapan dilbilimci Noam Chomsky, Skinner’in bu
goriigiinii  elestirmigtir. Chomsky’ye gore, c¢ocuklarin dil edinimi yalmizca &diil ve taklit
mekanizmalariyla agiklanamaz. Zira ¢ocuklar ¢ogu zaman ebeveynleri tarafindan o6diillendirilmesi
miimkiin olmayan ciimleler kurabilirler (6rnegin: “Senden nefret ediyorum, anne!”). Ayrica, gocuklar
gelisimsel siiregte, yetigkinlerden hi¢ duymadiklari ancak dilin kurallarina kendi zihinlerinde tiirettikleri
baz1 yanlis ciimleler de kurarlar (6rnegin: “Cocuk top vurdu”). Chomsky bu tiir 6rneklerin, dilin
ediniminde yalnizca digsal pekistireglerin degil, bireyin dogustan sahip oldugu biligsel yetilerin de etkili
oldugunu ortaya koydugunu savunmustur (Goldstein, 2013, s. 44).

Dogustanct yaklagimin kuramsal oOnciisii olan Noam Chomsky, iiretimsel-doniisiimli dil bilgisi
kuramiyla hem yapisalci dil anlayisini hem de davranigc1 6grenme kuramini temelden elestirmistir. 1957
yilinda yayimladig1 Syntactic Structures (S6zdizimi Yapilari) adli eseriyle Chomsky, dil 6grenmenin
yalmzca gevresel uyaranlara verilen tepkilerle aciklanamayacagini, bunun yerine 6grenenin zihinsel
yapilarmin belirleyici oldugunu savunmustur. Bu yaklagimdan hareket eden mentalist dil 6greticiler, dil
O0grenimini pasif bir taklit siireci degil; bireyin dogustan sahip oldugu bilissel potansiyeliyle
gerceklestirdigi aktif bir yapilandirma siireci olarak gormektedir. Chomsky’ye gore her birey, dili
edinmeye yonelik evrensel bir dil bilgisi ile diinyaya gelir ve bu yeti sayesinde dilin kurallarini kavrayip
uygulamaya gecirir (Chomsky, 2001). Dilin zihinde nasil temsil edildigine dair ileri siirdiigii kuramlarin
felsefi dayanagimi ise Descartes’in akil ve diisiince temelli goriislerine baglamaktadir. Bu yoniiyle
Chomsky'nin yaklagimi, yalnizca dil 6gretiminde degil, insan zihninin 6grenme kapasitesine dair daha
genis bir tartigma zemini olusturmustur.

“Gergekten, Descartes’in kendisinin de ¢ok iyi gozlemledigi gibi, dil tiire 6zgii bir insan yetisidir. Diisiik
zeka diizeylerinde, hastalikli durumlarda bile, problem ¢6zme yetenegi ve baska uyum davranislar
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gostermede budala bir insan1 gegen bir maymunun hig erisemeyecegi bir dil yetenegi buluruz insanda”
(Chomsky, 2001, s. 28).

“W. Von Humbolt’un 1830’larda kullandig1 terimleri kullanacak olursak, konusan kisi sinirli araglari
sinirsiz bigimde kullamir. Oyleyse Humboldt’un dil bilgisi, uygun bigimde birbiriyle baglantili, sinirsiz
sayida ylizey ve derin yapiy1 lireten sinirli bir kurallar dizgesi icermek zorundadir. Derin ve ylizey yapiy1
birbirine baglayan doniisiim islemleri, ciimle {iretirken veya alimlarken zihnin yerine getirdigi zihinsel
islemlerdir. Bu demek ki zihnimizde iiretirken veya alimlarken kullanilan evrensel bir dil bilgisi vardir”
(Chomsky, 2001°den akt. Delibas, 2019, s. 40). Chomsky’e gore bir dilde iiretilmis olan tiimceleri
incelemek sanildig1 gibi yeterli olmayacaktir. “Yabanci dil 6grenen bir kimsenin yeni climleler
iiretebilecek diizeni kavramasi gerekir.[...] bir dilde sonsuz sayida tiimceler iiretilebilir. Bu tiimcelerin
hepsini 6grenmeye insan omrii yetmez” (Chomsky 2001’den aktaran Hengirmen, t.y., s. 26). O halde
her insanin dogustan gelen ve sonsuz ifadeler kurabilmesini ve anlayabilmesini saglayan evrensel bir dil
bilgisi ve dil yetisi vardir.

Biligsel goriisii savunan bir diger psikolog Ausubel de, Skinner’in aksine 6grenmenin anlamli 6grenme
ve ezbere dayali 6grenme olmak iizere iki seklinin oldugunu dile getirmistir (Ausubel, 1968’den aktaran
Demircan, 2005, s. 115). Zihin daha 6nce 6grenilmis olan bilgilerle yeni 6grenilen veya 6grenilmis olan
bilgileri bir arada anlamlandirmaktadir.

Iletisimsel Yontem

1970’li yillarda Avrupa’da hizla artan niifus hareketliligi ve teknolojik gelismeler, bireyleri farkli
toplumlarla etkilesim kurmaya, dolayisiyla yabanci dilleri 6grenmeye yoneltmistir. Bu toplumsal
doniislim, dil 6gretiminde hakim olan kuramsal dilbilimci ve 6grenme psikologlarinin tek yonlii bakis
acilarini sorgulatmis; dilin yalnizca yapisal bir sistem degil, ayn1 zamanda toplumsal bir etkilesim araci
oldugu diislincesini 6ne ¢ikarmistir. Bu donemde ozellikle Hymes’in Onciiliigiinii yaptig1 sosyo-
dilbilimciler, Chomsky’nin dil yetisi (competence) ve edim (performance) kavramlarinin iletigimsel
gergekligi tam anlamiyla karsilamadigini savunmuslardir. Hymes, bu iki kavrama ek olarak, bireyin dili
toplumsal baglamda uygun, yerinde ve etkili bi¢imde kullanabilme becerisi anlamina gelen “iletisimsel
yeterlik” (communicative competence) kavramini 6nermistir (Demirel, 1999, s. 50). Boylece iletigimsel
yaklagim, yalnizca dil yapilarin1 6gretmeyi degil, bu yapilarin gergek yasam iginde islevsel olarak nasil
kullanilacagini da merkeze alan bir anlayigin temellerini atmigtir.

Hymes’in (1971) ortaya attig1 “iletisimsel edin¢” kavrami, dilin yalnizca yapisal 6zelliklerine degil,
iletisimsel iglevine de odaklanarak, 6gretim yaklagimlarinda 6nemli bir paradigma degisimi yaratmistir.
Hymes, Chomsky’nin daha once gelistirmis oldugu “dilsel eding” kuraminin kapsam itibariyla dar
oldugunu ve “dil 6grenenlerin iletisimsel ortamlarda iletisimsel edinglerini nasil kullanabileceklerini
aciklamadigini” ileri slirmiistiir. Bu dogrultuda, soyut dil bilgisi bilgisinin toplumsal baglamlarda
islevsel dil kullanimini tek basina agiklamada yetersiz kaldigini savunmus ve bu kavramin genisletilmesi
gerektigini giindeme tasimistir (Yayli & Bayyurt, 2009, s. 16). Benzer bigimde Ellis (2008, s. 6),
“iletisimsel yetinin dil yetisinden farkli oldugunu” vurgulamis ve Chomsky’nin dil yetisini yalnizca “bir
dilin dil bilgisine ait bilgi” olarak tanimladigini ifade etmistir. Bu nedenle bazi aragtirmacilar, eding
kavramini daha genis bir ¢cergevede degerlendirmis ve bunu hem “bir dile ait dil bilgisi sistemi” hem de
“bu sistemin iletisim aninda kullanilmas1” olarak tanimlamuis, “iletisimsel yeti” kavramini bu biitiinliik
icinde ele almislardir (Ellis, 2008, s. 6).

Dolayisiyla goriinen o ki iletisim yetisi sadece dilsel sisteme degil ayn1 zamanda toplumsal sisteme de
dayanir. Bu sebeple, toplumsal bakis agisiyla degerlendirdigimiz zaman bir dili 6grenme ve kullanma
siirecinde, sozel olmayan davranislar da en az sozel olan ifadeler kadar anlam tastyicisidir. Ciinkii
konusma eylemi yalnizca seslerin iiretiminden ibaret degildir; ayn1 zamanda iletisimi biitiinleyen jestleri,
yiiz mimiklerini ve bedensel hareketleri de kapsar. Bu nedenle, iletisim siireci hem s6zlii hem
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de sozsiiz ogelerin etkilesimiyle bi¢imlenir. Anlama eylemi de benzer bi¢imde yalnizca sozel ifadeleri
degil, bu ifadelere eslik eden s6zsiiz davranislar1 da kavramay1 hedefler. Widdowson’un da belirttigi
gibi, anlama yalnizca sozciiklerin degil, iletisime aracilik eden sozsiiz davraniglarin da ¢éziimlenmesini
icerir (Widdowson, 1978, s. 59). Bu baglamda, dil 6gretiminde iletisimsel yeterliligin gelisimi, sozlii
ifadelerin yan1 sira sozsiiz gostergelerin de bilingli sekilde degerlendirilmesini gerektirir. “Bu kavram,
dil 6gretiminde iletisimin one ¢ikarilmasindan baska becerilerin birbirine bagliligini ve ayrilmazligini,
yani dilin bir biitiin oldugunu savunan bir diislinceyi gelistirmesi bakimindan da énemlidir” (Yaylh &
Bayyurt, 2012, s. 16 ).

Dili bir biitiin olarak ele alan bu yontemde, davranis¢1 kuramlarin dili 6grenilmis bir davranis dizgesi
olarak gormelerine ve yapilarin ezberlenmesine dayali O0gretim anlayisina elestirel bir yaklagim
sergilenmektedir. Bu anlayisa gore, dil 6gretiminde yapilarin ve ciimlelerin tekrar yoluyla ezberlenmesi
kalic1 bir 6grenme saglamamaktadir. Yontemin nihai hedefi, hedef dildeki becerilerin mekanik tekrarla
degil, anlamlandirma siireciyle kazanilmasidir. Bu baglamda, 6grenen birey yalnizca dili tamimakla
kalmamali; dilin yapisini anlayarak, uygun zamanda ve uygun baglamda kullanabilme becerisine de
sahip olmalidir. Burada vurgu, dilin kurallarinin bilinmesinden ¢ok, bu kurallarin islevsel baglamlar
icinde nasil kullanildigina yoneliktir. Dilin islevine odaklanan bu ydntemde, hem 6greten hem de
Ogrenen ic¢in asil soru sudur: “Hatasiz bir dil hakimiyeti mi? Yoksa, akici bir dil hdkimiyeti mi?”
(Demirel, 2010, s. 50). Bu soru, yontemin 6ziinli ve hedefledigi iletisimsel yeterlilik anlayigini agik
bigimde yansitmaktadir. Iletisimin kusursuz ve eksiksiz olamayacagina ama akici olabilecegine vurgu
yapan bu yontemde dilin kullanimini bilmek esastir. Zaten bu yaklagim 6grencilerden hemen kusursuz
bir 6grenme gerceklestirmesini beklemez. Iletisimsel yaklasimin bazi 6zellikleri soyledir (Richards &
Rodgers, 2001, s. 161);

e Dil bir anlam ag¢iklama sistemi olarak diistiniiliir.
o Dilin 6ncelikli hedefi iletisim ve etkilesimi olanakli kilmaktir.
e Dilin yapisi o dilin islevsel ve iletisimsel yapisini yansitmaktadir.

e Dilin o6ncelikli birimleri sadece dil bilgisinden ve yapisal 6zelliklerinden ibaret degil; ayni
zamanda islevsel ve iletisimsel yapilar da s6z konusudur.

Eylem Odakli Yaklagim

Farkli dilsel gegmislere sahip bireylerin etkili bir sekilde anlagabilmesi, taraflardan en az birinin yabanci
bir dili bilmesini ya da ortak bir iigiincii dilin kullanilmas: gerekliligini ortaya koymaktadir. Ozellikle
1970’11 yillarda iletisime dayali yaklagimlarin yiikselise gegmesiyle birlikte, iletisimsel yaklagim, dilin
yalnizca kurallar biitiinii degil ayni1 zamanda bir iletisim araci oldugunu vurgulayan ilk kapsamli yontem
olarak Onem kazanmistir. Bu yaklasim dogrultusunda gelistirilen yontem kitaplart ve Ogretim
programlari, dénemin ihtiyaglarina yanmit verecek sekilde tasarlanmistir. Ancak, 2000’11 yillara
gelindiginde toplumsal hareketlilik, uluslararasi ticaret, turizm ve egitim alanlarindaki hizli gelismeler,
yalnizca iletisimsel yeterliligin artik tek bagina yeterli olmadigini géstermistir.

Modern dil 6gretimi anlayisinda yalnizca temel iletisimsel yeterlilik degil; kiiltiirel farkindalik,
toplumsal uyum ve ortak yasam becerileri de on plana ¢ikmistir. Bu yeni ihtiyaglar, dil 6grenimini
yalnizca bir dilsel aktarim siireci olmaktan ¢ikarip, bireyin toplumsal hayata katilimini miimkiin kilan
bir ara¢ olarak yeniden tanimlamistir. Bu diislinsel doniisiimiin bir sonucu olarak Avrupa Birligi
Komisyonu, 2000 yilinda Diller i¢in Avrupa Ortak Basvuru Metnini yayimlayarak dil 6gretiminde
"eylem odakli yaklagim1" (perspective actionnelle) temel alan yeni bir paradigmay1 glindeme getirmistir.
Bu yaklasim, Tirkc¢eye "Eylem Odakli Yaklasim" olarak c¢evrilmis ve farkli dilsel ve Kkiiltiirel
baglamlarda genis kabul gormiistiir.
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Eylem Odakl1 Yaklasim, Bourguignon tarafindan "communic’actionnelle" (iletisimsel-eylemsel), Puren
tarafindan ise "perspective co-actionnelle" (ortak eylem odakli) olarak adlandirilmistir. Bu iki
isimlendirme, yaklasimin hem bireysel hem de toplumsal yonlerini 6n plana ¢ikaran farkli boyutlarini
yansitmaktadir. Bourguignon’a gore 6gretim paradigmasindan kullanim paradigmasina gecis yalnizca
dilsel eylemleri degil, ayn1 zamanda sosyal iletisimi de kapsamaktadir (2011, s. 3). Puren ise eylemin
dogasi geregi toplumsal bir yon tagidigini ve bu nedenle dil 6gretiminin de sosyal ig birligini igermesi
gerektigini savunur (Puren, 2002). Kisacasi, “eylem odakli yaklagim tamamen giinliik yasamda
karsilagilan konulardan hareketle hedef dilin sosyo-kiiltiirel baglama dayali 6gretilmesi/Ggrenilmesi
anlayisin1” 6nerdigi asikardir (Gilinday, 2022, s. 818).

Eylem Odakl1 Yaklasima gore dili 6grenen bireyler, hedef dilin sosyal aktorleridir. Yani, yalnizca dili
kullanan degil, aym1 zamanda o dili sosyal, kiiltiirel ve eylemsel baglamlarda islevsel bigimde
kullanabilen bireylerdir. Bu yoniiyle dil 6gretimi, yalnizca sinif i¢i gorevleri degil, gercek yasam
eylemlerini de kapsamalidir. Puren'in ifadesiyle, gorevler smif iginde gergeklesen Ogrenim
stirecleriyken, eylemler toplum i¢inde yer alan gercek yasantilardir (Puren, 2004).

Bu yaklagim, Saussure’lin “Dili sézden ayirmak toplumsal olani bireysel olandan ayirmak demektir”
(Saussure, 2014, s. 30) soziiyle ortiigmektedir. Dilin toplumsal bir varlik oldugu kabuliinden hareketle,
dil 6gretiminin de sosyal yasami kolaylastiracak bi¢cimde kurgulanmasi gerektigi aciktir. Artik dil,
yalnizca iletisim kurmak icin degil; birlikte hareket etmek, birlikte iiretmek ve birlikte yasamak igin bir
arag olarak goriilmektedir (Puren, 2002’den aktaran Delibas, 2013, s. 243).

Bu noktada dil 6gretimi, "mis gibi" yapilan gorevlerden ¢ikarak, gercek yasamla i¢ i¢e gegmis anlaml
eylemlere doniismelidir. Dilin 6grenimi, bireyin yasam deneyimleriyle harmanlanmali ve bireysel
farkliliklar bu siirecte dikkate alinmalidir. AOBM’ye gore, bir dili 6grenen birey ayn1 zamanda sosyal
bir aktordiir ve sahip oldugu biligsel, duygusal ve toplumsal kaynaklarla dili etkin bigimde kullanmalidir
(AOBM, 2001, s. 6).

Bu kapsamda:
e Yetenekler, bireyin eylemler gerceklestirmesini saglayan bilgi, beceri ve kisisel 6zelliklerdir.
e Genel Yetenekler, dile 6zgii olmayan, ancak tiim eylemlerde ise kosulan kapasitelerdir.
e Baglam, iletisimin gergeklestigi fiziksel, sosyal ve kiiltiirel ortamdir.

o Dil Etkinlikleri, bireyin belirli gorevleri yerine getirirken metin iiretme ve/veya alma siirecinde
dilsel becerilerini kullanmasidir.

e Dil Siiregleri, bu etkinlikler sirasinda bireyde meydana gelen zihinsel ve fizyolojik siireglerdir.
e  Metin, sozIil ya da yazili olarak ortaya konan ve iletisime aracilik eden dilsel yapidir.
e Alan, bireyin sosyal yagantisini slirdiirdiigii ¢evredir.

o Stratejiler, bireyin iletisimsel yeterligini gelistirmek icin bilingli olarak kullandigi yontem ve
tekniklerdir (Oxford, 1990).

Sonug olarak, Eylem Odakli Yaklasim, dil 6gretimini bireysel kazanimlardan toplumsal katilima
yonlendiren biitiinciil bir cerceve sunar. Ogrenen birey, yalmzca dili bilen degil; o dili sosyal, kiiltiirel
ve biligsel baglamda etkili bicimde kullanan bir aktor olarak konumlandirilir.

SONUC VE ONERILER

Yabanci dil 6gretimi, tarihsel siire¢ iginde farkli kuramsal yaklasimlarin etkisiyle sekillenmis ve bu
yaklagimlar dogrultusunda birgok yontem gelistirilmistir. Davranig¢1 yaklagimla baglayan bu gelisim
stireci, dogustanci, biligsel ve yapilandirmaci yaklasimlarla devam etmis, nihayetinde 6zellikle dil
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Ogretiminde On plana ¢ikan eylem odakli yaklasim ile daha biitiinciil bir kimlige biirlinmiistiir. Bu
caligmada ele alinan dort temel yaklagim ve bunlara bagh alt1 6gretim yontemi, dil 6gretiminde yasanan
paradigmatik doniisiimiin yoniinii ve gerekcesini agik bicimde ortaya koymaktadir.

Davranis¢1 yaklasim, 6grenmeyi dis uyaranlara verilen tepkilerle agiklamis; aligkanlik olusturma ve
pekistirme ilkelerine dayali yontemler (dil bilgisi-geviri, isitsel-dilsel, gorsel-isitsel) 6n plana ¢ikmistir.
Bu yontemler, 6grenenin zihinsel siireclerini biiyiik 6l¢iide ihmal etmis; 6grenmeyi daha ¢ok ezbere ve
tekrara dayali bir siire¢ olarak gormiistiir. Ancak, 6grenenin zihinsel etkinligini géz ardi eden bu bakis
acist, zamanla elestirilerin odagi haline gelmistir.

Dogustancilik, 6zellikle davranisgr yaklagima karsi ortaya ¢ikmis ve bireyin 6grenme siirecinin etki
tepki veya davranis olusturma bi¢iminde sekillenmedigini ortaya atmustir. Ogrenmeyi bdylesine “s1g”
bir kaliba sokmak bireyin dogusundan getirdigi yeterliklerle ortiismemektedir. Bireyin i¢ diinyas: ve

yaratiligi da en az dig etmenler kadar 6grenme iizerinde etkilidir.

Biligsel yaklasim, 6grenmenin yalnizca digsal tepkilerle agiklanamayacagini, zihinsel siireclerin ve
bireysel ¢abanin dil ediniminde belirleyici oldugunu savunmustur. Chomsky’nin tiretici-doniistimlii dil
bilgisi kurami ve zihinsel harita kavrami, bireyin dili yapilandirma ve anlamlandirma siirecinde aktif rol
oynadigimt gostermistir. Bu baglamda, Ogrenenin O6grenmeyi nasil O6grendigine odaklanan
yapilandirmaci yaklasim ise On bilgi, deneyim ve anlam kurma siireglerini temel alan daha derinlikli bir
model sunmustur.

Yapilandirmaci yaklasimin sundugu 6grenci merkezli 6grenme ortami, dil 6gretiminde Ogreticinin
rehberligini, 6grencinin ise etkinligini esas alan bir anlayisla sekillenmistir. Ogrencinin sadece dili
Ogrenen degil, ayn1 zamanda bilgiyi yapilandiran, anlamlandiran ve yasantiya doniistiiren bir 6zne
oldugu vurgulanmistir. Ancak bu yaklagimlarin ¢ogu hald O6gretim ortamini sinif igiyle smirh
gormekteydi.

Yapilandirmaci yaklagimin felsefi temellerinden esinlenen, 6grenmeyi bireysel deneyim ve etkin
katilimla iliskilendiren yaparak yasayarak Ogrenme kurami ile bireyi merkeze alan eylem odakli
yaklasim, genel olarak bir 6grenme anlayisi olmaktan ¢ok, 6zellikle dil 6gretiminde tercih edilen bir
yontem olarak one cikmaktadir. Bu yontemle 6grenme ilk defa sosyal yasamin bir parcasi olarak
goriilmiis ve sinifta 6gretim siirliligimi agsmugtir. Dili bir yasam becerisi, bireyi ise sosyal bir aktor
olarak konumlandirmistir. Bu yaklagima gore dil, yalnizca iletisim kurmak icin degil; toplumsal
eylemlerde bulunmak, birlikte yasamak ve ortak isler ger¢eklestirmek igin bir aractir. Dolayisiyla dil
ogretimi artik yalmzca gorev odakli degil; toplumsal baglamda gergeklesen anlamli eylemler araciligryla
yiiriitiilmelidir. Eylem Odakli Yaklagim, 6grenenin yalnizca sinif i¢i gorevleri yerine getirmesini degil;
toplum iginde, ger¢ek hayatin i¢inde anlamli eylemlerde bulunmasini 6ngérmektedir.

Bu kapsamda, iletisimsel yaklasimin sinirliliklarini asan ve sosyal baglami merkeze alan bu yeni
paradigma, bireyin dilsel, kiiltiirel, biligsel ve toplumsal yonlerini bir arada ele alarak, dil 6grenimini
yasamla biitlinlestiren bir anlayisa ulasmustir. Gorev ile eylem arasindaki farkin altin1 ¢izen bu
yaklasimda, sinif i¢i yapay gorevler yerini toplumsal hayata doniik gergek eylemlere birakmaktadir.

Sonug olarak, davranis¢1 yaklasimdan eylem odakli yaklasima uzanan bu siireg, yalnizca yontemsel bir
degisimi degil, ayn1 zamanda dil 6gretiminin felsefi, pedagojik ve sosyolojik temellerinde gerceklesen
koklii bir dontistimii temsil etmektedir. Bugiiniin dil 6gretmeni, artik sadece dil bilgisi aktaran biri degil;
Ogrenenleri sosyal yasama hazirlayan, onlar1 aktif, isbirlik¢i ve eylem temelli siireclere dahil eden bir
rehberdir. Yani artitk amag, yalmzca dili 6gretmek degil; dili yasayarak, birlikte eylem iireterek
O0grenmeyi miimkiin kilmaktir.

Genel diizeyde yaklasimlarda meydana gelen bu doniisiimler, yontemleri de 6nemli 6lgiide etkilemistir.
Yontemler, 6grenenlerin sosyal beklenti ve gereksinimlerine bagli olarak yeniden bigimlenmistir. Bu
yontemler tarihsel bir mercekle ele alindiginda, odak noktasinin toplumdan bireye, bireyden tekrar
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topluma dogru salinimlar gésterdigi bir doniisiim ¢izgisi agik¢a izlenebilmektedir. S6z konusu doniisiim,
yalnizca bir yon degisikligi degil, ayn1 zamanda 6gretim paradigmasinin anlam katmanlarini da yeniden
orgiitleyen bir kirilmadir. Nitekim Giinday’in da dikkat ¢ektigi gibi, dil 6gretiminin tarihsel seyrinde
bugiin yaygin sekilde benimsenen eylem odakli yaklasim, “yabanci dil ogretiminde ilk kez biligsel
(savoir) boyutta 6grenmeyi goz ardr etmemekle birlikte, daha cok dgrencilerin uzmanliik bilgileri
(savoir-faire) ve hazir bulunusluk (savoir-étre) boyutlarinda becerilerinin  gelistirilmesini
hedeflemektedir” (Giinday, 2013, s. 316). Bu tespit, yaklasimin yalnizca neyin 6gretilecegini degil, nasil
ve neden dgretilecegini de yeniden tanimladigini ortaya koymaktadir. Kuskusuz, 2000°1i yillara degin
dil o6gretimi literatlirlinde goriiniirliigii sinirli kalan bircok deger ve eylemin bugiin giindeme
taginmasinin en énemli nedeni, 6grenmenin kaliciligini tesadiiflere birakmayan, anlami siirdiiriilebilir
kilan bir anlayisin 6ncelik kazanmasidir.

KAYNAKLAR

Abbott, J., & Ryan, T. (1999). Constructing knowledge, reconstructing schooling. Educational Leadership, 57(3),
66-69.

AOBM. (2001). Diller i¢in Avrupa Ortak Basvuru Metni. Ankara: MEB.
Aydin, C. H. (2000). Ogrenme ve gretme kuramlarinin egitim iletisimine katkisi, Kurgu Dergisi, 17, 183-197.

Bas, G. (2012). {lkdgretim dgrencilerinin yapilandirmaci 6grenme ortamina iligkin algilarinin farkli degiskenler
acisindan degerlendirilmesi. Egitim ve Ogretim Arastirmalar: Dergisi, 1(4), 203-215.

Besse, H. (1985). Méthodes et pratiques des manuels de langue. Paris: Credif.

Bourguignon, C. (2011). L'enseignement des langues et le CECRL: d'une logique de contenu
http://www.cndp.fr/crdpdijon/IMG/pdf/Bourguignon_logique_projet_ens_langues 201 1.pdf
sayfasindan erigilmistir.

Bozbeyoglu, S. (2000). Enseignement du francais langue étrangére. Ankara: Sahin Matbaa.

Brooks, J. G., & Brooks, M. G. (1999). In search of understanding: the case for constructivist classrooms.
Alexandria, V.A: Association for Supervision and Cirriculum Development.

Butzkamm, W. (2005). Eine methodische reform ist {iberfallig: die Muttersprache als sprachmutter. Nouveaux
Cahiers d’allemand, 1,27-39.

Chomsky, N. (1965). Aspect of the theory of the syntax. Cambridge: The M.I.T
Chomsky, N. (2001). Dil ve zihin (A. Kocaman, Cev.), Ankara: Ayrag.

Delibag, M. (2019). Tirkgenin Fransizca konusanlara yabanci dil olarak 6gretiminde eylem odakli yaklasima
dayali uygulamalarin degerlendirilmesi. (Doktora Tezi). Gazi Universitesi, Ankara.

Demircan, O. (2005). Yabanc: dil 6Sretim yontemleri. Istanbul: Der.
Demirel, O. (1999). Ilkégretim okullarinda yabanc: dil 6gretimi. Istanbul: MEB.
Demirel, O. (2012). Egitimde program gelistirme kuramdan uygulamaya. Ankara: Pegem.

Demirezen, M. (1989). Mentalistic theory and language learning. Hacettepe Universitesi Egitim Fakiiltesi Dergisi,
(4), 153-160.

Ellis, R. (1997). Second language acquisition. Oxford: Oxford University.

Ellis, R. (2008). The study of second language acquisition. Oxford: Oxford University.

Fer, S., & Cirik, 1. (2007). Yapilandirmact 6grenme-kuramdan uygulamaya. istanbul: Morpa.
Goldstein, E. B. (2013). Bilissel psikoloji ( O. Giindiiz, Cev. ) Istanbul: Kakniis.

Giinday, R. (2013). Cok dillilik ve ¢ok kiiltiirliiliik baglaminda yabanci dil 6gretimine toplumdilbilimsel yaklagim.
Turkish Studies,8(10), 13-330. DOI:10.7827/5121

Giinday, R. (2015). Yabanci dil ogretiminde yaklasimlar, yontemler, teknikler ve multimedya ara¢ ve materyalleri.
Ankara: Favori.


http://www.cndp.fr/crdpdijon/IMG/pdf/Bourguignon_logique_projet_ens_langues_2011.pdf

114 / Delibas

Giinday, R. (2021). Yabanc1 dil egitiminde igerik temelli 6gretim modeli ve eylem odakli yaklagim RumeliDE Dil
ve Edebiyat Arastirmalar1 Dergisi, (29), 815-832. DOI: 10.29000/rumelide.1164892.

Giines, F. (2007). Tiirkce ogretimi ve zihinsel yapilandirma. Ankara: Nobel.

Hengirmen, M. (t.y.). Yabanci dil ogretim yontemleri ve tomer yontemi. Ankara: Engin.

Jones, M. G., & Araje, L.B. (2002) The impact of constructivism on education: langauge, discourse and meaning.
American Communication Journal, 5(3), 1-10.

Kumaravadivelu, B. (2006). Umderstanding language teaching. London: Lawrence Erlbaum.
Larsen-Freeman, D. (1986). Techniques and principles in language teaching, NewY ork; Oxford University.
Martinez, P. (1996). Que sais-je- la didactique des langues étrangeres. Paris: Presses Universitaires de France.

Neuner, G. (2003). Vermittlungsmethoden historischer iiberblick. In K. R., Bausch, C. Herbert & H. J. Krumm
(Eds.), Handbuch Fremdsprachenunterricht (pp. 225-234). Tiibingen/Basel: Francke.

Neuner, G., & Hunfeld, H. (1993). Methoden des fremdsprachlichen deutschunterrichts: eine einfiihrung:
fernstudieneinheit 4. Langenscheidt.

Oxford, R. L. (1990). Language learning strategie: what every teacher should know. Boston: Heinle & Heinle.

Puren, C. (2002). Perspectives actionnelles et perspectives culturelles en didactique des langues-cultires: vers une
perspective co-actionnelle-co-culturelle. Langues modernes, 96(3),55-72.

Puren, C. (2004). De I'approche par les taches a la perspective co-actionnelle, Le Cahiers de L'Apliut, 23(1), 10-
26.

Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language teaching. Cambridge: Cambridge
University.

Sarigdz O., Delibas, M., (2016). Evaluation of teacher’s opinions about constructivist approach environment.
International Refereed Journal of Humanities and Academic Science, 16, 37-60

Saussure, F. (2014). Cours de linguistique générale. Bejaie: Talantikit.

Spiro, J. (2013). Changing methodologies in TESOL. Edinburgh: Edinburgh University.

Tura, S. S. (1983). Dilbilimin dil 6gretimindeki yeri [Ozel Say1]. Tiirk Dili Dergisi. 8-17.

Vigner, G. (2001). Enseigner le frangais comme langue seconde. Paris: CLE.

Widdowson, H. G. (1978). Teaching language as communication. Oxford: Oxford University.

Wilkins, D.A. (1972). Linguistics in language teaching. London: Edvard Arnold.

Yayli, D., & Bayyurt, Y. (Ed.). (2009). Yabancilara Tiirkce égretimi: Politika, yontem ve beceriler. Ankara: Ani.
Yildirim, A., & Simsek, H. (1999). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Seckin.

Interdisciplinary Language and Culture Studies, 2025, 3(1), 97-114.



Disiplinlerarasi Dil ve Kiiltiir Cahsmalar1 Dergisi

Interdisciplinary Language and Culture Studies

Makale Tiirii: Arastirma Makalesi

Gelis tarihi:07.06.2025 Cilt/Sayx: 3(1)
Kabul tarihi:28.06.2025 Yayin donemi: Yaz
Yayin Tarihi:30.06.2025 Sayfa:115-122

Doi: 10.5281/zenodo.15761598
Atif: Kumsar, E. & Ay, O. (2025). Tiirkge sozliik'te alay ve saka yollu sifatlarin kavram simiflandirmast.
Disiplinleraras: Dil ve Kiiltiir Calismalari, 3(1), 115-122.

Tiirkce Sozliik'te Alay ve Saka Yollu Sifatlarin Kavram Simiflandirmasi

Erdem KUMSAR', Ozgiir AY?

Okul Miidiirii, Tiirkiye Maarif Vakfi Mali Temsilciligi, erdem _kumsar@hotmail.com ORCID: 0000-0003-1544-
853X

Dog. Dr., Usak Universitesi, drozguray@gmail.com, ORCID: 0000-0002-5630-4033

OZET

Bu calisma, Tiirk Dil Kurumu tarafindan 2023 yilinda yayimlanan 12. baski Tiirkce Sozliik 'te yer alan alay ve
saka yollu anlam tagiyan sifat gorevli sozciiklerin kavramsal smmiflandirmasint yapmayr amaglamaktadir. Alay
ve saka yollu sifatlar, bireylerin sosyal tutumlarini yansitan, baglama bagiml, ¢cok katmanl ve ortiik anlamlar
igeren dilsel yapilardir. Bu ozellikleriyle yalnizca dilsel birer unsur degil, aymi zamanda toplumsal iliskilerde
elestiri ve mizah araci olarak da islev gormektedirler. Calismada, nitel aragtirma deseni kullanilmis; veri
toplama yontemi olarak dokiiman incelemesine basvurulmustur. Incelenen veri seti, Tiirkce Sozliik 'teki toplam
18.018 sifat gérevli sozciikten olusmakta, bu sozciikler arasindan alay veya saka yollu anlam tagiyan 20 tanesi
tespit edilerek analiz edilmistir. Veriler, icerik analizi yoluyla ¢éziimlenmis ve Ingiliz dilbilimci Peter Mark
Roget’in Thesaurus adli eserinin sekizinci versiyonunda yer alan 15 ana sinif ve 1075 alt kavram dikkate
alimarak kavramsal simiflandirmaya tabi tutulmugtur. Alay ve saka yollu sifatlarin en yogun bicimde yer aldig
kavramsal alan “Viicut ve Duyular” olurken, onu “Zihin ve Diigiinceler” ve “Davranis ve Irade” simflari
izlemistir. En sik karsilagilan alt kavram “Kuvvetlilik (Fiziksel)” olarak kaydedilmistir. Bu ¢alisma, Tiirk¢ede
yer alan alay ve saka yollu sifatlarin sadece leksikal anlamlariyla degil, aymi zamanda kiiltiirel kodlarla ve
zihinsel oriintiilerle iligkili olarak incelenebilecegini ortaya koymaktadir. Kavramsal siniflandirma yontemi
sayesinde bu tiir sifatlarin daha sistemli ve anlam temelli sekilde analiz edilmesine olanak saglanmaktadr.

Anahtar Sozciikler: Tiirkge sozliik, Sifat, Alay-Saka, Kavram simiflandirmasi, Roget’in Thesaurus 'u

Conceptual Classification of Mockery and Joke Adjectives in The Turkish
Dictionary

ABSTRACT

This study aims to perform a conceptual classification of adjectives with mocking and humorous connotations found in
the 12th edition of the Turkish Dictionary published by the Turkish Language Association in 2023. Mockery and joke-
related adjectives reflect the speaker’s social attitude and carry implicit, multi-layered meanings that are highly
context-dependent. In this respect, they function not only as linguistic elements but also as tools of criticism and humor
in social interactions. The study adopts a qualitative research design and employs document analysis as the data
collection method. The dataset consists of 18,018 adjectives listed in the Turkish Dictionary, from which 20 adjectives
with mocking or humorous connotations were identified and included in the analysis. The data were examined through
content analysis, and the identified adjectives were classified based on the 15 main classes and 1,075 subcategories
presented in the eighth edition of Roget’s Thesaurus by English linguist Peter Mark Roget. Among the conceptual
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categories, “Body and the Senses” emerged as the most frequent, followed by “Thought and Reason” and “Volition
and Behavior”. The most frequently encountered subcategory was “Physical Strength”. This study demonstrates that
adjectives with mocking and humorous connotations in Turkish can be analyzed not only in terms of their lexical
meanings but also through their associations with cultural codes and cognitive structures. The conceptual classification
method offers a systematic and semantically grounded approach to understanding such adjectives. The findings also
suggest that these adjectives serve broader functions in language, reflecting sociocultural perceptions and collective
evaluations embedded within the Turkish lexicon.

Keywords: The Turkish dictionary, Adjevtive-Mockery, Joke, Conceptual classification, Roget's Thesaurus

GIRIS

Sozliikler, bir dilin s6z varligini sistemli bigimde sunan hem dil 6grenimi hem de dilin bilimsel
incelemesi agisindan vazgecilmez basvuru kaynaklaridir. Zaman i¢inde “sozliik” kavrami pek ¢ok farkl
bicimde tanimlanmus, icerik ve iglev bakimindan gesitli yaklasimlar gelistirilmistir. Tiirk Dil Kurumu
tarafindan yayimlanan Tiirkce Sozliik’te, sozliik; bir dilin farkli donemlerde veya belli bir tarihsel
baglamda kullanilan kelimelerini, deyim ve atasozlerini alfabetik diizende siralayan; bu soézciiklerin

tiriinii, telaffuzunu, kokenini, kullanim alanlarint ve anlamlarimi agiklayan, &rnek ciimlelerle
destekleyen kapsamli bir yapit olarak tanimlanir (TDK, 2023, ss. 3021-3022).

Sozliik anlayisina dair ilk klasik tanimlardan biri Semsettin Sami’ye aittir. Sami, Kamus-1 Tiirki adli
eserinde sozliikleri bir dilin hazinesi olarak nitelendirmis; bir dilin esas sermayesini, o dildeki
kelimelerle birlikte s6z dizim ve yapi kurallar1 olarak degerlendirmistir (Semseddin Sami, 2010, s. 7).
Bu yaklasim, sozliiklerin yalnizca sézciik anlamlarimi agiklamakla kalmadigini; ayni zamanda dilin
biitiin yapisini yansittigini ortaya koymaktadir.

Modern dil biliminin 6nde gelen isimlerinden Dogan Aksan ise sozliikleri, bir dilin s6zciik dagarini
sOyleyis bicimleri ve yazimlariyla birlikte sunan; bu sézciiklerin bagimsiz ve bilesik kullanimlarini,
anlamlarim ve kullanim baglamlarini agiklayan bilimsel kaynaklar olarak tanimlar (Aksan, 1998, s. 76).
Aksan’a gore sozliikler temel olarak iki tiire ayrilabilir: Birincisi, yaygin bicimde bilinen ve alfabetik
siraya gore diizenlenen klasik sozliikler; ikincisi ise kimi dilbilimcilerce adbilimsel sozliikler olarak
adlandirilan ve sozciikleri kavram alanlarina gore siiflandiran sozliiklerdir. Kavram temelli sozliikler,
genellikle iki farkli amagla olusturulmaktadir. Bunlardan ilki, bir dilin i¢ yapisini, anlatim olanaklarini
ve kavramsal derinligini ortaya koymayi1 hedefleyerek dil-diisiince iliskisini aydinlatmak ve bazi
dilbilimsel sorunlara agiklik getirmektir. Digeri ise, dil akrabaliklar1 veya adbilimsel yapilar gibi daha
genis karsilagtirmali ¢aligmalar i¢in dilsel verileri kavramsal sistem icerisinde organize etmeye
yoneliktir (Aksan, 2015, ss. 75-83).

Dil, yalnizca iletisimi saglayan bir ara¢ degil; ayn1 zamanda toplumlarin diisiince bicimlerini, kiiltiirel
birikimlerini ve kavram diinyalarini yansitan dinamik bir sistemdir. Bu baglamda, sdzciiklerin yalnizca
alfabetik siraya gore degil, kavramsal iliskilerine gore de diizenlenmesi gerekliligi zamanla daha fazla
onem kazanmustir. Kavramsal siniflandirma yaklasimlari, bir dilin sahip oldugu séz varligim zihinsel
kategorilere ayirarak daha islevsel bicimde inceleme olanagi sunar. Bu farkindalik dogrultusunda gerek
uluslararas1 alanda gerekse Tiirkiye’de cesitli kavram temelli sozlik ve smiflama ¢alismalari
gerceklestirilmistir.

Bu alandaki 6ncii ¢alismalardan biri, Alman dil bilimci Franz Dornseiff’in 1959 yilinda yayimladigi Der
deutsche Wortschatz nach Sachgruppen adli eseridir. Dornseiff, geleneksel alfabetik siralamay1 terk
ederek Almanca s6z varligin1 yirmi ana kavram grubunda toplamis ve kavramsal sozliik yaklagimina
sistematik bir 6rnek kazandirmistir (Aksan, 2015, ss. 77-78).

Tiirkiye’de ise bu anlayigin ilk yansimasi $. Recai Cin’in Kavramlar Dizini I-II adli ¢aligmasinda
goriilmektedir (Cin, 1971). Tomris Tung’un Derleme So6zI1iigli ve Kavramlar Dizini I-11-11I adli kapsamli
calismasi bu anlayisi pekistirmistir. Tomris Tung’un {i¢ ciltlik sozliik ¢alismasi, Tirk Dil Kurumu
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tarafindan yaymmlanan 12 ciltlik Derleme Sozliigiindeki kelimelerin kavramsal dizinidir (Tung, 1995).
Bu iki eserde madde bas1 kelimeler belirli kavram basliklari altinda toplanmak yerine her madde basi ile
kavramsal olarak ortlisen kelimeler o madde basi altinda siralanmistir. Bu ¢alismalarda madde basi
kelimeler alfabetik siraya gore diizenlenmesine ragmen alt madde baslar1 veya gonderme kelimelerin
dizilmesinde alfabe sirasina yer verilmemistir.

Kavram smiflandirmasi {izerine akademik diizeyde gergeklestirilen bir diger dnemli ¢alisma, Biilent
Yilmaz tarafindan 2007 yilinda Sakarya Universitesi’nde hazirlanan yiiksek lisans tezidir. Tiirkge
Sozliik’teki Kavramlarin Tasnifi ve Incelenmesi baslikli bu ¢alismada, Tiirk Dil Kurumu’nun 10. baski
Tiirkge Sozliik’iinde yer alan kelimeler, kiiltiirel ve anlamsal baglamlar1 dogrultusunda belirlenen 46
kavram etrafinda siniflandirilmistir. Elde edilen toplam 30.024 kelime hem kavramsal hem de bigimsel
acidan degerlendirilmis, sonuclar alfabetik dizilimle sunulmustur (Yilmaz, 2007).

Tiirkiye’de kavramsal siniflandirma alaninda farkli bir yontem benimseyen dikkat ¢ekici bir ¢aligma da
Gontil Erdem Nas ve Musa Salan tarafindan hazirlanmistir. Bartin Agizlarinin Tematik S6zIigil adli bu
calismada, Ingiliz dil bilimci Peter Mark Roget’in Thesaurus’u temel almarak Bartin ydresine ait s6z
varligr sekiz temel simif ve 1040 tematik baslik altinda degerlendirilmistir. S6z konusu g¢aligmada
yalnizca mevcut siiflandirma aktarilmakla kalinmamis, bazi yeni tema bagliklar1 da tasnife eklenerek
kavram haritas1 genisletilmistir (Nas & Salan, 2019).

Dilin kavramsal yapisinin ¢oziimlenmesine yonelik calismalar hem kuramsal hem de uygulamali
diizeyde onemli bir gelisim gostermektedir. Kavramsal siniflandirma, yalnizca soézliikbilimsel bir
etkinlik olmanin 6tesinde; kiiltiirel kodlarin, zihinsel semalarin ve dilsel imgelerin agiga ¢ikarilmasinda
islevsel bir yontem olarak degerlendirilmektedir. Bu baglamda, dilde mizahi unsurlarin nasil yapilandigi
ve anlam kazandigi da kavramsal siniflandirmanin alanina dahil edilebilecek 6nemli bir oriintiidiir.

Zira dildeki mizahi 6geler yalnizca fikra ya da anekdot gibi metin diizeyinde degil; ayni zamanda cilimle,
sozciik grubu veya tekil sozciikk diizeyinde de ortaya ¢ikabilmektedir. Taniminda dogrudan mizah
barindirmayan bir sozciik, baglam icinde bu anlami kazanabilecegi gibi, ¢esitli anlamsal siirecler
aracihigtyla da mizahi bir islev iistlenebilir. Ozellikle deyimsel yapilarda gézlemlenen, bir sdzciigiin
olagan anlamini korurken digerinin belirli bir s6z dizisine 6zgii anlamiyla birlesmesi sonucu ortaya ¢ikan
kismi deyimsel ifadeler, bu durumu acik bigcimde gostermektedir. Komedyenlerin ve mizah
sanatgilarinin bu tiir yapilandirilmis séz dizilerini kullanarak izleyicilerde giildiirii etkisi yaratmalari,
dildeki mizahi anlatimin yalnizca s6zciiklerin siralanigina indirgenemeyecek kadar karmasik bir yapiya
sahip oldugunu ortaya koymaktadir. Bir kelimenin, kelime grubunun ya da tlimcenin alayci veya sakaci
bir anlamda kullanimi esasen anlambilimsel bir olgudur. Bazi sozciikler yalnizca tek bir anlama sahip
olmalarina ragmen, bu anlam baglam i¢inde alay yollu bigimde kullanilabilir. Ancak pek ¢ok sdzciik ve
ifade, dogrudan alay ya da saka anlami kazanmis ¢ok anlamli yapilar olarak sozliiklerde yer almaktadir.
Bir sozciigiin zamanla yan anlamlar ya da mecaz anlamlar edinerek mizahi bir nitelik kazanmasinda,
ozellikle benzetme gibi belirli anlam degisim siireglerinin etkili oldugu goézlemlenmektedir (Oguz
Kabaday1, 2022, s. 260).

Arastirmanin Amact ve Onemi

Bu ¢aligmanin amaci, Tirkge Sozliik’te yer alan alay ve saka yollu ozellige sahip sifat gorevli
sozciiklerin anlam temelli kavramsal siniflandirmasini yaparak bu sozciiklerin zihinsel ve kiiltiirel
yapidaki yerini sistematik bi¢imde ortaya koymaktir. Alay ve saka yollu ifadeler, 6rtiikk anlam tasiyan,
baglama bagimli, sdyleyenin tutumunu yansitan ve genellikle edimbilimsel bir boyut iceren dilsel
gostergelerdir. Alay ve saka yollu ifadelerin kavramsal baglamda incelenmesi, dilin sadece sozciiklerle
degil, kiiltiirel bilgi, sosyal zeka ve zihinsel yapilarin biitiinliigii i¢inde isledigini gésterir. Bu ¢aligsma,
hem dil 6gretimi ve iletisim bilimleri, hem de psikoloji, sosyoloji ve antropoloji gibi alanlara degerli



118 [ Kumsar & Ay

katkilar saglar. Bu ¢alisma, Tiirkgedeki alay ve saka yollu sifatlarin Roget tarzi kavramsal yap1 i¢inde
nerede konumlandigini belirlemeyi hedeflemektedir.

KAVRAMSAL CERCEVE

Bu ¢alismada, Tiirk Dil Kurumu tarafindan 2023 yilinda yayimlanan Tiirk¢e So6zliik’iin 12. baskis1 esas
alimmustir. S6z konusu sozliik, 82.135 madde basi ve 18.133 madde i¢i olmak iizere toplam 132.334
sozcik, terim, deyim ve anlam birimini igeren kapsamli bir s6z varligina sahiptir. Ayrica, sozliikte yer
alan 45.372 6rnek ciimle araciligiyla sozciiklerin baglam i¢i kullanimlari gosterilmistir. Metnin toplam
hacmi ise 1.756.396 soze ulasmaktadir. Bu veriler, calismanin dayandigi sozliiksel malzemenin
kapsamini ve temsil giiclinii ortaya koymaktadir.

Tirkce Sozliik’te sifatlar, anlam 6zelliklerine gore tanimlanmakta ve baglama uygun 6rnek ciimlelerle
desteklenmektedir. Sifatlar; varliklarin nitelik, nicelik, yer, zaman gibi cesitli 6zelliklerini belirten
sozciik tlirli olarak, s6z varlig1 iginde islevsel ve semantik agidan 6nemli bir yer tutar. Sozliikte bu tiir
sozciikler, gogunlukla ait olduklar1 isimlerle birlikte tanimlanmakta; bu yolla kelimenin hangi baglamda
ve nasil bir kullanimda sifat olarak yer aldig1 agik bicimde ortaya konmaktadir. Bu yaklagim hem sifatin
anlamsal sinirlarini belirlemekte hem de baglamsal islevini gostermede onemli bir yontem olarak
degerlendirilebilir.

Tiirkge Sozliik’te alay, “Ses tonu, s6z veya mimiklerle bir kimsenin, bir seyin, bir durumun, giiliing,
kusurlu, eksik vb. yonlerini kiiciimseyerek eglence konusu yapma, onu asagilama veya giiliing duruma
diisiirme; gir gir” olarak tanimlanmistir (2023, s. 131). Saka ise, “Giildiirmek, eglendirmek amaciyla
karsisindakini kirmadan yapilan hareket veya sdylenen soz; latife” seklinde tanimlanmistir (2023, s.
3077). Saka ve alay, dolayli anlatim bigimleri olmalar1 bakimindan ortak 6zellikler tagimakta olup her
ikisi de ironi, abartma ve baglama dayali anlam iiretimi yoluyla islev gormektedir. Toplumsal iligkilerde
mizahi ya da elestirel bir ara¢ olarak kullanilan bu ifadeler, kiiltlirel normlara dayanmakta ve alicinin
yorumuna agik ¢ok katmanli anlamlar barindirmaktadir. Bu yonleriyle saka ve alay, dilin hem biligsel
hem de sosyo-pragmatik islevlerini yansitan benzer sdylem tiirleridir.

Kavramsal smiflandirma, kelimelerin anlamlarina gore belirli kavram alanlar1i  altinda
gruplandiriimasidir. Bu tiir siniflandirmalarda kelimeler, sozciik tiirlerine ya da alfabetik siraya gore
degil; benzer veya iliskili anlam alanlarina gore gruplandirilmaktadir. Bu sekilde kavramsal (tematik)
sozliikler ya da anlamsal alan haritalar ortaya ¢ikmaktadir.

Ingiliz hekim ve dilbilimci Peter Mark Roget’in Thesaurus ¢alismasinin temelleri, 1805 yilinda kisisel
kullanim amaciyla anlam bakimindan iliskili ve islevsel kelimelerin bir listesini derlemesiyle atilmistir.
Roget’in bu alandaki devrim niteligindeki katkisi, kelimeleri alfabetik siraya gore degil, fikir temelli
gruplandirma ilkesiyle diizenlemesidir. Ona goére, kullanicilarin sozliiklerde aradiklar1 kavramlara
ulasamamalarinin temel nedeni, sozliiklerin yalnizca alfabetik siraya bagl kalmasiydi. Bu diisiinceden
hareketle, 1852 yilinda ilk Thesaurus’unu yayimmlamis ve eserine Yunanca ve Latince kdkenli "hazine,
depo" anlamina gelen bu adi vermistir. Eser, disiincelerin ifadesini kolaylastirmak ve yazili anlatima
katki saglamak {izere sistemli bir kavramsal yapiyla diizenlenmisti. Yayinlandig: ilk yilda biiyiik ilgi
goren kitap, 1853 yilinda ikinci baskisini yapmig ve Roget’in 1869°daki 6liimiine kadar toplam 28 kez
basilmigtir. Thesaurus, onun oliimiinden sonra da gelistirilerek giincellenmistir. Zamanla on binlerce
yeni kelime ve kelime 6begi eklenmis, kapsamui genisletilmistir. Giiniimiizde Roget’s Thesaurus’un
sekiz versiyonu bulunmaktadir. ilk versiyonda yalmizca 15.000 sozciik yer alirken, Barbara Ann Kipfer
tarafindan 2019 yilinda yayimlanan sekizinci versiyon, 443.000 kelime ve kelime dbegini icermekte ve
bunlar 15 ana sinif altinda, 1075 alt kavrama gore sistematik olarak siniflandirilmaktadir (Kipfer, 2019,
SS. Vii-XVvii).

YONTEM
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Bu arastirmada, nitel arastirma yontemi benimsenmis ve veri toplama araci olarak dokiiman incelemesi
teknigi kullanmilmistir. Caligmanin veri kaynagini, Tiirk Dil Kurumu tarafindan yayimlanan 2023 tarihli
12. baski Tiirkge Sozliik olusturmaktadir. Sozliikte yer alan sifat tiirlindeki sdzciikler sistematik bigimde
incelenmis; alay ve/veya saka yollu anlam iceren ifadeler belirlenerek analiz kapsamina alinmistir. Elde
edilen veriler, icerik analizi yontemiyle ¢oziimlenmistir. Bu analiz siirecinde, sifat gorevli sozciikler
oncelikle anlamsal acidan degerlendirilmis, ardindan Roget tipi kavramsal siniflandirma sistemine gore
ait olduklar1 alt kavramlar dogrultusunda temalara ayrilmistir. Sozciiklerin hangi kavramsal alanlarda
yogunlastigi, hangi anlamsal oriintiilerle iliskili oldugu ve alay-saka boyutlarinin nasil ortaya ¢iktigi bu
tematik yapi iizerinden yorumlanmstir. Béylece, hem Tiirk¢e s6z varliginda yer alan alay ve saka yollu
sifatlarin anlam Oriintiileri ortaya konmus hem de bu oriintiilerin kavramsal yonleri ¢cok katmanli bir
analizle degerlendirilmistir.

BULGULAR

Tiirk Dil Kurumu’nun 2023 yilinda yayimladigi 12. baski Tiirkge Sozliik’te yer alan 18.018 sifat gorevli
sozciik tespit edilmistir. Bu sdzciikler arasindan alay veya saka yollu anlam igeren sifatlar, sdzliikteki
tanimlari, anlam 6zellikleri ve bigimbilimsel yapilart dikkate alinarak se¢ilmis ve 6zel bir veri sistemine
islenmistir. S6z konusu veriler, yalnizca yiizeysel anlamlariyla degil, ayni zamanda toplumsal ve
baglamsal islevleriyle birlikte degerlendirilmistir. Calisma kapsaminda, Peter Mark Roget’in Thesaurus
adli eserinin 8. versiyonunda yer alan 15 ana sinif ve 1075 alt kavram, 6zgiin yapilarina sadik kalinarak
Tirkceye aktarilmistir. Bu siniflandirma sistemi temel alinarak, belirlenen tiim alay ve saka yollu sifatlar
anlam temelli kavramsal kategorilere ayrilmis ve sistematik olarak siniflandirilmastir.

Sifat Gorevli Alay veya Saka Yollu Anlam Iceren Sizciiklere Yonelik Bulgular
Sifat gorevli alay veya saka yollu anlam iceren sozciikler madde bas1 ve anlamlarina gore listelenmistir.
Tablo 1:

Sifat Gérevli Alay veya Saka Yollu Anlam Iceren Sozciikler

No Madde Ozellik Anlam

1 agir ezgi alay yollu Cok agir bicimde, yavas yavas yapilan
2 akill alay yollu Uyanik geginen

3 apaydin alay yollu Cok kiiltiirlii, bilgili

4 bitli kokus alay yollu Ustii bas1 kirli, viicut temizligine dikkat etmeyen
5 diimeni egri saka yollu Yan yan yiiriiyen (kimse)

6 horoz akilli saka yollu Akilsiz olan; horoz kafali

7 horoz kafali saka yollu » horoz akilli

8 hiirmetli alay yollu Oldukga biiyiik

9 kirlos alay yollu Kirli ve pasakli

10  miibarek alay yollu Kizilan, sasilan (kimse veya sey)

11 miizelik alay yollu Eskimis, kohnemis olan

12 nanemolla alay yollu Gigsiiz, dayaniksiz (kimse)

13 sultani tembel alay yollu Tembel, ig gormekten hoglanmayan

14 sisko 1 alay yollu P sisman

15 sisko2 alay yollu Toplu, dolgun olan

16  tiiyii bozuk 1 alay yollu Sarigin veya sag1 sakali seyrek olan (kimse)
17  tiiyii bozuk 2 alay yollu Soysuz olan (kimse)

18  yag figist saka yollu » yag tulumu

19  yag kiipi saka yollu » yag tulumu

20  yag tulumu saka yollu Cok semiz; yag figisi, yag kiipii
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Tirkce Sozlik’te tespit edilen 18.018 sifat gérevli anlamin 20’si alay veya saka yollu 6zelligi tasimakta
olup toplam sifat gorevli sdzciigiin %0,11’ine karsilik gelmektedir.

Sifat Gorevli Alay veya Saka Yollu Anlam Iceren Sizciiklerin Kavramsal Stmiflarina Gore Bulgular

Alay veya saka yollu 6zelligi olan sifatlarin anlamlar1 incelenip her anlam i¢in en kapsayici alt kavrama
gore siiflandirilmistir. Roget’in Thesaurus’unun 8. versiyonu temel alinarak yapilan bu siniflandirmada
sadece tespit edilen alt kavramlara yer verilmistir.

Tablo 2:

Sifat Gorevli Alay veya Saka Yollu Anlam Iceren Sozciiklerin Kavramsal Siniflamast

No Madde Smmf Alt Kavram

1 agir ezgi III. Yer ve Yer Degisikligi 175. Yavashik

2 Akally VII. Davranis ve irade 415. Kurnazlik, Yontemde Zeka

3 Apaydmn XIV. Zihin ve Diistinceler 929. Aydin, Entelektiiel

4 bitli kokus I. Viicut ve Duyular 80. Kirlilik

5 diimeni egri III. Yer ve Yer Degisikligi 172. Hareket Etme

6 horoz akill XIV. Zihin ve Diisiinceler 922. Zeka Eksikligi, Geri Zekalilik, Aptallik
7 horoz kafali XIV. Zihin ve Diistinceler 922. Zeka Eksikligi, Geri Zekalilik, Aptallik
8 Hiirmetli IV. Olgii ve Bigim 247. Onem veya Boyut Bakimindan Biiyiik
9 Kirlos I. Viicut ve Duyular 80. Kirlilik

10  Miibarek II. Duygular 127. Korku, Korkun¢luk, Tehlike Hissi

11  Miizelik XIV. Zihin ve Diisiinceler 842. Eski Olma, Uzun Zamandir Var Olma
12 Nanemolla 1. Viicut ve Duyular 16. Kuvvetsizlik (Fiziksel)

13 sultanitembel  VIL Davranis ve irade 331. Etkin Olmama

14  sisko 1 L. Viicut ve Duyular 15. Kuvvetlilik (Fiziksel)

15  sisko2 L. Viicut ve Duyular 14. Bedensel Geligim

16  tiiyii bozuk 1 1. Viicut ve Duyular 3. Sag, Kil, Tiy

17  tiiyii bozuk 2 X. Degerler ve Idealler 660. Kotii Insan

18  yag figist L. Viicut ve Duyular 15. Kuvvetlilik (Fiziksel)

19  yag kiipii 1. Viicut ve Duyular 15. Kuvvetlilik (Fiziksel)

20  yag tulumu 1. Viicut ve Duyular 15. Kuvvetlilik (Fiziksel)

Ceren Oguz Kabadayi’nin bildirisinde bazi alay veya saka yollu sifatlar semantik olarak incelenmistir.
Bu incelemede sozciikler benzetme, zitlik ve sdyleyis gibi anlam olaylari ile agiklanmaya ¢alisilmistir.
“Miizelik” sifati, alay yollu bir bigimde “eski, kohne” anlaminda kullanilmakla birlikte, s6zciigiin temel
anlam1 “miizede sergilenmeye deger veya yeterince eski olan” seklindedir. Zamanla bu sozciik,
benzetme yoluyla ikinci bir anlam kazanmig; boylece olumlu cagrisimlardan uzaklagarak anlam
kotiilesmesine ugramistir. “Akilli” sifati, alay yollu “uyanik geginen” anlamindadir. S6zciigiin temel
anlami “gercegi dogru algilayarak uygun bicimde davranan, akil kisi” iken, ikinci anlaminda yer alan
“linlem” isleviyle karsidakini kiiglimsemek amaciyla kullanilan bir sdylem bigimine doniismektedir. Bu
anlam genislemesi siirecinde sdzciligiin olumlu bir nitelikten uzaklasarak zit bir degere biiriindiigii, yani
anlam kotiilesmesine ugradigi sdylenebilir. “Miibarek” sifati, Tiirkge Sozliik’te yer alan alti anlamindan

9% ¢

besi olumlu ¢agrisimli nitelikler tasimaktadir. Bu anlamlar arasinda “kutlu, kutsal”, “ugurlu”, “cok saygi
duyulan”, “verimli, bereketli” ve “begenilen, sevilen seyler i¢in kullamlan™ ifadeler yer almaktadir.
Ancak s6zcliglin altinci anlami olan “kizilan, sasilan (kimse veya sey)” kullanimi, belirgin bigimde
olumsuz bir ¢agrisim tasimaktadir. Ozellikle besinci anlamda olumlu duygular ifade eden “begenmek”
ve “sevmek” fiillerinin, altinct anlamda “kizmak” ve “sasirmak” gibi tepkisel ve olumsuz eylemlerle yer
degistirmis olmas1 dikkate alindiginda, sdzciigiin bu baglamda zit anlama gegerek anlam kotiilesmesine

ugradigr goriilmektedir (Oguz Kabadayi, 2022).

Roget’in Thesaurus’unda yer alan 15 sinif temel alinarak hazirlanan bu c¢alismada tespit edilen 20
anlamin sinif dagilimi su sekildedir:
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Grafik 1:
Alay ya da Saka Yollu Sifatlarin Sinif Dagilimi
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B Alay veya Saka Yollu Sifatlarin Sinif Dagilimi

Alay veya saka yollu sifatlarin en fazla yer aldigi siniflar Viicut ve Duygular (9 sifat) ve Zihin ve
Diisiinceler (4 sifat) seklindedir. Yer ve Yer Degisikligi 2, Davranis ve Irade 2, Duygular 1, Ol¢ii ve
Bigim 1, Degerler ve idealler 1 sifat barindirarak dagilim sikligim takip etmektedir. Canli Varliklar,
Doga Olaylari, Dil, insan Topluluklar1 ve Kurumlar, Sanat, Meslekler ve Zanaatlar, Spor ve Eglence,
Bilim ve Teknoloji siniflarinda ise herhangi bir sifat gérevli alay veya saka yollu 6zelligi bulunan anlam
tespit edilememistir.

Roget’in Thesaurus’unda yer alan 1075 alt kavram esas alinarak sifat gorevli alay veya saka yollu
ozelligi olan anlamlar siniflandirilmistir. Sikliga gore alt kavramlar su sekildedir:

Grafik 2:
Alay ya da Saka Yollu Sifatlarin Alt Kavram Sikligi
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M Alay veya Saka Yollu Sifatlarin Alt Kavram Sikligi

20 alay veya saka yollu sifatin 4’ Kuvvetlilik (Fiziksel) alt kavraminin igerisinde yer almakta olup
ylizdesel olarak alay veya saka yollu sifatlarin %20’sine denk gelmektedir.
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SONUC

Bu arastirmada, Tiirk Dil Kurumu’nun 2023 yilina ait 12. baski Tiirk¢e Sozliik’te yer alan 18.018 sifat
gorevli sozciik, alay ve saka yollu anlam igerigi bakimindan incelenmis; nitel arastirma ve icerik analizi
yontemiyle degerlendirilen 20 sifat, Peter Mark Roget’in Thesaurus’unun 8. versiyonundaki kavramsal
yaptya gore siniflandirilmistir. Elde edilen veriler dogrultusunda, Tiirk¢ede alay ve saka yollu sifatlarin
oldukga sinirli bir orana (%0,11) sahip oldugu belirlenmistir. Bu durum, sozliik yapiminda alay ve saka
gibi dolayl1 anlam katmanlarinin daha az temsil edildigine veya bu tiir ifadelerin s6zliik yazimi siirecinde
cogunlukla diglandigina isaret etmektedir.

Siiflandirma sonuglari, bu tiir sifatlarin en yogun olarak “Viicut ve Duyular” sinifinda toplandigini
gostermistir. Bu bulgu, fiziksel goriiniim ve bedensel 6zelliklerin alay veya saka yollu dil kullaniminda
temel bir kaynak oldugunu ortaya koymaktadir. Ozellikle “Kuvvetlilik (Fiziksel)” alt kavrammin tek
basina dort farkli sifati barindirmasi, bedensel farkliliklarin toplum i¢i mizah ve elestiri
mekanizmalarinda merkezi bir yer tuttugunu diisiindiirmektedir. “Zihin ve Diislinceler” ve “Davranis ve
Irade” simiflarinda yer alan sifatlar ise bireyin zihinsel yeterlilikleri ya da sosyal tutumlari iizerinden
gelistirilen alayci ifadelere isaret etmektedir.

Calismanin en 6nemli katkisi, alay ve saka yollu sifatlarin yalnizca sozciiksel birer birim degil, aym
zamanda kiiltiirel kodlar, zihinsel semalar ve toplumsal normlarla i¢ ice gegmis ¢ok katmanli anlamlar
barindirdigini ortaya koymasidir. Ayrica, Roget tarzi kavramsal siniflandirma sisteminin Tiirkce gibi
eklemeli bir dilde de islevsel bicimde uygulanabilecegi gosterilmistir.

Bu sonuglar, sozliikkbilim, dil 6gretimi, toplumsal dil bilimi, mizah ¢aligmalar1 ve kiiltiirel analiz
alanlarina kavramsal smiflandirma temelli yeni arastirma yollar1 acabilecek niteliktedir. Gelecekte
yapilacak caligmalar, farkli sozliik tiirlerinde yer alan alay ve saka yollu sifatlarin daha genis veri
kiimeleriyle kavramsal olarak incelenmesi yoniinde genisletilebilir.
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